
See discussions, stats, and author profiles for this publication at: https://www.researchgate.net/publication/246000909

Early Immersion Education in Ireland: Na Naíonraí

Book · September 1997

CITATIONS

11
READS

129

1 author:

Some of the authors of this publication are also working on these related projects:

Irish Orthography View project

Early immersion education View project

Tina M. Hickey

University College Dublin

84 PUBLICATIONS   574 CITATIONS   

SEE PROFILE

All content following this page was uploaded by Tina M. Hickey on 03 September 2014.

The user has requested enhancement of the downloaded file.

Research Gate 

Project 

Project 

https://www.researchgate.net/publication/246000909_Early_Immersion_Education_in_Ireland_Na_Naionrai?enrichId=rgreq-e1ff90e962125148e1e4402b017d4a93-XXX&enrichSource=Y292ZXJQYWdlOzI0NjAwMDkwOTtBUzoxMzczNzM2MDIwMjk1NjhAMTQwOTc2MzgyNzY1NA%3D%3D&el=1_x_2&_esc=publicationCoverPdf
https://www.researchgate.net/publication/246000909_Early_Immersion_Education_in_Ireland_Na_Naionrai?enrichId=rgreq-e1ff90e962125148e1e4402b017d4a93-XXX&enrichSource=Y292ZXJQYWdlOzI0NjAwMDkwOTtBUzoxMzczNzM2MDIwMjk1NjhAMTQwOTc2MzgyNzY1NA%3D%3D&el=1_x_3&_esc=publicationCoverPdf
https://www.researchgate.net/project/Irish-Orthography?enrichId=rgreq-e1ff90e962125148e1e4402b017d4a93-XXX&enrichSource=Y292ZXJQYWdlOzI0NjAwMDkwOTtBUzoxMzczNzM2MDIwMjk1NjhAMTQwOTc2MzgyNzY1NA%3D%3D&el=1_x_9&_esc=publicationCoverPdf
https://www.researchgate.net/project/Early-immersion-education?enrichId=rgreq-e1ff90e962125148e1e4402b017d4a93-XXX&enrichSource=Y292ZXJQYWdlOzI0NjAwMDkwOTtBUzoxMzczNzM2MDIwMjk1NjhAMTQwOTc2MzgyNzY1NA%3D%3D&el=1_x_9&_esc=publicationCoverPdf
https://www.researchgate.net/?enrichId=rgreq-e1ff90e962125148e1e4402b017d4a93-XXX&enrichSource=Y292ZXJQYWdlOzI0NjAwMDkwOTtBUzoxMzczNzM2MDIwMjk1NjhAMTQwOTc2MzgyNzY1NA%3D%3D&el=1_x_1&_esc=publicationCoverPdf
https://www.researchgate.net/profile/Tina_Hickey?enrichId=rgreq-e1ff90e962125148e1e4402b017d4a93-XXX&enrichSource=Y292ZXJQYWdlOzI0NjAwMDkwOTtBUzoxMzczNzM2MDIwMjk1NjhAMTQwOTc2MzgyNzY1NA%3D%3D&el=1_x_4&_esc=publicationCoverPdf
https://www.researchgate.net/profile/Tina_Hickey?enrichId=rgreq-e1ff90e962125148e1e4402b017d4a93-XXX&enrichSource=Y292ZXJQYWdlOzI0NjAwMDkwOTtBUzoxMzczNzM2MDIwMjk1NjhAMTQwOTc2MzgyNzY1NA%3D%3D&el=1_x_5&_esc=publicationCoverPdf
https://www.researchgate.net/institution/University_College_Dublin?enrichId=rgreq-e1ff90e962125148e1e4402b017d4a93-XXX&enrichSource=Y292ZXJQYWdlOzI0NjAwMDkwOTtBUzoxMzczNzM2MDIwMjk1NjhAMTQwOTc2MzgyNzY1NA%3D%3D&el=1_x_6&_esc=publicationCoverPdf
https://www.researchgate.net/profile/Tina_Hickey?enrichId=rgreq-e1ff90e962125148e1e4402b017d4a93-XXX&enrichSource=Y292ZXJQYWdlOzI0NjAwMDkwOTtBUzoxMzczNzM2MDIwMjk1NjhAMTQwOTc2MzgyNzY1NA%3D%3D&el=1_x_7&_esc=publicationCoverPdf
https://www.researchgate.net/profile/Tina_Hickey?enrichId=rgreq-e1ff90e962125148e1e4402b017d4a93-XXX&enrichSource=Y292ZXJQYWdlOzI0NjAwMDkwOTtBUzoxMzczNzM2MDIwMjk1NjhAMTQwOTc2MzgyNzY1NA%3D%3D&el=1_x_10&_esc=publicationCoverPdf


ED 418 590 

AUTHOR 
TITLE 
INSTITUTION 
SPONS AGENCY 

ISBN 
PUB DATE 
NOTE 
PUB TYPE 

LA.1.\IGUAGE 
EDRS PRICE 
DESCRIPTORS 

IDENTIFIERS 

A..BSTR.t>,.CT 

DOCUMENT RESUME 

FL 025 157 

Hickey, Tina 
Early Immersion Education in Ireland: Na Naionrai. 
Institiuid Teangeolaiochta Eireann (Ireland). 
Commission of the European Communities, Brussels (Belgium) 
Directorate-General for Education, Training, and Youth. 
ISBN-0 946452 90-3 
1997-00-00 
333p. 
Books (010) -- Reports - Research (143) -
Multilingual/Bilingual Materials (171) 
English, Irish 
MF01/PC14 Plus Postage. 
Cognitive Development; Educational Trends; Family 
Environment; Foreign Countries; *Immersion Programs; *Irish; 
*Language of Instruction; *Language Role; Language Skills; 
Language Usage; Native Language Instruction; Parent 
Attitudes; *Preschool Curriculum; Preschool Education; 
Program Effectiveness; Second Language Learning; Teacher 
Attitudes; Trend Analysis; Uncommonly Taught Languages 

.*Ireland 

A study addressed educational and psych_ological issues 
raised by the phenomenal g:t·owth of Irish-medium pre-schools { "naionrai") 
Data were gathered i~ surveys of almost 2,000 parents, over 170 teachers and 
advisors, and 225 children in 25 Irish-n1edium pre schools in both "Gaeltacht" 
{Irish-speaking districts) and "Galltacht" (Eng).ish-sp.:?aking difltricts) areas 

·were tested for cognitive and linguistic development. Results indicate that 
children make significan~ advances in Irish language development during their 
time in the "naionrai," which leads to increased use of Irish in their homes 
as their parents try to help them acquire the language. Many recommendations 
for future development of the "naionrai" are included. The report is 
presented in both English and Irish. The survey forms are appended. Contains 
296 references. (MSE) 

******************************************************************************** 

* 
* 

Reproductions supplied by EDRS are the best that can be made 
from the original document. 

* 
* 

******************************************************************************** 



.!, l$3$)LL.JJEU! .!ti@ 
r- -

··- a 

• ;;,,. 

iE orly Ir nmersion Education 
in Ireland: 

Na Naionrar 
o,~.:3.,,%::;;~,;!;1 ~~!, ~;, ~.~H~:,~:?.~!., 

EDUCATIONAL RESOURCES INFORMATION 
. /l CENTER (ERIC; 
'fiYTnis document lias been tcprock,ced 35 

ri!cerved from the, pc-rnor: o< orgdn1n111on 
oug,natn'h:) ;1 

0 Minor change~ have- bc€n madC" 10 
1mprovt> 1 cprndut11on quaiity 

l 
• Pon,is ot vie,·~ or opm,ons stated 1n ih1s 

d(h_,.m,enl du not noct>s£.auly ,ep:esent 
of!H.101 OERI position or poi,cy 

. ' \ ,.. ~ 

~' -· 

Tina Hickey 

Co hhl\lll 
g,on' 

"'· 

1 

~\a~ 
D'~~~ 

' l ,, .:,, h! , ' ·~ l ,~ 

• 

I' 
l
,. ; .. 

. ' . 
" ' ~-· ,-

L 

j 



The phenomenal growth of the naionrai or Irish-mediwn play-schools has raised 
many educational and psychological questions that ,are addressed here in a large­
scale scientific study. Data were gathered from all of those directly involved in 
the nafonrai. Almost 2,000 parents and over 170 teachers and advisors took part 
in the survey. In addition, 225 children were tested for cognitive and linguistic 
development in 25 Irish-medium pre-schools throughout the country, in both 
Galltacht and Gaeltacht areas. The study shows that children make significant 
advances in Irish during their period in the naionra, which leads to increased use 
of Irish in their homes as well, as their parents try to help them in their efforts to 
acquire the language. The report contains many recommendations for the future 
development of the naionrai. 
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Psycholinguistics in ITE. 

De reir mar a leath na naionraf lcin-Ghaeilge arfud na tire. cuireadh ceisteanna 
mar ghea/1 ar an tionchar a bhfonn acu ar na pciisti, 6 thaohh an oideachais agus 
na siceolaiochta de, agus is eard ata sa tuarascail seo na iarracht ar na 
ceisteanna sea a jhreagairt tri thaighde eolaioclmF _:i/iodh sonraf 6 beagnach 
2,000 tuismitheoir agus 6 nios nz6 11(1 170 mz,inteoir agus comhairleoir. Chomh 
maith leis sin. rinneadh tcistail ar 225 paisti i 25 naionrai i ngach cuid den tir. 
idir Gha/ltacht aglls Ghaeltacht, maidir leis an dill chun cilm a bhf a dheanamh 
acu 6 thaobh teanga agus intleachta de. Taispecintar go ndeanann na paisti du! 
chun cinn suntasach sa Ghaeilge le /inn d6ibh a bheith sna naionraf, agus go 
gcuirtear chomh maith leis an meid Gaeilge a usciidtear ina dteaghlaigh fein, de 
bharr go ndeineann na tuismitheoiri iarracht cui_dizt leo chun an Ghaeilge a 
fhoghlaim. Ta go leor 11101:c,l sa tuarascailfaoi fhorbairt na naionrai sna blianta 
ata romhainn. 

Is O(figeach Taighde i Tina Hickey i Roinn na Sictheangeolafochta in 
!nstitiztid Teangeolaiochta Eireann 

ISBN O 946452 90 3 



Early In1mersion Education 
in Ireland: Na Naionrai 

Tina Hickey 

Institi(1id Teangeolaiod1ta Eireann 



I 

In memory of my parents 
Mae and Paddy Hickey 

© Institiiiid Teangeolaiochta Eireann 1997 

ISBN O 946452 90 3 



' ~ . "' . ~ . . . . , .. . 

Acknowledgen1ents 

This project was carried out with support from a grant awarded to An Comhchoiste 
Reamhscolafochta from the European Commission Taskforce on Human Resources. 
Education, Training and Youth, as well as with the help of Institiuid Teangeolaiochta 
Eireann, and of An Comhchoiste Reamhscolaiochta, and I would like to acknowledge 
gratefully the assistance of these organisations. I wish to express my sincere thanks to 
the members of an Comhchoiste Reamhscolaiochta for their help with this project. In 
particular, I would like to thank Maire U{ Ainnin for the benefit of her advice and 
valuable administrative skills at every stage of this project. I am indebted to Bairbre 
Mhic Con Iomaire and to the late Proinsias Ni Dhorcai for their expert advice and 
kindness, and to Aingeal Nie Eachmharcaigh for her assistance during data wllection. I 
am gra.eful to Peig Ui Chaollai for welcoming me to her naionra, and giving me the 
benefit of her experience over a number of years. The Comhairleoiri who administered 
the children's tests deserve individual thanks for their generosity, professionalism and 
co-operaliveness: Pat de Brun, Maire de Paor, Eilis Grae, Mairin Lankford, Maire Mhic 
Nia!lais, Aingeal 6 Buachalla. Hdcn 6 Ciosain, Aine Ui Lanagain. Neili Ui Neachtain 
and Trearn Uf Thuathail. I wo:.ild also like to thank the current President of An 
Comhchoiste Reamhscolaiochta. Deirdre Ui Ghradaigh for her support. 

Special thanks are due to the many Stiurhoiri who generously gave their time and help 
by comp!eting questionnaires and facilitating tests. to the many parents who responded 
so w:liingly to our survey, and to the children who participated so enthusiastically in the 
,·~sts. I am very gratef'ul to Eoghan Mac Aog,iin, Sti(irth6ir !TE, for his support 
throughout this project and for his helpful comments on earlier drafts. I would like to 
thank Padraig 6 Riagain for his advice and comments. and for his special .abulations 
from the ITE I 993 survey. I am al c:n grateful to John Harris, Lelia Murtagh and Micheal 
6 Gliasain for their comments. Donal 6 Baoill and Siuan Ni Mhaonaigh offered help on 
some Irish terminology. for which I thank them sincerely. I am indebted to Teresa 
Branick for her statistical advice. and to Elaine Uf Dhonnchadha and to Donncha 6 
Cr6infn for their computing advice and asssistance. I would like to thank Maire 
Seoighthe. Runai ITE, and M,tire Ni t':afa. Deirdre Ni llhaoill, A.inc Ni Chonghaile and 
()rla Ni Chanainn for their help at various stages of this project. I am most grateful to 
Tim and Caitrfona Callan for their help and support throughout this project. Also helpful 
were the participants at international conferences of Association International de 
linguistique Appliquee, Eurosla. the Irish Association for Applied Linguistics. the 
European Immersion Institute. the International Association for the Study of Child 
Language and the Psychological Society or Ireland for their stimulating discussions of 
aspects of this study. Finally. I would like tn thank losold Ni Dhcirg for her 
terminological expertise. unfailing kindnes:. an<l assistance. and Maire Ni lei who 
corrected proofs; and hclpcd enormously in the preparation of th<.: English and Irish 
versions of this puhlicaiion. 

Ill 



TABLE OF CONTENTS 

Acknowledgements 

Chapter l Pre-schooling and Early Immersion 
1.1 Background to the study 
1.2 Development of the nafonraf 
1.3 Preschooling in Ireland 
1.4 International research on pre-school education 
1.5 Immersion education and pre-schooling 
1.6 Research questions 
1. 7 Conclusions 

Chapter 2 Scope of the Study 
2.1 Introduction 
2.2 Census 
2.3 Scope of the prcijcct 
2.4 Conclusions 

Chapter 3 Profile of the Parents 
3.1 Introduction 
3.2 
3.3 
3.4 
3.5 

Demographic profile of respomlcnts and partners 
Parents' language background 
Parents' Irish ability 
Conclusions 

Chapter 4 Parents and the Naionrai 
4.1 Introduction 
4.2 Reasons for choosing a naionra 
4.3 Satisfaction level and perception of progress 
4.4 Children's language background 
4.5 Naionra effects on parents' Irish use 
4.6 Levels of involvement in the naionra 
4. 7 Parents' requirements 
4.8 Conclusions 

Chapter 5 Survey of Stitirthoiri 
5.1 Introduction 
5.2 The naionrai 

IV 

( 

iii 

1 
I 
2 
5 

11 
14 
21 
21 

22 
22 
22 
29 
32 

33 
33 
34 
39 
44 
48 

49 
49 
49 
52 
53 
59 
63 
64 
67 

68 
68 
69 



5.3 
5.4 
5.5 
5.6 
5.7 
5.8 
5.9 

Profile of Stiurthoiri 
Range of activities 
Organisation of work 
In-service training 
Help desired 
Assessment by Comhairleoiri 
Conclusions 

Chapter 6 Measuring Irish Achievement in the Naionra 
6.1 Introduction 
6.2 Test development 
6.3 Descriptionof the tests 
6.4 Sampling and weighting 
6. 5 Assessment of test instruments 
6.6 Inter-test correlations 
6. 7 What the children know 
6.8 Conclusion 

Chapter 7 Influences on Irish Achievement 
7.1 Introduction 
7.2 Bivariate analysis 
7.3 Correlation matrix 
7.4 Regression ::malyses and multi-level modelling 
7.5 Discussion 
7.6 Summary and conclusions 

Chapter 8 Summary and Conclusions 
8.1 Introduction 
8.2 Preschooling in Ireland and early immersion 
8.3 Census of naionra[ 
8.4 Profile of parents 
8.5 The parents and the naionraf 
8.6 Survey of Stiurth6iri 
8.7 Measuring I ish achicn:ment in the naionra 
8.8 Statistical analyses of Influences on Irish achievement 
8.9 Assisting parental involvement 
8.10 Support for Stit'trth6iri 
8.11 Priorities 
8.12 The Naionrni and the future 
8.13 Future Research 
8.14 Conclusions 

Glossw:r of terms 
References 
Appendices 

'../ 

70 
76 
87 
89 
92 
96 
99 

100 
100 
100 
102 
105 
108 
110 
111 
115 

116 
116 
117 
131 
134 
142 
154 

155 
155 
156 
156 
157 
158 
160 
160 
161 
162 
172 
179 
186 
IX8 
188 
190 
194 
209 

V 



Chapter 1 

Pre-schooling and Early Immersion 

1.1 BACKGROUND TO THE STUDY 
A nafonra is an Irish-medium pre-school, 1 in which a Stizirth6ir1

, or Leader, speaks only 
Irish in interacting with the children, usually aged between three and five years of age. 
The majority of the children attending naionraf are from English-speaking homes, so the 
naionra is, for them, an early immersion in Irish. A minority of children attending 
nafonraf come from Irish-speaking homes either in the Gaeltacht1 (Irish-speaking 
districts, mainly located on the western seaboard) or in the Galltacht (English-speaking 
areas, i.e. most of the· Republic) and for this group the naionra offers mother-tongue 
support as well as exposure to English from the other children. 

This study sets out to provide, for the first time, a comprehensive vverview ofthe naionra 
experience in the Republic ofireland, including: 

• a profile of the characteristics of naionra parents, children and Sti(uth6iri 
• the views of parents and Stiurth6iri regarding the naionra, and 
• a profile of the Irish competence of a sample of naionra children, in tenns of their 

ability to comprehend, produce and imitate Irish utterances. 

A key aim of the study is the examination of the factors leading to success in Irish 
language acquisition in the naionra setting. 

Earlier studies of the naionrai have had a more limited scope. allowing a more detailed 
examination of individual children. Egan ( 1981) carried out a pilot study of 20 naionrai 
and 80 children, and gave the first overview of this experience of early immersion in 
Ireland. Ni Mhi (1986) conducted a small survey of 10 naionrai, and this was followed in 
more recent years by in-depth case studies by Owens (1992) and Mhic Mhathuna (1993). 
However, no large-scale study of the naionrai involving parents as well as Leaders, and 
testing a large sample of children, had previously been carried out. ln 1992, An 
Comhchoiste Reamhscolaiochta received support from the European Commission's Task 
Force on Human Resources, Education. Training and Youth for such a study. It was 

1 Irish tem1s are presented first in italics and glossed in the text. Such tenns are included in the 
Glossary. 
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decided to carry out a large-scale research project, in co-operation with lnstitiuid 
TeangeolafochJa Eireann. This report comprises the results of this study of the children, 
parents, Stiurth6iri (Leaders) and Comhairleoirf (Advisors) involved in the naionrai. 

It is important to be clear about what this study does and docs not aim to do. It sets out to 
determine the factors which contribute to successful Irish acquisition within the naionrai, 
in a descriptive and evaluative overview. ll aims to profile the parents who choose 
naionrai for their children, in order to assess the relevant characteristics of this group and 
their needs. It also aims to study the Stiurth6iri, in terms of qualifications and practices. 
Given the strict time restrictions imposed on the preparation and data collection period 
by the funding body, it could not, and does not attempt to compare this type of pre-school 
provision with other types currently available in Ireland. Nor \Vas it possible to study a 
group of nafonra children and a control group longitudinally, since only six months were 
available to organise the project and engage in data collection. In addition, it was not 
feasible to attempt case studies of individual children in the naionrai. Instead, this study 
builds on the information provided at the micro-level by earlier case studies and attempts 
to extend this infonnation to the macro-level through providing assessments of all the 
adult participants, and testing the Irish competence of a large sample of children. 

This chapter gives a brief review of some of the research relating to pre-schooling and 
early immersion. Section 1.2 details the development of naionrai. and describes the aims 
of this movement and the methods used. Section 1.3 briefly discusses pre-schooling in 
general in Ireland, with estimates of the numbers involved. Section I .4 reviews some of 
the research on pre-school education in other countries, and discusses the issue of high 
quality pre-schooling. Section 1.5 examines the development of early immersion, 
including a brief review of two case studies of early immersion in Lesser-Used 
Languages. Section 1.6 summarises the research questions and Section I. 7 presents the 
conclusions of this review. 

1.2 DEVELOPMENT OF THE NAiONRAI 
Mhic Mhathuna (1993) reviewed the history of the naionra movement, and the following 
draws heavily on her account. In the 1960s there was concern among the supporters of the 
language that Irish was being accorded a lower status in the schools than heretofore, in 
addition to the recognition of a shift ;nvay from Irish-mediwn teaching in primary and 
secondary schools and Colleges of Education. Contact with the n:cently formed Welsh­
medium playgroups indicaied that pre-school immersion might provide a model for 
establishing a sound base for Irish among young children. Comhdhtiil Nciisizinta na 
Ciueilge and Conradh na Gaeilge publicised and promoted the concept o"r Irish-medium 
pre-schools as an aid in counteracting the decline in Irish. The first naionra was set up in 
1968 and 26 had opened by 1978 ( Mhic Mhathuna 1993: I 0). 

In 1974 Conradh na Gaeilgc brought together the Sti(1rtht)iri of the existing Irish-medium 
pre-schools (at that time calk:d 1wiscoilem111a) for n seminar attended by Welsh experts. 

2 
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PRE-SCHOOLING AND EARLY IMMERSION 

Following this meeting an organisation, Na Nafscoileanna Gaelacha, was founded, 
which aimed to infonn and educate its members regarding the principles of immersion 
education and pre-school children· s development. The constitution of this organisation 
gave as its aims the founding of Irish-medium pre-schools throughout the cmmtry, the 
education of its members and the promotion of public awareness and sympathy for the 
aims of Irish-medium education. This organisation later changed its name to Na Naionrai 
Gaelacha in 1978, to highlight the pedagogical approach advocated, which was a 
combination of the positive aspects both of the pre-school and the playgroup. 

Na Naionrai Gaelacha played a pioneering role in organising and developing early Irish 
immersion and their development plan in 1978 placed them on a finner footing, with its 
recommendations for training, publishing and further development. As a result, a joint 
committee between Bord na Gaeilge (the stale body whose remit is the promotion of the 
Irish language) and Na Naionrai Gaclacha was founded in 1978, with the title An 
Comhchoiste Reamhscolaiochta. This body is funded and given administrative support by 
Bord na Gaeilge and aims to co-ordinate the naionrai already functioning, and to facilitate 
the setting up of new naionrai. It has been singularly successful in promoting the spread 
of naionrai, which show a steep increase since 1983 especially, to 190 1 in 1993. Details of 
the geographical spread of naionrai are provided in Chapter 2. Naionrai exist both in 
Irish-speaking ( Gacltacht) and F!1glish-speaking (Gulltacht) districts and those in the 
Gaeltacht have, since 1980, received a subsidy from Udar .:is na Gaeltachta for each child 
attending. 

/\n Comhchoiste Reamhscolaiochtu pro\·ides a range of other services to naionrai, 
including a pre-service training course for Stit'.trthbiri. a starter-kit of equipment for new 
naionrai, a group instirance scheme, an Advisor scheme whereby each naionra is visited 
regularly by a regional Comhairlcoir, occasional lcctun:s open to Stiu.rthoiri and parents 
(in cooperation with Na Naionrai Gaelacha) and a wide range of materials (see An 
Comhchoiste Reamhscobiochta. Catalog) such as tapes of songs and rhymes, wall 
friezes. a training videotape, and a handbook for Stiurth6iri. 

Apart from tlw activities of An Comhchoiste Reamhscolaiochta, Na Naionrai Gaclacha 
continue their own activities (funded by members' contributions and an annual grant from 
Conradh na Gaeilge) aimed at establishing a network of naionrai. safeguarding the right 
of every child to choose an lrish-mcdium education, and promoting public understanding 
of the aims and methods of Irish-medium pre-schooling. It organises a national day each 
year when most nafonrni go on a tour or picnic, and it provides some regional seminars 

1 Following a Census of all naionrai. the figure or 190 naionra sessions was reached for Spring tenn 
1993, 138 in English-speaking districts (henceforth referred to as (jal/tachl) and 52 in Irish­
speaking ( Ciae/tacht) districts. This figure differs from the totals given in the annual reports of An 
Comhchoistc Rcamhscolaiochta because in their reckoning, all naiomai with more than 10 childn:11 
in the Gaeltacht arc counted as double naionrai, whereas in this study, sessions were counted as a 
group ,1r any size meeting for o:ic period with a Stiurthoir (and, in some· cases, an assistant). 

1 1 
J.. J. 
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EARLY IMMERSION EDUCATION IN IRELAND 

allowing Stiurth6iri to meet and discuss any issues and problems arising from their 
experience in running a naionra. 

1.2.1 What is a Nafonra? 
The booklet An Tuismirheoir agus an Nafonra (The Naionrn Explained for Parents) (Na 
Naionrai Gaclacha, 1994) gives the following definition of a naionra: 

/\. naionra is a group of children of between J-5 years of age, who come 
together for a few hours each day. under the guidance of a Stiurth6ir or 
leader, to play and to learn through play ..... The naionra has two main 
objectives: 
• to help the child to develop in every way; 
• to help the child to acquire Irish or to improve his/her knowledge of Irish 

by using it as the means of eomrirnnication. 
Na Naionrai Gaelacha ( 1994:5) 

The Stit'.1rth{fa engages the children in stimulating. age-appropriate and enjoyable tasks 
through the medium or Irish. Naionrai session last between two and three hours. usually 
cn::ry weekday. or at least several times a \\eek. Stit'.1rth6iri speak only Irish, but they 
respond to English utterances from !he child:;!n and erH.:ourage them to use their 
developing Irish. 

The rationale hehind the naionra mo\'ement is threefold. his hased on the he lief that: 

I) pre-sd10ol education is beneficial to the child. family and 
community; 

2) young children acquire a second language naturally in appropriate 
conditions: 

3) pre-schooling through Irish assists in expanding the use oflrish in the 
realm of the family. which in turn helps to promote integration in the 
community. 

Fishman ( 1991 ). on the basis of assumption 3) above. would categorise the naionra 
movement as an effort m rcv..:rsing language shift. llowewr. the naionra·s emphasis on 
the acquisition of Irish is placed in the context of the child's o,·crall personaL social. 
i.:ognitivc and motor development. which is also i.:atcred for and promoted. () Murch(1 
( 1985) emphasises this point in l.dmltleohlwr do Stilirthriil·i Naimmd ( Ifandhook for 
Naionra Leaders): 

.. rm dci glme is rcibhachtai de ch1iram stilirrluim Nuionra: 
aJforhairr iomlcin an phciisre tri 111hoc/hw111a s1igartha: 
hJ sealhh11 agus saibhri1t 1u1 Gaeilge, 

( ... the two most important aspects of the work or a naionra Stit'.1rthtiir arc 
a) the over:tll development of the child through play: and 
b) the acquisition and enrichment of Irish.) 

t'l Mun:hl'.1 ( 1985:7) 

.\ 
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1.2.2 The Pedagogical Approach 
The pedagogical approach advocated by 6 Murchu (1985:12-13) in Lamhleabhar do 
Stiurth6iri Nafonrai (Handbook for Stiurth6iri) aims to offer teaching which is infonnal 
and centred around the child's needs (particularly with regard to language), in a 
structured environment which offers stimulation through a ,,vi.de range of toys and 
activities, and in an atmosphere of controlled . freedom. The central activities 
recommended by Ni Ailpfn (1985) in the handbMk include painting and drawing, 
building blocks, sand, water, jigsav~'s, clay and dm, story-telling, songs and rhymes, 
and a 'home comer' for symbolic piay. While the child is engaged in these activities the 
Stiurth6ir presents the apprqpriate language, either in simple phrases or sentences or in 
rhymes or songs, to describe or comment on the children's actions, and the new language 
is therefore always tied to a meaningful context. The intention is that the Irish heard in 
the naionra should be naturally linked to the child's life, interests and needs, rather than 
based on structural language-teaching methods. 

About three-quarters of all children attending naionrai (see Section 2.2. 7) speak only 
English at home, and in the naionra they acquire basic Irish language skills \Vhile they are 
engaged in a range of stimulating activities. Another fifth of all naionra children come 
from homes where both English and Irish are used, while the remainder come from Irish­
speaking homes. While most of the latter are located in the Gaeltacht a small number arc 
in English-speaking districts, especially in Dublin. This mix of Irish ability can create 
difficulties and requires a flexible approach by the Sti11rth6ir in presenting Irish to the 
beginners and in enriching the language of children who already speak Irish. 

1.3 PRE-SCHOOLING IN IRELAND 
A sharp inc~ease in the demand for pre-schooling services has been noted in recent years, 
which coincides with increasing participation by women in the workforce. In most 
Western countries there is some provision of state-fw1ded day-care services for pre­
school children, with state regulation of the services provided. Gilligan ( 1991) attributes 
the impetus for such provision to the fo1lo\vfog four sources: 

I) the late (by Irish standards) school entry age in many countries; 
2) a commitment to removing child care responsibilities as an obstacle to 

participation by mothers (and fathers) in the labour force; 
3) a belief in the educational and social value of day-care as a supplement 

to the child's normal family experiences: 
-+) a belief in the capacity of day-care experiences to compensate for 

ad\'erse home and social circwnstanccs. 
Gilligan ( 1991 :136) 

The term ·day-care· covers a wide range of services. including private child-minding, 
through full-time day nurseries, lo part-time nurseries, playgroups and pre-schools. 
Babies and toddlers nrc generally cared for by relath·es. private minders or in nurseries 
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(Nie Ghiolla Phadraig I 991) while playgroups and pre-schools are directed at somewhat 
older children, between about three and four years. This study v.~11 mainly concern itself 
with the latter group, but in this section there is some consideration of the numbers of 
younger children in day-care services also. There are three main groups providing pre­
school services in the Republic: the Departments of Education and Health, and the 
private sector. 

1.3.1 Department of Education 
Mc Kenna ( 1988) points out that in those countries in which it exists, pre-primary 
education is usually administered by the Department of Education. In Ireland, however, 
regulations of the Department of Education state that children must begin Primary School 
at age six, but should not be enrolled in the system until after their fourth birthday. 
Goutard's ( 1980) review of pre-school education in the European Community described 
the Irish system of pre-schooling as 'integrated into the school system', since it defined 
the education offered before the compulsory starting age as 'pre-primary'. The Primary 
Education Review Body ( I 990) noted that since a high proportion of 4- and five-year­
olds attend infant classes. 

much of what is considered pre-schooling in other countries 1s already 
incorporated in the primary school system in Ireland. 

Primary Education Review Body ( 1990:72) 

Until 1994, with the exception of the Rutland St. Pre-school (an inner-city pre-school for 
disadvantaged children) and a limited number of partially-funded intervention 
programmes for traveller children. there was no official provision by the Department of 
Education in Ireland of pre-school education for children under four years. and all other 
children under four were deemed to be within the remit of the Department of Health. 

In 1994, ho'>vever, the Department of Education announced the setting up of q specialised 
pre-school programme called the 'Early Start· programme for officially designated 
disadvantaged areas (sec INTO 1995 for more infonnation on this programme). The 
Department sees its role in pre-school education as targeting the disadvantaged, and the 
overall aim of its pre-school programmes is to compensate for background deprivation. 
According to the White Paper on Education (1995: I 6 ), the Department bases its pre­
school inte; vention programmes on three principal considerations: 

• early childhood experiences arc important for the child's den:lopment 
• entry to fonnal schooling is a major transition for children. particularly those 

from disadvantaged backgrounds 
• early disadvantages affect the child's enduring experience within formal 

schooling, because such disad\'antages tend to he hoth persistent and 
cumulath·c. 

White Paper on Education ( 1995: 16) 

1.1 
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In autwnn 1994 a limited number of these Early Start pre-schools began operatioi on the 
premises of local primary schools: six in Dublin and one each in Cork and Limerick. 
These pre-schools each cater for 60 pupils in two classrooms, where each class 
accommodates l 5 children for two and a half hours in the morning and another 15 
children in the aftemoon session. 

Children (including some with disabilities) are selected for this programme by school 
principals, in consultation v.,jth other bodies such as public health nurses and the social 
services, because they arc identified as being 'at risk' of not developing to their full 
potential. After they have spent one year in Early Start these children continue to the 
Junior Jnfants class of the primary school. Two qualified primary teachen and two 
qualified child-care assistants are employed in each of the Early Start settings, and 
participating teachers receive in-service trnining and an induction programme. 

The Department of Education allocates a start-up grant of £4.500 per Early Start 
classroom to purchase equipment. and a capitation rate of £55 per child is paid to the 
Board of Management of the base national school. In addition, a grant of £1,500 per 
annum is provided to each centre for the development of parental involvement in order 
to facilitate the participation of parents in the organisation and work of the centre. The 
Government of Renewal (I 994) policy document made a commitment to extend the 
scheme and it was implemented in another 25. (pe;·sonal communication, Department of 
Education, April 1995) in autumn 1995. each catering for 60 children. thus bringing a 
fu1iher 1.500 children into the Early Start programme, a total of about 2,000. 

The Department of Education also partly funds a pre-school service for traveller children, 
with over 40 pre-schools catering for O\'Cr 400 children from the travelling community. 
In addition, there arc local co-ordinators of the Home-School Liaison Project, who serve 
groups of schools in particularly disadvantaged areas. While they are primarily oriented 
towards establishing home-school links for school-age children, they nevertheless try to 
make contact with voluntary pre-schools in their area and with other voluntary and 
statutory groups in their area. 

1.3.2 Department of Health 
Under the 1970 Health Act. the Department of Health, operating through regional Health 
Boards. is empowered to pro\ idc grants to services catering for pre-school children in 
areas of social deprivation. Most of this funding goes to voluntary hodies operating day­
care centres and community playgroups. The Department of Health has a policy to fund 
day-care for the children of chronically ill mothers or lone parents who work outside the 
home. and children considered to he disadvantaged for other reasons. Entry to such 
funded day-care is generally by recommendation from a Public Health Nurse. but the 
oYcrall numbers attending sm;h state-funded nurseries is low. Jn the Eastern Health Board 
region comprising Duhlin city. Wicklow and Kildare. in 1993 there were 45 day 
nurseries serving up to 1.500 children approximately. aged hetween two and five years 
( penmnal communication. El 113. Sept. 1994) and operated hy rnluntary hoc.lies such as 
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religious orders. Barnardo's and the JSPCC. McKenna ( 1988:45) estimated the costs per 
child fo·r this service were approximately £1.500 per annum at that time, up to 70% of 
which was at that time pro\'ided by the Eastern Health Board. 

In addition to nurseries for younger children. there are also community playgroups. grant­
aided by Dublin Corporation and County Council. and the health boards other than the 
Eastern Health Board. The remaining seven health boards catered for about 5,000 
children in 1985 (McKenna 1988:44 ). some in nurseries hut mainly in community 
playgroups1

• Community playgroups are often managed by committees of parents, and 
parents also assist the play leader. The active involvement of parents is considered to be 
critical to the achievement of satisfactory results by a community playgroup. McKenna 
( 1988) cited costs of between £ 1 10 and £200 per year per child for conununity 
playgroups. These costs tend to be distributed bet\\'ccn the health board, other agencies 
and the parents, with parents paying up to 50% in some cases. either indiYidually or 
through fund-raising activities. 

1.3.3 Private Sector Pre-schooling 
Outside of such ftmded day-care. Hennessy and I !aye~ ( 1994) found that most day-care is 
privately organised and funded by parents. either where the child is cared for in a 
relative·s or minder·s home, in the child's O\\TI home by a nanny or au pair. in a private 
creche or in a playgroup. There is no suhsidy for such priv,ite child-care, and it is widely 
hclieved that much ·at-home· child-minding takes place outside the tax and social 
welfare systems. 

Various type::; of private playgroups exist in Ireland. usually for children aged three to 
four years approximately. and these arc dependent usually on fees charged to parents and 
fimd-raising. The Irish Pre-school Playgroup Association (IPPA) is the umbrella hndy for 
English-mediwn playgroups throughout Ireland. In 1993 there \\'ere L460 such groups 
(IPPA Statistics 1994), which catered !'or 19,757 children. and inrnlved 2.539 adults. The 
approach of the IPPA is to emphasise the total development of the child in an 
environment which is rich in opportunities for exploration and challenge. 

The survey of naionrai detailed in Chapter 2 showed that a fmihcr 2500 children 
approximately \vere enrolled in the Irish-medium naionrai in h:hruary 1993. representing 
about 2.5% of the national cohort of three- and four-) car-olds. c /\s already discussed. 

1 Furopean Commission Childcare Network ( 1996:71) notes that in the Republic of Ireland in 1993 
·there were approximately 2,920 child.en !aged under three years] whose fees \\We subsidised by 
local authorities. 2% of the age group·. Only 30% of these children a ti ended nurseries on a full-day 
basis. and the rest allended community playgroups on a part-time basis. Among children aged 
three- to six-years there were about 5.830 whose tees in day-care centres were subsidised by public 
authorities, and 80% of these children atlendcd community playgroups on a part-time basis. 
~Based on the population estimate used in the Statistical Report of the Department of Education 
( 1994) that there wcre 52,143 children '1!,!.Cd .1 years and 5-U53 aged ..J years on Jan I 1993. 
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nafomaf also emphasise the total development of the child, while using Irish as the 
medium for communication. Children arc not formally taught the language, but learn it 
informally through its contextualised use in play situations. 

Montessori playgroups also operate on an independent basis, and Glasgow ( I 992) noted 
that there were about 200 Monkssori nursery schools or kindergartens in the Republic in 
I 992. the majority in the Dublin area, with an estimated 2,000 children attending. The 
Montessori Method exposes the child to a carefolly planned environment which provides 
material and experiences which promote the development of cognitive and physical 
skills. 

Taken together. these figu1es suggest that upwards of 30,000 children participated in 
some fom1 of pre-schooling in 1993. While exact calculations are not possible, this 
represents up to about 40% of the populatio11 of pre-school children aged three to four 
years. Yet, according to the OECD report on education (1995) only 1.3% of three-year­
olds in Ireland receive state-pro\'ided pre-school education, while the remainder are in 
the care of parents, voluntary organisations or private groups. It is likely that there would 
be an even higher take-up of pre-school services if there were a greater degree of state 
subsidisation of the sector and if they \\'ere more accessible to rural children. 

Parents who choose to send their children to a pre-school arc likely to opt to send them to 
school· before the compulsory stai1ing age or six years. In the school year 1992-93, 56% 
of all four-year-olds began school at the earliest possible age, while 99.7% of all live­
year- olds attended primary school ( Department of Education. 1994 ). Thus, in the 
OECD"s overall international comparisons of places in publicly funded child-care 
sen'ices from age three to the compulsory school-start age (six years in Ireland). Ireland 
is seen to cater for about 55% of this age-group (OECD I 995). a higher proportion than 
in the UK or Po11ugaL but this is almost cntin:ly accounted for by parents ,1pting to send 
their children to school well before the compulsory starting age. 

It appears that the demand for sen ices before the compulsory school starting age of six 
years is growing. This nrny be Jue in part lo social changes such as the rise in the number 
or Ione parent families as well as the number of families in \vhich both parents arc 
working outside the home. l lcnnessy and I !ayes ( 1994) <;ur\'cycd a sample of 1,820 
parents of live-year-olds and got responses from 1,067 (59%). They found that up to 76% 
of parents reported that their children had experienced non-parental pre-school care at 
some time before the age or four. anJ this ranged from short sessions for a Iimitc<l 
interval in a home setting. through prc-scllllol l<)l' scn:ral hours a <lay, to full time day­
care in a crcchc or nursery. O\'er hair those parents reported that their children had spent 
some time in a \'oluntary playgroup. 

The high participation rates in \oluntai·) pre-schools and in the early non-compulsory 
years of primary school sh11uld not he interpreted merely as a take-up of 'baby-sitting' 
sen·icc. ( ioutard ( l 980) argues that 111a11y parents cl!l 111sc pre-schooling nn the basis of 
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the need to prepare children for primary school. Parents are also aware of the need for 
young children to socialise together, and to learn to function happily in a group, an 
experience which is less available in today's smaller families. Parents' reasons for 
enrolling their child in a pre-school prograirune may include the belief that it will be 
academically advantageous to the child when he or she enters the fonnal school system, 
or \-Viii assist the child's social and emotional development, or will compensate for 
shortcomings within the family, as well as a desire to place the child in a safe and 
stimulating environment while they are engaged in work or other activities. Some 
parents, who see the enonuous learning ability of their babies and toddlers in developing 
physical and cognitive skills and in acquiring language, may be aware that the child 
could gain significantly from the adclitional stimulation provided by a pre-school 
environment. 

Despite the high take-i.;.p of pre-school education and the growing demand for improved 
provision, early education in Ireland has been largely unregulated, with the exception of 
the junior and senior infant classes in primary schools, the recently introduced Early Start 
programme, and the provisions for traveller children and the Rutland St. project. The 
sections of the Child Care Act 1991 (Part VII) dealing with supervision of pre-school 
services have been implemented since the end of 1996, and they provide at least some 
legislative control of this sector. Persons carrying on pre-school services { defined as 'any 
pre-school, playgroup, day nursery, creche, day-care or other similar service ... catering for 
children under six years of age who are not attending school') are now required to notify 
the local health board regarding that service. These regulations place a duty on health 
boards to inspect those services annually, to ensure the health, safety and welfare and to 
promote the development of pre-school children attending pre-school services. Providers 
of these services are now required to meet specific standards regarding premises, 
facilities, child-adult ratios, total nwnber of children, safety and insurance. However. no 
regulations regarding the qualifications required to pro\'idc such services arc included. 
apart from an assessment of the ·suitability' of the person providing the service. Hayes 
(I 995: 14) suggests that the lack of regulation in pre-school services up to now was based 
on the belief, enshrined in the Constitution, that the family has sole responsibility for 
children, without adaptation to the actual changes in societal nom1s and family structure 
which require greater input from the state in the shared 1;are of children. She stressed the 
need to develop a co-ordinated and comprehensive national policy for the development of 
high-quality early educational services. 

The Early Start programme is one indication of a more formal and regulated approach to 
early education and this may indicate a shift in policy by the Department of Education 
towards extending their brief to three-year-olds, specifo.;ally to disadvantage-d three-year­
olds. Such an extension would be supported by the Irish National Teachers' Organisation 
(INTO) which, in its report on Early Childhood Education ( I 995: 152) has called for 
provision for three- to four-year-old children to he established as an integral patt of the 
primary school, \Vith adequate staffing and funding. and with the extension of the current 
infant programme to three years. The INTO states that all three-year-old children have 
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the right to educational prov1s1on. though it should not be compulsory, and parents 
should still have a choice about the type of provision they select. Meanwhile, the 
Department of Health has also expressed itself as committed to the development of pre­
school services in areas of social deprivation (Irish Times Education and Living 
Supplement. 25 April 1995). thus presenting an overlap in the responsibilities of tl.vo 
govemment departments. and variation in their response to those responsibilities, usually 
on the basis of location. The INTO ( 1995) report has calied. for the establishment of a 
Task Force. under the auspices of the Department of Education, representing all of the 
appropriate government departments. in order to develop a comprehensive policy on 
early childhood education and to ensure co-ordination ir. the delivery of services. 

Despite the current m·erall lack of state pro\'ision or monitoring, pre-schooling in rnrious 
guises has become a major force in Irish education. directly linked to the child-care needs 
and educational aspirations of parents. but a force which hitherto has operated for the 
most part outside the remit of the state (apart from the Rutland Street Pre-school 
Programme. the Early Start programme and the public subsidies provided to small 
numbers of children to attend community playgroups and day nurseries.). Howe\'er, the 
activation of the Child Care Act is likely to lead to greater state inrnlvement in this 
sector in the future, at least in upholding standards regarding safety, premises and 
facilities in pre-schooi ser\'iccs. 

1.4 INTERNATIONAL RESEARCH ON PRE-SCIIOOL E'DliCATION 
J\s discussed above. parents may opt for pre-schooling for a Yaricty of reasons. Some 
parents may hm·c read media reports of international research on high-profile early 
intcn:ention projects, such as 'Operation I Icndstart' in the US. which attracted debate 
because of its high lc\'cls of public funding. The funding of programmes such as 
1 lcadstm1 in the U.S. and lhe Rutland Street project in Ireland point to th-! particular 
importance of the early years in interrcning to combat the effects of socio-economic 
disadYantagc on children's cognitiYe and social dcwlopmcnt. I IowcYcr. sc\'eral early 
reports ( e.g. Bronfenhrcnncr I 975, Austin ! 976) found that the gains in IQ observed 
among children who attended such interventionist pre-schools faded within a few years 
of lea\·ing the pre-school. SylYa ( 1993) interprets such findings as showing that the real 
benefits of early learning arc to he seen not in terms of IQ increases. but in terms of 'life 
skills' and social and economic outcomes. When looking al effects broader than long~ 
term IQ increases, the results from the Rutland St. Pre-school (Kelleghan I 977, Holland 
1979) showed that the children who attended were significantly more likely to continue 
their education to Group or Intennediatc Certificate level than their inner-city peers who 
did not attend. Similarly in the US. research hy the High/Scope Educational. Research 
Foundation (Lazar et al. 1982: Lewis 1993} showed that the effects of high quality pre­
schooling extend well in1r1 adulthood. with higher academic achievement. less 
delinquency, and less take- up of welfare by adults who had particirated in !Ieadstart. 
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Daniels ( 1995) found that the effects of pre-schooling were evident in a follow-up study 
of seven-year-olds in Britain. She found that children who had attended nursery school 
or playgroup had significantly higher National Curricult,rn test results in English reading, 
wTiting, Mathematics and Science, than had non-attenders. Similarly, Schweinhart, 
Barnes and Weikart ( 1993) found that those who attended a high-quality pre-school had 
higher achievement scores at age 14 and higher literacy scores at age 19 than non­
attenders, and were more hkely to graduate from high school. Other positive outcomes 
for pre-schooling have been found in, for example, Britain (Osborn and Milbank 1987, 
Blackburne 1992), Australia (de Lacy and Ronan 1986), Bermuda (McCartney, Scarr, 
Phillips. Grajek and Schwarz 1982) and the US (Schweinhart, Weikart and Larner, 1986; 
Lazar, Darlington. Murray and Snipper, J 982). 

O\'eralL it appears that public funding for intervention pre-schooling for disadvantaged 
children is repaid by savings in welfare and custodial expenses. It has been estimated that 
high-quality pre-school programmes return a later saving of $7 (Lewis, 1993, 
Schwcinhart, Barnes and Weika1t, 1993) for every dollar invested in them, with lower 
delinquency figures and longer attendance at school reducing the need for later costly 
state inter\'ention. Rutter (1985) interprets the evidence of long-term benefits of pre­
schooling as arising from improvements in children· s self-esteem, orientation to the task. 
and attitudes to learning, rather than from what the children are specifically taught. 

Research on the efficacy of pre-school inter\'ention programmes stresses that they cannot 
he seen as ·ont:-shof remedies. but that their core features of a developmental curriculum 
and good parental involvement should also he intrinsic parts of the elementary s,·hool 
system. Unless such continuity and extra resources are provided to disadvantaged 
children, it would appear unreasonable to expect a short-tem1 educational experience to 
fully counteract the many social and educational disadvantages experienced by at-risk 
groups before they rcad1 adulthood. Also. it is worth remembering, as Tizard ( 1980) 
points out, that pre-schooling should not have to justif)· itself in terms of educational gain 
alone, but instead should be viewed as serving the whole spectrum of chi:dren·s 
emotional. physical, social and psychological development. Bayes ( I 995) stresses that 
the first principle in early education is that 'children are important in their own right'. 
Thus, she argues, services provided for them should not have to justify their existence by 
repaying society or facilitating social change, but should be assessed in terms of their 
effects on children. from this perspective. early education is Yiev,;ed as one of the rights 
of children to have experiences that help them to develop to their full potential. 

1.4.1 Quality in Pre-schooling 
Research studies showing positive effects of pr<.:-schooling all stress that the pre-school 
must be of high quality. Any study of pre-school provision must therefore focus on the 
quality of the experience provided. There have been various attempts to define a high 
quality pre-school. f arquhar ( 1990) argued that an attempt t".l eYoluate quality must take 
account of the difforing perspectives or all of the 'users· of the serYice, including 
children, parents, staff, social services and government. as well as the different premises 
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which underlie pre-schooling. such as theories of child development, the need for 
comprehensiveness of social service provision, value for money for the State. and the 
culture served. Lewis ( 1993) defined high-quality pre-school programmes as follows: 

As far as High/Scope researchers are concerned, a high-quality pre-school 
program is de';elopni.entally appropriate and has a curriculwn that allows 
children to take charge of their own learning. Teachers are well-trained and 
work under knowledgeable supervision, parents are meaningfully involved and 
the program is well-administered and evaluated. Ideally. the ratio of students 
should be no higher than IO to l. 

Lewis ( 1993:748) 

Rumbold (1990) reported on the committee of inquiry into the quality of educational 
experience offered to three- and four-year-old children in Britain and concluded that high 
quality pre-schooling must involve: 

• a central role for play and talk 
• regular evaluation and reYie-,v of the ctmiculum 
• small groups and a low pupil-teacher ratio 
• highly skilled staff 
• participation 'by parents as active partners in the child's education. 

Pugh ( 1992) would add to the above: 

• clearly defined aims and objectiYcs 
• effective management 
• an atmosphere in which children and adults feel secure and valued 
• an appropriate curriculum for physical. social, emotional, spirituul und 

intellectual development 
• a system of record-keeping to monitor children· s learning. shared with parents. 

It is pre-schooling of high quality which has usually been shown to have positive effects 
on children's development. Sylva and Moss (1992) and Jowett and Sylva (1986) report 
on a comparison of 90 children, half of whom had attended well-resourced high-quality 
nurseries and half who had attended poorly resourced playgroups managed by parents. 
They found significant differences between the groups in their first ye:ir in primary 
school. with the children \Vho had experienced high-quality pre-schooling showing 
higher motivution and perseycrance than the other group. Similarly, Nabuco and Sylva 
( 1995) found different outcomes for different types of pre-school experience, with an 
association between attendance at a I ligh/Scope programme and later success at reading 
and writing in primary school: while attendance at a Formal Skills progrnmme, with 
adult-led instruction in literacy and mathematics showed a negative association with 
reading and a very negative association with children·s later self-assessment of their 
competence an<l popularity. Nabuco and Sylva concluded that the !Iigh/Scopc curriculum 
provided pre-schooling or a higher quality than either of the t\VO other models they 
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studied, the Formal Skills, ur the free-play Movimento da Esco/a Moderna. Jowett and 
Sylva ( 1986) argue that the ideal \\'Ould be a network of diverse provision of high quality 
pre-schooling to meet diverse needs. The naionrai represent one such need, for 
immersion pre-schooling, and the aim is that the service provided should he of the 
highest quality possible. 

1.5 l!\1:\IERSION EDUCATION AND PRE-SCHOOLING 

Many countries offer children the opportunity to attend pre-schools where the language 
used differs from their mother-tongue and there is an extensive research literature on the 
subject of such early immersion in pre-school. Spolsky ( 1989) observes that there arc two 
basic. hut often competing principles which must he taken into account ,vhen policies for 
language and education are being formulated. 

The first concerns the rights of indi\'idual members of a society to equality of 
educational opportunity: the second concerns the rights of indi\'iduals and groups 
in a multilingual community to maintain. if they so choose. their linguistic 
,·,trictics. 

Spolsky ( 1989:92) 

:\s outlined by Spolsky. the principle of C([Uality nf educational opportunity entails both 
the right to he educated in the rnricty of language \\'hich ,,·as learned in the home. as far 
as is feasible. and. in addition. the right to learn the standard or official language of the 
community. The second principle concerns the right of an individual or group to do 
whale\ er is possible to support a language ,,·hich has important ethnic. cultural or 
religious value Ii.Jr them. 

\\"here these principles compete. indi\ iduals ma: choose t,1 as~ign priori!: to one o,·cr 
the other at one stage. and possibly rcn:rsc this ('_rder at another. Spolsky argues that 
bilingual education su-.h as the Canadian immersion system can he ,·ie,,·ed as the 
application or both these principles in a multilingual setting. \\ith priority gin.:n initially 
to instruction through the minority language/second language. but \Yith supp011 for the 
child"s mother tongue later in the school system. 

The first deliberate educatio11al experiment in immersion took place in September 1965. 
in the kindergarten clnss or a St. I.:unbcrt school in Montreal. l)ucbcc. Immersion 
education refers to the use nr children's 1w11-na1i,e language ;1s a medium or instruction. 
It differs from 'submersion' in which immigrant children or children wiih a lnw-statu~; 
language arc forced lo accept academic instruction through the medium of their second 
language ( L2). often \\'ith other children who arc nati\'e speakers of that language. where 
the tcachcr docs not understand these children's nati,c langu:1ge (I, I). a11d \\·itlwut 
rccci,·ing any support L2 classes (Skuttnahh-Kangas 1988:--10). l11 such a situation these 
children arc submerged in their nc\\. language. \\ l,ilc their I I is threatened h~ lack pf 
support on a\\ idcr social basis. 
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In immersion education programmes such as the naf onrai and all-Irish school system in 
Ireland. the first language of the majority (English) is supported at community and 
society le\'el, while the language or the school (Irish) is added to the child's linguistic 
repertoire. For the minority who arc L l speakers of Irish,. the naionra or Irish-medium 
school provides formal support and enrichment for this minority lan1::,ruagc which is 
otherwise not well-served in tenns of its use in the media or the wider Irish community, 
while the L2 English language skills learned are supported by other children whose LI is 
English and by the wider community in Ireland, as well as extensively in the media. 

Artiga! ( I99 l) summed up the · csearch literature which has tried to identify which 
factors contribute to a beneficin'. outcome from an immersion programme. He points to 
three main \'ariablcs 

1. The social status of' the home language and culture . 
.., The attitudes of the pupils towards the school language and their reasons for 

lcaming it. 
3. The pedagogical approach used to teach the new language. 

Swain ( 1981) showed that children arc more likely to be successful in immersion if their 
home language and culture is that or a strong social majority, as for example, English 
speakers in Canada attending French immersion. Regarding attitudes to the new 
language, Artiga! concluded tl1c1t it is essential that an immersion programme is not 
imposed, either on a society in general. or on individual children, nor must the child's 
o\\'n language be explicitly or implicitly rejected. The third variable, pedagogical 
approach, Artiga! sums up by saying that mutual communicability between teachers and 
pupils from day one is or critical importance. 

Genesee ( I 98·L 1987) rcdewed the research on immersion programmes in Canada, and 
concluded that immersion students show the same or better academic achievement as 
children in non-immersion situations, and acquire normal English proficiency, in addition 
lo attaining a high le\el of flw.:m:y in French, their L2. Cummins ( 1988) and Cummins 
and Swain ( 1986) used the interdependence principle to explain the lack of a negati\'c 
effect on immersion children·s first-language skills in an additi\'C•bilingual setting. 
Cummins clnimcd that ·cogniti\·e academic lang.iage proficiency· (CAI.P) is common 
across languages. so that experience with either language in such a setting promotes 
dc\'clopmcnt of C/\LP in hoth languages. 

Ellis ( I99-l:225) outlined the different types or immersion prngr.1mme: 

• curly immersion ( from kindergarten). or 
• late immersion ( for example. l'rom ( irades •+ or 7 in the Canadian system). and 
• full immersi(ln (all instruction in the 1.2) or 

• partial immersion ( sonH: subjects only tmighl thniugh the 1.2 l. 

() ' J 
.... J 
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Genesee·s swnmary of the immersion research indicates that, on balance, total immersion 
produces better results than partial immersion, and early immersion produces better 
results than late. The effects of early immersion in particular are explored in more detail 
in Section 1.5. I. 

l.5.1 Effects of Early Immersion 
There have been numerous studies of the effects of early immersion on children's 
cognitive. academic and linguistic development and only a selection of this research is 
offered here. Results from evaluations of some long-running programmes such as those 
in Canada ( Swain and Lapkin I 982; and Genesee I 984, 1987) show many favourable 
effects. Such children who go on to attend immersion elementary and secondary schools 
attain high levels of proficiency in their L2, attain nonnal LI proficiency and show the 
same or better levels of academic development as those of their peers educated in non­
immersion schools. 

Comb lain and Ronda! ( 1993) studied a group of four- to five-year-old children in an early 
immersion setting in France. where English was the language of instruction. and 
contrasted them with monolingual peers. Results showed that the immersion group had 
improved English-speaking skills. and their French skills were not adversely affected 
compared to controls. Bamford and Mizokawa ( I 991) found that children in a Spanish 
immersion class had superior non-\'erhal problem sol\'ing to their non-immersed controls. 

Bialystok ( 1986) demonstrated that children in Grade I of a French immersion 
programme had bettter cognitive control. an aspect of metalinguistic ability, than their 
monolingual peers. Giincz and Kodzolpeljic ( 1991) also found that children in pre-school 
immersion programmes had better metalinguistic awareness and linguistic analysis skills 
than a control group of monolinguals. The immersion children were mon! aware or the 
arbitrary link between an object and its name. and more proficient at breaking words in 
syllables and phonemes. The researchers also showed that the children who had 
t..:xperience of a bilingual immersion programme had better concentration. and more 
developed skills in synthesis and abstraction. necessary for reading. They interpreted 
their findings as indicating that bilingual experience promotes a more analytic approach 
to language. 

Neufeld ( 1993) examined two group~ nf uni\·ersity students in Ottawa. one of \Yhich had 
atknded an early French immersion programme. lie found that early immersion 
produced no immediate or long-range adverse effects. and interpreted his findings as 
indicating the linguistic and cognitive henelits of learning another language early in 
school. 

Thus, the weight of research evidence points to the positive effects of early immersion 
for majority language children whose first language is not at risk. with resulting nomml 
or superior general academic achievement, nomml first language skills and advanced 
second language skills. In addition, a range of soda! effects relating to more open 
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cultural attitudes and tolerance, and cognitive effects such as enhanced divergent 
thinking have been found. There arc also significant social effects resulting from the 
establishment of early immersion programmes. For example, early immersion in Israel. 
New Zealand, Scotland and Wales has played an important role in assisting the language 
revitalisation movements in those countries, and in boosting, or in some cases, creating, 
the demand for the provision of primary school immersion programmes. This appears to 
hold true of Ireland and Northern. Ireland also, where demand for all-Irish primary 
schools in some instances has gnmn from parents who are happy with their child's 
experience of a nafonra and ,-vish to continue with immersion (see Ni Mhaolain 1995 and 
Maguire 1991 ). 

1.5.2 Immersion Education and Lesser-Used Languages 
The experience of immersion can he found all over the world, reflecting the provision 
made by many countries to promote bi- or multi-lingualism. Examples of early 
immersion beginning at kindergarten level can he fOLtnd in a number of other countries 
such as the Basque country, Catalonia. Finland. Israel, New Zealand, Scotland and 
Wales. as well as in the Republic of Ireland and in Northern Ireland. 6 Murchu ( 1987) 
gave a comprehensive overview l)f the provision of pre-schooling through 29 lesser used 
languag<:>s throughout Europe. (in the Netherlands, France. UK. Italy, Luxembourg, 
Belgium, Denmark, Gennany. Portugal, Spain and the Republic of Ireland). In the case of 
minority languages such as these, inunersion pre-schooling has gn)\\n up because of the 
desire of parents to expose children to a minority or heritage language which may he 
either the children's mother-tongue or their second language. The naionrai operate as 
early immersion for !he majority of children, who rnme from English-speaking homes, 
hut they also provide mother-tongue pre-primary education for a minority, both in and 
outside of the Gaeltacht. for \Yhom Irish is the home language. Van der Goot, Renkcma 
and Stuijt ( 1994) haYe detailed the provision of pre-schooling in some of the lesser-used 
languages in Europe anJ shmm th~~ interest and gro\\th in the last twenty years in 
particular. Some details of the provision of early immersion in two lesser-used language 
communities arc given below. 

Catalan in Catalonia 
Montane ( 1994) and Artiga! ( 1991) have detailed the situation regarding early Catalan 
immersion in Catalonia. Catalan is spoken by approximately 7 million people, and is the 
largest stateless language in Europe. The status of Calalan remained high (despite 
territorial division and its prohibition as an official language since 1714) until about 50 
years ago, when the Franco regime brutally repressed all signs of Catalan identity, 
especially the language. In addition, there was massive migration from Castilian­
speaking areas into Catalan regions. The new Spanish democratic Constitution of 1978 
and later regional Statutes began the era of Catalan restoration, which still continues. The 
Catalan government now seeks a 'normalization' of the Catalan language. that is. they 
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wish it to be the nomial. dominant language within Catalonia. c\'cn if a minority 
language in Spain. 

Catalan immersion programmes were first legally offered to Spanish-speaking children as 
recently as 1983, though some co\'erl programmes existed since 1978. Pre-primary 
education before age five is optionaL and thus is not publicly funded. However, when 
kindergarten or parvulari classes for three-, four- and five-year-olds are located in state 
schools they are subsidised. Pre-primary teachers, like primary teachers, must have a 
teaching qualification from a three-year university course. Classes tend to run from 9.00-
12.00 and from 3.00-5.00 p.m., and during the break children may either stay in school 
for lunch and a rest, or go home. 

/\II pre-primary er':ucation in Catalonia must no,v he bilingual Catalan/Spanish. with at 
least one subject taught in Catalan. though the remainder may also be taught through 
Catalan, depending on teachers· competence and parents' wishes. This, in conjunction 
with the fact that children who are mother-tongue speakers of Catalan have a legal right 
to receive their first education through Catalan, has necessitated an on-going need for 
teacher re-training. There also exists a Department of Education Programme of 
Linguistic Immersion (PIL). according to which a proportion of parvulari operate full 
Catalan immersion. 

By 1984, 6 Murchu ( 1987) reports that a ma_1onty of public scl1flols were Catalan 
medium, and she cJaims that this was made possible lar.;dy through the work of Catalan­
medium pre-schools. Research indicates that children, especially Castilian speakers, 
show better progress in the language following its use as medium of instruction in pre­
school and school. Difficulties remain regarding the large number of Castilian-only 
speakers and the short supply of Catalan teachers. but as Artiga! points out: 

The [Catalan] immersion programme, in sho1i, seems here and now to be 
psycholinguistically appropriate, sociolinguistically opportune and relatively 
\'iable in legal terms as a tool for normalization of the Catalan language. It 
remains, however. to make it generally a\'ailable. in a full developed fonn. to 
all ' 110se children who ha\'e already chosen it or who will do so in the future. 

,\rtigal ( 199 l :87) 

Fishman ( 1991) concludes that. while the position ol Catalan remains 'delicate· in terms 
of re\'crsing language shift, there has hccn considerable progress. I le cites the 198(> 
Census figures showing that 60% of the a<lult population and 64% of children claimed to 
be able to ·speak Catalan·. Over 55% of adults repmted that they use Catalan daily. 
Fishman claims ( 1991 :ix) that Catalan in Spain can he \'iewcd as one of the ·three 
success stories (more or less)' of rcn:rsing language shirt. which also include Modern 
Jlc,brew in Israel and French in Quebec. 
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Maori in Ne1v Zealand 
Benton ( 1984) reported that only a fev, communities remained in New Zealand by the 
early 1980s in which children acquired the Maori language as their mother tongue. The 
primary schools taught only through the medium of English, and this. combined \Vith 
social changes such as migration to the cities (further emphasising the importance of 
English) and the high levels of unemployment among Maoris, served to undermine the 
traditional villages and bring about a situation of near language death. Ho\vever, there 
was a resurgence of support for the language and cul ure of the Maoris in the late 1970s 
and early I 980s, facilitated. according to Spolsky (1189) by pakeha (European) guilt at 
bringing about near cultural genocide. 

Initial attempts to revive Maori through the school system foundered because of the 
overwhelming influence of English on school-age children, so an early focus was on the 
teaching of Maori to younger, pre-school. children. Maori-medium pre-school groups, 
called kohanga reos (language nests) \Vere proposed, led by older, fluent Maoris. The 
first such groups were established in 1982. \Vith some financial sup~ort from the 
Department of Maori Affairs. but with the burden of organisation resting on local 
communities.who desired to participate. There was extraordinary growth of these groups, 
from the first four experimental kohanga reos in 1982. to over 280 in 1984, and about 
520 by 1988, with about 8.000 children participating {Fishman 1991 :238). Funding help 
comes from the Department of Maori Affairs through an independent trust, but 
organisation and control remains in the hands of the local commwuty. Fishman notes that 
in 1989 the Department of Maori Affairs allocated about US$12m to 520 kohanga reos, 
or about US$23,000 per group per year. Usually two kaiawhi ('embracers') are paid 
salaries, and Maori-speaking grandparents and parents also act as volunteers. Children 
attend for four to eight hours per day. 

These Maori-immersion playgroups have had a significant ~ucccss. according Lo Spolsky: 

The effect of the kohanga reos cannot be exaggerated: \\'here six years ago a 
bare handful of children came to primary school with any knowledge of the 
Maori language. now each year between two and three thousand children. 
many of them fluent bilinguals. start school after having been exposed to daily 
use of the Maori language for three or mor~ years. 

Spolsky ( 1989:91) 

Maori has been <lcdarc<l "'11 ofticial language or New Zcalanc.L and a Maori Language 
Commission has been set up. Children graduating from kohanga reos have produced 
pressure to provide Mam i-me<lium primary schooling. which often begins by a local 
school making a room available for one Maori-immersion group. Spolsky asserts that 
continued parental support for the kohanga reos will increase the pressure on the school 
system to make provi~ion for bilingual education. 
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Overall, Spolsky concludes that Maori now shows good prospects for revitalisation. 
However, Fishman ( 1991) is less optimistic, and claims that the kohanga reos have not 
significantly changed language use in the home. He argues that without such home use, 
and in the absence of widespread all-Maori schooling at elementary and secondary levels, 
TV programming and print-media, the future of Maori is not yet secure. Fishman 
concludes that the initial successes of the kohanga reos must be built upon, primarily in 
the targeting of family. neighbourhood and com,nunity use, through young-adult focused 
Clperation and through the promotion of Maori literacy and a more widespread all-Maori 
school network. instead of what he views as an over-reliance on the assumption that the 
language \\ill be revived when the kohanga reos graduates themselves have Maori 
mother-tongue children. 

This discussion of the roie of early immersion in two other minority language situations 
presents some interc:sting parallels as well as differences from the Irish sftuation. Each 
situation represents a different phase in the process of language revitalisation. The role of 
parents in demanding and supporting early immersion programmes in each of these 
minority languages is seen to be critical in the three countries, \Vith consequent parental 
demand later for immersion primary education. The need for generous state funding and 
legislation for bilingual or immersion programmes is highlighted by the Catalonian and 
Maori experience. Finally, the need to situate early immer'sion in the context of a much 
wider and well-resourced language revitalisation movement is highlighted. Just as the 
long-term expectations for pre-school inter\'ention programmes for disadvantaged 
children must be realistic, in accepting that such programmes can help significantly but 
cannot by themselves 0\'ercome all of the problems besetting such children. so too early 
immersion programmes cannot he expected single-handedly to revitalise minority 
languages, though they may make significant contributions to the rc\'italisation of the 
language. 

1.6 RESEARCH Qn:STIONS 
fhis study ~ets out to describe the experience of a sample of children in early Irish 
immersion. that is. in the naionraL not only in lcrms of their language outcome. but in 
temlS of the effects of their community and family characteristics on their linguistic 
success. as well as the effecb of this experience on their parents. homes and 
communities. The research questions addressed are: 

20 

• l low much Irish do children learn in the naionra'.' 
• What arc the major child-. home- and naionra-lc\'cl factors \\'hich impact on 

their progress in Irish'? 
0 What arc the skills and requirements of those ka<ling naionrai. the Stiurthl)iri'! 
• What is the profile of parents who choose to send their children to u naionra? 
• I low <lo parents pcrcein: !he impact of the naionra in their homes and what arc 

their needs? 
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The method of data collection employed to address these questions in outlined in Chapter 
2. Chapters 3 and 4 examine home-level variables and present the re~ults of the survey of 
the parents. Chapter 5 focuses on the naionra-lcvel variables and presents the results of 
the survey of the Stiurth6iri. Chapter 6 outlines the tests developed for the- children and 
gives their overall results, while Chapter 7 presents examines the effects of a range of 
variables on the children ·s Irish test scores. Chapter 8 summarises these findings. 

1.7 CONCLUSION 
The move to provide Irish-mediwn pre-schooling is one aspect of the movement to 
revitalise Irish, operating in conjunction \v1th the high level of interest in pre-school 
education in Ireland. The benefits of pre-school education have been attested by research 
in a number of countries, particularly in disadvantaged groups. Tht level of participa:: .. m 
in pre-school education in Ireland points to the need to monitor standards in this area to 
ensure that pre-primary provision is of high quality. 

The success of immersion programmes internationally underlies and support:, the parent­
led demand for Irish-mediwn pre-schooling. International research findings indicate that 
a positive environment exists here for successful early immersion in the naiorra, with 
societal support for the majority home language (English), an optional immersion system 
which ensures high motivation and positive attitudes from those involved, and a 
pedagogical approach which stresses the need to provide the child with comprehensible 
input and encourage all efforts at communication in Irish. The discussion of lesser-used 
languages highlights Irish speakers' need to avail of Irish-medium education for their 
children in order to support their minority mother-tongue within a bilingual society. 
Overall, the naionrai need to be situated, not only within the state-supported Irish 
revitalisation movement. but also within a better-resow-ced pre-school sector. 
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Chapter 2 

The Scope of the Study 

2.1 INTRODUCTION 
To study the naionra experience in all its aspects. it \Vas necessary to assemble 
information on each group of participants. Therefore, data were gathered from children, 
parents, Sti urth6iri (Leaders). Cnmhstiurth6iri/Stiurth6iri Cun ta ( Co-Leadersi Assistant 
Leaders). and Comhairleoiri (Advisors). This chapter sets out an overYiew of the 
infonnation collected. Section 2.2 details the infonnation from a naionra Census in 
February 1993. and Section 2.3 outlines the scope of the project. 

2.2 CENSUS 
In order to establish a sampling frame for naionra sessions and the children attending 
naionrai, it was decided to begin the project by conducting a Census of all children in 
naionrai in the Republic oflrelaml in February 1993. The Census established the number 
of naionra sessions organised by each Stiurthoir. the number of children in each session, 
their sex and date of birth. A subsequent fonn. assigning a numerical identification 
number to each child. asked Stiurth6iri about the home language of each child, and his or 
her ability in [rish at the time of data collection. Stiurth6iri were also asked to indicate 
what school the child would progress to, if this ,Yas known. These data are presented in 
this chapter. 

2.2.1 Total Naionrai and their Distribution 
The naionra Census in Febmary 1993 showed that there were 190 1 nafonra sessions in 
the Republic of Ireland. \Vith approximately 2.600 children attending. These sessions 
,verc rw1 by 174 Stiurthbiri ( of \Vhom there were 16 running a second session on the 

'This munber differs from the total cakulated by An Comhchoiste Rcamhscolaiochta for 1993 
because An Comhchoiste. for adminis1rative purposes, counts as double sessions those which have 
more than a certain number of children. In this study, a session is defined as a group of children 
attending a naionra at a particular time, n:gan.llcss of the number in the group. 
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same premises'>. The response rate to the Census was 96%. In what follows, the 182 
naionra sessions for which Census forms were returned are described and referred to as 
the Census naionrai. A total of 2,487 children attended these naionrai, 1,862 in English­
speaking districts (Galltachtai) and 625 in Irish-speaking districts (Gaeltachtai). 

Figure 2.1 illustrates the distribution of the total 190 naionraf sessions in February 1993. 
The highest concentration of naionrai is in the urban area of Dublin, Co. Dublin and 
neighbouring counties. Naionrai are also quite strongly represented in rural districts 
which are Irish-speaking (Gaeltachtai), particularly in the south-western, western and 
north-western coastal areas.2 In other rural areas they tend to be quite dispersed, and some 
counties, such as Cavan, Leitrim, Longford. Offaly, Roscommon. Sligo and Wexford had 
no naionrai in 199 3. 

Table 2.1 sho,,.s the overall distribution of nafonra sessions in English-speaking 
(Gal!tacht) and Irish-speaking (Gaeltacht) districts from the Census data. 

Table 2.1 Numbers of naionrai in Galltacht (English-speaking) 
and Gaeltacht (Irish-speaking} areas Naionra Census data 

Distribution of Sessions in Naionra Census Galltacht Gaeltacht 
Number of single sessions in Census 106 46 
Naionrai v.ith a second session (same Sti(,rth6ir) 13 2 
Total number of sessions in Census 132 50 
Total number of children in Census 1862 625 
Mean number of children per session 14. l 12.5 

Total 
152 

15 
182 

2487 

I 13.7 

About a quarter of children were in Gaeltacht naionraf. three-quarters in Galltacht 
naionrai. Gaeltacht nafonrai were somewhat smaller on average than Galltacht ones. \\1th 
an aYerage number of I 2.5 children compared to 14. l. 

2.2.2 Numbers of Children per Session 
The size distribution of nafonra sessions is reported in Table 2.2. Most (63%) sessions in 
Galltacht areas had up lo I 5 children, and 3 7% had I 6 or more. Gacltacht sessions tended 
to be smaller, with a majority (58%) haYing up to 10 children and most of the remainder 
having between 16 and 20 children. 

1 i\ double session is defined here as the pro\'ision of a naionra for another group of children at a 
different time to the first group. but run by the same Stiurthoir and in the same premises. 
2 Numbers for Gacltat:ht sessions arc given as ·(tin Fig. 2.1 and are included in the county total. 
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Fig. 2. 1 Distribution of naionra sessions in the Republic of Ireland I 993 

d 

Source: Naionra Census. February 1993 Total Naionrai Sessions 190 
Galltacht. 138 
Ciacltacht: 5'.! 

Note: 'G 'indicates Gadtacht sessions; boxed numbers indicate city Sl!ssions; 
both sub-categories arc included in the cou•ity total 
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Table 2.2 Distribution of naionra sessions by number of children per session 

Proportion of Sessions 
Number of Galltacht Gaeltacht Total 
children N=l32 N=50 N=/82 
per session' % % % 
up to 5 6.8 6.0 6.6 
6 to 10 30.3 52.0 36.3 
I I to 15 25.8 8.0 20.9 
16 to 20 2 l.2 32.0 24.2 
21 to 25 12.1 0.0 8.8 
26 to 30 2.3 2.0 2.2 
over 30 1.5 0.0 I. I 

100.0 100.0 100.0 

Note: Numbers here and in othl:!r tables do not always sum to l 00°0. due to rounding. 

2.2.3 Pupil-Teacher Ratios 
/\bout half of all naionra sessions arc nm by a Stiurth6ir with the assistance of a Comh­
Sti(1rth6ir/Stifath6ir C(mta. It is therefore important to look at the pupil-teacher ratio for 
the children in the Census. reported in Table 2.3. 

Table 2.3 Pupil-Teacher Ratio 

I PupU-te~cher ,·atio 
Galltacht Gaeltacht Total 

N=/31 N -50 N=l82 
per session % % % 
up to 5 11.4 14.0 12.1 
over 5 up to 10 58.3 84.0 65.4 
over IO up to 15 28.8 2.0 21.4 
o\'cr 15 up to 20 I.S 0.0 I.I 

100.0 100.0 100.0 

1 
Noll' that the mnnher or childrrn dol's not equal ll1L' pupil-teacher ratio, since it docs not take into 

ai.:count tlw presence of an assist.int. 
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Most sessions (70%) in English-speaking districts have pupil-teacher ratios which arc 
equal to, or less than 101

• However, another 29% of Galltacht naionraf had ratios of 
between I 0.1 and I 5 children per adult, and the remainder ( 1.5%) were even larger. with 
ratios of between 15. l and 20 children per adult. Ratios were significantly lower in 
Gaeltacht areas. with 98% of these sessions having ratios up to or including IO children 
per adult. It is relevant to ,1otc here that Gaeltacht naionrai receive a subsidy from (Jdaras 
na Gaeltachta, which requires them to maintain these low pupil-teacher ratios. 

2.2.4 Sex 
The Census information supplied by Stiurth6iri showed that 50.7% of children attending 
were boys, 49.3% girls, with very similar figures for both Gaeltacht and Galltacht areas. 

2.2.5 Age Distribution of the Children 
Table 2.4 presents the age distribution of the children from the Census. 

Table 2.4 Children's age distribution 

Galltacht Gaeltacht Total 
Children 's ages in years N=/817 N=607 N=N24 

% % % 
less than 2.5 0.4 1.0 0.6 
2.5 up to 3 1.8 6.2 3.0 
3 up to 3.5 10.8 11.0 10.8 
3.5 up to 4 29.4 29.9 29.5 
4 up to 4.5 35.8 32.6 35.0 
4.5 up to 5 19.8 16.8 19.0 
5 or more 2.0 2.4 2.1 

100.0 100.0 100.0 
Mean age 4.1 4.0 4.1 

This cakulatirin was carried out in /\pril 1993. by which time the m:~jority or children 
(85%) were at least 3.5 years or age. The smull numbers of very young children may be 
the children of Sti(uih6iri. or they may have iil.!cn accepted because of low numbers or 

1Thc group insurance scheme operated specifics a ratio of no more than IO children per adult. In 
1993 exceptions were made in naionrai where there was another adult on the premises who was 
available in case of emergency. From 1995 these exceptions arc no1 made and no naionra can have 
a ratio of more than IO children per adult. 
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children in particular naionrai in rural areas. Naionrai in Gaeltacht areas had a higher 
proportion of younger children up to three years (7.2%) compared to the Galltacht 
(2.2%). Otherwise their age distributions were similar. The mean age of the children 
reported on in the Naionra Census was 4.1 years in April 1993. The children in English­
speaking areas were on average about one month older than those in the Gaeltacht 
naionrai. 

2.2.6 Numbers in Second Year in Naionra 
81 % of the children overall were reported to be in their first year in the naionra. and 19% 
in their second year. The proportions were roughly similar in Galltacht and Gaeltacht 
areas. The slightly higher proportion in their second year in the Gaeltacht (21 % as 
against l 8% in the Galltacht) is probably due to the somewhat larger numbers of very 
young children attending naionrai there. 

2.2.7 Children's Home Language and Ability in Irish 
The Stiurth6iri were asked to indicate what language(s). to the best of their knowledge, 
were spoken in each child's home. Table 2.5 shows the distribution of these results for 
Galltacht and Gaeltacht residents. 

Table 2.5 Children ·s home language (Stiurth6ir report) 

Gal!tachr Gae!rachr Total 
Home lanKuage(s) N==-1617 N=607 N=2224 

% % 
English only 84.0 43.5 73.0 
Irish and English 14.7 33.8 19.9 
Irish only 1.2 22.6 7.0 
Other language(s) 0.1 0.2 0. l 

I 00.0 100.0 100.0 

Thus, Stiurth6iri judged that only about I% of children in Galltacht nafonraf and 23% in 
Gacltacht nafonrai come from homes where only Irish is spoken. Another 15% and 34%, 
respectively. in English- and Irish-speaking areas are judged to come from bilingual 
homes. Stii.'1rthoir judgement on this issue is important since the language mix in a 
nafonra requires different strategies on the part of Stiurth6iri. However. the children's 
home language will be discussed in greater detail in Chapter 4, in relation to the parents' 
questionnaire. 

JJ. 1. 
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Stiurth6iri were also asked to assess each child"s Irish competence before Easter 1993. 
when most children had spent at least two terms in the naionra ( and 19% had spent up to 
5 tenns there). The results arc given in Table 2.6 again divided by Galltacht and 
Gaeltacht residence. 

Table 2.6 Stiurth6ir assessment of children·s Irish 

Galltacht Gaeltacht Total 
Stiz,rtlu5ir rating of each child's N:-=-f6J5 N=,606 N=2241 
frish % % % 
Comprehension only 10.6 8.4 10.0 
A few words 28.4 I 8.3 25.7 
Some phrases 46.8 32.7 43.0 
Good competence l 3.1 19.6 14.9 
Native speaker l.O 21.0 6.4 

100.0 100.0 100.0 

2.2.8 Plans for Primary Schooling 
Stiurth6iri were asked to report if they were awan: of what type of primary school each 
child would attend. Table 2.7 presents the results. 

!'able 2.7 Plan:: f(1r primary schools 

Galltacht 

I 
Gaeltacht Totar7 

f'J=J636 N=596 N=2231 
Siiurth6ir report ofparellfs · {)Ions 0,( ?-() % ,I/ 

/\II-Irish school -W. I 7':--.7 49.6 
English-medium prinwry schoul 52.1 ]9.6 -U.-l 
Not knovm 7.8 4.7 7.0 

I 00.0 100.0 100.0 --

/\bout 76% of Gaclt::icht chil<lrcn m.!re expected by Sti(irth<1iri to go on to an Irish­
me<lium school. In the ( ialltacht, about 40% or naionra d1iklrci1 \\Crc expecll'J to go on 
to an Irish-medium schnol ( as against 3°ii, of all children in the ( ialltacht attending such 
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schools in 1993-19941
). Choice of primary school does not always rest entirely with the 

parents: some children may not be offered a place in the school of their parents' choice. 
This issue will be discussed further in Chapter 4, but it is relevant to note here that a 
number of parents commented that they were aware that it is particularly difficult to get a 
place in all-Irish schools, and several indicated that they would be sending their child to 
an English-medium primary school because they had been to Id the list for their local all­
lrish school was closed. 

A rough estimate suggests that only about 40°'0 of children in the reception classes of all­
Irish schools in 1993 had attended a naionra. 2 This may be due in part to lack of access to 
a nafonra or inability to secure a place in a local naionra. as well as to parental choice 
regarding pre-schooling. Overall, the fact that over half of the children in Junior Infants' 
classes in all-Irish schools had not attended a naionra points to the possibility that there is 
a demand for naionraf which is not currently being met. 

2.3 SCOPE OF THE PROJECT 
Table 2.8 overleaf gives an overdcw of the infom1ation collected as the main part of thi~ 
project. This invoh·ed questionnaires for all the adult participants in the naionraf. that is 
parents. Stiurthoirf, their assistapts, and Comhairleoirf. In addition. the children's 
progress in the nafonrai was assessed by a test \vhich was applied to :1 sub-sample of 225 
children. 

2.3.l Children's Tests 
Tests ,vere conducted on a sample of 225 children from 25 naionrai, drawn from the 
sampling frame provided by the Naionra Census. The sample of naionrai was stratified 
according to the areas allocated to the ten ComhairlcoirL with extra nafonraf being 
sampled from areas with a high density of naionrai per Comhairleoir. Extra sessions were 
a1 :o dravvn from Gaeltacht areas. to ensure adequate representation. Within each 
Comhairleoir's area, every naionra had an equal probability of selection. Within each 
chosen naionra every child had an equal probability of selection. When a naionrn was 
randomly sampled, l O children from that naionra ·s roll were, in turn. randomly selecterl, 
with two substitutes to allow for children missing through illness. etc., on the days of 
testing. When naionrai with fewer than IO children were selected. all of the children on 
their roll were tested, 

1 Gadscoileanna, personal commurication, 
2 Department of Education statistics report that there were 56.172 children in Junior Infants in 
I 993/94, of whom approximately 55.000 were in the Galltacht. 3% of this total would give an 
estimate of about 1,600 in Junior Infants· classes in all-Irish schools in that year. The total number 
of children in Galltacht naionra in that year was similar, at about 1,800, of whom 40% intended to 
choose cJn all-Irish school. On this basis it seems that only about 40% of Junior Infants in all-Irish 
schools would have allcndcd a naionra previously. 
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Table 2.8 Outline of the ·Early Immersion in the Naionra' database 

Census 
• Total children in naionrai, age. sex and home language 

Children's tests 
• Irish Tests : comprehension. production and imitation 
• General cognitive development test. native language 
" Ratings by Stiurth6ir 

Parents' questionnaire 
• Irish competence, educational standard. SES. age 
.. Reasons for chnosing naionra. satisfaction. requirements 
• Involvement in naionra activities. Irish language acti\'itics at home 
• Intentions regarding future all-Irish schooling 

Questionnaire for Stiurthoid 
• Irish competence, experience. qualifications. in-ser\'ice attendance 
• Laa6uage teaching methods. range of activities provided 
• Naionra location. contact with parents. play-groups. schools 
• Requirements and suggestions 

Questionnaire for Stiurth6iri Ct'mta/Comh-Stiurth6iri 
• Irish competence. experience. quaiifications. course attendance 

Questionnaire for Comhairleoiri 
• Use of Irish by Sti11rthoiri. their interaction with children and 

parents 
• I .anguage teaching methods. range llf' acti\'ities. and layout 

• Overall rating of naionra 

N 

2..187 

1,807 

162 

79 

The sampled children ,vere tested by the local Comhairlcoir in an indi\'i<lual test of their 
comprehension and spoken lrd1. an<l on a test or general cogniti\C <lc,·elopment in their 
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native language. Practical considerations made it necessary to have a number of testers, 
so it was decided to avail of the assistance of the Comha:.rleoiri to conduct these tests 
because of their long experience in dealing with children in the naionraf, their familiarity 
to the children in their area through frequent visits to each naionra. and the fact that the 
children were accustomed to hearing them speak only Irish. 

The children in this sample were also assessed by their own Stiurth6ir according to 
certain criteria on social skills, independence. physical skills. language skills and second 
language learning skills. This was designed to give additional infonnation which ccu!d 
not have been obtained from an objective test given the constraints of time. 

2.3,2 Parents' Questionnaire 
After the Census was completed, each child was given a code number. A bilingual 
questionnaire was prepared for parents and distributed by each Stiurthoir. Each 
questionnaire was identified by the child's first name and the first initial of their surname 
only (to ensure that each parent received the correct fonn) and the child's identification 
number to ensure confidentiality in test-processing and to allow matching with the 
child's test results as well as his/her Stii.'1rth6ir's questionnaire and Comhairleoir's 
evaluation. The parents· questionnaire could be filled out in either Irish or English by 
either the child's mother or father, and it was returned by parents in a pre-paid envelope 
for processing by the research team. All coding and analysis was carried out by. or under 
the supervision oC the author. 

Parents were surveyed regarding their satisfaction with the nafonra. their perception of 
the child's knowledge of Irish and general progress, their use of Irish in the home, their 
competence in Irish, their educational hackground and the type or national school they 
wanted for their child. A total or 2,487 parents ,vere sampled, and 1,807 responded. a 
response rate or almo;,t 73%. This response rate is high by general standards. Jud 
extremely high for a selfodministered postal questionnaire. In large part this may be due 
to the commitment felt by parents to acti\·ities relating to their children, as well as to the 
pmcnts· interest in the naionrai. 

2.3.3 Questionn:1ire for Stiurth6iri 
All of the 167 St1urth6iri who responded to the Census rccei\'e<l a questionnaire. and 162 
responded, representing a response rnte of 97°'o of the Census return. Stiurth6iri \Vere 
surveyed regarding their c-xpcricnce. competence in Irish. qualifications. methods, 
recommendations for improvement or services to them and their attitudes to the 
involvement of parents and to contacts with schools. naionrai and English-medium play 
groups in their area. · 

2.3.4 Questionnaire for Comh-Stiiirthoiri/Stiiirthoiri Cunta 
Stii1rth6iri with n Comhstiiirthtlir/Sti(irth<'1ir Cuntc1 (Co-Leader (lr Assistant leader) were 
given a form for their rn-workcr to fill out. This form was \·en· brief. and focused 011 her 
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Irish ability, experience, qualifications. in-service attendance and requirements. Seventy­
nine out of the total of 90 Stiurth6iri Cunta' :omh-Stitirthoiri completed the fonn, a 
response rate of 88%. 

2.3.S Questiono<dre for Comhairleoiri (Advisors) 
There were ten 1 Jional Comhairleoiri (Advisors) in the Republic (and one in Northern 
Ireland) in 1993. Comhairleoiri visit existing nafonrai in their district on a regular basis. 
about once a month, and offer advice and support to Stiurth6iri. In addition, they help 
with the founding of new na. nrai. and interview prospective Stiurthoiri and Comh­
Stiurth6iri/Stiurth6iri Cunta. They inspect premises with a view to safety, the maximum 
number of chjldren possible. and the suitability of fumiturc and equipment. 
Comhairleoiri also speak to parents at introductory meetings and organise in-ser:icc 
training courses in their area (about once a tenn). 

Each Comhairleoir filled out an assessment on the naf onrai in her district. regarding. for 
example, the administration of the naionra, its lay-out and resources. language use and 
special skills of individual Stiurth6iri. These assessments \Vere carried out oPly for the 
purposes of this research. and will not be used for any other purpose. 

2.4 CONCLUSION'S 
The Census of naionrai in 1993 provides a swnmary of infom1ation about the background 
variables of children entering naionrai. such as their age, sex and language background as 
judged by Stiurth6iri, as well as an overview of the average pupil numbers and pupil­
teacher ratios in operation. The plan of the project shows the response rnte from each of 
the sectors involved in the naionrai, and outlines the information collected from each. 
Many of the issues raised here, such as home language an<l naiunra size. will be 
discussed more fully in later chapters. 
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Chapter 3 

The Profile of the Parents 

3.1 INTRODUCTION 
The education of young children is a partnership between their parents and teachers, as is 
noted by the High/Scope Approach to the National Curriculum in the UK (Brown 1990). 
The brief description of language revitalisation movements in Chapter l showed the 
importance of parents in initiating early immersion programmes, and in extending use of 
the target language outside of the pre-school. The Welsh Family Project (Brooke 1995, 
personal communication), which will be discussed more fully in Chapter 4, endeavours 
to make parents feel that they are active partners in the task of helping their children to 
acquire Welsh. In the present sturly it was considered essential to survey the parents of 
children in the naionrai in order to ascertain some of the most relevant characteristics of 
this group, for example, their socio-economic status. ability in and use of Irish and their 
childhood experiences of the language. These and other factors are considered in this 
chapter. Section 3.2 giYes a demographic profile of the respondents and their partners 
while Section 3.3 details their language background. Finally, parents' ability in Irish is 
examined in Section 3.4. 

Questionnaires were distributed to the parents of 2,487 naionrai children through the 
Supervisor of each naionra. Each booklet contained an Irish and an English form of the 
questionnaire. and an explanatory cnYering letter in both languages requesting one of the 
child's parents to complete the form. Confidentiality was ensured by the use of codes 
rather than surnames on each form. Parents were reminded at regular intervals by 
Stiurth6iri of the importance of returning the questionnaire, and Stiurth6iri of naionrai 
with low response rates were contacted and asked to remind parents again, but it was felt 
that any other inter;ention would be inappropriate. Eighteen hundred and seven (1,807) 
tiucHionnaircs were returned. This repn:sents a response rate of almost 73%. which is 
particularly high lr',r a self-administered postal questionnaire. The most likely 
explanation for this high response rate seems !() he the level nf interest and commitment 
felt by the parents of' children in naionrai. 

Data on the home languagt· of respondents and non-rcsp(lndcnts arc also ~l\"ailablc from a 
backgrom1tl sheet lilkJ 1,ut b:-, Stitirlhiiiri for \)() 0

,, or children in the 11ak111ra Ccnsw, ol 
i<JIJJ. horn this it can lw uirwludcd that the hnme langua!!l' of 11Pn-responJc11ls Jiu 1101 
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differ significantly from the profile for respondents to the questionnaire. as is shown in 
Table 3.l. 

Table 3 .1 Comparison of non-respondents· home language 
with respondents (naionra Census) 

Respondents Non-respondents 
Home language(s) N=/689' N=535' 

% % 
English only 72.5 74.4 
Irish and English 20.2 18.7 
Irish only 7.2 6. l 
Other 0.0 0.6 
Total 100.0 100.0 

l. Ns reduced because some background sheets not returned by Stiurth6iri. 

This comparison between respondents and non-respondents shows that. on the critical 
variable of home language, the surveyed parents were representative of the entire group 
of naionra parents. 

In what follows. we make a number of comparisons between the characteristics of 
naionra parents and those of more general populations, some of which were designed to 
represent all parents of young children in the Republic of lrciand. In interpreting such 
comparisons it is important to bear in mind a key feature of the naionra population. 
About a quarter of all naionra parents arc living in Gaeltacht areas, as again'lt a much 
smaller proportion of all parents. For this reason. analyses distinguishing the 
characteristics of nafonra parents in Gaeltacht and Galltacht areas are of particular 
interest. Such analyses are provided for a number of key characteristics. It is important to 
note, \Vith regard to the following analyst!s, that this survey of naionra parents was not 
aimed at a random sample of adults, but instead it targeted the discrete population of 
parents with children attending a naionra. As a result. it contains a higher proportion of 
Gacltacht respondents than is found in national surveys, and is limited to the age-group 
of 20~50. 

3.2 DEMOGRAPHIC PROHLE OF RESPONDENTS AND PARTNF.RS 

3.2.1 Location 
O\'crall. 24% or respondents reported that they lived in the (iadtacht. The tmmlt:nuntry 
distribution or respondents is presented in Table 3 .2. 
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Table 3.2 Distribution of parents by location 

Locafion N=/807 
% 

City 26 

Tmm 26 
Village 12 
Countr.' 36 -
Total 100 

The relatively high representation of country respondents .is mainly due to the fact that 
the majority of Gaeltacht respondents lived in the country or a \'illage (91%), since the 
Gaeltacht is predominantly rural. In English-speaking areas the majority of naionra 
parents lived in a city, tO\\11 or dllage (75%). 

3.2.2 Sex, Age and Marital Status 
In 90% of cases the questionnaire was completed by the child's mother, and in I 0% by 
the father. The majority of respondents (6 I%) \Ycre aged between 25 and 35 years, \Vith a 
further 31 % between 36 and 45 years. 7% \Vere less than 25 years. and just I% over 46. 
This age profile, of course, reflects the fact that the:,e are the parents of young children, 
40% of whom are discussing their fi;,;t child in this questionnaire. Unlike other language­
related surveys in Ireland, such as the ITE National Surveys of Languac :-; in l 983 and 
1993, which take random samples or the population and therefore have a wider age 
distribution. this sur\'ey began with a group which has. by definition. the narrower age 
base of the reproductive years. 

93% of respondents 10 the parents' questionnaire stated that the~ were married or living 
with a partner. 5% were single parents. 2% \\ere separated or divorced and 0.5% were 
widowed. 

3.2.3 Labour Force and Occupational Status 
The labour force slat us nf' mothers. ,,·ho made up 90<! ;, nf respondents. can be compared 
with that of the general population of mothers \vit!1 at least one child aged 4 or less, as 
represented by the relevant sub-group of the ESRI Survey of Income Distribution. 
Population and Usage of' State Scr\'ices. I 987. (Sec Callan et al. 1989 for a description of 
the ESRI Survey). 

There is a higher rate nt cconnmie acth·ity among nuionra mothers than among mothers 
in the general population. \\ilh the f<irmer more than twice as likely to engage in paid 
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Table 3.3 Mothers· labour force status 

I % % Naionra Mothers % All Naionra 

I £SRI' Clal/tacht Gaeltacht Mothers 
Labour force status N=716 N=l 178 N==386 N=1564 
At work: full time 2..i 20 23 
At work: part time 23 22 21 22 
Unemployed 1 ..i 7 ,_f , 
Homemaker/other 75 50 53 :51 
Total 100 JOO 100 lOO 

I. Source: Special tabulations from ESRI SurYcy of Income Distrihmion. Po\·erty and Usage of State 
Services. 1987 (Cal1an, Nolan, Whelan, Hannan & Creighton I %9) 

employment than the latter. /\bout half or the naionra mothers in paid employment are 
part~time workers. In part this higher economic acti\'ity rate reflects the average 
educational qualifications of these women. discussed in detail in the next section. The 
differences between nafonra mothers living in the Gaeltacht and the Galltacht arc small. 
with only slightly more Galltacht mothers \\orking than Gaeltacht mothers. 

Respondents were asked to deserihe their present joh and that of their partner. Those not 
currently in employment ( including full-time home-makers and the unemployed) were 
asked to describe their lastjoh. Th<: self-administered nature of the questionnaire. and the 
need to pre-code responses for cost reasons. imposed limits on the nature of the 
occupational classification \\hich could he usl'<l. An approximate comparison can. , 
hmvevcr, be made with the general population of moth-:rs and fathers of young children 
(at least one aged 4 years or less). as represented by the !:SRI ( l 987) Sur\'Cy of Income 
Distribution. Poverty and Usage of State Sen ices. The summarised results arc shO\m in 
Table 3.4. 

Table 3.4 indicates that there arc some differences hetween the occupational status of 
naionra parents living in the Galltacht and the (iaeltacht. as \\'ell as differences het\\een 
nafonra parents and population parents. On~rall. naionra parents who live in the 
Gaeltacht appear to he somewhat rnurc similar to 1.he general population of parents in the 
ESRI sample than to Galltacht parents. apart from hm ing a higher proportion or the sclf­
cmploycd, Galltacht fathers and mothers who <:hnosc to send their child to a naionra arc 
also more likely to he self-employed than the gcncral population ot' parents. and. in 
addition, they arc more likely to haYc a non-manual occupation than either the general 
population of parents or the Gacltncht naionra p:irrnts. o,·crall. this points to higher than 
,l':eragc nccllpational status among ( ialltacht nai( :mi parents. \\hilc Cracltacht naionra 
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parents are more similar to the general population of parents, apart from higher levels of 
self-employment. 

Tabk 3.4 Occupational status 

% % Naionra % %Nafonra 
Pop11"1tio11 fathers ., Population mothers 

Occupation fathers' Gall. Gael. mothers; Gall. Gael. 
N=679 .\'· /]56 .\'-31.}5 N=716 N=-1352 N=.f:!.f 

Manuai 44 
.,, _,_ 42 29 21 29 

Non-manual 35 46 28 (18 73 62 
Self-employed l I 16 18 l 5 6 
Fanner I l 6 12 2 I 3 
Total 100 100 l fHl 100 100 100 

I. Sour..:e: Special tabulation~ from ESR! SurYe\ ol h1,om1c Di~tribution. f'<nert:, :ui<l \!sage of State 
Sen ices. 1987 (Callan. Nolan. Whelan. I lannan cV. Cn:it,!hton 19891 

There arc quite strung sekction effect-; operating \\tthin particular non-manual 
uccupational cakgoric~. I\1r cxamplc. ahuut 25"" or all naionra fathers. an<l I 0%1 of 
mothers describe their occupatinnal gnrnping ac. being professional/managerial or higher 
ciYil se1Ticc: this compares \\ith about I0",, or thl' general population of fathers an<l 2% 
or the general population or mothers. Similarly. about 5°0 of tnc naionra fathers an<l 9°/o 
\lr ihc na1u11ra lll()thLTS an· tcadh.T\. ;1-; ;1g;1in--,1 .2° .. ,ir li1th1.T\ and -+"o ()r 1rn1thcrs in lhc 
gcncral popubtion. 1 It \q1ul<l appear that r:1re11ts in thcsc higher occupational status 
grnupings ure :-:ignilicantl) 111t,n.: like!: tu scml thl..'ir child t,1 a naitmra. Nc\"Crthckss. a 
\llbstantia! proportinn (at kast :i third) pf 11ai,111r:1 ...:hi!dren. both in the (ialltacht anJ the 
< 1acltacht. c,1mc frc,rn homes in ,, hicl1 the h1c;1d\, inncr or brcad,,·inm.:rs arc in manual 
rn.:cupatiuns. 

J.2.4 Educational Achic\'enHint 
Parents ,,en: as~cd to repnrt till' h1slKsl L'cluca11onal quaiilication they had ri:achl'd. 
I hesc ligures. reported in I :1lik- ~-"· LalJ h,· tt1m11;11-ed \\ ith the Jistrihuti(in::. f,.ir the 
general popubti,,n ul" nwtllers and L11h..:r" d prc-sL·h1111l children (i.e .. those with at least 
c-ne child agcd -l ~cars ur kssl as rl'prL'sl.'.ntcd h:, the rL·k\ ant sub-µruup urthc b:onomii.: 
anJ Social Research ln;.,1itull'·" (l·Sl{l1 l i\ill'.'. i11 Ireland :-.ur,c). 11)()4. 

1 \\'hdc thi~ dilkn.:nce ;1ppe:11, ,mall ii i" •,iynilic.1111. ,incl.' ii pc·11ai11~ 11, a ~mall proponion uf 1hc 
o\·erall. and consequently ha, a lm,c•r l'ITor ol c",li111.11,· 
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Table 3.5 Parents' and population c:.;timate of parental educational achievement 

Fathers Mothers 
Pop. Nafonra Pop. Naionra 

With what qual{fication did you estimate1 % estinuile1 % 

leave the education system! N 6-19 Gall Ciael N --708 Gall Gael 
% ,I\' 1215 A' 0 36./ % N 1296 N-·392 

No qualification beyond primary 25 5 l 3 24 5 6 
Group or Inter Certificate 3-+ ~, .,_ 38 25 23 25 
Leaving Certificate ,, 30 28 36 41 42 --
TI1ird-lcvcl ( diploma/non-degree l I 7 16 I 3 8 20 18 
University degree 

I 
7 12 6 :'i 9 7 

Master's degree or higher 5 5 1 2 2 2 
Total 100 JOO 100 100 100 100 

!. Source: Special r.abulations from ESRI Li\·ing in lrclanJ Survey. I 99..\. {Callan. Nolan. Vv11elan. Whelan & 
Williams 1996). 

There is very little difference between the educational profile of naionra mothers living 
in the Galltacht and the Gaeltacht. with the majority lmving at least Leaving Certificate. 
There are some differences between the fathers. with half as many again Galltacht 
naionra fathers (33%) haying thin.I-level qualifications as Gaeltacht naionra fathers 
20% ), and somewhat more Gaeltacht naionrn fathers ( 51 % ) having qualifications lower 
than the Leaving Certificate drnn Galltacht nafonra fathers (37% ). However, the 
proportion of naionra fathers in the Galltncht and Gaeltaeht \\'ho had completed their 
Leaving Certificate was similar. at about 29%. and slightly higher than the 22% of 
population fathers who had their Le:n-ing Certificates. 

The differences het\\'een the naionra parents and the general population of parents are 
much larger than those between Galltacht and Gncltacht nafonra parents. T'.1is 
comparison can be summed up as follows: O\'eralL twice as many naionra mothers had a 
third-icvel education (30(%) as population mothers ( 15% ). slightly more had their 
Leaving Certi licate ( 41 % ) than population mothers (3(l% ): while naionra mothers were 
much less likely than those in the general population to have finished their education 
before LcaYing Certificate len.:I (2<J'Vii as against ..\9%). • 

Similarly. more naionra fothers had third-level education (HI%) than population fathers 
( 19% ), slightly more naionra fathers had their Lea\'ing Certificate ( 29%) than population 
fathers (22%) and Car fewer naionra lathers had qualifications lower than Leaying 
Certificate (40%) thnn their counterparts in the general population (59%). Thus, it 
appears that highly educated parents are signi licantly hcttcr rC'prcsented among those 
choosing naionrni than in the general population of parents. 
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6 Riagain and 6 Gliasain ( 1979) also noted that the parents of children attending all­
Irish schools in Dublin had a higher proportion with third-level education than the 
estimate for an overall Dublin average. They found that 33% of fathers in their study had 
third-level education, and 17% of mothers, compared to an estimated Dublin average for 
that time (based on a wider age-group than a sample of parents of young children) of 7%. 
The larger proportion of mothers with third-level education in the naionra study in 1993 
probably reflects the social changes since 1979, such as the introduction of free second­
level education and the lifting of the ban on married women in the public service. 
Another divergence from the All-Irish school parents in the 1979 study is that the 
numbers who left school without at least the Group or lntennediate Certificates is 2.lso 
much lower in the naionra survey. at only 5% of mothers and 7% of fathers, compared to 
19% and 22% respecti\'ely in the all-Irish school study in 1979. 

It is clear that both the naionra parents (in 1993) and the Dublin All-Irish school parents 
(in 1979) were, on average, significantly more likely to have a third-level education than 
the corresponding general populations. The educational profile for naionra fathers living 
in the Galltacht appears quite similar to that of the Dublin All-Irish school fathers in 
1979, and the Gaeltacht fathers occupy a middle position, being slightiy lower than the 
Galltacht fathers, but higher than the general population of fathers. 

Overall, the finding of significantly higher education standards among parents choosing 
Irish immersion than in the general population of parents is supported by this study. 
Nevertheless, it is important to stress that parents who choose a naionra are not a 
homogenous educated elite. since m·cr a third of Galltacht naionra fathers, half of 
Uae!tacht naionra fathers and almost a third of naionra mothers in the Galltacht and 
C iaeltacht had left school before their Leaving Certificate. 

3.3 PARENTS' LANGllAGE BACKGROUND 
Several questions focused on parents' abilities in Irish. and their use of Irish in the home. 
The first question asked respondents to report the Irish ability of their m>vn parents and 
that of their partner"s parents; that is, the Irish ability of the grandparents of the childnm 
surveyed in the naionrai. The nu~jority of respondents and their partners in the Galltacht 
indicated that their 0\\11 parents were not fluent Irish speakers, while about a fifth had at 
least one parent who was fluent. Among (iaelrncht respondents. two-thirds had at least 
one parent ,vho ,,as fluent in Irish. 

I lowc\'cr. parental ability is not cqui,·alcnt to home language use. so the naionra parents 
were asked about the bnguage used in their 0\\11 homes as they were growing up, in 
urder to ascertain the proportions who were nati\·e speakers or bilingual from childhood. 
Tah c 3.6 shows that the m~~jority of (ialltacht naionrn parents grew up in homes where 
Irish was nen:r used. The IT( I ()()J National Survey on Languages offers some 
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Table 3.6 Irish ability of respondents· parents. 
and respondents' O\\-TI childhood language background 

I Parents of % Galltacht % Gaeltacht % Overall' 
respondent/spouse1 N=]399 N=823 N=3222 
Both parents fluent 4 42 14 
One parent fluent 16 24 18 
Neither parent fluent 79 34 68 
Total 100 100 100 
Irish spoken in naionra % Galltacht % Gaeltacht % Oi·era!( 
J7arents · own home N=<J-19/ N=878 N-=3369 
As a rule ! ") 30 9 
Frequently 4 l 2 6 

Occasionally 26 24 25 
Never 68 .14 5(1 

Total 100 1 (){) I (J(l 

1 · Parents of respondent spouse· refers to the gramlp:m:nts of the childr<.:11 all.:11t.ii11g the naionrn. 

JTE ·93.1 
N=5]6 

1 
l 
7 

92 
100 

, Data from rcspondcnls mid their partners arc merged here for the folle,t cmerage po~sibk of la.i1gu,1;.cc 
background on each side of the d1il<f s family. and ulso for rnmparabilit\· \\ ith th<.: mixi:d-scx rt E data. 
3. Sour-:<.:. Spedal tabulations from IT[ i 19'>3) };,uional Surn.:) of 1.anguagi:s (() Ria:,'.ain & 0 (ilias,iin 
I 99-1). Tht:s<.: figures rdatc only to rcsromlcn!s age(! le~, than l:-i ) cars. 111 order to matc:h tlic ,1g1: profik or 
I.ht:' naionrn parents. lht:r<.: were 5'.'6 rc:,pc>mknh in this agc-\,'.rnllp in the in: ,uni:). ,omprisin~ '·'·')",, of 
the tolal s,m1plc. The ITF ,uncy -:ate\!orics 11,·r,· \lorckJ J1lkrc111I~. and th<.: catcgorics 'lri;h mostly· anJ 
·Jrish ;ind English cqua:l) · ,,.ere mcr~c:J hen: lor -:omrari,on w111! th<.: .:atcgo~ 'lrl'q11cnlly·. ·\1(1:,tl) l:nglbh. 
11;,~ compar,·<l 11i1h ·( l.:casi,111;!1)1 · I (>r ,,,mp;11,1bilit~. nnn-appli,ahh: t>r 1 ,;,,111,c 1,:-pon,.-, .11,: tli,tributc:d 
p1opuni,,1d]\·. 

c,1rnparatin: dala on hnguag,: hal'l,):'n1u11d. \\'liilc 1h,· qm::--ti,, h u~.\.·d dif'kr' . ..;pmc 
u1mpariso11 of resp,)ndents · chilJll()l1d hurnt.: lan~uagc c:-. pL·ri l'Pc:c i, p1 ,s,-i hit: I he I r(· 
national samph: had a higher pn1purti,111 of n:~1w1kknts (92"11) rn,m a hdl:,'.l'OlllH.I in 
,,hkh on!> English ,, as H:-.eJ. compan:J tt1 11111) (,8° o uf ( ialltachl nai\lma p,lrl'llts. Thi:-. 
poinls to a higher prob:1hility nf h:1\·ing. heard --.pmc lri--.h in th.: hnme a~ a child :1111<.,11~ 

!he Cial!tachl nailmra p:tn:nts than a, :Dng the ~c1wral popt1l:iti11n of umkr -i"-:, ,·:1r-old--. 
'.\e\crthelL·"s. a --.uh:;tan1ial 1n;1j, 1ril: <•i°( i:•lltac:ht n:11nm:1 1i<1r,·11h c:;1111l' tn,m hll11l\:" \\here 

only 1-.nglish \\as ;;pokcn. ( )11 the (lthcr hand. l1nl: a minorit: 11! ti:1,_·lt:Khl 11:fit,111.i p:m·nh 

uihnul a third) had no cxpcricnce Pl Irish in their o\\fl chilJhrn,d ht1n1<.:s 

rhc n'(: ( I !)()_1) quc:--lion a~k" ;1h1>lll th,: lr,·q11c11C~ (lj 11 ish ll~l' bcl\\L'l'll ;1 IL''-'JlOIHklll ·, p:tl'l'lll<;, 

he111 ccn !hi.: n .. ·,purn.k·nt and 1:.il h of hi, 11,·t parcrn, and hL'tl\een the re~rornknl a11d lus 11,·1 
,1bli11gs. l lw ans\\<.:!'., on each of the,.: l<:\t·h 1wrc 1<,1111d to bv c\llL'llll'I: ~i111il:1r. ;111tl in thb 
comrarison only liµurcs rd:it ing l, l I Ile l!'ic or I ri.;h h..:t ,,. ,:,·11 th..: re~pondi:nh' p:m·nts arL· prL's,·nted. 
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It is noteworthy that less than a third (30%) of Gaeltacht naionra parents reported that 
Irish had been used ·as a rule' in their own homes when they were growing up. Yet 42% 
of this group of respondents reported that both their parents were fluent Irish speakers. 
Thus, it appears that the grandparents of the Gaeltacht children in this naionra survey 
who were both fluent Irish speakers had divided into those who used only Irish in their 
homes, and those who used Irish ·frequently' but not exclusively, shmving a drift from 
exclusive home use of the language in the preceding generation. 

Table 4.3 in the next chapter examines the naionra parents' reported language use with 
their ow11 children, and this also shows some decline (to 22%) among Gaeltacht naionra 
parents who spoke only Irish to their own children. While it can be observed that this 
difference is less marked than in the preceding generation. this comparison can only be 
tentative. since the categories used (' Irish spoken as a rnlc · and · home language Irish 
only') di ffcred. Nevertheless. it may be an indication of some continuing inter­
generational drift in th<: use of Irish in Oaeltacht homes. 

3.3. 1 Medium of lust ruction in Parents' Schools 
Respondents were asked about the type of' school they and their spouse had attended. and 
also about the type of school they want for iheir children. The figures in Table 3. 7 on 
parents· own schooling show that only a minority of Galltacht naioma parents and the 
comparable age-group from the !Tl': ( 1993) National Survey of Languages had attended 
an Irish-medium or part-Irish-medium primary or post-primary school. whereas the 
majority or Gacltacht naionra parents had. Naionra parents in the Galltacht did not 
therefore exp<!rience a higher le\'el ot' Irish-medium education themselves than did the 
general population or their peers. Uacltacht naionra parents. on the other hand, had 
mainly Irish-medium education, though it is interesting that a third of those presently 
Ii, ing in the (iacltacht had allenued English-medium primary schools, and somewhat less 
than half had attended L:nglish-mcdium post-primary schools. The higher proportion for 
post-primary schools is linked to the fact that Irish-medium post-primary schools have 
always been less a•;ailable than primaries. lloweYcr. since Gacltacht areas normally have 
and had access to lrislHnctlium primary schools. it is possible that many or the naionra 
parents who attended English-medium primary sd10ols ,vcre l::tter in-migrants 0r returned 
migrants to the Ciacltacht. 

With regard to their \\ ishcs li.ir their tl\\11 cliildrcn, the 1najmi1y of Gacltacht naionra 
parents. rcgardlcs:, of their own scho(il o:periencc. wish to ha,·e lrish-rneuium education 
for their children al primary and post-prin1ar) k,·cl. though there is some drill to Fnglish­
medium and part-Irish at post-primary. 

Among ( ialltadlt naionra parents tlv:re is strong. Jemaml for Irish-medium primary 
education. with al1rn1st two-lifihs ,,.ishing to send their chilJ to an all-Irish school. and 
anotlv.:r quarter wishing. l',ir partial immersion. This desire to ,,enJ their children to Irish­
immersion primary sr:lwols is slightly higher among naionra parents (at }9~10) than was 
noted in the nf ( 1993) sur\'ey of the general population. at 30° o. Only one third or these 
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respondents wish to send their child to a fuiiy English-medium primary school. It is 
noteworthy that almost eight times as ma1tj of the Galltacht naionra parents as had 
experience themselves of Irish-mediW11 primary schools would choose to send their own 
child to such a primar; school. This demand also illustrates the importance of a naionra 
in drawing together interested parents who, after positive experience of the naionra, may 
then become active in lobbying for the establishment of Irish-immersion sr.hools in their 
area. The number of all-Iri~h schools in Galltacht areas has increased from 71 in 1992/3 
to 95 in the 1995/6 school year. 

Table 3.7 Parents' own school type. and school wished for naionrai children 

~·6 % .Vaionra parents-' %3 Naionra 
l[E themselves re.1pondents' wishes for 

19931 al/ended own child 
Gall. Gael Gall. Gael. 

Tvpe of Primarv School .V 5]6 .\'=2-162 N=706 N= 128-1 N=367 

All-Irish or Gaeltacht 4 5 54 39 68 
Part-Irish (more than 1 subject) 7 11 13 26 25 
Ordinary national school (Eng.med) 88 84 31 35 8 
Total 100 100 100 100 100 

Tvpe of Secondan· School x-~s::n ;\'=J./62 .'t\'= 706 :\'= I '!R./ N=36: 

All-Irish or Gaeltacht 4 5 43 25 52 
Part-Irish (more than 1 subject) 5 9 13 33 31 
Ordinary school (Irish as subject) 90 86 44 42 17 
Total 100 100 100 JOO JOO 

I. ITE ( ! 99 3) figures relate only to respond en ts aged less than 4 5 years. in order to match the age profile of 
the naionra parents. ·mere were 526 respondents in this age-group in the !TE ( 1993) survey. comprising 53.9 
of the total sample. The !TE categories were worded slightly differently. but were considered comparable. 
For comparability. non-applicable or missing responses are distributed proportionally. Source: Special 
tabulations from ITE { 1993) National Sur,ey of Language (0 Riagain and 6 Gliasain 1994 ). 
2. Data on respondents and spouses me merged here. for comparability with the mixed-sex JTE sample. 
1. Percentages shown in the table refer to the rnlid responses for each question. 

O,·erall, 68% of respondents said there was an all-Irish primary school accessible to 
them. ,,1th 80% of these indicating that it was up to 2 miles ;:may. 15% reporting such a 
school 3 to 6 mi !es from their home, and a minority indicating accessibility up to 26 
miles. However. no data were collected on whelher these parents were assured of a place 
for their child in their local all-Irish school_ though a number of parents noted that they 
,verc doubtful about securing a place for their chi Id, due to the pressure of demand on the 
school. Stiurth6iri alsti commented in some cases that not all of the children from their 
groups could he accommodated in the local all~Irish school. and that in the past some 
parents had been forced to send their children to national (English-medium) schools. 
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A quarter of Galltacht naionra parents and a half of Gaeltacht naionra parents would opt 
for Irish-medium secondary education for their children, \vith another third of each group 
indicating a preference for partial immersion at secondary level. However, the 
unavailability oflrish-medium secondary schools must play a role in parents' response to 
this question. 6 Riagain and 6 Gliasain ( 1979) also noted a lower interest in all-Irish 
secondary schooling than primary, with 50% of their (Galltacht) respondents indicating 
that they might not send their child to such a school. They found that the inaccessibility 
of such schools was the primary reason cited, but other reasons were also indicated, such 
as an attitude that children would have sufficient Irish after an all-Irish primary school. 6 
Riagain and 6 Gliasain comment: 

Although the evidence is by no means conclusive, it would appear that many 
parents are satisfied if their children receive all-Irish education at the primary 
level only .... .implying an important perceived role for all-Irish primary 
education in isolation. 

c) Riagain and 6 Gliasain ( 1979:45) 

This argument may also underlie Hindley's ( 1990: 166) contention that 'when [ Gacltacht] 
parents have a choice [of post-primary school] .. .it is evident that many or most opt for 
the English-medium alternative·. Hindley claims that increasing the provision of Irish­
mediwn post-primary schools will not solve this decline, \vhich is connected to macro­
level factors such as the changes in educational incentives and greater individual 
mobility. 

However, among the naionra parents living in the Gacltacht, a majority said they would 
choose full or partial Irish-medium post-primary education for their children, with 52% 
choosing a Gaeltacht/all-lrish post-primary school, and another 31 % choosing a partial­
immt'.rsion school. Only l 7% of Uacltacht naionra parents said they would choose an 
English-medium post-primary school. indicating that Hindley's claim is not, in general. 
true of this group of Gaeltacht parents. Given the variation in local school provision, 
however, it is possible that some of those opting in the Uaeltacht for a 'part-Irish' 
secondary school would ultimately choose an English-medium school, if their operational 
choice was between an all-Irish and all-English school. Nevertheless, the majority of 
naionra parents in the Gacltacht reported that they wished to have full or part Irish­
medium education for their children at post-primary level. 

o, cralL htiwc,·er, it must be remcmbercJ that the wishes kr post-primary schooling 
from a group of parents of pre-school children must be interpreted cautiously, since this 
question is asking them to project almost 10 years into the future, before many of them 
have had any cxpericrn:c c\'en or primary education for their children. Cross-tabulations 
or t:hoicc of secondary school hy respondents· age showed no discernible age effect. 
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3.4 PARENTS' {RISH ABILITY 
Parents were asked to assess their m\n and their spouse's ability in Irish speaking, 
understanding. \'Vriting and reading. !t is of interest again to compare the results in Table 
3.8 on part of these questions with the responses of a general sample of adults (aged 45 
or less) in the ITE National Survey on Languages (1993) (0 Riagain and 6 Gliasain 
1994) to a similar question. The latter is blank where such information was not 
comparable. Table 3.8 presents the overall results for naionra parents, while Table 3.9 
presents a breakdown for Galltacht and Gaeltacht parents. 

Table 3.8 Nafonra parents' Irish ability (Valid Percent) 

%1 Fathers %Mothers= % Parents % ITE '93-' 
Understanding N=J586 N==:17-18 N=-333./ N=526 
No Irish 5 3 4 
A fe\\' words !6 14 l 5 
Simple sentences 14 14 14 
Parts of conversations 30 35 'l' • .J 

Most conversations 20 21 21 
A.ny conversation 15 13 14 
Speakinf! ;\1"-']603 ,\!'-0 /753 N=3356 :\'cc5'J6 
No Irish 6 4 5 10 
A few words 19 15 17 .,.., 

.;,, 

Simple sentences 18 19 18 ,.,., --
Parts of conversations 30 38 34 27 
Most conversations I 5 1-i i4 11 
Any conversation 1J 11 12 2 
Readinf.!: :V ·/563 .\'--rJ:: ,\'--3:!95 

Not a word 8 5 6 
A few words I (1 D 14 
Simple sentences 2.t 21 23 
Short article/letter/note' 29 37 33 
A book 23 21 .,., 
fVritin~ .\' c,/ 568 ,V rJ:! .V"' 33()() 

Not a word I 3 9 I I 
A few words .,, 

20 21 --
Simple sentences 27 3 I 29 
Short article/lettcr/110tc 24 28 26 
A book 14 12 D 

1. Percentages shown in the table refer to the valid responses tor each question. 
:2. Respondents to this qucstiomrnire \\NI: mainly mothers. hut they als<, supplied information ahout their 
partner. ifth~y had one. Other Yariations in the number ofc.iscs arc <lue to item non-response (:2.5 to 3.5° .. on 
own ability, and 3.5 to 7.5°'o for questions on spousc·s ahi!itics). 
3 l hese data relate only to the 53.9°i, or the nt t 1993) si1n·e: who\' ere aged under -l.'i years at the time of 
the survey. ·1 he wording of some of the categories in the rrf'.: s11r\'cy was slightly .liffcrcnt. hut was judged to 
he 1,;omparnbk with the categories used in the m1ionrn survey. Source: Special tuhulations from nt i I 9CJ31 
National Survey on Languages(() Riag,iin & () Cilias{1in 19')-I ). 
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The overall results in Table 3.8 show a higher proportion of naionra parents with fluency 
in Irish, and a lower proportion with no Irish than was found in the ITE sample of adults 
in the same agewgroup. In general. about a quarter of naionra parents overall had 
moderate (point 5 on each scale) or native-like ability (point 6) in speaking Irish. The 
reported ability levels for .Irish comprehension, reading and \\Tiling were higher than the 
speaking ability reported. Naionra fathers and mothers did not differ significantly in their 
language competence. 

Table 3.9 presents these results divided by GalltachUGaeltacht. In his study of the Corea 
Dhuibhne Gacltacht 6 Riagain ( 1992) used a similar rating scale. and he grouped the 
first four points on his scale as 'weak/no Irish'. while point 5 ('most conversations') was 
deemed to represent ·moderate Trish· and the top point was judged to be 'high ability in 
Irish·. In the discussion which follows. this categorisation is adopted, except that point 4 
·parts of conversations· is judged to represent ·weak-moderate' Irish. 

Table 3.9 Parents· ability to ,;;peak Irish by Galltacht/Ciacltacht 

% Naionra Fathers % Naionra Mothers !TE 
Galltacht Gae/tac/it Gallt,cht Gae/tacht /993 1 

Irish speakine; ahi!itr N=l228 N=35! N=/335 N==393 N=526 
Not a word 6 2 4 3 10 
/\ few words 21 10 17 8 27 
Simple sentences 21 7 21 11 22 
Parts of conversations .B I l) 42 25 27 
Most conversations 12 25 II 24 I 1 
/\nv nmvcrs;ition 6 37 (i 28 2 
Total IOU 100 100 100 100 

% CJalltacht % Gae!tacht % 
Irish speaking ability Naivnra Parents Naionra Parents !TE ·93 

N=256_i N=74.f. N=526 
Not a word s 2 10 
/\ few words 19 9 27 
Simple sentences 21 C) 2~ 
Parts of conversations 37 22 27 
Most conversations 11 25 11 
/\nv conversation 6 32 2 
Total 100 100 100 

1. 'Jl1csc Jata relate only to the 53.9°0 of the rn\ (I 993) survey who were aged 45 or lcs5 at the time of the 
survey. Source: Special tabulations. !Ti': ( I 993) National Survey of Languages (6 Riagain & 6 Gliasain 
1994 ), 
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Table 3.9 indicates that naionra parents in the Galltacht are broadly similar to the ITE 
national sample of those aged between 20-45 years regarding ability in spoken Irish. A 
significantly greater proportion of Galltacht nafonra parents reported that they had high 
ability in Irish (6%) than in the ITE national sample (2%), and a larger propo,tion (37%) 
of them had weak-moderate ('parts of conversations) Irish than the ITE sample (27%). 
Almost half ( 45%) of Galltacht naionra parents had either very weak or no Irish ability, 
compared to 59% of the ITE survey. O\'erall, it must be noted that about four-fifths of 
both the !TE sample and the Galltacht naioma parents had weak-moderate. weak or no 
Irish, and only one-fifth of Galltacht naionra parents and one-sixth of the ITE national 
sample had moderate or high ability in Irish. The comparative figures for the Gaeltacht 
show that over half (57%) of the Gaeltacht respondents and their spouses had moderate 
or fluent Irish, while 22% had weak-moderate lrish and 20% had weak or no spoken 
Irish. 

It is of interest to note that the 6 Riagain and Gliasain ( 1979:28) study of the parents of 
children in ali-Irish schools in Dublin city fmmd a higher proportion (40%) of their 
respondents to be at the top two points on their six-point speaking ability scale (ranging 
from ·no Irish· to ·native speaker ability'). compared to only 17% of Galltacht naf onra 
parents. This may point to a · lean:ning out· of the parents with lower Irish ability by the 
decision to opt for all-Irish primary schooling. Thus. it may be that the Galltacht nafonra 
parents have a slightly larger proportion of fluent Irish speakers among them than the 
general population. but a lower proportion than the parents of aI:-lrish schools. However. 
this difference must be interpreted cautiously, gi\·cn the differences bet\\·cen the t\\'0 
studies in tenns of sample, sample size and methodology. 

There ::re some differences between mothers and fatlwrs in Table .i.9. i\forc nafonra 
mothers in th,: Gall tac ht ( 42%) reported wcnk-modcraic (parts of conwrsatioi1s) 
competence than Ualltacht naionra fathers (33~'o) or thi: ITt sample (27°u). l'onn:rsely. 
more fathers in the Gaeltacht naionra sample had high Irish ability (37%) than Gaeltacht 
mothers ( 28%) or the national sample. 

() Riagain { l 992:5 I), in a study of the Corea Dhuihhne Gaeltacht (N= 152) found that 
25% of his respondents from that particular Gaeltacht fell into the four lowest leYels of a 
similar scale. llmvevcr, Tahlc 3.9 shows that a significantly higher proportion of 42% of 
Gacltacht naionra parents rated thcmsclycs to he in the bottom four categories on the 
present. similar, scale. J\n analysis of the naionra parents· Irish ahility which lookcd 
only at the higher or the ability lc,cls reported for a household is presented in Table 3.10. 
Taking the first four categories to represent ·Weak/None· as in 6 Riagain's study. Tahlc 
3.10 indicates that in about 28% or t!1e homes of mdonra children in the Ciaeltacht. both 
parent.; hm·c weak or no Irish. In another 27% llf nnionni homes in the Ciacltacht there is 
at least one parent who has moderate Irish. and in the remaining -14% there is at least one 
who has fluent Irish. 
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Table 3.10 'Better half ability to speak Irish by Galltacht/Gaeltacht 

Irish speaking ability of partner Galitacht Gael tac ht 
reported to have superior ability N=/342 N=394 
in couple % % 

Not a word I. I 1.0 
A few words 8.8 3.3 
Simple sentences 18.J 5.8 
Parts of conversations 43.7 I 8.3 
Most conversations 18.2 27.4 
Any conversation 9.9 44.2 
Total 100.0 100.0 

6 Riagain·s ( I 992) study indicated that there ,vas a link between low levels of Irish 
ability in the Corea Dhuibhne Gaeltacht and in-migration. That is. respondents who were 
born outside of the Gaeltacht were more likely to have low Irish competence than non-in­
migrants. Since 35% of the marriages \\hich did not have high spoken Irish abilities in 
that Gaeltacht district included one or both in-migrants. and another 33% of this lmver 
Irish ability group had one or both partners who had left the Gaeltacht and then returned. 
() Riagain concluded that: 

.. both in-migration and return migration an: associated with the decline in the 
percentage of marriages where both partners have high levels of ability in 
lrish ... The~e proecs~cs have been im:n.:a:,ing in importance in recent decades 
and we !um.! no reason to suppose that these trends arc likely to change in the 
near future. 

(l Riag{1in ( 1992:137) 

I-h1we\'Cr. it is important to note that this study differs from() Riagain's hoth in the time 
of data colieetion (0 Riagi1in·s data were collected in 1983. IO years he fore the naionra 
data) and. more importantly, in the fact that the Gacltacht sample in the naionra study 
,,as not picked to be rcprcsentatin: of the Gaeltacht. 

Cross-tabulations bct,,een speaking. ability and occupation sh(rned that. among Oaeltacht 
naionra parents. the distrihution or Irish speaking. ability was similar fur each of the 
occurational catcgori!..!s manual. 1101Hn:111uaL self-employed and formers. Among 
( ialltachl rc-;pondents. I :i 0 o lll' non-manual v.orkcrs had liigh Irish ability. cPmpared lo 

tinly 5% of the llthcr ocenpalional groups. \\'hen moderate Irish ability ,ms included. 
_1 ~% or ( ialltachl naioma p,m·nt:-. in non-manual occup:11io11s had al least moderate lrbh 
speaking. ability, rnmpan:d to onl: I ) 0 

,, t> I !he otlH:r 11crnpational !ffDllps. Thus. as 

•I 7 



. \ . ,· . ' . . .· '. ·. . . . . '. . . . . . 

EARLY tMMERSION EDUCATION IN IRELAND 

expected, Galltacht naionra parents showed a stronger link bct\\'cen occupation and Irish 
ability than did Gaeltacht naionra parents. 

3.5 CONCLUSIO~S 
The demographic profile sho\\'s that the naionra parents differ as a group from 
comparable groups in the general population in their educational achie\'emcnts. iabour 
force status and occupation. While this indicates a greater take-up of naionra provision 
among the better educated and better-off. it must be noted that there is a significant 
proportion of naionra parents (roughly a third) who have low educational levels, having 
left school before the Leaving Certificate and ,,ho work in manual jobs. Similarly. while 
the naionra parents include a higher proportion of those with high 11:\'els of ability in Irish 
than in the: general population. nevertheless. o\·cr 80% of Galltacht respondents and 40% 
of Gaeltacht respondents reported that they had weak or no Irish. Thus, it would be 
inaccurate to claim that Galltacht and Gaeltacht naionra parents represent two 
homogenous groups in tenns of occupation. educational achic·:cment or Irish ability, 
since there is considerable niriation in each group. 

This investigation of the Irish background of naionra children·s parent:, and grandparents 
allows a broader perspccti\'e on the role of the naionra. Lopez ( 1994) reiterates 
Paulston ·s ( 1992) claims that research on bilingual education remains largely confined to 
narrow attempts to e\·aluate particular progr~unme designs. without taking into account 
the societal factors which underlie the language outcomes of bilingual education. 6 
Murchu (1980) has also argued that the results of bilingual education must be assessed in 
tenns of its objectives. hut also in lcr11Is of the many factors which influence the learner. 
such as the status and lc\'el of usage of the language in the community. the attitudes and 
policies of the State. and social pressures regarding language use. Thus. in examining the 
naionraL it is impcrati\'c to take account t)f the child's immediate community. the family. 
and to investigate what experiences of Irish education and socio-demographic factors 
ha\'e brought this family to choose a naionra. Some of these issues arc discussed in 
Chapter 4. 
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Chapter 4 

The Parents and the Naionrai 

4.1 INTRODUCTION 
Parents are central to pre-primary education in lesser-used languages. As 6 Murchu 
( 1987 :20) noted they are ·the motivating, initiating and driving force'. The importance of 
the parental role in intervention pre-schooling has been well attested in the literature (see, 
for example, Hohmann et al. 1979 for a discussion), and research also indicates that 
parents play a central role in early immersion education (0 Murchu 1987, Lyon and Ellis 
1991, Lyon, 1996 and van der Goot et al. 1994). However, this role is one which can be 
undervalued by parents themselves, many of whom believe that the 'real work' of 
language learning only happens ,vithin the naionra itself, and who see their own function 
as providing more practical help only. Section 4.2 reports on parents' reasons for 
choosing a naionra. and Section 4.3 examines their satisfaction with the child's progress. 
Section 4.4 looks at the children's home language and Irish ability before entering the 
nafonra, \vhilc Section 4.5 looks at the effect of nafonra attendance on parents' use of 
Irish in the home. Section 4.6 sur\'eys parents' involvement in the naionra and Section 
.t.7 look<; at tk sen·iees parents \\'oul<l m:konw regarding thl' nafonra. 

4.2 REASONS FOR CHOOSING A NAIONRA 

Parents were asked about the factors which played a role in their decision to send their 
child to a nafonra. This question allowed respondents to select several reasons for 
choosing the naionrn and the numbers therefore do not add to 100%. These factors 
selected are rank<!d in Table 4.1 from the most often chosen to the least frequently cited, 
wilh the pcn.:cntagc of parents who selected each. The reason most frequently cited for 
sending a child to a naionra was the parents· desire that the ehil<l learn Irish. While this 
might appear ohYinus, it shows that parents do believe that attendance at a naionra will 
significantly help their ehild to !earn Irish. The second most frequent reason was the 
general reputation or a particular naionrn or Stii1rth{1ir. indicating that word-of-mouth 
plays a significant rok in promoting the naionrai. 

It was interesting that only a third llf parents ~lated that their intention or sending their 
ehil<l on to nil-Irish primary schooling: later was one or their reasons for choosing a 
naionra, although 4.ic~" reported in another question that th~y did Sl) intend at that time. 
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and another l 3% were considering it. Thus. it may be that \Vhen deciding to send a child 
to a naionra, parents see the child's exposure to Irish there as beneficial in itself. without 
necessarily intending that they will go on to all-Irish immersion schools, either because 
they have not yet made up their minds. do not wish to opt for an all-Irish schooL or 
because none is available to them. 

Table 4.1 Reasons for choosing to send child to naionra 

Reasons selected' 
In order that child will learn Irish (L) 
Supervisor's/local naionra's reput?tion (N) 
Child to go to all-Irish school later (L) 
Only/most accessible pre-school in area (N) 
Naionra has good facilities (N) 
Parent/sibling attended naionra/AIS (L) 
Strong recommendation by friend (N) 
Child knows some Irish from home {L) 
Child is an Irish native-speaker ( L) 

% Respondents 
N=/807 

68 
59 
33 
32 
30 
27 
26 

5 
4 

l. (L) and (N) indicate language and non-language educational reasons respectively, a classification used in 
some later analyses. 

6 Riagain and 6 Gliasain (1979) carried out a study of 110 mothers of children in Dublin 
all-Irish schools. They categorised the reasons giYen for choosing an all-Irish school into 
'language only reasons'. ·non-languageicducational reasons' and ·both types of reason·. 
They found that about a third of those parents chose all-Irish primary schools for 
language only reasons. another third for non-language/educational reasons, and the 
remainder for a mixture of both types of reason. A similar exercise was carried out on the 
answers to this question in the naionra surYey. when the factors marked (L) in Table 4.1 
were classed as ·language reasons· and those marked (N) as ·non-language/educational 
reasons·. The results are shO\n: in Table 4.2. cross-tabulated by location. 

O\·erall. it appears that the m~jority of naionra parents choose to send their child to a 
naionra for a mixture of language and non-language/educational reasons. Ilowcver. 
roughly a fifth of parents in the Ualltacht opt for a naionra for language reasons only. and 
almost a fifth do so for non-language reasons only such as accessibility .. facilitics and 
general reputation. Fewer parents in the Gaeltacht ( 12%) make their choice for language 
reasons only. The higher proportion of those basing their decision on hoth language and 
non-language rcqsons in the naioma sur,cy than in the () Riag{1in and 6 Gliasain sur,cy 
of all-Irish school parents is probably due to the fact that rieoplc opting int0 non­
compulsory pre-school education are more likely to include 11011-language/educational 
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Table 4.2 Categorisation ofreasons for choosing naionra by location 

% Galltacht % Gaeltacht % Overall 
Reasons for choosinf! a nctionra N=:cJ354 N=425 N=J779 

Language reasons only 21 12 19 
Non-language/educational 18 19 18 
Both language and educational 60 68 62 

Total 1001 100 100 

l. Totals here and in many other tables do not sum to 100 due to rounding. 

reasons in their decision process than those choosing bet\.veen types of school in the 
compulsory school system. 

When asked who first suggested sending their child to a naionra, 64% of respondents 
reported that it was they themselves, 13% indicated that it was neighbours with children 
attending the naionra, 9% said it was relatives or friends, 5% their partner, and 4% said it 
was the idea of both parents. Other sources of advice mentioned less frequently were the 
Stiurthoir herself (2%), work-mates (I%) and others (2%). 

Parents who said that they were considering sending a child to an all-Irish primary school 
were asked how important they judged Irish-medium pre-schooling to be. Only 75% of 
all respondents chose to answer this question, and 87% of these said that it was 'very 
important', 12% thought it 'not very important' and just 1% said that it was 'not 
important at all'. These figures contrast significantly with the response of all-Irish school 
parents in Dublin in the 6 Riagain and 6 Gliasain ( 1979) study, which found that only 
28% of those parents thought that the provision of Irish-medium pre-schooling was 
important, and 36% thought it not at all important. 6 Riagain and 6 Gliasain explained 
this low interest as representative of parents· high levels of satisfaction with their all­
Irish school and the child's progress in Irish, even without pre-schooling through Irish. 
However .. they added: 

It is clear from our sh1dy of home bilingualism that the earlier in the family 
cycle that children acquire competence in Irish, the better are the possibilities 
for home use of Irish being established. As few parents appear able to do this 
hy themselves, there would sc1.:111 to b.: an a priori case for all-Irish pre-s1.:hool 
units where there can be a follow-throt1;h to an all-Irish primary school. 

6 Riagain and 6 Gliasain ( 1979: 130) 

It is interesting that the discussion about the rnlue of early exposure to a language has 
now shifted to an even earlier age group, and that there exists in Wales a family project 
which aims to establish patterns of at least some Welsh use in the home with babies and 
\"Cl)' yo uni.; children ( Brooke 1992 ). There is also evidence of interest in a similar scheme 
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here, with the start of an Irish-medium Parent and Toddler group known as Na 
Mamailinigh in Dublin. The subject of Parent and Toddler groups will be discussed in 
Section 4.7.1. 

4.3 SATISFACTION LEVEL AND PERCEPTION OF PROGRESS 
Parents were overwhelmingly satisfied with their decision to choose a naionra, with 
96% reporting that they 'would do the same again, with the same naionra'. Another 3% 
said that they would choose the same naionra, but wait w1til their child was older. Only 
1 % said they would prefer to send their child to an English-medium play-group. Overall, 
96% of respondents felt that their child enjoyed the naionra. There v.ere no signi.ficant 
differences between Gaeltacht and Galltacht parents regarding satisfaction, except that 
marginally more Gaeltacht parents (5%) said they 'would choose the same naionra, but 
wait until child is older' than Galltacht parents (2%). 

Parents were asked to indicate how their child viewed the naionra. Again, there ,.-~re no 
significant differences between Gaeltacht and Galltacht parents, and overall 92% 
reported that their child enjoyed it, 7% said that their child was initially confused, but 
later settled in. Only 1.5% reported that their child was 'still struggling, sometimes 
reluctant to go' and 0.5% that their child was 'very unhappy, always reluctant to go'. 

92% of parents reported an increase in their child's use of Irish after at least 2 terms in 
the naionra (7% saw no change and l % reported a decrease). Of those reporting an 
increase, almost 60% stated that this took the form of individual words or rhymes and 
songs which the child used 'regularly' at home, while another 25% stated that these were 
'sometimes' used. Gaeltacht parents were more likely to report an increase in regular Irish 
conversation by the child (19%) than Galltacht parents (5%). 

Most of this increased use of Irish was directed at par:;nts (84%), grandparents (48%) 
and extended family (32% ). Interestingly, 28% of parents reported that their child spoke 
Irish in play with dolls, cars and other toys. This supports Kamiol's (1990) observation 
that young children acquiring an L2 through immersion day-care practise their new L2 in 
doll play. Karniol commented that dolls were assigned the names of other children in the 
immersion situation and 'reprimanded, changed, sung and 'read' to, danced with, fed and 
generally conversed with' (p.159). 

Parents' perception of progress in their children was not confined to the increase they 
observed in their Irish. Over 80% also reported that their child: 

• now knows colours, shapes and some letters 
• can now count to a higher number than before 
• now knows songs and rhymes in Irish 

56% stated that they felt their child's English skills had also improved, whereas only 1 % 
felt that the child's LI English had fallen behind its peers. 
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4.4 CHILDREN'S LANGUAGE BACKGROUND 
Only 4% of parents in Table 4.1 cited as a reason for choosing a naionra the fact that 
their child was a native speaker of Irish, and a further 5% stated it was because their 
child knew somi; Irish from home. However, since parents were here responding to a 
question about why they had chosen to send their child to a nafonra, their answers to that 
question should not be teken as strictly representative of their children's language 
backgrounds. In response to another question, parents reported the language they had 
spoken to their child 'as a baby and toddler' and these data are presented in Figure 4.1. 
Almost three-quarters of all parents reported that they had sp0ken only English to their 
child as a baby and toddler, 21% said they had spoken English and Irish, 6% said they 
had spoken only Irish, and almost 1 % overall stated they had spoken a language other 
than Irish or English. 

Fig. 4.1 Children's language background in the Galltacht and Gaeltacht 

90% 

80% 

• Galltacht N=1351 
70% • Gaeltacht N=424 
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Less that a quarter of Gaeltacht parents reported using 'Irish only' to their child. This is 
comparable with Harris and Murtagh's (1987) investigation of older Gaeltacht children ·s 
Irish competence. They fow1d that 46% of Gaeltacht 2nd graders (aged eight to nine 
years) came from 'English only' homes. 34% came from 'English and Irish' homes, and 
only 20% from 'Irish only' homes. Thus, both among the sample of pre-schoolers who 
attend naionrai in the Gaeltacht and the older children in the Gaeltacht sample by Harris 
and Murtagh, only a minority come from Irish-only homes. 

There is other evidence of low levels of Irish transmission in the Gael tac ht. for example. 
in 6 Gliasain's (1990) study of the £10 grant. This grant is awarded to the parents of 
Gaeltacht children whose command of Irish is deemed to indicate that Irish is the normal 
language of their home. Only children aged six years and oYer may apply for this grant so 
it is not directly comparable with this study. but it is noteworthy that 6 Gliasain found 
that only 41 % of Gaeltacht-resident primary and secondary school children aged six 
years and over satisfied the more stringent requirements for this grant. compared to 83% 
of the same Gaeltacht cohort who were returned in the 1981 Census as being able to 
speak Irish. There is some effect of school-based acquisition of Irish among children 
aged six years; for example. Harris and Murtagh found that while only 20% of their 2nd 
graders reported that they came from •Irish only' homes. 38% of them received the £10 
grant. indicating that some of those from homes where English was spoken in addition to. 
or instead of, Irish, had advanced sufficiently by age 8-9 years to qualif'.y. 

Another question in the naionra parents· sun-ey asked them to estimate their child's 
knowledge of Irish before attending the naionra. Table 4.3 summarises their response. It 
shows that 72% of children in the Galltacht fell into the categories of 'no Irish· or ·some 
understanding only' and another 26% had ·odd words and phrases· in Irish before 
beginning at the naionra. summing to a total of 98% of Gall tac ht nafonrn children with 
low or no competence in the language. 

The situation reported for Gaeltacht children ,,·as that 40% had no Irish or at best some 
understanding only when beginning at the naionra. with another 30% haYir.g only odd 
v,;ords or phrases in Irish. summing to a total of 70% of the Gaeltacht naionra children 
with low or no competence in the language ,,hen they beg.an attending the naionr:.i. 
Another 30% of parents reported that their child ,,as at least able for a com·ersation in 
Irish at the start of their time in the naionra. 

Cross-tabulations with the question about language spoken to the child showed that 68°0 
of the group of Gachacht parents whose children had ·no Irish· or ·some understanding 
only· beforl;' beginning at the nainnra stated that tht:} had spoken · Lnglish only· to thdr 
child as a baby or toddler. and a further 29% had spoken ·English and Irish·. Among the 
Ciaeltacht parents of children \\ho had at most ·l,<ld words or phrases in Irish'. 67% 
reported that they had spoken · f· nglish and lrbh · to their chi Id ( and another 10% had 
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Table 4.3 Children's knowledge oflrish before naionra 

How much Irish do you es£imute your Galltacht Gaeltacht 
child knew BEFORE begianing at the N=/350 N=-416 
naionra? % % 

No Irish at all 66.7 24.5 
Some understanding only 5.1 15.1 
Odd words/phrases in Irish 26.4 30.0 
Able for conversation in Irish 0.4 2.4 
Irish as good as/better than English 1.2 16.1 
Irish only 0.3 11.8 
Total 100.0 100.0 

spoken 'English only') but with such levels of Irish competence as outcome, the balance 
would appear to have been in favour of English in these households. 

Overall, only 22% of the Gaeltacht naionra parents reported that they had spoken 'Irish 
only' in their homes 1. a decrease from the figure given by Ni Dhorchai (1986:38) of 28% 
(source not cited). She attributed this low representation to the following: 

1. Many native-Irish speakers in the Gaeltaeht do not see the value of pre-school 
education and do not send their children to naionrai. 

2. Many Gaeltacht naionrai arc not accessible to the parents of Irish-speaking 
children. 

3. In-migration and return migration has resulted in a high proportion of households 
in which at least one parent is not a native speaker. 

The last point has already been discussed in Chapter 3.4. relating to the proportion of 
Gaeltacht parents with low or no Irish competence. 

Ni Dhorchai's point regarding the possible lower participation in the naionrai of Irish­
speaking families in the Gaeltacht is an important one. since it must be remembered that 
the Gae!tacht naionra parents were not selected as representative of all Gaeltacht families 
with young children, and that families who choose not to, or who arc unable to send their 
child to a naionra in the Gacltacht may possibly he more likely to speak Irish at home. 

'Thus, the estimate by Stiurthoiri that 23.3% of the children in Gaeltacht naionrai came from 'Irish 
only' homes is an accurate one (although there was slightly more divergence between the 
Sti(1rthoiri estimate of 'English and Irish· homes at 35% and the parents' reports of such homes. at 
• I%). The '-'cnsitivity o( such estimates \\ill allow their use in th<.> future to track devclop111ents in 
the Gacltacht naionrai regarding inter-generational transmission for Gacltacht families with 
d1ilclren in a ,wionra. It must he stressed. however. that this group was not intended to rcprc<;cnt 
all Gachacht families with young children 
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For comparative purposes, Table 4.5 shows that in the national Census in 1991 (Central 
Statistics Office 1996), of a total of 2,786 three- to four-year-olds in officially designated 
Gaeltacht areas, 400/o were judged by their head of household to be Irish speakers (this 
definition included both t.liose returned as speakers of 'Irish only' and 'Irish and 
English'). Comparison of Census results in the period 1961-1991 shows a decline in Irish 
speakers in this age group. Table 4.4 shows that, in the period 1961-1991, the proportion 
of Irish-speaking three- to four-year-olds in the Gaeltacht dropped by a third, from 65% 
to 40%. 

Table 4.4 Comparison of National Census data and Naionra Census data 
on Irish ability in three- to four-year-olds in the Gaeltacht . 

Total Number of Irish % Irish speakers 
Census of population 3-4 year olds. speakers' aged 3-4 aged 3-4 years in the 

in Gaeltacht years in Gaeltacht Gaeltacht 
1961 2,976 1,944 65.3 
1971 2,488 1,490 5:>.9 
1981 2,966 1,566 52.8 
1991 2,786 1, I 17 40.l 

N N % 
Total in Number of reported Irish speakers 

Gaeltacht Irish speakers in in Gaeltacht 
nafonrai Gaeltacht nafonrai naionraf 

Naionra Census 19932 625 239 40.6 
Parents' survey 19933 416 126 30.3 

1. For the Census of Population 'Irish-speakers' is based on those whom the head of household reported 
'can speak Irish only' or 'can speak Irish and English'. 

2. For comparability with the national Census, in the naionra Census the proportion whom Sthirth6iri 
judged to have 'good competence' or to be 'native speakers' in the middle of the of third naionra tenn 
(for the majority) was computed from Table 2.6. While the naionra Census yielded 625 children in 
Gaeltacht naionrai, Stiurth6ir responses on this question covered only 588. 

3. The parents of children attending Gaeltacht naionrai reported their children's Irish competence before 
starting in the nafonra, and the figure reported here represents those reported as speaking 'Irish only' 
'Irish as good as/better than English' or 'able for conversation in Irish', since the combination of these 
categories was thought to be closest to the national Census definition of 'speaker of Irish or Irish and 
English' 

In comparison with the Census of Population figures on all three- to four- year-olds in the 
Gaeltacht, the naionra Census in 1993 showed that there were 625 children attending 
Gaeltacht naionrai, which represents about a quarter of the three- to four-year-old age 
group in these districts. Of these, we have Stiurthoir assessments of 588 children after 
about two terms in the naionra, showing that 41 % of these had, by then, at least 'good 
competence· in the language. 1 his indicates that the sample of children attending 
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Gaeltacht naionrai is, in fact, reasonably similar to the population of three- to four-year­
olds in the Gaeltacht, as recorded in the 1991 national Census, although this must be 
interpreted cautiously, given the different questions posed in the Census and the 
Stiurth6ir assessments. 

Parental questionnaire data reporting children's Irish competence before beginning at the 
naionra are also available on 416 (67%) of the children attending Gaeltacht naionrai, and 
this indicates a lower proportion of Irish speakers among this group, at 30%, compared to 
40% in the national Census. Again, these differences must be interpreted cautiously, 
given the differences in the questions on which they are based, differences in the average 
age of the children reported on, and the non-response rate. The parents' questionnaire 
asked about the ability in Irish of children before they began at the naionra and therefore 
reports on a group which was, on average, somewhat younger than the population of 
three- to four-year-olds i.n the Census of Population and in the Naionra Census completed 
by the Stiurth6iri. Census of Population data show an increase in the proportion of 
children returned as Irish speakers as the children get older, from 40% at age three to 
four, to 66% at age five to nine years, showing the effect of schoc on Irish ability. Thus, 
the higher proportion of Irish speakers in the Naionra Census thart in the parents' survey 
may be due in part to the effect of Irish learned in the naionra, just as the Census of 
Population proportion may be due in part to the effect of some four-year-olds improving 
their Irish during Junior Infants in primary school. 

Overall, Census data indicate that the proportion of three- to four- year olds in the 
Gaeltacht with good competence in Irish has declined by about a third since 1971, while 
the total of three- to four-year-olds in the Gaeltacht has also declined. Only between 30-
40% of Gaeltacht children entering naionrai in 1993 were competent Irish speakers. 
Evidence from the Gaeltacht naionra parents' survey indicates that, in fact, only about a 
quarter of naionra children in the Gaeltacht come from Irish-only homes, and that, in the 
40% of homes in which parents reported both Irish and English were used, there are, in 
fact, fairly low levels of Irish usage, since in the majority of cases they appear to be 
producing at most 'odd words and phrases' in Irish among these children. 

Commins ( 1988) noted that, since the percentage of Irish-speakers among three- to four­
years-olds can be assumed to indicate the extent of home-generated ability, the large 
proportion (now the majority) of Gaeltacht children who are not acquiring Irish at home 
is evidence of parents relying on the schools to transmit Irish to their children. Hindley 
( 1990) also noted that Gaeltacht parents currently have a tendency to 'leave Irish to the 
schools' and he went on to claim that it is likely that the very existence of Gaeltacht 
naionrai allows parents to depend on diem for the transmission of Irish, and thus that they 
'facilitate the drift [from Irish in the home] rather than halt it' (Hindley 1990:216).1 

1 Hindley ( 1990: 213) quoted 6 Conclniir ( I 984) with reference to Egan's ( 1981) result showing 
that the quality of Irish among Gaeltacht naionra children was lower than that of children attending 
naionrai in the Galltacht. However, as Chapter 7 will show, this result was not replicated here, with 
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Hindley contends that Gaeltacht parents are not so much hostile to Irish as committed to 
the view that English has a higher priority, resulting in their use of English in the home 
and depending on the school system to teach Irish. However, it would be inaccurate to 
attribute the decline in the number of Gaeltacht three- to four-year-olds who are Irish­
speaking since 1971 in Table 4.4 to the rise in the number of Gaeltacht naionrai, since 
this overlooks the widespread and powerful economic and social forces in operation 
against the language during this period. It is, however, possible that parents who have 
decided to 'leave Irish to the school system' view the naionrai as part of that school 
system already (despite the administrative differences and differences in approach), with 
the result that the initial decision to use English in the home may not be influenced by the 
availability of a naionra per se, but rather by a reliance on systematic educational forces 
outside the home. It is relevant here that only 12% of Gaeltacht naionra parents chose to 
send their child there for language reasons alone (a smaller proportion than among 
Galltacht parents), while two-thirds of Gaeltacht naionra parents made their choice for 
both linguistic and educational reasons. 

It may be that substantial proportions of Gaeltacht parents choose to use English in the 
home for economic and/or social reasons ( discussed by 6 Tuathaigh 1990), and depend 
on the educational system to transmit Irish to their children in Irish-medium education. If 
so, then this makes it more important than ever that Gaeltacht children be given the best 
possible chance to acquire Irish during their pre-schooling, so that they are prepared 
adequately for Irish-medium schooling, and so that Gaeltacht primary schools can 
maintain their use of Irish as the medium of education. It is noteworthy that only about a 
quarter of the three- to four-year-olds in the Gaeltacht were attending naionrai in 199 31

• 

Taking an estimate that 60-70% of the remainder were mainly English speakers, this 
would mean that bet,veen 1.200 and 1,400 three- to four-year-olds in the Gaeltacht with 
weak or no Irish ability did not attend naionrai. Instead, it is likely that these children 
enrolled later in Gaeltacht primary schools which aim to be Irish-medium. but which 
must then have come under heaYy pressure to use English to accommodate this large 
proportion of children \\1th little or no experience of the language. An estimated further 
600 to 800 children who were Irish-speakers from home also did not attend an Irish­
medium pre-school. This shortfall may reflect practical problems such as the difficulty in 
providing pre-school services for children who are scattered over rural districts, as well 
as other difficulties in finding personnel and premises. but it points to a r ressing need to 
consider ways of reaching the pre-school population in the Gaeltacht in the near future. 

It is also important that any attempt to encourage the use of Irish in Gacltacht homes 
should directly address parents' concerns about their children's acquisi~ion of English. 

a larger sample of Gaeltacht children; in fact, Gacltacht children attending naionrai achieved higher 
Irish test scores than children from comparable language backgrounds in Galltacht naionrai, 
showing the advantage for Irish acquisition of residence in the Gacltacht, whatever the language of 
the home. 
1 This is based on the I 991 Census figure of ::!,786 three- to four-year-olds in the Gaeltacht. Of the 
625 children attending Gaeltacht naionrai in this study, almost 50% were aged 4 years. 
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Anxiety that children acquiring English as their second language might not become fully 
competent English users may discourage parents \:vho are competent Irish speakers from 
using the language with their children. Information • )n early language learning, the effect 
of the pervasiveness of English on its acquisition as a second language, and the strategies 
to ensure that a high standard of spoken and written English is attained in school might 
help to alleviate such fears and encourage Irish use in the home. Where one parent is a 
fluent Irish speaker and one has weak or no Irish there is a need for infotmation on the 
linguistic and cognitive benefits of early (simultaneous) bilingualism. and on the process 
of how children acquire two languages at the same time, with back-up and support for 
parents as their children develop. Misguided 'folklinguistic' beliefs about the danger of 
confusing children by using more than one language in the home, or about the absolute 
necessity of using a rigid one-parent-one-language policy, need to be addressed directly 
in order to promote Irish use in the homes of mixed-ability couples. 

Overall. the data presented in Table 4.4 suggest quite a low level of inter-generational 
transmission of Irish in the Gacltacht. In the context of the naionrai. they point to the 
difficulties faced by Stiurth6iri in Gaeltacht districts where the balance between native or 
competent Irish speakers and complete beginners is now frequently tilted towards the 
latter. Answering the needs of both beginners and native speakers of Irish in the naionra 
requires special planning. This issue will he examined in more detail in Hickey 
( fo1thcoming). 

4.5 NAiONRA EFFECT ON PARENTS' USE OF IRISH 
National surveys in the last twenty years (CLAR 1975: 6 Riagain and 6 Gliasain 1984, 
I 994) ha\·e shown that in those samples. fewer than 2 I% of users claim to have used 
Irish 'often' or 'several times' since leaving school. This survey of nafonrn parents set out 
to assess how often parents ha<l usc<l lr;sh in the home before their child started attending 
the naioma, and afterwards also, to sec if they perceived any change in their level of use. 
There was already some evidence from small-scale studies of the positive effect of 
naionra attendance on Irish use in the home ( sec Owens, 1992 and Mhic Mhathuna 1995) 
and this qucstic,n in the parents· questionnaire set out to establish how widespread the 
effect might be. 

Table •+.5 shows that parents report substantial increases in their use of Irish in the home 
afler a child has spent about a year in the nafonra. While there is no change in the 
percentage of parents who 'alwuys' use Irish with their partner or children. there is more 
than a trebling of reported 'regular' use of Irish between the respondent ('self) and 
her/his children, and a trebling of regular Irish use between the partner and children, and 
among children in the same family. 

Overall, parents report that their use or Irish with their child/ren increases after a child 
has begun attending the naf onra. and only 8% report 'never' using Irish with their 
child/rcn, compared lo 40% before the child attended. In answer to another question, 
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Table 4.5 Home use of Irish before and after child attended nafonra 

%Selfand %Self and % Partner and % Children with 
Frequency Partner Childlren Childlren each other 

Before After Before After Before After Before After 
Always 6 (1 7 7 6 6 5 5 
Regularly 3 7 8 28 5 15 4 12 
Sometimes 25 38 44 57 32 49 20 43 
Never 56 41 40 8 47 20 57 26 
N.A./Missing 10 9 2 1 10 9 14 15 
Total 100 ;oo 100 100 100 100 100 100 

81 % of respondents reported that they perceh·ed an increase in the frequency of Irish use 
in their home since their first child began attending a naionra. 

A Sign-Rank test of these changes showed that there was a significant increase in home 
use of Irish in all four c.'.tegories (self and partner, self and children, partner and children, 
children with each other) after a child began attending a naionra. Since nonnal 
interaction between parents and three-year-old children tends to involve frequent 
discussion of the chilri's experiences and everyday activities, it is probable that talk about 
the child's day in the naionra offers an opportunity for the use of Trish in the home. 

Thus. discussion of the events of :he child's session :n the naionra, and the use of naionra 
vocabulary to refer to similar home ;i·::tivitics. may allow parents and children a valid 
communicative domain in which to use Irish, without its seeming too unnatural to the 
speakers. Parents were asked about which activities in the home were most likely to 
occasion the use of Irish. and their selection is outlined in Table 4.6. 

Leaving aside the 'always/mostly' category, which may simply reflect a stable home use 
pattern for a rather small percentage of households, the activities which parents judged to 
elicit lrish use on a 'regular' or 'occasional' basis in both Galltacht and Gaeltacht homes 
\:Vert:: 

• mealtimes ( 6 7% regular or occasional use O\'crall) 

• washing/dressing the child (61 % regular or occasional use ovcralr) 
• nn journeys (56% regular or occasional use overall) 
• reading stories (52% regular or occasional use overall) 
• doing housework and gardening ( :'i I% regular or occasional use m·crall I 
• hdping older children with hotnc\\'Ork ( ,U1% regular nr occasional us1: ovcral I) 
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Table 4.6 Activities eliciting Irish use after naionra 

-
Activi~l' Always/Most{v Regularly Occasionally Never 
:Y Gall = 1.35.f % % % % 
NGael = -125 Gall Gael Gall Gael Gall Gael Gall Gael 
Washing/dressing 7 35 'l") 21 50 33 22 12 --
Mealtimes 6 31 25 24 55 34 15 12 
Helping homework 10 35 23 ')") 29 21 38 22 
Reading stories 4 26 16 19 44 31 36 24 
Family prayer/church 4 36 11 18 26 19 59 28 
Housework/garden 3 27 16 17 46 29 35 28 
Journeys 3 26 16 16 48 34 32 25 
Watching T.V. 2 2-1 11 14 •II 28 

I 
46 34 

Radio 2 24 4 9 21 ...... 73 -15 --

Nafonra children \'.rnuld be c~;pccted to have experience of activities such as having a 
meal. putting on their coats. washing their hands and playing with water. hearing stories 
read to them. and tidying up during the session. so they would have { comprehension and 
some productive use of) elements of the language used in these domains. 

Family acti'.·ities which were least likely to elicit Iri:c-:h wen:: listening to the radio and 
watching T.V. (preswnably 1:nke<l to the \·cry low pro\·ision of suitable Irish-medium 
programmes for this age-group before the advent of Teilifis na Gaeilg.e). prayer 
(family/church) in the Ualltacht (probably bcrnme thc r,iajority of p,:rents attend 
English-medium services. either by choice or Jue to the lack of an Irish-medium 
altcmati\'c in the Gal ltacht ). 

Parents \\'ere also asked about their involvement in Irish language acti\·itics and these arc 
reported in Table 4. 7. Cross-tubulatiolls with home language shO\\ c<l that it was mainly 
·Irish onty· homes which rl'portcd ·always· or ·n:gular' participation in these acth·itics. 
Looking thcreltm: at the figures regarding occasional use (which arc more indicath·c of 
the ·English only' and the ·English and Irish· homes) ,\c sec that almost half of (ialltacht 
parents said that thL'y watched A11 N11acht and other Irish programmes on :c Jc-. ;~,ion 
occasionally. One-third occasionally read Irish story-books to their children hut only one­
sixth read Irish books for themsel\'l'S. One thir<l listcnc<l to Irish programmes on national 
radio occasiPnally. but less than one sixth listc-ne<l to l{ai<lit'i na ( iac-ltachta m:casionally. 

( >nly ab(iut a third ur ( iacltacht nainnra parc-nts ill hor.1c-s which arc prL'U(Hnina11tl~ 
I ll)!lish-spcakinµ l:\ rn ('Ll'tl'-i(•nalh ,,atcheJ (the thrn. rclati, cl> infrL·qucnt) Iri~l1 
prnt1ra111111cs <111 tc-lL-, ic;in11 11r li~ll:nl'd to lric;h prnµ:ra,mnc~: 011 11ati1111,1l radi,,. :\mollg 
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TaJ:,le 4. 7 Parents· Irish language acti\'ities by Galltacht/Gaeltacht 

Activity "{, :illl'aysi '.!{, ReK11larly % Occasion- % Never 
N Galltacht = 1354 Mostlr a/Iv 

N Gaelacht= 425 Gall (Jae/ Gall fJael Gall Gael Gall Gael 
Watch non-News T.V. in Irish 6 20 8 17 47 38 38 25 
Watch An Nuacht 7 ::.4 6 15 45 30 43 30 
Listen to Irish radio probrrams • 16 5 13 34 33 57 37 
Read Irish books to children 5 18 7 14 33 30 54 39 
Read Irish articles in papers 2 10 3 8 18 24 76 58 
Read Irish books 2 1 1 2 7 17 30 79 52 
Listen to Raidi6 na Gacltachta 4 22 3 17 13 22 81 39 I Read all-Irish paper/periodical 2 8 I 5 8 19 90 68 

these English-speaking Gacltacht households only about one-fifth listened to Raidi6 na 
Gaeltachta occasionally1

• It wor .. j be of interest to assess the impact of Teilifis na 
Gaeilge on the viewing habits of Galltacht and Gaeltacht naionra parents and children. 
Looking at the proportions reporting that they ·never' engaged in a particular activity, we 
see that the majority of naionra parents in the Galltacht (76-90%) never read Irish books 
or all-Irish newspapers or Irish pieces in English-language papers, and they never 
listened to Raidio na Gacltachta. O\'er half of this group say they never read Irish story­
books to their children or watched An Nuacht on T.V. and more than a third say they 
never watched other Irish-language programmes on T.V. 

In the Gacltacht. more than t,vo-thirds of the naionra parents ne\'er read Irish papers or 
periodicals and more than half never read Irish books or Irish articles in English-language 
papers. More than one-third ne\·er read Irish story-hooks to their children and never 
listened to Raidi6 na Gaeltachta. 

Parents lh:ing outside of the Gaeltacht were also asked if they had visited the (jaeltacht 
in the last 4 years. and 42% indicated that they had. Table -1-.8 presents the results or their 
participation in Irish-language activities since their child began at n naionra. The most 
"ignifieant diffl!rence. numerically. hetwcen the groups wm:crnc<l the kw! or 
participation in Irish social acti\ities. which. ::is might be i:xpected. was almost three 
times higher in the Gaeltncht than in the Galltacht: c1\'cr a thir<l of (racltacht nafonra 
parents took part in Irish-medium slldal 1..'\l:'11ts. compared to less that one-third of 

1 The cros,-t;ibulatcu results showed that 57°,, 11f ·Iri~h uni~· Imm..:~ li,;tcn to U.iidiri IIa < iacltac'/1111 

·oftL·Jl •• and anotl11.:r 2]% ·rq.•uL1rl: · ( ~ I lt'i ,. rnmparl'd to only 17''.., each for · 1 :ngli:;h ;md Iri~h · 
homes (N ·,175). 
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Table 4.8 Parents· participation in Irish events since child began at naionra 

Since your child began at a nafonra, Galltacht Gaeltacht Overall 
have you participated in any of the N=/354 N=-425 N=l779 
followin~? % % % 
Irish language class 12 9 1 l 
lrish-lang. social group/organisation 3 2 3 
Irish-Jang. social events ( e.g. quiz etc.) 14 38 19 
Irish cultural activities ( e.g. dancing) 17 21 18 

Galltacht nafonra parents. Overall. 11 % reported that they had attended an Irish class 
since their child began at a nafonra, 3% said they had participated in an Irish langusge 
organisation, and 18% said they had taken part in Irish cultural activities. Regarding Irish 
classes, it is likely that a course which included the register and vocabulary needed for 
talking to young children (with advice on activities such as how to read story-book, in 
Irish) would be most effective and satisfying for nafonra parents. This wili be discussed 
further in Chapter 8. 

4.6 LEVELS OF INVOLVEMENT IN THE NAiONRA 
Since research shows that the role of parents in pre-school education and in early 
immersion is central, it was considered important to ascertain how involved parents felt 
with the nafonra. Only 44% of respondents. and 15% of their partners, had attended an 
introductory meeting before their child began al the naionra. This low tum-out is 
regrettable, since the introductory meeting provides valuable infonnation on the approach 
adopted in the naionra 1d lhe importance of home support for the child's learning. 
Chapter 8 will look at some ways of increasing attendance at such meetings, as well as at 
other ways of disseminating this information to parents. 

Regarding ongoing involvement. parents were asked about how often they and their 
partner engaged in a range of acti\'ities centred on the naionra. Table 4.9 presents the 
reported im·ol\'emcnt oC respondents and their partners in naionra-relatcd activities: cross­
tahubtions hy (ialltacht/Gacllachl sho\\'cd only a small nwnbcr of differences. \Vhich will 
he discussed hclow. 

The most frcqucnl contact for parents. particularly rcsp,mdcnts (the majority of whom arc 
mothers) is the necessary one or dropping off and collecting their young child (frequency 
categories arc merged here for case or reporting). Arter this. th~ majority of parents check 
nn their child's pror css and discuss the naionrn at home wilh their child at least monthly. 

'. • 1 
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Only 6% of parents help in their naionra regularly, and Gaeltacht respondents were three 
times more likely (9%) to do so at least weekly than Galltacht respondents (3%). 
Gaeltacht respondents were three times more likely to heip with management or fund­
raising at least every month ( 17%) than Galltacht parents (6%). 

Finally. almost 80% of respondents and 90% of their partners reported that they ·rarely' 
or 'never· used naionra books or tapes at home. It is not clear whether this is because they 
are unaware of what is available, or are unable or un,villing to use them. This will be 
discussed further in relation to parents' requirements below. 

Table 4.9 Participation in naionra-related activities 

% Sel/(N=J779J %Partner rN=/6./8) 

How often do you engage in ilw At least Rare/;/ At least Rarely/ 
(ollowinz? Monthh- Never Monthly Never 
Dropping and collecting child 87 13 48 52 
Checking on child's progress 74 26 56 44 
Discussing naionra \'vith child 87 13 74 16 
Home use of naionra books/tapes 20 80 13 77 
Attending dramas/outings 12 87 6 94 
Management/fund-raising 8 9.'.! 3 97 
Helping in nafonra 6 94 i 99 

Respondents indicated that in their contact with the naionra. a minority ( 13%,) spoke Irish 
only, half spoke Irish and English. and on::r a third (37%) spoke English only. This le\·el 
oflrish use matches quite \\'ell \\ith parents· report of their Irish ability in Chapter 3. 

60% of parents reported that th::y \Wrc satisfied with their o\'erall kn::! or in\'oh-emcnt 
\\'ith the naionra. but 39% said the:-, felt it \\as too low. Of the latter. •-to% cited 
insufficient Irish as one reason for their hnv level of invoh cment. but practical 
considerations play the major role. since 75°0 indil:ated that it was their domestic or 
work arrangement which most depressed their inn,lnment. Only 2° ;, said they were not 
more actively involn::d because they felt unwelcome. 

4.7 PAIU'.:"ITS' REQl'IRE;\JENTS 

Parents were asked about the information the nainnra prmidcs for them. and ask.eel which 
scrdccs they would !ind helpful. There were \·cry le,,· di ffercnces het\,ccn ( ial ltacht and 
Oacltacht parents with regard to the sen ices or help offered to them and their 
requirements. Table 4.10 indicates that almost half of the resp011dcnts wanted wpics uf 
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the rhymes and songs the children learned in the naionra, although another quarter said 
they already had these supplied. Between 30-40% wanted samples of the phrases learned, 
and help in using Irish at home. While there is some help already available in the fonn of 
a booklet of Irish words and phrases for parents of naionra children (Basic Irish for 
Parents, Institiuid Teangeolaiochta Eireann agus An Comhchoiste Reamhscolaiochta, 
1989). and in the form of posters, books and tapes (An Comhchoiste Reamhscolaiochta, 
Catalog) they appear not to be aware of this. Thus. it is important that the aids already 
available should be brought to parents' attention, ideally with some discussion at a 
parents' evening on how best to use them. Recommendations regarding marketing of the 
materials currently available for pre-school children in Irish are included in Chapter 8. 

Dissemination of a video to parents sho\',ing scenes from a typical naionra might also be 
worth considering (copies of this could be made available to each naionra for parents to 
borrow). This could illustrate children using common phrases such as cuirfidh me orm mo 
ch6ta and ta ocras orm, is liomsa e etc., with information on the video about the value of 
practising Irish with their child and suggestions for using such phrases naturally at home. 

Table 4.10 Services provided by naionra to parents - or serv:ces requested 

% 'Already % '!would 
N=J779 Provided like this' 
Copies of rhymes/songs 25 48 
Samples of phrases learned 37 40 
Help on using Irish at home ::io ·p . ~ 

Parent & Toddler group ~ :n 
Help with selecting Irish books/tapes 22 30 
Regular information on activities 5-l 24 
Social events for parents in Irish 9 20 
Irish conversation group for parents 8 19 
Irish class/infornrntion on Irish classes 22 18 

/\!most a third of respondents in both Galltacht and Gael tac ht areas would like to attend 
an Irish-speaking ·Parent and Toddler' group, constituting half of the respondents with 
child(ren) younger than the naionra child. Almost a third of parents would like help with 
selecting Irish hooks an<l tapes. an<l <lifliculties in the choice of such materials may 
contribute to their infrequent use in the home, as reported in the previous table. These 
issues will he discussed further below in Se<..:tions -l.7.1 and 4.7.2. 
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4.7.l Parent and Toddler Groups in Irish 
The advantages of an ancillary service which would provide some experience of an Irish­
language environment even before the naionrai have been discussed in Seal le Cheile 
(Bord na Gaeilge, no author given) a document describing a pilot programme organised 
by Bord na Gaeilge in 1992. This programme, and the longer and wider experience of the 
Koh:.inga reo (Maori groups in New Zealand) and 'Cy/ch Mam a 'i Phlentyn · in Wales, 
have illustrated the benefits of offering parents and children an opportunity to learn and 
speak a second language at a very young age, before they are even av.are that what they 
are hearing is another language. () Riagain and 6 Gliasain 's (1979) study of all-Irish 
schools in Dublin is also pertinent here. They argued that establishing Irish use in the 
home is easier earlier rather than later in the family cycle. In Wales there is provision for 
children under two and a half years to participate with their parents in groups called 
'Cy/ch Ti a Fi', and children over two and a half years arc involved in 'Cy/ch Meithrin' 
groups. In the former ( 'Welsh for the Family'), bilingual leaflets are provided, with 
suggested activities for the groups, but also with aims for Welsh usc at home (e.g. 'Sing 
5everal [Welsh] songs with your child e\·ery day. Read at least one Welsh story with your 
child every day). Dr. Anne Brooke reports (personal communication, May 1995) that 
over 400 such groups now exist in Wales. catering for children up to about two and a half 
years, and the aim is to have one for each Welsh-medium play-group, about 600 in all. 
The Welsh Family Project has nO\V received a grant from the Welsh Language Board to 
fund organisers to assist with the expansion of these groups. 

Allo,ving parents to remain with their toddlers ensures that children feel supported and 
relaxed. and inrn!Yes parents directly in the child's learning, thus promoting use of the 
language at home also. Parents arc given an opportw1ity to impro\'e their O\m Irish 
throu~1h conversation with other adults and through the learning of specific \·ocabulary. 

llo\\'cver, it should be noted in this regard that the majority of Stiurth6iri (60~o) 
indicated that they \Vere unwilling to start such Parent and Toddler groups. while only 
18% expressed interest (there \\'as a non-response rate of 22% on this question to 
Stiurth6irf). Presumably this indicates that Stiurth6iri foci that they arc already fully 
occupied running their naf onraf. Thus. parents may ·need to be helped to organise such 
groups themselYes. The location nr a suitable venue (hall, room in a school) presents the 
major difficulty, but if it were possible for Stiurthoiri or An ComJ1choiste 
Reamhscolaiochta to locate suitable venues near naionrai for some :,uch groups, parents 
might be induced to form self-sufficient committees to handle the running of the group. 

An alternative, workable model for the provision of such Parent _and ToJdler groups 
comes from Bal!inteer in Dublin. where a group of parents founded a co-operati\'C: 
movement called Na MamailiniRh. (J\ similur scheme is also operated hy ,tfuintearas in 
Connemara.) Small groups of no more than six parents and their children meet in each 
other's homes once a \\'eek fi.ir about l\\'o hours. and engage in activities such as painting. 
water-play. reading/telling stories. playing games, singing songs etc. through Irish. No 
special premises arc required. and typically normal household insurance co\'(:r is deemed 
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sufficient, provided that it is not a profit-making enterprise, but rather a social visit rather 
like a birthday party. Thus, such groups are an option for any small group of parents who 
are willing to organise themselves. Children attending can be aged from several months 
only up to about three years, and the Welsh experience has shown that these groups are 
very effective at promoting language learning at this age. Such young children, who feel 
happy and safe while with their parent present, are extremely accomplished learners with 
few inhibitions about producing what they know and adding to it. After a period in such a 
group a child can begin attending a nafonra already with some comprehension of Irish, 
and a knowledge of phrases songs and rhymes, which increases the level of Irish use in 
the naionra and provides a most effective model for other children who have not been 
exposed to Irish. 

For such groups to be maximally effective it is necessary that parents and local 
organisers be provided vtith suitable guidelines regarding the principles of the approach 
and suggestions for activities. A 'starter pack' along the lines of the Welsh Family 
Project materials would greatly assist with the expansion of such groups, and allow them 
to be more effective than if simply working alone. An Comhchoiste Reamhscolafochta is 
currently investigating the provision of support to such Parent and Toddler groups. 

4.8 CONCLUSIONS 
Parents who choose to send their child to a naionra base their decision on a range of 
factors, some of which relate to language learning, and some to general or educational 
factors. They evince a high level of satisfaction with their choice and are satisfied that 
their child has made significant progress, not only in Irish, but in general development 
also. Overall, the majority of children in both Galltacht and Gaeltacht naionrai are from 
English-speaking homes, but parents reported significant increases in their home use of 
Irish after their child began attending the naionra. Parents are generally satisfied with 
their level of involvement in the naionra, and tend in the main to be 'door-step' visitors 
rather than participants in the naionraf, but there is scope for infom1ing them more of the 
language and activities used in the naionra, uml encouraging them to extend Irish use into 
the home. The indications of interest in Parent and Toddler groups among this 
population (about half of those with children younger than the child in the naionra said 
they would like such a group in their area) point to another area of development for the 
naionra movement. 
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Chapter 5 

Survey of Stiiirthoiri 

5.1 INTRODUCTION 
The role of the Stiurth6ir is a demanding one. As outlined by 6 Murchu (1985:46), the 
ideal Stiurth6ir has native-speaker-like competence in Irish, and a range of other 
characteristics such as: an open personality. patier:ce. a sense of humour. sensitivity with 
strength, diligence, practicality. good health. and good interpersonal skills. Sylva et al. 
( 1980:225) agree that personality traits such as w.:1m1th. zestfulness. a fondness for 
talking with and listening to children and sharing in their play are important. and to these 
they add their observation that the best practitioners in their study had a self-confidence 
that allowed them to be aware of their limitations and willing to learn to improve any 
deficiencies. However. they point out that suitable personality traits are necessary but not 
sufficient for the ideal practitioner, since they must be allied with challenging materials. 
exciting activities and '\Veil-planned routine. To prepare for this role Stiurth6iri need high 
quality pre-service and in-service training (0 Murchu 1985). Snow (1987) comments that 
imme·sion teaching inrnlves more than simply taking the standard curriculum and 
teaching it in another language. and therefore it is imperative that those im ol ved in 
immersion education be adequately prepared and trained. Some of these requirements 
and issues arc discussed in this clrnplcr. 

Section 5.2 presents data 011 the 11aionrai. supplied by the Stit1rth6iri themseln:s. Section 
5.3 details the qualifications. experience and lrish competence of the Stiurth6iri. Section 
5.4 examines the range of acti\·itics offered in naionrai. Section 5.5 looks at the 
organisation of \\'Ork in the naionra and Section 5.6 discusses in-serYicc training and the 
types of courses desired. Section 5.7 lot\ks at the mClre general types nf help which 
Stiurth6iri indicate would he mn<;t hcneticial. Section 5.8 details an assessment of the 
naionrai by Comhairleoiri. 

/\ questinnnairc was sent to the I(, 7 St ii'1rth1'iiri t:o\ ered by the naionra Census. The 
response w:1s ext:cllenL with 162. or l)7";, returning the questionnaire. This can be tnken 
as an indication of the high k, L'l ol' commitment (Ir these Sti1uth1',iri and their ,,·illingncss 
to make their , iews kno,, 11. I he: supplied data regarding the nai(111ra itself ( such as its 
typl' of n:nuc and kes/. about thcmsel\c~ (such a.<- their qualilicatinn~ and experience). 

- . ~ ~ " .. - .... . . 
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their methods and requirements. and their contact with parents and with schools in their 
neighbourhood. 

5.2 N AIONRAi 
Egan ( 1981) found that the type of '.·enue in which a naionra was held had a significant 
effect on children's scores on a test of Irish production. The comparison of the Census 
results with Egan's (1981) sampie of 20 test naionrai regarding the distribution across 
venues shows that in 1993 a slightly smaller proportion (28%) of naionra sessions were 
located in private homes than in Egan ·s study (31 %), slightly more naionraf were located 
in schools (25% compared to 20% in Egan's data) and the remainder were located in 
halls and other public buildings. 

The results of the children ·s tests presented in Chapter 7 (Se<:tion 7 .5. 7) will show thl:lt 
the location of the naionra did exert a significant influence on children's production 
scores. The effect of location will be discussed in dctail in Chapter 7. Egan's study also 
found that the permanence of the naionra \ms a significant variable in predicting 
children's Irish test results. Some nafonraf must remove all equipment and pictures etc. at 
the end of each session because the \'enue is used for other purposes. Sylva (1995, 
Dublin public lecture) commented that. in her experience of evaluating pre-schools and 
play-groups, having to clean up each morning after the activities of other groups the night 
before, having to remove all evidence of a play-gruup each day, and having no 
opportunity to hang children's equipment and art work on the walls seriously affected the 
quality of the children's experience in that setting. In this sur'\'ey, as many as 20% of 
Stiurth6iri in 1993 had to remo\'e their equipment every day, and another 8% had to do 
so every few days. The influence of this factor on the test children's scores is 
investigated in Chapter 7. 

5.2.1 Fees and Subsidies 
Analysis off ees and subsidies \\'as undcrtaken using data supplied by An Comhchoiste 
Reamhscolaiochta, supplemented by information supplied by Stiurth6iri themselves. The 
records of An Comhchoistc shO\v that about one-third of naionrai receive a subsidy from 
Udani.s na Gaeltachta. Information from Stii.'1rth6iri suggests that a somewhat higher 
proportion (43%) receive some form of subsidy, either from Udaras, or from other 
hodies, such as regional health boards or Conradh na Gaeilge (in the form of rent-free 
accommodation or insurance subsidy). 

Most nafonrai (about 80%) quote fees on a \\Cckly basis. with a further 14% quoting fees 
on a monthly basis: th-: remaining 6% about equally quote rates per day or per term. 
Converting all these figures to a weekly basis shows that fees charged to parents ranged 
from £2 to £12.50 per child per week. The mcragc fee was about £7 per child per week. 
There were. ho\\'C\'er. significant differences in fees charged by those operating with and 
without the subsidy frnm (r..;ar,is na ( iaeltachta. as shown in Tabk 5.1. 
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Tabie 5.1 Naionra fees 

Weekly charge % Without % With Al! 
Udaras subsidr Udaras subsidy % 

£2 up to £5 6.5 78.0 29.1 
£5 up to £l0 84.3 22.0 64.6 
£10 to £12.50 9.3 0.0 6.3 

All 100.0 100.0 100.0 

Almost 80% of naionraf operating with the subsidy had fees of less than £5 per child per 
week, with none having fees of over £ 10 per week. By contrast, more than 90% of those 
operating without a subsidy had fees of £5 per week or more, with about I 0% having fees 
of over £ 10 per week. The average fee for naionrai operating with the subsidy was about 
£5 per week, as against an average of about £8 per week for those operating without a 
subsidy. These figures appear to be roughly in line with the average fee for p~ay-groups 
(IPPA, personal commW1ication, August I 996). but lower than many Montessori pre­
schools, ,vhich charge up to about £20 per week. The issue of fees and subsidies will be 
considered more generally in Chapter 8. 

5.3 STIURTHOIRi 

5.3.1 Qualifications 
Stiurthoiri were asked to select \Yhich of a list of qualilications applied to them (more 
than one could be selected). Figure 5.1 presents these results. The importance of training 
for pre-school educators has long been recognised (see 6 Murchu 1985 and Goutard 
1980 for a discussion). The intensi,·e preparatory course offered by An Comhchoiste is 
compulsory for all intending Stit'.1rth6iri. hut its take-up as reported by this group is less 
than 100% because somt! Stiurth6irf were running naionrai before the course became 
available. This course is currently in t ,w parts: the first part is of one week's duration. 
full-time, and takes place in the Spring of each year. The second part is a two-day 
(weekend) course which is held in the following. autumn. The course comprises a basic 
introduction to pre-school education and deals in particular with sccond language 
acquisition. There was an attendance of 46 at the course in 1992 and 57 in 1993. In 
addition to the course itself, Comhairlcoiri organise a practicum for trainee Stiurthoiri 
attending the preparatory course. The length of this work practice rnries between 
organisers. from one day up tn 2 weeks duration. and can he in one or in sc\'cral naionrai. 
/\n Comhchoiste Rcamhscnlaiochta. through its Comhairlcoiri. also offers a numhcr of' 
in-scr\'icc courses to practising Sti11rth1'1iri. ·1 hcsc are discussed in Sci.;tion 5.6. 
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Figure 5.1 Qualifications of Stiurth6iri 
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Apart from skills acquired on such courses. Sti(irth6iri bring a range of skills to the 
naiPnrni. Most Stiurth6iri (77%) also hmc pcn;on:il experience of children of their 0\\11, 

which can be expected to contribute lo their skills in interacting with. and supervising 
young childrrn. (her ha!!' of th-: Stii'utht'iiri reported that they hnd raised their children as 
Irish speakers: this figure may ClWCr both those who spoke Irish exclusively to their 
children. and those \\'ho used hoth English and Irish lo their children. Even if there was 
not C'Xclusive use of \\·ith their own childn:n. they would neve11heless have gained 
-:xperiencc in the use of this particular register of Irish with young children. I lowe\'er. as 
INTO (1995) points out. experience gained from parenting. is not sufficient training for 
-:arly childhood educators. for whom specialist !raining i., essential. /\hout a sixth of 
\tit1rtht'1iri han: prokssional lcnt:hing qualilkations (including l'v1ontessori and Froehcl 
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qualifications) though only those with the latter types of qualification would have 
specialist training in dealing \Vith pre-school children. When invited to state whether they 
had any other qualifications. 5% reported that they •.vere nurses and about 10% reported 
that they had also completed Irish Pre-school Playgroup Association (IPPA) courses. 

Ciearly. the training course run by An Comhchoiste Reamhscolaiochta is of crucial 
importance in preparing Stiurth6iri. since this is the most specialised. or the only training 
received by the vast majority of Stiurth6irL 6 Murchu (1985), referring to the 
recommendations of the Advisory Committee on Pre-school Training suggested that a 
full-time one-year course is necessary for student Stiurth6irL She recommended that such 
a course include basic linguistic training, including sections on first language acquisition 
and bilingualism. with training in methodology arising from them. She saw the value of 
making this a general course aimed at all those intending to work with pre-school 
children. \\1th particular paits directed at those wishing to work in naionrai. 

A general course does now exist. offered by the Dublin Institute of Tcclmology (DIT), 
leading to a Certificate in Early Childhood Care and Education. This is a two-year full­
time course. and graduates can proct.:ed to an in-service part-time Diploma in Early 
Childhood Care and Education qualification. Such fully recognised pre-service and in­
service training in this field is a n:ry positi\'e development. The National Council for 
Vocational Awards (NCVA) also offers modules in Early Childhood Education and 
Child Development (in Marino College of Education) as part of their Community and 
Health Services Childcare (Lc\'cl 2) Award. The advent of recognised qualifications is 
most welcome in providing more comprchensh·e training for childcare workers, and such 
qualifications will, in tum. lead to an improvement in the sen·fces to children and, 
hopefully, to the status of workers in this field. 

1-Iowe\'er. neither the D!T or NCVA coursL's deal with early immersion pre-schooling. :\n 
Comhchoiste Reamhscolaiochta reports that it is currently investigating the possibility of 
gaining recognition from the National Council for Vocation.ii '\wards (NCVA) or the 
National Council for Educational \\\'ards (NCEA) for its pr<.:-service course through the 
mediwn of Irish. Such certification and the expansion of the pre-service course to cover 
more material on child development and pedagogy would undoubtedly enhance the skills 
and status of naionra leaders. J Iowcver. it is essential that the particular requirements of 
immersion pre-schooling be considered in relation t,1 e\'cry aspect of the preparatory 
training for Stiurth6irf. rather than as a single additional comsc. since. without such a 
bottom-up approach. immersion pre-schooling will be less efkcti\'e (Snow 1987). lt is 
also important that courses in Irish and in the teaching of Irish as a first and second 
language. plus a residential stay in the ( incltacht. should be included in the training for 
Stit1rth6iri. given the importance of establishing high lcn:ls of Irish competence. These 
issues regarding training and Irish ability will he consi,Jcred further in Section 5.4 in 
relation to the organisation of activities in the naionra. Other issues concerning training 
and recognition of' experience arc discu•;scd in Clmptl:r 8. 
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Recent proposals (INTO, 1995) for the training of primary teachers involved in early 
education are also r~;evant here. The Irish National Teachers' Organisation (I 995: 157) 
recommends that the content and structures of primary teacher education be reviewed, 
that postgraduate certification in early education be instituted and that the Department of 
Education should fund in-service courses on early education. Only 22% of respondents to 
an INTO survey in 1995 of Junior Infants teachers reported that they had specialised to 
some degree in infant/early education, while 39% felt that their pre-service training did 
not prepare them adequately for infant teaching. 

Clearly, many of those working with young children, both in and outside of the State 
system, would benefit from further specialised training and certification. It would appear 
that developments in pre-service and in-~ervicc training for all those working in early 
education are needed. and would improve the service provided to children. 

5.3.2 Experience 
Stiurth6irf were asked to indi ·~1~" how many years they had been rnnning a naionra. The 
results are summarised in Fig. S.2. 

Fig. 5.2 Stiurth~iri: Experience in years 

11 to 15 
17% 16 to 24 

1 to 2 
15% 

% Stiurthoiri N=162 

Almost half or S1iiirlh1'1iri ha\·e bd\\!..'en 5 and 10 years· experience in running a nnionra. 
and 24% haw more than 10 >e;in: experience. representing a significant pool of 
experience. This imlicatcs that the k, l'l or allrition among Sti1irthc'1iri is fairly ltn\'. \\·i1h 
73% continuing for :ti least a'> Ionµ as:', ~t·ars. 1'11us. it \\utild appear that imcsttnent in 
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training Stiurth6iri would be rewarded, since there is a reasonably low turnover m 
personnel and evidence of commitment to this occupation. 

At present the majority of Stiurth6irf see little professional advancement, with only a 
very small number becoming Comhairleoiri or contributing to executive committees. The 
establishment of a 'Sar-Stiurth6ir' rank might be considered for experienced Stiurth6iri, 
possibly linked with qualifications such as the Certificate and Diploma in Child-Care. 
This would allow those who have a certain number of years' experience and have, in 
addition, attained further qualifications, to achieve some recognition within the naionra 
system of their professional advancement. Such a grade could also facilitate pairing 
arrangements between new Stiurth6iri and 'Sar-Stiurth6irf' within an area, to allow the 
skills of the latter to be made available to newcomers in an informal mentor-type 
relationship. 

5.3.3 Irish Competence and Input 
As part of the profile of the Stiurth6iri. the ratings of the Comhairleoiri of the Irish 
c;ompetence of each Stiurth6ir and Stiurth6ir C(mta in her area are given in Figure 5.3. 
Over half of Stiurth6iri have native speaker or native speaker-like competence in Irish. 
Another 30% are rated as havi.ng 'good' competence. However, 18% of Stiurth6irf and as 
many as 44% of Stiurth6iri Cunta have lower levels of competence. There is evidence in 
the analysis of the children's test scores {Chapter 7) that children with Stiurth6iri who 
have Irish rated as satisfactory ('sasuil') or weak ('lag') tend to perform less well on Irish 
production, as measured by the test. This points to the importance of ensuring that all 
Stit1rth6iri and their assistants ha\'e an adequate le\'el of Irish competence, through the 
targeting of appropriate Irish language training on this group. This issue will be discussed 
in Chapter 8. 

The level of Irish competence among Stii'.1rth6iri inevitably influences the type and 
amount of Irish input children rccci\'c in the naionra. While the question of the 
importance of input remains a controversial one in second language a•:quisition, Ellis 
(l 994) pointed out that all theories of L2 acquisition acknowledge the need for input. 
Long ( 1985) detailed how speakers adjust their input to L2 learners. in order to make it 
comprehensible and appropriate and claimed that these adjustments. such as greater 
regularity and context-dependence, more repetition and expansion, restricted vocabulary 
and more use of questions, positively inllucncc acquisition. A nwnbcr of similarities 
have been noted between 'teacher talk' (Chaudron I 988) and speech directed at young 
children acquiring their first language. Ilatch ( 1983) found that_ the latter is pitched 
higher, louder and slower, thereby directing the child's attention to it. Snow and 
Hoefnagel-Hohle ( 1982) and Chaudron ( 1988) noted that speech directed at young L2 
learners is simpler, slower. more correct and more redundant than speech directed at 
1,t!icr adults, with more rcpc:titio11 and Pthcr intcrttctinnal mPdifications as well. Kr:.ishcn 
( 1985) stressed the centrality of such comprehensible input, base<l on context and current 
activities, leading to interaction, which in tum prmidcs more (appropriate) input, leading 
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Figure 5.3 Stiurth6iri and assistants: Irish competence 
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to output and learning by the 1.2 karner. De\·i11 : 1989) and Wagner Gough ( 1975) 
explored the way in ,\·hich children kaming a second language huild parts of the inpul 
into their O\\TI output in tht: early stngcs of acquisition. 6 Mun::hi.'1 ( 1985) also 
emphasised the importance of input in th.: naionrn. stating children·s need to hear Irish 
input ·de shior· {continuously). ll is rea<.011ahle tn ;11,,mm: t!rn1 St1Ltrth{1irf who have 
\\l',tker levels or competence would he less ahlc to pro\ iJe IL· appropriate and accurate 
input required to optimise 1,2 al:quisition. 

St10\\ and Ilucrn .. Jel-I Whlc ( 1982) found tli.11 thL" youngl'r subjei.:ts ( aged J-5 ycrm;. 
attending kinc.krgarlcn J in their sarnph· appe:trcll tu k mun: dependent nn hearing L2 
speccl1 directed spt'cilically at them in the classro(lm than older kam.:rs. They observed 
that in kindcr~arlen disses \\ hicli had lrc·,p.1e11t i11dh idual and :-.mall group adh·ity and 
resulting. high noise lcn:ls. rclati\'cly fe\\ 11ltera1u:c~ directed at L2 learners in one group 
\\ere co111prchcn<.ibh: lu tho<.L· in anutlwr. I l1c\ noh'd f p. -1.: 5 I that those tindcrgarlncrs 
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who received the fewest directly addressed utkrances made little progress in acquiring 
the L2. 

There is some debate among researchers ( e.g. ::-;,\'ain 1985. Day. 1985) about the 
relationship hetween the amount and directcdrn:s,: of !.2 input and L2 learning. Some uf 
the doubts about this relationship may he more pertinent to older L2 learners, but it is of 
interest to note Swain·s claim that input alone is insufficient, and that immersion pupils 
nca:d to be gi\'en ample opportunities to produce comprehensible output also. in order to 
focus their attention on aspects or the language they hear in input, in addition to heing 
pushed towards eomprehensihility and accuracy in later grades. Despite the fact that 
input alone is in~ufficicnt to bring ahout L2 acquisition, its necessity is accL'pted, and it is 
,,idely acknowledged that compn:hensihle. cllntext-based input plays a critical role in L2 
acquisition, particularly for ,·cry young learners. l Im,c,·cr. it is important to note 
Klcifgen·s ( 1985) \\'arning: that. ,,·hik inrut is a ncccssa.ry condition for second langnage 
acquisition. it needs to he understood not _just as :-;implified input. hut as the ncgotiatio11 
or mutual under~;tanding hctwccn participants. 

l'o maximise sucl, apprupriak Irish input in the naionra and tti f::1cilitatc ;md respond 
optimally to learners· earl) attempts at rn111prchc!1sihlc output. it is likely th: 11 Stit'1rthoiri 
need to ha\'e at least good fluency in tht: langu:1~.:. Onl) this le,·cl of fluenc) is likcl) to 
allow the nct:cssary modilirntions. such as the need for a high C.:cgrec or regularity in the 
language used. th.: impt1rta11cc t1f n:pctitiu;1 ,, ith , ari:.1ti<•n. and languai;c ·:-.caffolding·. 
'-iuch modifications ,,nc. in fact. 11\lkd h) \lhic \lhatl11111a ( 1993:1:~8) in her study \lr 
t\\'<1 naionrni in ,,hit:h the Stit'1rtht'1iri had good fluL'11C). l·m StiL1rthl'1iri dL·,ding , .. ith a 
group ,,·hich has a range or Irish ahilit). Kleifgen ( I985:5\J) nut1.:d the imptll'lancc of 
being ahlc t\l adapt the input and in1nactiP11;Il ad,iu'.;lmrnt:; tll i11di,·idual childrcu·s degree 
of proficiency. The fact that 82"o \ll Stiurtht'iiri ,-,ere rnnsidered to hme at least grn·.J 
lluency is, cry positi,·1.:. I lm\'C\ LT. it,, ould appt:ar t\l hi.! a high priority to misc the Irish 
cnmpetcnL'C or th1.: r1.:111:iining 18",, (:I' StiL1rtht,iri and thL' -l-1°n \ll' Stit'1rtl1<iiri Ct'mta \\'hn 
ha, c lc)\\cr lc,cls uf Irish fluenc~. l ·nlcss each \lr the adulb in the naitinra is capable nf 
prO\ iding optimal Irish input to tht: children. then lar~er gr\lups ,, ill be at a disad,·antagc. 
despite their seemingly au·ept;1hle pupil-lL'achL·r ratiLi. I he language inpL!t issue \\ill he 
discussed further hehl\\ ,, ith rt:ga:·d IP th.: r;111gt: Pl :icti, itiL:" ti!'li:rL'Ll. and later in relation 
t\l the test results in Lhaptcr 7. 

S.4 RAN(a: OF AC'TI\Trn:s 
Stit'utltt"iiri ,,·crt: ask,:d about the ra11:'L' Pl acti, itie<; thn prll\ iLk n.:!:!ularl) in the nai\lnra. 
lhL' li,-t of acti, 1tics prm itkd \\.!,- "L°IL''· tnl b:s ... , perienn:d ll:11111ira pcrs<11111l'l I ,tl,k· 5.: 
prt:st:nts the rt:sLilh. (hn 80"11 ,,1·rL·..,r,<111tk11h 1cp11rtcd that in lhL' linal term thL' a,crat'e 
child pl;1y<; in the h<1111L' u11'1l•T. d,,l·•; _j11• ,:,,,,, ;111d 11!.1:" ''- ith hl,1t l,s ,_. LT: da:. l>t1t11,d,1s 
( J ()l)I) al~() f(JLllld lllL"Se dl 1 i, itiL"', I• I he ;1\ ;11 L1hk ;111d u,ed \\ ill: hir.d1 l'rL'l[UL'llL') ill nmst ( ii' 
hi" sample 11f :~ 111111111111ity pl:1~-~J(lt1p, ;:11\l 22 li•,;11c pla:-~'l"\HI[1" in tlit: l{L'pllhlic <d 
lrL·land. 
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Sti(1rth6iri were also a:;ked to indicate which of these acti,·iti-::s they would rate as among 
their five most effective act1Vities for promoting Irish in the nafonra. The five activities 
selected by the majority were: songs an<l rhymes (83%). story-telling (71%), home comer 
(58%) group games (45%) and ..:ard-matching(33%). Ho\\'C\'Cr. as Table 5.2 shows. tlicse 
activities did not always occur cn.'t')' Jay in naionrai. 

Table 5.2 Range and frcqucnc~ or acth·itics in the naionrai 

Ce chomh minic is a dluia,wm, cm pdiste ar w1 medn 1w gniomhaiochtai seo i do 
11aio11ra so tear ma dein?anach'! (l tow often docs the a,·crage child in your naionra take 

part in the followinr.!. acth·il_)_· _in_. _tl_i:.._· _la_s_t _te_·r_n_1'._1 
)_. ------·------------< 

Actii·ily f,\·ctTdm· 
(// 
/{J 

I Jome corner 8' -
Jigsaws 80 
Bricks & building matcri,ils 80 
Songs & rhymes (17 

Chalk & crayons (i() 

Painting 5.1 
Sand 50 
Story-telling -L! 
Group games 10 
( 'ard-rnakhin:' ' ' ·, 1 

Dough '.., 
' 

\.\'a~CI 2-l 
Outdoor play 20 
l lsc of scissor:,; IX 
Athletics I 5 
Clay () 

Drama 'I 

l'uppt:ts 

Once or .- mice a 
llrice a ,reek 

% 

13 
19 
I() 

'1 ,_ 

18 
12 
' ... 
.1 /'I 

51 
-l9 
~~ 

.:; I 

~J 
.i :. 
~~ 

-l-l 
3( I 
-l, 

'() 

() 

I 
I 
I) 

7 
... 
·' 
V 

" 
I (J 

X 
12 ,, 
18 
18 ..,, 
21 
-lO 

Not done 
% 
5 

3 

2 
3 

11 

3 

8 
I 1 
17 
9 

23 

29 
28 ~~~-----------------------------------' 

\lore S1ii1rlh\·1iri sekc!L'd th)mcs ;111d sull:,!S tl,;111 an: uthcr at:th·ity as an cffccti\'e means 
nl' pru1quting Irish in the naionra, with XY'o of them picking it ,,s \llH: of their five nwsl 
cffccti·;e activities. :\latcrials from .\n Ciirnhchoistc Ri:amhscolaiochta emphasise the 
\aim: of hL!ilJing rh:·mcs and song" intc, u•hc.- common daily acti\'itics such as hanJ­
,,ashing, or eating (sec. !Pr L'\,1111pk. :-Ji Ailpin ]tJ85:20. (> i\lurchtl. l!J85AJJ. l hus, it i:. 
',nmewha~ surprisinµ that tlJL·sc \\L'l'I.' 11,,1 11wrc lrl'qucnl acti\ ilk', for all children. with 
0111~ (17"-;, n:porting dail:- u,;,: by the ;1\l:ragc child. ;mt! J;': 0

,, rcportinµ use on!) once or 
( \\ ilt' :1 \', l'~k. 
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It is possible that this relatively low use among some Stiurth6iri may be an indication of 
the frequency only of more formal song or rhyme sessions, rather than informal 
presentation of an app:-opriate rhyme as a child is doing some ac:ivity. Research on 
infom1al second language learning among young children (e.g. Wong Fillmore 1976, 
Vesterbacka 1991, Mhic Mhathuna ! ()95) has shown the importance of formulas or 
phrases which are tied to a particular " :vity, and short rhymes and songs appear to be 
particularly good candidates. with built-in rhytn.,1 or a tune to aid memory. Ni Ailpin 
(1985). in lcimhleabhar do Stittrth6iri Naionrai (Handbook for Stiurth6iri) points out 
that songs and rhyme!:> can be tied to every activity of the nafonra and serve as a strong 
support for language leamin§, with rhythm. music. movement, meaning and pleasure 
contributing to the child"s acquisition. 6 Murchu ( 1985:44) points to a fcrther advantage 
of rhymes and songs in allowing frequent but meaningful exact repetition when tied to an 
activity. thus facilitating their take-up by the child. Peters (1983), Lightbown and 
d 'Anglejan ( 1985 ). Hickey (I 993) and Karniol ( l 990) argued that children in first and 
second language acquisition may more easily be able to decode or analyse the language 
components of such phrases after learning the entire phrase as a unit first, rather than 
trying to anal:,·se completdy new language items. Gi,·en these indications of the value of 
knitting rhymes and songs into as many naionra activities as possible. some support and 
promotion of this concept might be beneficial for the group \\'hich reports fairly 
infrequent use of rhyn,es and songs. 

Ho\vever. it should be noted that Weber and l ardif s ( 1991) study sounded a warning 
about the efficacy of songs fr,r language learning. They accepted that songs could be 
motivating and help comprehension and fluency as \\'ell as accent. but they found that 
phrases learned in i~ongs did not transfer to spoken language, and this they attributed to 
the highly contcxt-Jcpendcnt nature of childr1:11·s language use. Thus. it is important that 
phrases learned in songs es;pccially. h;1t alsu in rhyn1es. should be cxccnded. with 
substitution of particular \\'ords. and used in .i range of appropriate contexts rather than 
hccoming fossilised. 

Only twu-11fr:,s of Stit1ith6irf reported that the a\'eragc child tonk part in group games 
C\'cry day. IIntrh ( 1983) discussed the benefits for language learning of the ritualised 
responses or formulas reqtiired in games. which arc repeated com;tantly and easily 
i1,;itated. These corrcspoad to the highly prcc.Jictablc cont,'xls discussed by Wong 
Fillmore ( 1 ()85). in ,,hich children arc helped to make se;ise :,f the language heard 
through its regularity and its dependence un a familiar context. lh1s als:) links to the 
research noted in relation to songs a1vl rhymes on the imp(lrtance nf l"ormulas for 
providing children with ready-made appropriate output in addition to data ['or later 
analysis. Mhic Mhatht'ma ( l 99J) noted instances uf children p1 cdicting the Stii1rthoir" s 
next question when playing g.allles. and this prediction was the more oh1:ious because in 
some crises the Stit'1rth{1ir in questio11 ·broke the rules· by Jc\'iating from the regular 
pattern of questions. She found that children playing c .. 1d games. for example. shmvcd 
themselves to be able tu construct c1mprchcnsible uutpul in the form of two aml three 
turns in Irish fwm the formulas the;- haJ learm:d lo he appropriate for the µa111e. I hus. 
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the highly predictable seque!lces in games offer good opportunities for children to take 
the first steps into L2 production. 

Only 42% of Stifuth6irf reported that story-telling was an everyday actl\'lty for the 
average child in their group, although i1 occurred a couple of times a week for another 
49%, and just once a week for 5%. Somewhat at odds v,:ith this relath·ely low frequency 
was the rating of story-telling as being among the most effective language teaching 
activities in the naionra, with 7 I% of Stit'11th6iri selecting it as one of the five most 
important activities for promoting Irish in the naionra. This disparity bet\veen the rating 
of storytelling and its actual use with each child may refkct or~anisational and practical 
difficulties where naionra size is quite large, or ,\·here there is no assista!lt. However, 
research (for example Wells, 1985) has sh0\\11 that reading aloud to pre-school children 
repays special dfort, since it was the activity most strongly associated with their iater 
reading achievement at agt.: seven. Similarly. research which looked at the benefits of 
reading aloud in children·s second language (for example Romney. Romney and Braun, 
1989) showed that reading aloud for 30 minutes each day to seven-year-olds over a 
period of 3 months results in improwd receptive rncabulary and ability to communicate 
in their L2 compared to a control group who \\Crc not read to. Romney er al. recommend 
that reading aloud should commence in the kindergarten in early immersion, and should 
ideally be carried out with small groups of children. Of course the attention span of 
three- and four-year-olds is likely to be considerably shorter than that of seven-year-olds, 
hut suitably adapted {with a high degree of dramatic liveliness in the telling, and with 
non-\·crbal support in the form of ac1ions. facial signals and props where appropriate, as 
wdl as illustrations) stol)-telling is an extremely ,aluable acth Ly in early immersion.1 

While the range of hmihs in Irish -.uitahk for the three-) ear-nl<l is 11(1! a,; large as that in 
English. it is ne\'ertheless sutlicient IP allow for reading for short periods each day, either 
to the whole group. or •to -;mall groups. The number or hooks a\'ailahlc is less important 
than their quali1y. since it is crucial that the same story he repeated frequer 1iy. allowing 
children time to benefit from their Jc<luctions regarding meaning, and to pa) attention to 
the language once they comprehend the story. so that they can begin to play the role of 
somi: characters in the story by imitati113- short tnteranccs which recur. 

--------------
i ll is of interest to note here that 1\hih: oh:-.cn-;1liP11 ~chcduh:s such as th;ll dc\'clopcd hy Sylva er al. 
( I <180 ), and used by Douglas t l <1q3 l. \ 1. 1 [orµa11 (I'!/-;?) and S. I lm)!an ( l '}9.5 ), trl'al activities such 
as story-telling and the use ol rhyn1cs a~ hL'ill!,'. of ·inscrutable· b ,·1 . of l'ognitive challenge. the 
INTO ( J995J argue~ th:tt this undcrc~timat,·, tile' i111portam:-: ,1) 1hcsc rn:ti\ities. It notes. with 
regard to its sun·cy or fonior l11!;1111 cl.t:..~.c, •. 

!'hat llllll'h vah1:1bl,• stor~·-tcl ling tAc:, plac,· 111 i11Lllll cla,•;ruunb i~ u11dc11iahlc. that it 
i:-. an:ornplishcJ SllLTl'~\h1ll: 111 ,.._hole- rb,, ,il!i,lli,111:; arid that it conlributt·s to 
I ill):!Ui-.tic and <.:11g11i1 iH dc1 L'luptllL'lll !IL'l'd•, tP h<.· ad .. 11011 k·d)!cd. 

I~)() ( l'l')';-J ',l/) 
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The home comer1 or c1,i11ne hai/e is a \WY popular actidty. \\ ith 82% respondents saying 
that children engaged in it every day. and a fu11her 13% once or twice a week. This 
activity was the third most frequently selected activity for its effectiveness in language 
teaching, with 58% placing it among their top five language activities. This type of 
imaginative play has many benefits. such as promoting emotional and social development 
and increasing self-esteem and knowledge of the world. In addition. it allows children to 
use the language which they hear modelled to them. in the context of everyday activities. 
in an enjoyable context. I Iowe,·er. unless an adult participates in home comer this 
activity is likely to result in high usage or English in the many naionrai which have a 
majority of children from English-only backgrounds. since this open situation demands a 
productive ability which most naionra children lack. It is of interest to note that Price 
( 1968:50), in an early study of hilingual education for four-year-olds in Wales. listed 
·house play· among activities least conduci\'e to second language learning. for the 
reasons gi\·en above. 

Children with lmv levels of Irish competence n<.!cd to hear the maximum amount of Irish. 
providing them with comprehensihle input in all of the contexts in which they engage. 
This points to the need to use home corner differently in the naionra ,vhicl-t has a majority 
of children from English-only homes. with the Stiurthoir participating acti\'cly with a 
small group to model and elicit Irish use. The data gathered for this study dn not provide 
detail on the le\'e) of inrnlvcmcnt of Stit'irthoiri in home comer. This issue will be 
imestigated further in relation to an obscrn1tional study of 60 children (Hickey, in 
preparation). The example of hnme corner highlights the need for adaptation of the 
activities normally a\'ailahle in a pre-sclrnol nr play-group to the requirements of the 
immersion situation. Thus. home corner is an actidty \\hich must be adapted in the 
naionra if it is to pnimolL· u,,c nf' lri-:li h) the chilJrcn a~.,, di a:-- achic, e its hroadl'r social 
and emotional objecti\·es. 

Onl:, 3 ! '!•o of Stiur1h('iiri rcpMtcd th;:it children engaged in acthitics \\ ith puppets al least 
once or t\\icc u \•;eek. and 28% saiJ thl'y ne\ er used th,:m~. Weber and Tardif ( 1991) 
found that they could use puppets in a 1-'n:nch-immersion kindergarten in Canada to 
create a playful language situation that natural l:, im ill:d childr..:-n · s participation and 
elicited language cflccti\ ely fr()m them. Children w1.•rc told that the puppet \\ as younger 
than they ,vcrc. and ,·cry shy. Sim.:1..· the n:sean.:hcr~. ,,ere u•.in~ the puppet for assessment 
they had it spcnk l·:ngli,h . .ishi11g the child h!l\\ to '-.;J\ partirnlar thin/ls in fn:nch. 
l lowevcr. this ml'lhod wulJ also prt1\ e cffccti\l.: t.:\ell if thl' pupp.:t \\1.!l'C Irish-speaking. 
since children appear tn treat puppch as peer i11terh1cutPrs rather thar as aJults. 

1 11111011w t·un11.:1, hildren can 11•.n,ilh dr,•,·· 11p. 1,l:1:, \•,llh doll, ,111d pl. 1:. L' l'. ·lu,u .c· 11r ·,hop'. 
: llowcver. ,i-; L1bk '-.5 ... 1i11,,,. 51"« ol St1t111l11,111 1L·pt11iL'd Iii.it thc·: \\.tllll'd 111-:,l'J\!U' trainillt! in 
Ilic use t,f drama anti pt1p[1c'h, ind1c·.1ti11~ !lut tl1L•:, \\l'lc' t11h11rc· ol l,n,, hL·,1 lt1 pru\ id_ thc:,c: 
,ll'li\·itie,. 
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Similarly, language rehearsal with dolls has been shO\m to be an important strategy in 
early second language acquisition (Karniol 1990). allowing children to take the role of 
adult to use some of the language which has been directed at them by adults in 
immersion. This may explain in part the allraction for children of the c11inne baile and 
the fact that Stiurth6iri rate it as an effective language promoting activity, but clearly this 
actiYity must be monitored to adapt it to early second language karning. 

It is interesting t,i compare the range or activities in daily use in the nafonrai with the 
data from the IN.IO ( 1995) surYey of 295 teachers of Junior Infants classes in primary 
schools (in which children are usually aged hctwecn 4 and 5 years). This showed that 
jigsaws and building blocks \\ere in daily use in just over half of those classes, while 
·play house· and ·dressing up clothes· were aYailablc in less than a third, and used less 
frequently where aniilablc. In general. the INTO survey ( 1995: 127) showed a higher use 
,if books (67~·o daily usage), craynno.; (92%) and pencils (96%), pre-reading materials 
(56%) pre-mathematics materials (-1(1°'0) :ind puppets ( 18%) and lower daily use of 
ccmstruction materials (57°0). sand (26%) and water ( 18%). The conunentary r,n that 
sun ey (p.128) points ,ut that lhc frequency or usage of equipment is influenced by 
classroom organisation such as multi-grade classrooms and large class sizes. However. 
the equipment and activities r,. 1Yidcd also illustr;;te the different aims and curricula in 
operation. It is of great hcnc!it that naionrai pro\·ide experiences \\'ith materials which are 
les,; aniilable in Junior Infants classes. but it is also important that these activities be 
accompanied by the max11,1um opportunities to hear and speak Irish. 

5.4.1 Input, Interaction and Activities 
T::blc 5.3 presents the n,ean ratinµ h:- S1it'1rthl'1iri 1if e;11:h activity for its efti:ctivcrwss in 
promotiig Irish. cumpared \\ ith the n:pl,rtcd frcqu1:nc) uf <laity use !ix each act:. ity. It 
sho\\'s that of'lhe seven acti\ ities \\hich wuld he classified as languagc-c<mtred. only two 
were m.:tually engaged in by more than half llf the children on a daily basis. In contrast. or 
the eleven activities \\hich rnuld be cla.,;,ilied a;, object• .1r activity-centred. li\c were 
engaged in each day hy more than hali· of" the children. or course. the divi!don into 
language- \ crsus object-centred activities i'> s, ,methi11g of an artificial one, since any 
activity can he used to promute language h: skilbi Stiiirthiiiri. The naionra handbook 
( ldmhleahhar do S1i1ir1/uiiri) ..;11 L·sscs the need 1\1 link e\'cry activity with the 111aximu111 
amount or relevant comprehensible input. I Iowever. it is ce,tainlv the case that in some 
acti\ities. :-i11ch a,; .,t11r)-lL'lling. la11guagc i" 11wrc c•·ntrai to the \\hole acthity. It 1;. 
therefore of' some co11ccrn thnt such acti\·itics do tl()I nccm m11re often for all chil<ln:n. 

It i;, or interest to nutc that I here arc ,-1 \llJe para I kb hcl \\ cen I a hte 5 . .1 and Prke · s ( I 968) 
eari::, study \\hich di\idcd acli\itic~ intu thuse t.\hich arc most an,~ ka;,t conducive lo 
~,cc11nd la11guaµc lt:arning.. ( Jnc dilfcrem:c ,\a;, in the rating (Ir ll(llllt: corner. as already 
di-..i.:uo.;sL·tl. Al~o of' intct\:'>I \\,1-.; Price·•, Ph,,T\ati, 111 that .iii.' :11\s. \\ater. ,and :md doll pla} 
could he rlkcti\t: SI.;\ ;1cti\ itics \\hrn dircctnl. hut \\'ere ineffi..·i.:ti\c \\hrn undirected. 
Price e:-;plaint:d this a·, hl'inµ the rc,-ult ol' tnPIT predictable :111d C(illll'\1-depL·ndcnt · , 
inpul bcinµ ~upplicd in llw dircclnl '-ll11ali<'1h :\!Ilic \lhatln·111a l i<) 111L in her uhsenalil•ll 
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of two naionrai, asserted that the activities which elicited most talk from the children in 
general were: card-games, lw1ch-time and story-telling. She noted that, in her test 
naionrai, there was relatively little talk while children were occupied with building or art 
materials, whereas these were activities which Sylva et al. ( 1980) found to promote talk 
between children and betwe•;n children and adults. 

Table 5.3 Mean rating for language-teaching cffecti\'eness and reported daiiy use 

'language- Rating Dai~v Use 'Object/ Rating Dai~v Use 
centred' % % Activitr-centred · % % 
Songs & rhymes 84 67 Jigsaw 31 80 
Story-telling 70 42 Paint 27 53 
Home comer 58 82 Dough 24 32 
Group games 46 4n Bricks 19 80 
Card-matching .. , ..,_ 33 Crayon 15 60 
Drama 26 5 Sand 14 50 
Puppets 19 1 Outdoor play 14 20 

Wnter 12 24 
Athletics 10 15 
Clay 7 9 

l lsc or scissors 4 18 

The issue of Irish input anJ inter:.ietion is u:ntr:d tu the organisation of aetidties in the 
naionrai. The naionra handbook (l(imhleahhar do .\'ril1rth6iro states that Irish input 
should not take the form of a conti11uous 111l11lOlogue to silent children. but should instead 
allow for a high level or interaction het\\et.:n Stiurthoir and childrcn1

• This emphasis on 
input and interaction in the immersion classroom supports obscrrntional studies of 
nai- ,nrai (Mhic Mhathuna 1993 and Ilickcy. in preparation) which suggest that the lc\·el 
of child-adult interaction in naionrai may ht.: higher than in the pre-schools in Britain 
observed by Sylya et al ( 1980 ). in which children spent only 5%i of their time in 
dialogue with an adult, and a further 15% with other children. Doug.las ( 1993) found 
similarly low lcn.:b t'f talk in the mother-ton~w.: pre•-',chouls he quJi..:d in Ireland. 

While this study docs not set nut lo 1m:asurc input and interaction in the naionrai. some 
indications can be seen in Jata fwm Comlwirkoiri ( presented in Tables 5.10 and 5.11 
later in this chapter) which show that the~: judged that a quarter nl Stiiirthl'iiri aehiL\·ed 

1 It is of interest in this re~arJ to lllllc lh.it ~;_ I lor\;!all ·, ( I •ltJ~ l oh~t.:1 \ ,llional stuJ:, ol :,() d1ilun:11 in 

'i Jm11or Infants classes in lrish-llK'dium primary school'-. ~hov,cu that they spoke to their tcadier 011 

average three times more often than !ht• ,,ample of' childrt.:1i i11 I ·.11gli,h-1m:diurn das~cs observed by 
M. ll<>rµan lfJ87) or ic. Lm!e:,:;11ri pl.1) 1•rnllp', 111,,:en\·d by l>11nl<:a ! I l/1101 /Sl·t• INTO I 'J1J:,. 71 l. 
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'excellent' use of Irish in interacting with the children, and a further 52% were 
considered 'good'. Fewer Stiurth6iri (14%) were considered to be 'excellent' in their 
reinforcement of language through activities, and 41% were 'good'. Conversely, 
however, Comhairleoiri reported that almost a tenth of Stiurth6irf had, at best, 'weak' 
Irish in interaction with the children, and up to a fifth were, at best, 'weak' in their use ef 
activities to reinforce language acquisition. The reports on the use of Irish with children 
by Stiurth6iri C(mta were lower, with a fifth being, at best 'weak'. Thus, there is a clear 
need to improve the Irish competence of those Stiurth6iri and Stiurth6iri C(mta, and to 
facilitate their provision of Irish input, interaction and reinforcement. In addition there is 
a need to plan and adapt activities and teaching styles, with the twin aims of fostering 
general development and promoting Irish acquisition. These issues ,viii require detailed 
consideration in future training. 

5.4.2 Classroom Organisation 
Wong Fillmore ( 1982, 1985) noted, in her study of 30 classes in the U.S. (ranging from 
Kindergarten to grade 5 ). that the more structured classes. which often involved group 
activities in which the teacher participated. were more successful in terms of L:Z learning 
than unstrncturcd ones based on individual play. Wong fillmorc attributed this to the 
children ·s dependence on the teacher as the sok source of input in the L2, which meant 
that children \\·ho were less accomplished at getting the teacher's attention in the 
unstructured class (which had hca\'y use nf solo activity) simply did not receive much L2 
input. She found that a compromise bet,vccn a structured approach, using some group 
work and some individual work appeared to be most successful, in conjunction with 
activities which pro\'ided the mos! appropriate and regular input. Wong Fillmore fow1d 
that the most successful language-teachin~ l":en.:ises gaH' as many as possihle the chance 
to pick up input from the teacher. their 1.2 muJel. an<l to produce output in the L2 in 
interaction with her. Classes organised mainly around individual work provided fewer 
chances for either L2 input or output. Wnng Fillmore frnmd that organising children in 
groups facilitated L2 acquisition through increasing comprchensihlc input to them. A 
further disadrnntagc of in<livi<lual and group work in which the teacher does not 
participate was noted by Ilinom:11 ( 1985 ), \\·ho showed that it irwariably resulted in 
children using their LI rather than the target language. 

Sa, ii It-Troike l 1983) claimed that small groups \\ere the most likely setting for 
pnn iJing the grcat,:st quantity and qualit~ ur per:,lin,dise<l L:!. teacher input. Mhic 
Mlrnthuna ( 199 5) also noted. in her study of two nainnrni. that the majority of children 
recci\'cd most appwpriatc input \\hen ·1tcracting in small groups with the Stit'trth6ir. 
J lo\\t:\er, not only \\'as the w1u11111I or la11):'.uagc input critical. hut also the ll'l{l' in which 
the la11gu.1gc w.is used in that input. She found tliat adi\'ities which worked well for 
language learning \\ere quite formal an<l schc<lulcd, with clc·•r houn<larics. This meant 
that. o\'er '· me. children learned what to c\pcct r..:garding the format of this acti\'ity, and 
learned the rather formulaic. <.:011siste11t langrn1gc which accompanied it. Such 
consislL:n<.:y or fomwL as ,dread~ discus:;cd in relation to games and rhymes, helps 
rhi ld1 en· i, rn111 prc·ht'll•,ion h, nriull i11[! tlwm tu the task. an<l al lows them to direct their 
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attention fully to the new items or material being presented. Wong Fillmore (1985:38) 
noted that the teachers in the successful kindergarten -::asses in her study not only made 
repeated use of familiar language pattems and routines, but included high lewls of 
repetition with minor modification. Stich repetition \Vith variation is emphasised in the 
training of Stiurth6iri and their Handbook, and is built into the songs and rhymes 
recommended for frequent use by An Comhchoiste Reamhscolaiochta. such as: 

Bainfidh me diom mo hata x 3 ( I will take off my hat) on arrh·al at naionra 
tra la la la la la la 
Bainfidh me diom mo ch6ta x 3 (l \\'ill take off my coat} 
tra la la la la la la 

Cub:fidh me orm mo hat ax 3 (I will pu, n my hat) - at going home time 
tra la la la la la la 
Cuirfidh me orm mo ch6ta x 3 (I will put on my coat) 
tra la la la la la la 

Substitutions in familiar sentence frames seem to alert learners to word boundaries and 
word classes, helping them to learn what types of words can be substituted within 
phrases they already know. Overnll. Wong Fillmore found that the teachers of the most 
successful classes in her study used language which was rich and sometimes playful. 
\\-1th well-contextualised expanded vocabulary, and \\'ith rhymes and songs to illustrate 
particular linguistic points. This is in line \\·ith the approach adrncated in the naionra 
handbook (Lamhleabhar do Stiiirtlu5iri) but it is likely that only Stii1rth6iri with at least 
good fluency in Irish and adequate training in L2 teaching skills would be able to put this 
into practice ,.vith case. As Table:>. l O \\'ill slhl\\ later in this chapter. while C'nmhairkoiri 
rated more than three-yuarters of StiurthL1iri as ·good· or ·excellent' at prcsentir1g Irish in 
a way that facilitated its acquisition. alnHlst a quarter of Stiurthclirf (2-l¾ ). and more than 
half of their Assistants \\'ere at best ·satisfoctnry· in their use oflrish with childrc.n. 

Wong Fillmore ( 1991} stressed the impnitancc of taking into account the language 
balance within a particular group. She argu-:d that. \\here the majority of children speak a 
language other than the target language to each other ( as was the case in the majority of 
naionrai in this study anJ in l\lhic ~ lhathtma · ~ l 993 study of two nai(1nrai), there is a 
need to maximise the input to them from the tcachl'r. through more \·erbal interaction 
hetwcen the teacher and the children, and. in the nainnra contl'xt with some more group 
activities such as story-telling. games. singing and morning anJ lunch-time discussions. 
On the other hand. she oh-;en·cd that a group ,, hil.:h Ju-; sufticicnt competence in thr 
target language to use it mm111g them:selws may haw a different balance between group 
anJ indi\'idual acti\'itics. Such a group is abu llH>rc like!} to be able to play in the home 
corner independently of the Sti(irtl11'1ir than a group ,, ith \ cry low competence in Irish. 
·1 ),u:-,, the mix or chil<lrcn·s ahilit) in lri:sh 111ust he taken intP m:count in organising. 
activities and in striving to achic,c optinial lc,l'!-.; (\I Irish inpul. 
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The range of activities provided each day in naionrai shows the range of skills which are 
being promoted, and the commitment to fostering children ·s overall development as well 
as purely linguistic skills. Tims, play with bricks. jigsaws, sand, water. paint and dough 
provides important experience of different textures and substances, allowing stimulating 
solitary exploration. imaginative play and the development of basic nwnber skills at 
different stages. However, giwn the naionra context it is important that the linguistic 
element in every activity should also be highlighted, by providing children with the 
simple vocabulary they need to comment on their actions. Naionrai should not be 
expected to do everything that is done in mother-tongue pre-schools or play-groups in 
exactly the same way, as though the use of \\'hat is a second language for the majority of 
children as a medium v,.:ere merely one additional factor added to mother-tongue pre­
schooling. Instead. the methodology and balance of activities needs to reflect the twin 
aims of fostering children's overall development and their acquisition of Irish as L2 or 
Ll, with the Stiurth6ir in the majority of cases acting as the sole speaker of Irish in the 
child's daily life. Thus, the meth0dolOf.i used in non-immersion play-groups needs to be 
re-assessed in the immersion situation. in order to maximise target-language input and 
interaction, with a compromise. as in the '.Vong Fillmore study. between child-centred 
activities and teacher-led ones with small or large groups, which allow Irish input to be 
offered to as many children as possible in the context. What is needed is a re-evaluation 
of the balance between the types of acth'ities engaged in by children each day, \vith a 
good representation of language-ccntreJ activities. It is also necessary to ensure that. 
when children are engaged in more object-centred acti\'ities. they nevertheless receive 
ample Irish input and opportunities to interact with the Stiurth6ir. 

It is important that this should not he interpreted as a call for a fonnal 'teaching' 
approach, and in thb regard the 1 Iigh'Su)pe approach is rc]e\ ant to Irish early 
immersion. Nabuco and Sylva ( 1995) comp::in:d children in three pre-school settings in 
Portugal: a High/Scope pre-school. a Formal Skills pre-school and an unstructured play­
group. They found that children in the High/Scope approach had a balance of free and 
guided choice. \\bile those in the formal approach had no choice and those in the 
unstructured play-group had almost unlimited choice. Children in the High/Scope setting 
spent only about 10% df their time working alone. with about half of their time in small 
group work and the remainder in larger groups, engaged in stories, rhymes and songs; 
children in the fomrnl Skills setting spent about the same amount of time in adult-led 
groups. but engaged in school-like acti\ities. and the children in the unstructured setting 
spent l!~ost of their time playing alone or in pairs. Adults in the High/Scope setting were 
judged to extend children's m:ti\·ities. \\hercas those in the Formal skills setting taught 
and those in the un ;tructurcd group rnred for and helped children. The NabJco and 
Sylva evaluation (in a follo\\-up nine months after lca\'ing pre-school) showed that the 
I Iigh/Scope children showed a subsequent superiority in reading and ,witing and a 
greater sense of their 0\\11 competence and likeahility, whereas children from the Fonnal 
Skills approach did less well Dll reading and kit less positively about their competence 
and likeability. nnd the chil<lr~n l'ro111 the unstructured approac.:h Jid less well on reading 
and \\Ti ting, though they felt quite p(lsiti\ el~ ahmlt thcmsdYcs. 
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Brown (1990) and O'Flaherty ( 1995) describe the High/Scope approach as having the 
following routine: circle time, planning work, working, clean-up time, reviewing and 
small-group time. O' Flaherty (1995) notes the stress on a consistent daily routine, with 
circle time as an important part of that routine, when the whole group of children and 
adult(s) sing together, take part in action songs, move to music, play games, listen to 
stories and discuss upcoming events. Children may plan and carry out work either alone 
or in pairs or small groups. Reviewing work may be done by individual children with an 
adult, or by small groups of five to eight children plus an adult, with children recalling 
and reviewing their activities. often during their snack. Thus, Browne shows that a full 
range of teaching styles is required, and the ability to manage various groupings from 
individual work, pairs, small groups and whole class. 

What makes the High/Scope approach particularly relevant to early immersion is its 
emphasis on the need for talk about every activity, including clean-up time and outdoor 
play. just as is stressed in the naionra handbook (Lamhleabhar do Stiz1rth6in) and in pre­
service training for Stiurth6iri. For example. nt circle time children develop skills in 
talking and listening, facilitated by the adult and they build up a store of stories, songs 
and rhymes. When children are planning their activities they need to ask questions or 
state intentions, listen to the plans of others. think through possible sequences and learn 
specific vocabulary and linguistic forms such as the future tense. During work-time the 
adult works with groups and individuals. and children are encouraged to use language in 
action, using the present tense, and to seek help from adults and peers. At clean-up time 
they hear songs and rhymes and they are encouraged to ask questions or describe their 
actions. During review time they report their actions to a small group of children and an 
adult, ask questions about the activities or others. listen to others. use the past tense of 
verbs and identit"Y how problems were soln:d. During small group time they dis,;;uss with 
the adult and other children the task in hand. collaborate on spccilic projects. and ask and 
answer questions. 

The High/Scope approach is one \\hich has been cn1luatcd extensi\'dy. and it is 
described here to shmv that. in high quality pre-schooling \\hich is child-centred. the 
language skills needed for work-planning and collaboration with children and adults can 
he emphasised. An Comhchoiste Reamhsenbim:htn has already provided some in-scr\"it:e 
training in the adaptation of the IlighiScopc approach to the naionrai in recent years. and 
fi.1tihcr exploration. with continued bad-up for 1hnsi.: applying this approach. nppcars 
warranted. An adoption of this approach on :: wider scale could han: hcnefits hoth for 
facilitating Irish acquisition and promoting 1,cncral cogniti\'C and social uc\elnpment. 

·1 he IIigh/Scopc approach shares some fcatmcs \\ilh a pn:-:;chtiol whose primary aim is 
to develop language skills. the l .anguagc Acquisition l'n.:-schonl (LAP) at the { lni\'crsity 
or Kansas (Rice 199 L Rice and Wilrnx. [ 9lJ5, lltmcc 1995). I his pre-scl1uol caters !or 
normally den:loping children as \\ell ai; those \\ho are language-impaired or karning: 
through their sr:c.:on<l language. It strongly l'l1lphasises language de\ clurmcnt throughout 
tlw curriculum hy prn\'iding rilh upportunitie~- f()r la1111uagc ll~l' and mkraction. b) 
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developtng routines to help childrc1, connect events and language, and by stimulating 
social interaction between children. Tabors and Snow (1994 ), in revie•.ving the research 
concerning the most effective type of pre-school for second language learning, included 
many of these features, such as a routine and consistent organisational structure in which 
activities happen at regular intervals and in predictable ways, and a language-rich 
environment in which teachers use language that encourages both comprehension and 
production skills. Discussion of the adaptation of programmes such as High/Scope and 
LAP to the nafonraf might be considered on pre-service and in-service training courses. 

In conclusion, it appears that the majority of nafonrai provide children with a wide range 
of beneficial activities in pursuit of the objectives of promoting children·s overall 
development and fostering their acquisition and development of Irish. It is of great 
importance that children in nafonrai should have access to a wide range of activities, but 
this cannot be achieved in the inunersion situation by using the same approach as is 
found in mother-tongue play-groups. with the L2 simply added 'on top· of that 
framework. Instead, early immersion requires a re-organisatior, from the bottom up, to 
ensure a careful balance between language- and object- nr activity-centred activities and 
a methodology which ensures tliat. no matter what activity they are engaged in, the 
maximum possible number of children recci\'e comprehensible Irish input and 
opportunities to interact in the language. 

5.5 ORG,\...t-.;ISATI0N OF WORK 
This survey attempted to collecl ;,ornc information aboi:t the organisation of work in 
naionraL along guidelines issued by ;\n Comhchoiste Reamhscolaiochta. Training 
courses emphasise the bcnelit of a .\earl). term an<l \\·eckl) \\ork plan. and the use of 
other language teaching foci such as tea111a 11a seochtoine (theme of the week) and pointc 
suime 11a maidi11e (morning discussion tnpit. l. Sti urthoir responses to these questions are 
given in Tables 5.4 an<l 5.5. 

The high non-response rates on thcse questions \\'ere unusual in this survey. and probably 
indicate that many of the non-responders do nnt operate 'this systc111 of yearly and term 
planning. but arc aware that An Comhchoiste Rcamhscolaiochta advises it. The relatively 
low figure for the yearly work plan points to the need for further assistance regarding 
longcr-tenn pla1ming in training and in-scnicc courses. Raising the Ic,e! of tem1-
plan11ing might he a more fea!--ibk uh,icctin.: initially J'or this group of Stii'.trthoiri. The 
high lcwl of \\eckly planning in licatt:s that Stiitrth<1iri lind such short-term planning 
c·•sicst lo use. l lo\\"C\"cr. such short-ter111 planning is likely to lack Jirection. and to be 
less; cf!ecti\e in prrnnoting. l:111guage de, elop1m:nt. 

These responses in n:!,-'anl In pla1111i11u point :ii•ain lo a 1wcd for h,ngcr and more 
comprchensi, c trainin!,!. I he difTl'rencL'S and henclits or till' hlflgcr-term plans. 

! l : 
,_J " 

87 



- ', .• • i•:t • • , • f I • • • l • • ' ' " 

EARLY IMMERSION EDUCATION IN f RELAND 

Do )'OU use the followin~? 
Yearly work plan 
Tenn work plan 
Weekly \VOrk plan 

Table 5.-l- Work plans 

% 
res 
-l-5 
6 I 
78 

% 
No 
16 
10 

{} 

% 
No response 

1,9 

29 
13 

implemented in conjunction with \\'eekly plans. need to be fully explored. The benefits of 
such planning for second language acquisition nre likely to he significant, in allowing 
Stiurth6iri more easily to plan acti\'ities around the introduction. reinforcement and use 
of particular vocabulary and phrases. so that there is constant review as well as new 
material. Such planning would therefore facilitate the achi, ;ement of particular language 
objectives, as \veil as the assessment of the children·s progress in Irish 0\'cr time. 

Regarding the questions on teama na scachrainc nheme of the week·) and pointe suime 
na maidine ('morning discussion topic· J considernhlc differences in the frequency of use 
of these strategies were reported (sec Table 5.5). Over half of Stiurthoiri reported that 
the:· use these language teaching practices at least usually. but a substantial proportion 
did so only from time to time. and about I 0°,0 ncwr used them. 

Table 5.5 Teama na !->Cachtaine & Pointe suime na maidinc 

Do you use the 
follow inf[? 

Always 
Usually 
Sometimes 
Not used 
No response 

% Teama !'Cl seachtuinc 
( ·theme of the \\·eek · I 

21 
]6 
30 
10 

, 
-' 

<t;, Pointe :wime na maidinc 
1 ·mnming discussion topic") 

26 
37 
25 

l) 

-+ 

There appear to be difficulties I\ ith thl' implementation nf these strategies hy a 
substantial proportion of Stit1rth<'iiri. ,rnd a need for greater training in !heir use. It is 
noteworthy that in the discussion in the lll'XI scl"liun of' topics on which Stii1rth(1iri \vould 
like to attend u,urscs. o\er hair reported that the) would lih.c in-sen ice training: on \\'ork 
organisatinn and rlnnninf!. Tlicsl' rL·,,ult~ indici!lt: u llL'l'd lP µh L' a high priorit~ tu this 
1ssm: .. 
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5.6 IN-SERVICE TRAI1'1NG 
Comhairleoiri offer on average one short in-service course (day or half-day) per term to 
Stiurth6iri in their district. Sti(1rth6iri were asked about their attendance at in-service 
training courses. The results arc presented in fig. 5.4. Almost half of Stifu-!:h6iri attend 
every course availabb in their area, and most of the remainder attend frequently. Only a 
minority of about 15% of Sth'.irth6iri ·rarely· or ·never' attend courses. This is a 
satisfactory result overall and indicates a very high kvel of commitment and interest on 
the part of Stifuth6iri. 

Fig. 5.4 In-service training 

50 
46% 

45 
40 
35 
30 
25 
20 
15 
10 

5 
0 

Attend Attend Rarely Never 
every frequently/ attend attend 
course every courses 

avai~ second 

It is possible that some Sti11rth6iri attend infrequently because of home duties or because 
they are caring for their 0\\11 children. Others may belie\'e that the courses on offer in 
their area are not suitable or attracth·e to them. Ni Mhi (1986) sun·eyed 10 Stiurth6iri, 
and found that 7 attended in-service courses rarely. citing as reasons for non-attendance: 
that they were not aware courses were being run (2): that the dates of courses did not suit 
them (3): and that they found courses through the medium of Irish too difficult and too 
theoretical to understand (3 ). All of Ni l\1hi's 10 respondents reported that they preferred 
practical to theoretical courses. 

It is. or course, diflicult to organise in-service comscs on topics which interest all 
Sti(1rth6iri in a particular region. or to cho<Jse dates which arc com enicnt for all. Since it 
is essential to maintain some training contact with those Sti(1rthC1iri who rarely attend in­
service courses. /\n ( 'omhc'..distc Reamhscolaiochta might consider sending brief up-date 
sheets or pamphlets to all Stii1rth(1iri on certain topics. 
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In 1993, the year of this study, 19 courses were offered in IO locations around the 
country on the following topics: 

- Art for children and equipment in the nafonra 
- Setting up a naionra 
- The special needs of children with a handicap in the naionra 
- Drama and play therapy 
- Workshop on story-telling 
- Using puppets in the nafonra 
- Story-tellin[, 
- Handicrafts for pre-school children 
- Games with music in the naionra 
- Problems in the naionra 
- New perspectives on using puppets 
- Management in the naionra 
- Health and safety in the nafonra 
- Working with ,·ery young children in the naionra 
- Planning and work organisation in the double naionra 

These courses show the breadth of concerns targeted. The inclusion of courses dealing 
v.ith language-centred activities such as story-telling and the use of puppets and music is 
noteworthy in reflecting the attempt by Comhairleoiri to encourage frequent use of such 
activities. TI1e next section looks at the types of courses desired by Stiurth6iri. 

5.6.1 Types of I n-Servicc Courses Desired 
Sti(irth6iri were asked about the types of 111-sen·icc courses they would most like to 
attend. From a range of options suggested. th1.:: indicated the preforem:es gin:n in labli: 
5.6 (numbers do not add to 100% as respondents could select more than one). 

This indication of Sti(1r1hciiri prdcrcnccs shuuld pn1, e useful to An Comhchoiste 
Reamhscolaiochta in the planning of courses in the future. I lO\n:Yer. it is important that 
in-service training should not operate in a piecemeal \Yay. going from \·cry hricf 
discussions of one topic to another. but should ht: planned so as to address mer a longer 
period some of the central issues of early immersion cducahin. \Yith foedhack on and 
rcYicw of the concepts introduced in earlier courses. 

International research on in-service training for teachers has pointed to hasic problems 
,vith the concept as it often operates. Brine and Shapson (1989). -rcYiewing earlier 
research hy Fullan ( 1982.) and I luntcr ( 1985) pointed to inadequacies in planning time. 
teacher input. follo\\'-through and support. as \\ ell as to ad hoc programmes which create 
a patchwork effect which is unabk to cflcct educational change. rullan ( 1982.) outlines 
se,·en causes tif failure by in-ser.icc programmes and these arc listed below {in quotes) 
and discussed. I lowcn:r. it must he stressed that they arc included here in order to 
illustrate some of the \\ic!csprcad problems rcgmding in-sen ice training in general and 
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offer possible suggestions for overcoming such problems, rather than pointing to specific 
failings of in-service training offered to Stiurth6iri of naionn .. L 

Table 5.6 In-service course topics desired 

Course area 
Arts and crafts 
Drama and puppets 
Planning & organising work in the naionra 
Psychology 
Health issues 
Using music, rhymes and tapes 
Second language acquisition 
Art - painting, clay etc. 
Other 

% 

61 
57 
53 
45 
41 
34 
33 
3 I 

5 

I. 'Gne-shot workshops are widespread but ineffective. ' Fullan stressed that time is 
needed for participants to understand fully the information presented. integrate it, 
analyse it. practise it and finally implement new skills. If short periods of time are 
the only opportunities available for in-service, it might be beneficial to organise a 
series over a period on the same theme, allowing more time for reflection on new 
practices and support for attempts to implement them. 
'Topics arefrequt!nt(1· selected by people other than those for whom the in-service 
is intended.' Fullan pointed out that L'ITccthc course design requires input from 
participants as well as feedback. 

3. 'Follow-up support for ideas and practices introduced in in-service programs 
occurs in only a very small number r?f cases. · The implementation of new skills 
needs particular follow-up and obser;ation. rather than being subsumed in general 
issues. 

4. 'Follow-up emluation occurs i1{freque11tly. · Ideally, such follow-up would take 
place in an atmosphere of respect and constructive criticism. Brine and Shapson 
( 1989) trained their trainees to observe. analyse and provide feedback to each 
other. whil-h may he less threatening than follm\'-Up from an outside source. 

5. 'in-service rare(r addresses individual needs and concerns.· Participants may be 
reluctant to admit their greatest concerns because of the fear that they will be 
considered incompetent by the group or trainers. Some in-service trainers begin 
courses with a session when teachers can talk about general concerns rather than 
the topic of the course only (for example. 6 Laoire. Autonomous Language 
I ,earning Project. personal communication. May 1995). 

6. 'The 111([jority q( progmms involve teachers fi'om many different schools and/or 
schoo.' districts. but there is .not recognition of the differential impact of positive 
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and negative factors withir 1he syster::s to which they must return. ' In the case of 
naionrai, courses which are locally organised by Comhairleoiri have the merit of 
facilitating consideration of local factors. but such consideration is easier in small 
districts than in the larger ~ity areas comprising, for example, both middle-class 
and working-class areas. 

7. 'There is a profound lack of any conceptual basis in the planning and 
implementation of in-service programs that would ensure their effectiveness. ' 
Brine and Shapson { 1989) stress the need to draw on research on in-service 
education and change theory ( e.g. Joyce and Showers 1980) and immersion teacher 
education {Obadia 1984, Tardif 1985). 

In addition to the foregoing. Brine and Shapson (1989:475) claim that the two 
characteristics of effective in-service training can be described as follows: 

• professional development must focus on a need and 
• teachers must have the opportunity to interact with each other, share ideas, and 

help one another, and must have some external assistance. 

Thus, the issues in providing in-service training to educators, including Stiurthoiri, are 
broader ones than the selection of a topic and a speaker. Ideally, series of in-service 
courses would be directed at general issues as well as at specific needs of Stiurth6iri. 
with follow-up in the form of feedback from Comhairleoiri on the implementation of new 
skills, but also with peer interaction and opportunities for further discussion and refining 
of those skills. It would also be beneficial to target some courses at those who need to 
develop or improve particular skills. It is such training which will contribute most to the 
effectiveness of the nafonrai. 

5.7 HELP DESIRED 
Stiurth6irf were asked what help from a range of options supplied would be most 
beneficial. Their responses are summarised in Table 5.7. in order of frequency of 
selection (numbers do not add to l 00, since respondents could select more than one): 

Over half of all the respondents expressed· an interest in visiting other naionrai. This may 
be difficult to organise for Stii'irth6iri who arc some distance from another nnionra or for 
those who arc engaged in their own naionra cn:ry day. Ilowcver, in-service training 
might be able to address this need through the use of vi<leo-taped excerpts from a range 
of naionrai, with Stiurth6iri being encouraged to discuss an<l comment on the differences 
from their own practice and experience. 

A desire to visit other naionrai is also linkc<l to a desire for more contact with other 
Stiurthoiri, selected by almost a third or respondents. While the Comhairleoiri provide 
advice and guidance, Sti(1rth6iri may feel isolah:d from their colleagues and in need or a 
peer relationship. Almost one third or naionrai arc located in private homes. and about 
half or all naionrai do not employ an Assistant because they arc small. These factors, in 
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conjunction with the 65% of respondents who reported that there is no other naionra in 
their area, mean thal [J number of Stiurth6iri have no easy access to 0thers engaged in the 
same work. Visits ,m Comhairleoiri are a valuable aid in counteracting this isolation 
and linking with the broader context of the naionra movement, but they provide a 
different type of support than is available from peers. Osborn and Milbank ( 1987) in their 
study of early education in the UK, also noted the isolation of the nursery class teacher 
from others teaching the same age-group, and claimed that 'the support and sharing of 
ideas with others [teaching the same age-groupJ ... are .... essential for sustaining 
enthusiastic and lively classroom practice' (p.219). 

Table 5. 7 Most effective help 

What type of help do you think vou most need? 
Opportunity to visit other naionrai 
New equipment 
More contact with other Sti(1rthoiri 
Time to attend courses already on oller 
New courses 
Irish courses for parents 
Recognition frnm local primary school 
Irish course for self or assistant 
More contact with nearest all-Irish school 
More support from parents 
Recognition from local all-Irish school 
More contact with parents 
More contact with Comhairh:oir 

% 

53 
42 
32 
30 
28 
27 
23 
18 
13 
12 
9 
4 
3 

Of the 69% of Stiurthoirf who reported that there is an all-Irish or Gacltacht school in 
their area, over a quarter (27%) said that their naionrn was attached to it, and almost a 
third (31%) said that they have regular contact with the school. However, over a quarter 
(26%) of those who do have access to an all-Irish school reported that they have very 
little contact with it. and a further 8% said that they had none at all. 

Table 5.8 presents the lcvd of satisfai.:ti<l11 reported regarding contact with local schools. 
Only a minority ( 12%) of those with an all-Irish school in their area were unhappy with 
their level of contact. while about a quarter (28%) of those with an English-medium 
school in their area were dissatisfied. Almost a quarter (23%} of all respondents reported 
that they would find it helpful to receive recognition from their local primary school, and 
this further expresses the isolation of some Stiurthoiri. O\'eralL the majority of Stiurth6iri 
arc satisfied with their contact with their local all-Irish or national school, although there 
is a slightly higher level nf dissatisfaction regarding contact with national than with all­
Irish schools. 

10: 93 



EARLY IMMERSION EDUCATION IN IRELAND 

Table 5.8 Satisfaction with contact with local schools 

Level of satisfaction regarding contact with % Local all- % Local 
local all-Irish or Gae!tacht primary school (if Irish/Gae/tac ht English-medium 
there is one) and with local primary school (([ school school 
there is one) N =! 13 N=l3/ 
Very satisfied 48 25 
Satisfied 35 47 
Dissatisfied 8 20 
Very dissatisfied 4 8 
Not available 4 0 

100 100 

Table 5.9 details the type of contact with local schools. Unsurprisingly. respondents 
report more frequent contact with local all-Irish schools than with local English-medium 
primary schools, since it is likely that more children go on to the Irish-medium school 
when it is available. Apparently some Stiurth6iri arc satisfied to ha\'e no contact with 
their local school(s). Ne\'ertheless. it seems regrettable that as many as 66% of Stiurth6iri 
have little or no contact with their loc,d national school when it is possible that at least 
some of their children may attend that school. and that as many as 34% have little or no 
contact with their local ail-Irish scho·:il. The facilitation llf contact \\'ith local schools. 
initially perhaps through formal 111(:etings of the Stiurth6ir and her Comhairleoir with the 
Principal and the infant class ·cacher. might begin to address this gap, in focusing on the 
children·s achievements and in reporting on individual childrcn·s skills about the time of 
their transition to that school. Overall. however. the question of recognition officially and 
by local schools is a contentious one. \\hich has its source in the official lack of 
recognition for the value of pre-school education for all children. and this will need to be 
addressed at that level also. 

Given the risk for Stiurth6iri of prol'cssional isolation. a pairing arrangement between 
Stiurth6iri might help to O\'ercome the sense ol' isolation from peers. if they could meet 
informally or at least have telephone contact at intervals. At present 35% reported that 
there is another naionra in their area and of these. 67% reported that they have some level 
of contact with each other. I Iowe\'cr. Comhairleoiri might be able to co-ordinate and 
encourage such contact among the other 65% of Stit'.irth6iri who arc not close enough to 
make such contact themselves informally. suggesting that they meet. telephone or write 
to some inc.livic.luals at regular intcr\'als. pos~;ibly g.i\'ing some topics to facilitate such 
contacts. In addition. 73% of responc.lents reported that there was an l •:nglish-meclium 
play-group in their arl·a. hut only 21 % or these had any contact with such play-groups. It 
might be bcnclicial to explore the possibilities liir contact bct\\'ecn Stit'.1rth<1iri and 
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Table 5.9 Type of contact with local schools 

% Local a/I-Irish/ % local English-medium 
What level of contact do you Gaeltacht school primary school 
have with: N=f 13 N=J31 
Regular contact with school 31 18 
Children visit school each year 3 I 13 
Little contact with school 26 27 
No contact ·with school 8 39 
Not available 4 2 

100 100 

playgroup leaders on an informal level, though of course issues of competition for 
children might militate against such contact in some cases. 

Almost half of the Stiurth6iri indicated that they would like new equipment. New 
naionrai receive a kit worth about £300. but after this start-up provision, Stiurth6iri and 
their management committees must raise their mm ftmds for additional or replacement 
equipment and toys. As a result, many Stiurth6iri and parents spend a great deal of time 
and energy in fund-raising. It should also be noted that this is not simply a question of 
funds. since it is also the case that there arc relatively fewer teaching aids available for an 
Irish immersion play-group than for an English-medium group, although An 
Comhchoiste Reamhscolaiochta and other orga11isations have been attempting to remedy 
this situation in recent years. 

In addition to the rcvicv.: of what Stiurth6iri would like to change. it is also interesting to 
look in Table 5. 7 at what Sti(1rth6iri do uot wish to change. Since only 3% indicated that 
they would like more contact with their Comhairleoir. it can be concluded that they find 
the present level of contact. about e\'ery month. to he satisfactory or sufficient. Only 4% 
wanted more contact \-.-ith parents. and 50% of them reported that they spoke to parents 
more than once a week. and a further 29% once a week. llowc\'cr. the parents· responses 
sho\\'cJ that 39% or them desired more imol\'cment in the naionra. Tahlc 5.10 
summarises the preferences of Stit'1rthi>iri with regard to parents. 

A majority of Sti(1rthbiri say that they welcome parents os helpers sometimes. but this 
may Jcpcnd on the parents· taking the initiative anJ offering help. Twenty-one per cent 
of Stit'1rth(1iri said that they would like to hm e parents in the naionra more often, but 18% 
said that they ,,ould prcf'i.:r not. indicating. a din:rgcm:e of opinion on the subject which 
may be dependent on the k\'el or Irish cnmpdcncc within a g.wup of parents. J\ quarter 
or Sti1'irth(,iri would like parents to help more ,, ith rund-raising. but there is a clear 
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Table 5.10 Desires of Stiti.rth6iri \Vith regard to parents· involvement 

Item selected 
If a parent wants to help in the naionra sometimes. I welcome him/her 
I would like to have parents in the nafonra more olten 
I would prefer to keep parents outside the naionra 
I would like parents to take a more active part in fund-raising 
I would like more support from parents 
I would like more contact with parents 
I encourage parents to do Irish courses 
I would like more Irish courses for parents 
I would like to start a social group for parents 
Parents already ha\'e a social group 
Parents operate an Irish-rnedimn ·parents and toddlers· group 

% 
69 
21 
18 
25 
12 
4 

55 
27 
17 
8 
1 

reluctance on the part of parents to do so. since O\'er 90% of parents reported that they 
never helped \Vith fund-raising and management issues. 

Stiurth6irf appear to focus mainly on par,:nts· Irish. with 55% encouraging parents to 
attend courses, and 27% wanting more such courses. Interestingly. 18% of parents also 
wanted Irish courses, and about a fifth of parents desired an Irish convcrsa1ion group. It 
is probably an Rccuratc perception that parental support in the home for the child's newly 
learned Irish words and phrases rnnstitutes significant support for the work of the 
Stiurth6ir, hence the emphasis on their levels of Irish. 

5.8 ASSESSMENT BY COJ\IHAIRLEOIRi 
Stiurthoiri helpfully provided answers to detailed questions about their naionra, hut. for 
some objective comparisons between naionraL Comhairleoiri were asked to complete a 
general evaluation on each naionrn in their area. gi\'ing a broader perspective on their 
functioning. Comhairleoiri all ha\'e experience working with naionraL and this. in 
conjunction with their monthly Yisits to the naionrai in their district, nd:"s their 
assessment a valuably informed one. They were asked to rntc each nafonrn under 9 
headings on a !i\'c-poinl scale. from •111ishcis1ii/' (tmsatisfactory) to 'ar jheabhas · 
( cxcdlcnt). The results of some or these ratings arc provided in Tabk 5.11. 

Comhairlcoiri were asked to rate the Sti(1rtht)ir and her Stiti.rth<iir C(mta/Comhsti(irth6ir 
\Vith regard to their use of Irish in dealing with the children. This is therefore not an 
estimate of the Irish competence of the person innil\'cd, hut an assessment of her ability 
to prcseql the language in a way which facilitates its acquisition. Comhairlcoiri also rated 
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the quality of the interaction between Stii1rth6iri and children. The results of these ratings 
are presented in Table 5.11. 

Table 5.11 Comhairlcoir rating of child-appropriate register and interaction 

Use of Irish with children Interaction with children 
% Sth'trth6irf % Ass is tan ts % Stiurth6iri % Assistants 

N=l62 N=84 N=-162 N=84 
Excellent 25 l 3 31 17 
Good ~"J )_ 34 50 61 
Satisfactory 17 32 17 20 
Weak 6 13 2 2 
Unsatisfactory I 7 0 0 

100 100 100 100 

As already discussed, a qua1ier of Stiurth6iri were considered excellent and the majority 
of both Stiurth6iri and their co-workers \\'ere considered to he at least satisfactory in their 
use of Irish with the children. but 7% of Stiurth6irf and as many as 20% of their 
assistants are considered by Comhairleoirf to be weak or unsatisfactory in their use of 
Irish to the children. This is, of course, tied to Irish competence in general, since as 
already reported in Fig. 5.3, 18% of Stiinih6iri and as many as 43% of the Stiurth6iri 
Cunta/Comhstiurth6iri were judged to ha\'e at best 'satisfactory' Irish. 

Almost a third of Stii1rth6iri were considered to !rn,·c cxcelient interpersonal skills with 
children, and only 2% of Stit'.'irthoiri and their assistants were judged to be weak on this 
measure. This of course reflects the fact that the people who choose to ,vork with young 
children generally relak well to them. Nevertheless. about a fifth of all Stiurth6iri and 
their assistants show room for improvement in their personal dealings with the children, 
and might be helped by in-service training. 

Cnmhairlcoiri were asked to evaluate the range of m:tivities provided in each naionra. 
and the organisation of acth·itics. Their ratings arc presented in Table 5.12. A sixth of 
naionrai were considered hy Comhairleoiri to ha,·e an excellent range and organisation of 
activities. I Iowe\·er. a tenth were judged to be at best weak on this item, and <Wcr a 
quarter only satisfactory. This may. of' course. partly reflect a resources problem. since it 
is difficult to pnn'idc a wide range or adi,·itics without adequate funding. 

lftilisation of the range of activities to promote language learning amt use \\ as considered 
hy Cornhairleoiri to he at lca'it good in on:r hair of naionrai. but it was only satisfactory 
in another quarter. and at best \\eak in the remainder. rtrns. it would appear that there is 
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room for improvement in about half of naionrai to optimise children's language learning 
and use through all of the activities they engage in during their time in the naionra. 

Table 5.12 Range and organisation of activities (Comhairleoir rating). 

RanKe Organisation Reil?f'orcement of 
of of language 

activities activities through activities 
% % % 

Excellent 16 16 14 
Good 45 44 41 
Satisfactory 29 27 26 
Weak 7 10 16 
Unsatisfactory ... 2 3 .) 

100 100 100 

Regarding the atmosphere in the nahmraL Comhairlcoiri judgc<l that about three-quarters 
had a pleasant atmosphere which promoted dc\'clopment. \Vith ·controlled freedom·. 
Children were judged to be at case in 90% of naionraL and two-thirds of nafonrai were 
judged to offer a lot of variety. Comhairlcoiri considered that 16% of nafonrai were too 
noisy while another 5% were too quiet: 12%, showed a lack of discipline while 7%, 
showed an excess of discipline. with a school-like atmosphere. 

Comhairleoiri noted whether individual Stiurtht')iri had special skills in particular areas. 
Almost half of all Stiurthoiri were judged to be highly skilled in story-telling. use of 
rhymes, music and crntls. while less than a third \\en: highly skilled in art or dranrn. 

In response to a general cvaluati\'e o\'erview. Comhairlcoiri were asked whether they 
thought that individual Sti(1rth6iri made economical use of the time available in the 
naionra to promot~ the chi le.l's m erall development. and I 9% were judged to be 
excellent, 42% good, and 29% satisfactory. l Iom:\'er. a minority. I 0%. were considered 
to be at best weak in this regard. 

The picture that emerges from this assessment is or a distribution of nuionrai which is 
tilted towards excellence, with about 20% performing excellently. and about 70% 
performing well or satisfactorily. but with about I 0% pcrfonning weakly. The first 
priority, therefore::, is to raise the le\'el of performance of the weaker group. To this end. 
there might be consideration or targeted re-training for those who arc performing least 
well, with, in uddition (or as an altcrnatin: fnr those who arc rcluciant to attend) a 
targeting of information up-dates and some resources. A pairing arrangement bet\vecn 
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Stiurth6iri who are judged to he performing ·cffcctivcly with those who are less 
experienced might also provide a rdativcly unthrcatcning means of assisting these 
Stiurth6iri to develop professionally. Finally. a longer-stay language course in the 
Gaeltacht with some parts f<)cusing on interacting through Irish with young children 
might be the most important type or support which could he provided for those 
performing weakly, though this would require commitment from the individual 
Stiurth6iri and Stiurth6iri Cunta inrn!Ycu. and encouragement or incentives from An 
Com.hchoiste Rcamhscolaiochta. 

5.9 CONCLUSIONS 
The assessment by Comhairleoiri indicates that the majority of Stiurth6iri perfon11 their 
complex task either well or optimally. with only a minority in need of additional training 
or re~training. Responses from the Stiurth6irf show that they arc. in general, a group of 
highly committed and experienced workers with particular needs regarding training and 
equipment which must be addressed. The preparutory training course rw1 by An 
Comhchoiste Rcamhscolaiochta is of \'ital importance. since this is the only, or the most 
specialised training, received by the majority of Stiurth6iri. Current proposals to extend 
and develop this training course and gain official recognition for this qualification are 
,.,elcomed. There is also a need to assign a high priority to the impro\'ement of Irish skills 
in Stii'.trth6iri and Assistants with lrn.Yer le\'cls of competence. These two central 
questions or training and Irish competence in Stit'1rth6irf arc discussed in Chapter 8. 

The need for more resources for naionrai arc well recognised, hut less attention has been 
given to the need for Sti(irthoiri to interact ,vith their peers and observe other naionrai. 
Issues such as low pay and lack of profc;,;sional recognition and advancement are also 
serious ones. and need to he adtlressed in 11rder to maintain cnmmilmcnt and increase 
e ITccti vcness. 

Regarding activities. it is clear that mnst Stit'1rth,)iri proYidc a \\ide range of activities for 
the children in their naionraL aimed at benefiting their physical, cognitive, emotional and 
social development. as well as their second lanf'11agc learning. llowcver, the most 
successful naionrai utilise all or these acth·ities ror ad\'ancing the children's Irish in the 
process (!( developing other skills. Early immersion requires an adaptation or the 
methodology in use in mother-tongue pre-sehooling, and a careful balance of activities 
and groupings to ensure that children rcceh·c the maximum amount of Irish input and 
opportunities to interact in the language, Such work planning and organisation requires 
tlctailcd and comprehensi\'e training. ir it is to be implemented most effectively. 

Stiurthoiri face a most demanding task hut it is important that their dual objectives of 
fostering general dcn:lopmcnt and Irish acquisition arc not submerged in a need either 
simply to keep children husy. or to teach them in a formal way. as Goutard ( 1980) 
outlined. Instead they need to steer a course hemeen hoth extremes, with constant review 
of the level of Irish input received by each child in the course of n session's activities. 
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Chapter 6 

Measuring Irish Achievement 
in the Naionra 

6.1 INTRODUCTION 
A key aim of the research strategy was to obtain an objective assessment of the Irish 
achievement of a reptesentative sample of naionra children. These data on achievement 
can be linked to information supplied by the parents. Sti11rth6iri and Comhairleoiri, 
allowing an analysis of the range or factors which contributes to the child's experie . .:e of 
the naio11..t.·:i. 

In this chapter. the process of test development is outlined (Section 6.2): the tests for 
comprehension, production and imitation of Irish. and the test of general cognitive ability 
(administered in each child"s mother tongue) are described (Section 6.3). Section 6.4 
deals with the selection of na(onrai and of children for testing. A key feature of this 
process was that naionrai were stratified according to the areas allocated to each of the 
ten Comhairlcoiri: within each Comhairleoir's area. every naionra had an equal 
probability of selection, and within each chosen naionra every child had an equal 
probability of selection. This allows the constmction of weights so that results for the 
225 children actually selected for testing can be generalised to the total population of 
naionra children from \\'hich they were dra\\TI. Thi.: reliability and validity of the tests are 
discussed in Section 6.5. Section 6.6 describes the overall levels of proficiency attained 
by nafonra pupils in Irish comprehension and production. and the accuracy of their 
imitation of Irish utterances. an<l it outlines the inter-relationships between scores on 
these tests. as well as the test nf general cognitive ability. The final section gives an 
overview of what the test results indicate about the children's knowledge of Irish. 
Chapter 7 \\ ill then go on to <.:onsider the factors \;;hich exert the greatest influence on the 
children· s Irish test results. 

6.2 TEST DEVELOPMENT 
Three instnnnents were used to im:asure different aspects of the child's dc,elnpment and 
achievement: 

I. an objective Irish test of the children ·s comprehension. production and 
imitation in Irish. administered entirely through Irish. but ,vith many examples 
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arid checks completed to ensure that the child understood the task to be 
perfonned~ 

,., a test of general cognii,ve development which was administered in the child's 
native language, English or Irish; and 

J. an assessment of the child's overall development in terms of linguistic, social 
and physical skills by the Stiurthoir. 

All tests were administered to the children individually. The tests were devised by 
researcher, in consultation with experienced Stiurth6iri and members of An Comhchoiste 
Reamhscolaiochta. Egan· s ( 1981) test of Irish achievement in the naionra was used as a 
guideline, but the methodology had to be adapted to suit the change in sample size and 
test situation. Given the limited time possible for the testing of each child, by non­
psychologists. it was decided to develop short tests which could be administered by the 
Comhairleoiri. It was necessary that the test of general cognitive ability be supplied both 
in Irish and English. so that every child could be tested in his/her mother-tongue. Both 
the tests of •.he childrcn·s Irish and the test of General Cognitive Ability were based on: 

a) detailed prior obserrntions of nafonra activities: 
h) the recommendations of experienced naionra personnel: and 
c) adaptatio;1s of items from commercially available tests of pre-school children. 

comprising the Keele Pre-school Assessment Guide (Tyler 1980). the Boehm 
Test of Basic Concepts ( Psychological Corporation 1986 ). the Rhode Island 
Profile of Early Learning Bcha\'ior (No\'ack et al.1982) and the Pre-school 
Language Assessment Instrument (Blank er al. 1978). 

The testing of children who arc aged only 3--l years oh,·iously challenges the test 
dcYcloper to keep the test enjoyable and non-intimidating. and yet objecti\'e and probing. 
Since the children sampled \\'ere required to undergo tests hoth or their Irish proficiency 
and of general cogniti\'c development. and since the attention span of three-year-old 
children is not long. there were also time constraints imposed on the length of any one 
test. The tests ,,·ere piloted on a group of 30 children inf cbrnary 1993. and rcYised in the 
light of' those' findings. 

In the field. the tests of Irish achic\'emcnt and General Cogniti\'e Ability were 
administered by the Comhairkoiri of An Comhehoistc Rcamhscolaiochta. They arc 
cxpcrienced naionrai personnel who were familiar to the sampled children from monthly 
\ isits to the naionrai in their individual districts. They participated in a short training 
course on administering the test. This course used taped examples \1f chil<lren·s responses 
from the pilot to give them cxperiem:e or the types of responses they could expect, and 
guidance in dealing \\'ith any problems. They committed themselves to making the testing 
as cnjoyable anti unthreatening as possible for the chiltlren. while maintaining an 
ohjccti\'c and impartial position with regard tn test outcome. l'rihutc is paid here tn their 
prufcssionalbm am! commitment to this cndea\uur. \\hich \\(111ld nnt ha,c hccn possible 
\\ithout tht:m. 
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6.3 DESCRIPTION OF THE TESTS 

6.3.1 The Irish Test 
The test of the children's Irish achic\'ement is of interest for sc\'cral reasons. This is the 
Cirst time that an objective test of three- to four-year-old children· s Irish has been 
administered to such a large sample of children. This test attempts to establish a baseline 
of' what children know after one year in an Irish-medium play-group. and fom1alises the 
knowledge which Stii'.uth6iri and naionrai personnel have of the extent of the children's 
:.ichie,·cment. This is valuable, since it will help teachers in primary schools. and others. 
to know what to expect from nnionra pupils. Thus. it is hoped that this study will 
contribute to a better awareness of the achievement of children in the naionrai. enabling 
teachers to build on the foundations already laid do,,11. 

: he Irish tests compri$cd tests on comprehension. production and imitation. Because the 
majority of the children in the naionra arc experiencing their first exposure In Irish they 
\\~·re expected to ha\'C heller comprehension than productinn or the language at this 
stag\:'. Thcrdore. in or<lcr lo capture tile greater spread of ahilities. there wen: morc items 
in the comprehension test than in the production tes1. I h1..' language items in each test 
\\ere drmrn from sc,·cral domains such as colours. pans of the body. shapes. common 
m:tions. children's possessions. rclcrnnt adjectives. :ind phrases which relate lo common 
naionra activities and experiences such us eating, distribution n!' coats etc. The: lrish test 
clcvelt)ped as part of this project is a res1:arch instrument. \\'ith potential ap!Jlieation in 
lunher studies of the naionrai. It cannot. at present. be made mailable for gcm:ral pcrnsal 
,,r u,,I.!. in nrdcr to safeguard this future potential as a, alidatc<l research instrument. 

6.J.2 The Irish Comprehension Test 
1'11c comprehension test contained 36 items. Aller scn:ral -;ample items which ensured 
:hat children understood the task required of them (i.e. point In the object requestc-d). 
they proceeded to the test items. In 30 items children \\crc presented \\ith tlm.:c pictures. 
:111d asked to choose a particular item to sho\\ that they llad understood which item the 
tester had asked for. e.g. cd hf1f11il an madra? ( where is the dog?). The remaining six 
items in this test consisted of requests that the L'hild carry out certain actions suL'h as d1111 
do .l'hriile ( close your eyes). 

6.3.3 The Irish Production Test 
The majority of the children in the test sample haJ e:--perience<l only I\\O and a half term's 
c:,posun: to Irish ( amounting to ahnut .rn \\eeks· alte11Janee. ,, ith I 0-1 S hours each 
,vcek) ,mJ their production of the language was still \·cry restricted. Many children at this 
stage of second language acquisition arc reluctant to speak the language. in fact. and 
manifest a 'silent period' (Tabors and Snow 199-l. Sadllc-Troike 1988. Krashen. 1985. 
I lakuta. 1976) although their comprehension may he quite good. In her study of one 
chi hf s acquisition of Irish in the naionra, ( lwens ( l 992) began collecting data only in the 
child's s::cond ~ car in the naionra. In devising the Irish prnduction test. it was considered 
important In tar into tb,: children·s prnduclivc abilities as for as ,,as possible. but it was 
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recognised that. gi\'C!, ~he restrictions in time and the difficulty in eliciting language from 
young learners. the test would have to he realistic in the demands it placed on the 
children. For that reason it was kept quite short. but it allowed an opportunity for greater 
pro<lucti\'ity on two picture description items. 

The production test contained 21 items. The tester pointed to o~jccts. pictures or body­
parts. and asked the child to name them or say their colour. In the case of four items the 
children were sho\\11 one picture which was described by the tester. and then another 
picture \\·as shmrn contnining the antonym of the first descriptor. which the tester tried to 
elicit hy pointing and saying. for example. tci se seo mar. tcz se seo -? (this is big. this is-­
--·:;. Two items consisted of free description of two scenes which related to nafonra 
acti\·itics. It \\':lS considered necessary to use such naf onra-related scenes in order to 
iwo,·iJc children \\·ho had no experience of Irish at home with a context for their spoken 
ln:,h. and to facilitate rncahulary. f'h\! children were initially sh0\\11 a sample picture. 
\\ hi ch the tL'ster <lescrihed by saying: F each ar an hpictiiir seo. Tei siad ag ithe Min. 
F,'ud1 11a hrio ~·cat </.'2:l,S m1 hai1111e. Tii an huachaill sin clcina ( Look at this picture. They 
,i!'c L'.ating. lunch. Look at the hiscuits and milk. That boy is naughty). The tester en1luated 
the children's output for fluency and Cl)mprehensiYeness. on a six-point scale. ranging 
f1\1m ·no response·. ·English only· (despite prompts) ·a few words in Irish·. ·Irish 
phrases or broken sentences·. ·one or two sentences and some words in Irish· and ·3 Irish 
'.--entences or more·. Testers were instructed to hcgin with a general prompt: cad td sa 
rhicri1ir w:'o? (,,hat is in this picture'?) and then to pause for at ieast lO seconds. If the 
L·hild remained silent they \\ere instructed to point to a child in the picture and say cad r,i 
.,l;·\i sin a dhecmamh:' (what is he/she doing':). If the child still remained silent or spok.e 
rn 1:nglish onl:. alter a rurther pause. the testers were instructed to point to items in the 
picture. pause at cat:h one and ask/each air sco - cad e seo? ( look at this - \\hat is this?). 
Thus. children were encouraged initially to gi\'I.: a general description of the picture. but 
:titer being gi\ t:n a reasonahk up1x1rtunity for this. the:, -.,ere- prompted to dcscrihe an 
al'.li\m clement of the picture. and finally. if no response mis fr,:-thcoming. they were 
cm:ouragcd to describe or name items i11 the picture. in an attempt to elicit the highest 
It.:, el of spontaneous production in Irish that the child was capable of. It was not 
considered feasible to tape and transcrihe the children's production lHl these items in this 
study. and instead it \\'as decided to concentrate on their general lc-,:el of Irish lluency in 
a description of'the naionra scenes. 

6.3.4 The Irish Imitation Test 
I he accurat:) of thc children's imitation nf Irish phrases \\i!S measured. in order to test 
the link hetwcen imitati,·c ability and second language acquisiti\l!l skills. \\'hile it is 
acc<:ptcd that imitation alone cannot capture the complex process or language 
acquisition. it has long hecn acceplL'd {sec Fnin-Tripp 1970. Slohin and Wdsh 197>) 
that t:hildren·s imitati\e ability prm ides inf<.mnation un their ahility Ill pcrcei\e speech 
and store it in shor!-tcrrn memor:,. before lirganising (llllput. lt \\as dcciJed to test the 
children's imi1atil111 llt' a number or scntrnccs ,,hich \\ere similar in \ncahulary and 
construction to the t~ pc of langu,1µ.e heard in the naiunra. !he tester \\as instructed tn say 
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the test-sentence naturally, neither too quickly nor too slowly, and once only. The 
children were given an example. and if they failed this example the tester gave them 
further help until she was sure that they understood the task. The imitation test items 
ranged from a sentence containing only two syllables to one containing ten syllabics. The 
testers were instructed in how to mark as 'hits' the syllabics which the children repeaied. 
and 'misses' those which they did not. 

6.3.5 The General Cognitive Ability Test: Native Language 
This test was administered only in the child's native language. and tv,•o equivnlent 
versions were therefore prepared. one in Irish and one in English. The tester was 
instructed to consult \\-ith the Stiurth6ir prior to testing regarding the child's dominant 
language. as \\'ell as making her m,11 judgement on the matter. Both the English and the 
Irish \·ersions of the test were included in the test booklet. 

This test was bused 1.111 several instmments for pre-school asst:ssment (listed in Section 
6.2 ). but hnd to be 111uch shorter than any already a\'ailable since this test needed to be 
carried out after the Irish tests. Therefore it is. of necessity. less narrowly focused than 
the Irish language tests. but it was considered to he a useful measure for the purposes of 
this research of the children's general cogniti\'e ability. The test aimed to assess children's 
knowledge of personal details (e.g. name. address. sex), memory (repetition of numbers. 
order of appearance of various items). time concepts ( days of the week. understanding of 
·today· and ·tomorrow·) and number concepts ( counting blocks). first language skills 
(knowledge of various nursery rhymes, ability to re-. .:11 a story, understanding or 
complex prepositions, ahility to rol!ow a three-part instruction. and ability to list 
uirforences between. for example. a hird and a deg). 

6.3.6 Stiurthoir Assessment of Child 
In addition to the indiYidual tests of Irish and General Cogniti,e 1\hility administered hy 
the Comhairleoir. ndditional information on the tested children \\as collected from their 
Stiurthoiri. They were asked to assess each child on n scale of lag (\\'eak). scistiil 
(satisfactory). gu maith (good). w1-mhaith (\'Cl)' good). arfheabhas (excellent) under the 
following headings (based on the Keele Pre-school Assessment lnstnunent): 
Newnhspleachas (independence). Forhairt Sh6isialta (social de\'elopment), Liniocht 
( <lrawing). Sci!eanna Lciimhse£ila. ( manual skills). CiluaisC'acht ( mobility). Sdalaiocht 
(story-telling and sto1y-comprehension). Ceo! agus Railm (music and rhymes). Cumas 
Teanga D1idwis (first language skills). Scilea1111a ,'-,'ealh/ui an D£ll',I Tc'w1ia (second 
language acquisition skills). Examples of each category \\ere gi\'en to Stitirtht'iiri. For 
present purposes. these ratings are averaged to gi,·c an (m:rnll Sti(1rtht'iir rating for each 
child, excluding the rating for handedness and second language acquisition skills. This 
rating is called the ·StiCirth6ir Assessment'. 
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6.4 SAMPLING AND WEIGHTING 
The census of children in naionraf in February 1993 was used as a sampling frame in 
selecting the children to be tested. The 182 naionra sessions in the Census were stratified 
according to the areas allocated to each of the ten Comhairleoiri, since it was they, as 
familiar visitors to their districts' naionra[, who would conduct the testing, and it was 
important to try to spread the considerable workload between them. Two sessions were 
chosen in each Cornhairleoir's area. A third randomly selected session was also included 
for each of the three Comhairleoiri dealing with Dublin, which contains a greater density 
of naionrai. An additional randomly selected session was also itcluded in two other 
areas. in order to ensure adequate representation of Gaeltacht naionrai, giving a total of 
25 sampled naionrai. 

Within each Comhairleoir's area, e\'cry naionra session had an equal probability of 
selection. Within each chosen naionra every child had an equal probability of selection. 
When a naionra was rrndomly sampled, 10 children from that naionra's roll were, in 
turn, randomly selected. ·with two substitutes to allow for children missing through 
illness etc. on the days of testing. When naionrai with fewer than 10 children were 
selected. all of the children c,n their roll were tested. A random sample of 225 children 
was finally drawn frt.:n the 25 sampled naionra and each child wa: tested individually. 
Of this sample of 225. 167 children were in Galltacht naionrai. and 58 were in Gaeltacht 
naionrai. 

l lowever, the result of this process was that overall. some children and some naionrai 
were more likely than others to be selected for the test sample. Although the naionrai 
selected in a given Comhairleoir's district had an equal probability of selection, some 
Comhairleoiri had fewer nafomai in their districts than others, so that the naionrai nation­
\Vide did not all have an equal probability of appearing in the final sample. Children 
SL'rvcd by the Comhairlcoirf with fowest naf onrai in their care had a better chance of 
having their naioma selected in the first instance, and, once their naionra was selected, 
children in smaller naionrai were more likely to be selected subsequently for testing. In 
fact. they were certain to be selected if the naionra had only 10 pupils or fewer. 

These small differences can easily be calculated and the results adjusted to be w,hat they 
,rnuld ha\'e been had the sample been on a nationally randomised basis, rather than 
randomly within districts 1

• Weights can he constructed corresponding to the inverse of 
the probability of selection. In this way. naionrai and children who are w1der-represented 
in the sample can be gi\'en a higher weight in the analysis. and naionraf which are on:r-

1 As indicated earlier, the probability of selection for a gi\'en n.iionra depends simply on the ratio 
between 1hc number of naionrai selected and the total number of naionrai in the relevant 
( 'omhairleoir's are.i; and the probability of selection for each child depends on the ratio between 
the number of children selected (usually. IO or. in smaller naionrni. simply !he number of pupils in 
the naionra) and the number or children in the naionra. · 
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represented can be given a lower weight to arrin.> at results which are reprt•scntative of 
the situation for all children in all 11aio11rai. 

While weights which simply crnTcct for the probabilit:, or selection give a sample which 
is generally representative of the national situation. there is additional information on the 
population under study (all children in all naionrai) \\'hich can be used to ensure greater 
accuracy in certain aspects. The information on home language. obtained from parents 
and StiurthoirL was used to deri\'e adjusted weights. which ensure that '.Veighted analyses 
will accurately reflect the linguistic background of the total population of naionra 
children. The adjustment was made using a crosstabulation of children·s home language 
hackground (English. Irish or a mixture) and GaeltachvGalltacht location from the 
nafonra Census statistics and from the test sample. \\'ciglnt:d using im·crsc of probability 
or selection. The adjustment is dcri,·ed by inking the ratio of the population in each cell 
to the nwnbcrs in the test sample in thL' same cell. 1 

Table 6.1 shows some basic statistics on age and sex for the population of naionra pupils, 
the selected sample. and the weighted sumplc. 

Table 6.1 Distribution of children by .1gc aml sc:-,;: population an<l test sample 

Suionra C111reightcd test Weighted test 
( 'r.:n.rns .\ample sample 

;Vcc:},.J8 7 N=-L!.5 
Proportion fcmaie -!9.3<1.;, S2A 0 ,, -+9.8% 
Mean age 4.06 4.15 4.14 
Standard deviation ()r a11.e 0.54 (l.4') OA8 

The children in the test sample arc. on :n eragc. about I nHn1th older than the average in 
the total population, ewn when weighting is taken into account. The some\\'hat lower 
standard de\·iation or age in the test sample is largely due tll some under-representation in 
the lowest age groups (aged under 3) - a small group in the population. and an e\ en 
smaller one in the sample. This also c.:0111ributi.,:,; to the gap in average ages. Overall. 
hllwcver. the age and sex distributions or the population and th-: \\eighted test sample arc 
n:ry similar. 

1 The main dkd ur thb ,1d,it1st11ie11t i, 011 childrc.:11 1,ithin C.;1d1;1cht ;ircas. \\hcre naioma Census 
statistics indicate that the test sarnpk 1111<kr-rcprc,,·11kd children \\Ith a home background 
dc.:scribcd as Englbh speaking. and o\ ,-r-n:prc,c11', tlw,c 11i1h :1 lmmc had):!rountl descrih,•d as a 
mixture or I :nglbh and Irish. 
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About 63% of the children tested had English as their home language. 32% heard some 
Irish as well as English at home, and 5% had Irish as the home language: this compares 
·with figures of 73%, 2 I% and 6% for the total population. The weighted analyses correct 
for this difference, as indicated in Table 6.2, which shows the distribution of children 
across home language backgrounds within the Gaeltncht and Galltacht, in the population 
and in the test sample. 

Table 6.2 Distribution of children by Galltacht/Gaeltacht 
and home language background and test sample 

Nafonra Census Unll'eighted test 

j)OJ)/1/atiOII sample 
N,-,J,./87 N=225 

% % 
Proportion in Galltacht 75.7 73.8 
with Imme language: 

English 84.4 80.7 
Irish and English 1-U I 8.1 
Irish 0.9 1.2 
Other 0.5 

Proportion in (foeltacht 24.3 26.2 
wirh home language: 

English :n.1 IH1 
Irish and English 39.8 (i9.5 
Irish 22.0 16.9 
Other I.I 

1,vetghted 
test 

sample 
% 

75.7 

84.7 
14.5 
0.9 

2-t.3 

17.5 
40.2 
22.3 

The weighting procedure, as described earlier. incorporates an adjustment to ensure that 
the analyses arc rcprcscntatin: of the naionra population in terms of these key 
characteristics. so that the distribution for the weighted sample matches closely that of 
the nafonra Census population. The minor remaining differences arise from the fact that 
the test sample docs not include ~rny children in whose homes languages other than Irish 
or English were spoken: this small fraction of the population cannot therefore he 
represented hy the test sample. 
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6.5 ASSESSf\1.ENT OF THE TEST INSTRlfl\lENTS 
6.5, l Validity 
A test is considered to have content validity if its items are a balanced and adequate 
sampling of the course or curriculum it is designed to cover. No formal course or 
curriculum is laid dov.n for the naionrai. but objectives were identified in discussion with 
experienced personnel in A.TJ. Comhchoiste Reamhscolaiochta, and from observations of 
nafonra sessions. Thus, in developing this test, content validity was safeguarded by 
eliciting item types and language elements to be tested from experienced Stiurthoiri, 
observing a number of naionra sessions. and examining the teaching materials, books and 
rhymes used currently in the nafonrai. This process indicated that. for the majority of 
children who enter the naionra with little or no Irish, the first aim is to develop 
comprehension, with particular emphasis both on single-word vocabulary and on the 
acquisition of multi~morphemic phrases or fonnulas. such as ce leis e seo? (whose is 
this?). (For a discussion of formulas see Hickey 1993: Mhic Mhathuna 1995). For 
children who already have moderate or high proficiency in Irish, the objective is 
language enrichment. through vocabulary development and the promotion of better 
communicative competence in their use of Irish. It must be emphasised that the Irish tests 
focused only on the childrcn·s Irish achievement. and did not attempt to evaluate 
children·s progress regarding the range of other educational and social objectives in 
operation in naionrai. 

The test of General Cognitive Ability was based on internationally recognised tests for 
pre-school children', adapted for Irish children. Its purpose here is to prmide a 
benchmark of the children's general ability, so that their achievement in Irish can be 
placed in the context, not only of their home language background. but also of their 
general ability. Since time and funding constraints did not allow children to be tested at 
the beginning of their period in the naionra, the results of this general test cannot be used 
to evaluate their progress on the ,,·idcr objccti, e:; of the naionrai. but only allow for 
comparison between children of different lewis of cogniti\'e ability ,,ith regard to their 
acquisition of Irish. 

After the items had been \Hitten they were revised in consultation with experienced 
naionrai personnel. This revised test was then piloted on almost 30 children, when some 
clarification of examples and testers' prompts were added. The test was considered to 
have adequate content validity following these clarifications. 

6.5.2 Statistical Properties of the Tests: Reliability 
A test must be a reliabie and consistent measure· of a particular skill if it is to be 
interpreted \vith confidence. There arc 5,cvcrnl methods of estimating reliability. Under 
the test-retest method. the same test is applied to the same subjects on two distinct 

1Kcele Pre-school Assessment Guide {Tyler 1980). the Boehm Test of Basic Concepts 
(Psychological Corporation 1986), the Rhode Island Prolilc of Early Leaming Behavior (Novack 
l!t al. 1981) and the Pre-school Language Assessment lnstrurnent (13 lank ct al J cF8). 
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occasions, with the correlation between individual scores on each occasion used as an 
estimate of the reliability coefficient. The split-halves method, by contrast, relies on one 
administration of a test, but fonns two sub-tests by splitting this test into two half-tests 
(often odd vs. even items). The altemative-fonn method combines elements of these two 
approaches: an alternative fonn of the test (covering all the same areas, but with 
alternative items) is administered a short tirne after the first test. The test-retest method 
has the inherent difficulty that experience with the first test may influence responses to 
the second; results based on split halves can depend on whlch of the many ways of 
splitting a test into two halves is chosen; and alternative fonns of a test which are 
suitable for reliability measurement can be difficult to construct. 

For these reasons, Carmines and Zeller (1994) recommend the use of Cronbach's alpha 
(Cronbach, 1951 ), which is the most conunonly used measure of the internal consistency 
of a test. It is closely related to the reliability coefficients calculated by splitting the test 
into two halves: Cronbach's alpha is the average value of the reliability coefficients 
obtained for all possible 'split-halves' of the test items. It can also be interpreted as the 
expected correlation between an actual test and a hypothetical alternative form. It 
represents a generalisation of the Kuder-Richardson formula (KR20) for tests involving 
only dichotomous items. Table 6.3 shows estimates of the reliability of each of the sub­
tests based on Cronbach's alpha. 

Table 6.3 Reliability coefficients: Cronbach's alpha 

Test 
Comprehension 
Production 
Imitation 
General Cognitive Ability 
Stiurth6ir Assessment 

lan1;ua~e 
Irish 
Irish 
Irish 
Native language 
Irish and native language 
if not Irish 

Alpha 
0.86 
0.91 
0.95 
0.90 
0.91 

The estimated reliability coefficients for the different tests, lying between 0.86 and 0.95, 
are considered satisfactory for the purp_oses of the present study. 1 This indicates that the 
test cnn be used repeatedly in relatively unchanging situations and will produce 
consistent or nearly consistent results. 

1Cannines and Zeller ( 1994} indicate that. while it is difficult to specify a minimum value of 
reliability which should apply in all situations, their belief is that reliabilities 'should not be below 
0.80 for widely used scales·. 
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The results on the Irish tests are used for two distinct purposes. The first, as indicated in 
Section 6.2, was to assess the degree to which children achieved the basic objectives of 
the naionrai as regards the comprehension, imitation and production of simple utterances. 
This is dealt with mainly in Section 6.6 below. The second purpose was to provide a 
scale whicli offered good discrimination between individuals, in order to assess the 
influence of different home background and naionra factors on Irish achievement 
(Chapter 7). In this context, a brief summary of the item difficulty and discrimination 
statistics is of interest. 1 

The distributions of item difficulty statistics (measured as the proportion of children 
passing a (dichotomous) item for each test) was calculated. The comprehension test was 
the least difficult, with most items being passed by over 60% of pupils, yielding a mean 
item difficulty of 68.8%. However, the production test, which is the one mainly used in 
the analysis in Chapter 7, has a mean item difficulty of just over 50%, close to the 
theoretical ideal for a test of individual differences, and a relatively even spread of item 
difficulty in the range 20% to 80%. The imitation test had a mean item difficulty of 62%, 
while the general cognitive ability test had a mean item difficulty of 58%. 

The discrimination index for an item measures how well it discriminates between those 
with above average and below average scores on the relevant test. The distributions of 
item discrimination indices for each test are based on the biserial correlation between 
performance on the item and performance on the test." These statistics indicate that for 
the production and imitation tests, all items exceed the 0.59 discrimination level. At least 
77% of the items in each of the other tests ( comprehension and general cognitive ability) 
had discrimination levels above 0.40 and at least 87% of the items had discrimination 
levels above 0.30. 

6.6 INTER-TEST CORRELATIONS 
The children's scores on the tests were found to be significant::1 correlated. as is shown in 
Table 6.4. The high correlation between Irish comprehension and Irish production 
indicates that the two tests are tapping into a common core of language learning. Irish 
imitation was found to correlate in a relatively stable manner with the two other Irish 
tests, and it may offer a useful tool to Stiurthoiri in estimating children's progress 
informally. We recall that the rating by Stiurth6iri of the test children in their naionra 
takes account of their estimates of social and motor development as well as their 

1As Martin ( 1990) indicates, these properties are of less interest in the context of ·criterion­
refcrenced' tests, when priority is accorded to the inclusion of items representing all rcleYant 
domains of knowledge, rather than the statistical properties described helow. 
~Teclmically, the biserial correlation can be defined as the ·product-moment correlation between a 
nomrnlly distributed latent variable underlying the right-\\TOng dichotomy and the criterion 
measure' (Millman and Greene. 1989. p. 360). Less fonnally. it is a correlation which takes into 
account the fact that one of the variables in question is a dichotomy (takes on either a value of O or 
of I) and the other can be regarded as continuous. 
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Table 6.4 Correlations between tests 

(N=225) Comprehension Production Imitation GCA 
Production (Irish) .77 
Imitation (Irish) .60 .54 
General Cognitive Ability .29 .32 .49 
Stiurth6ir Assessment (N=207l .47 .48 .43 .29 

Note: All correlations arc significantly different from zero (p < 0.00 l ). 

language skills (see Section 6.3 abo\'e). Table 6.4 above shows that these ratings 
correlate significantly with the Irish and general cognitive ability tests. The test of 
general cognitive ability correlates less highly, although still positively ·and significantly, 
with comprehension and production. This is most likely due to the fact that it tested a 
broader range of skills, since in addition to children's use of their native language, it also 
tested their memory, concepts of space, time and number. 

6.7 WHAT THE CHILDREN KNOW: AN OVERVIEW 
6.7.1 Mastery Scores 
This study looked at the ollfcome or the second language acquisition process, rather than 
the process, as was reviewed by Tabors and Snow ( 1994) and by Owens (1992) in a case 
study of one child acquiring Irish as L2 and Siencyn ( 1983) for 41 children acquiring 
Welsh. Tabors and Snow noted that minority language children initially went through a 
period of using only their home language in the L2 pre-school. followed by a non-verbal 
period when they arc engaged in trying to crack the code of the L2 in order to 
comprehend it When they begin to use the L2, it tends to be telegraphic or formulaic. 
until finally children begin lo use their L2 productively. 

Owens ( 1992) found that her daughter Eithnc bad, nl the end of one year in the naf onra, 
quite advanced comprehension skills. with a considerable hut more limited productive 
vocabulary, a store of rhymes am! songs and a few phrases. It was not until her second 
year in the nafonra that Eitlmc showed more rapid progress in Irish production. This fits 
with the research e\'idcnce that young L2 karners may initially go through a 'silent 
period' of perhaps se\cral months, \\'hen they arc reluctant to speak any of the L2, 
although they may appear to comprehend quite \\ell (Tabors and Snow. 1994, l lakuta, 
l 976. Hatch. 1974 ). 

The process observed by Siencyn was that. by the end of the third lerm in the Welsh­
medium play-group over half nf :he children ha<l ·some Wel!,h understanding', while 
about a quarter had ·a considerable ammml nf Welsh understanding'. There was a fairly 
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similar distribution for ability to speak Welsh at that visit. However, by the following 
November (after most of the subjects had started primary school) a larger gap between 
comprehension and production had opened up. with Welsh production lagging behind 
comprehension. 

In this study, the Irish test was designed to show whether individual pupils or groups of 
pupils had reached particular levels of Irish proficiency The level of success expected 
was judged by experienced nafonra personnel familiar with children's progress in the 
naionra. Generally, children doing a test are not expected to succeed on every item and 
when the tests were being constructed it was decided that a success rate of about 75% on 
each test wouid indicate mastery of the language objectives for the majority of naionra 
children. Children who achieved a success rate of at least 40% were judged to have made 
minimal progress (sec Harris, 1984 ). The children's levels of achie\'ement on the tests are 
swnmarised in Table 6.5. 

Table 6.5 Achievement on the Irish tests 

% Reaching % Reaching 
Test S1;ction ./.0% success on test 75% .\'IICC!?SS Oil test 

Cialltad1t (iadtacJ11 All Gallracht Uucltachr All 
N=J67 N°-58 .V 225 ,V~J(j7 ,v,-,·58 N •2:J5 

Comprehension 90 97 95 39 56 43 
Production 53 75 59 7 35 14 
hnitation 82 66 78 39 35 38 

- --~~·----·-·-~-·-~-·-----
Note: Analyses weighted. as described in Section 6.4 to arrive at results \\hich arc representative of all 
children in all naionrai. 

In the case of the naionra children then:: was evidence of a larger gap than in Siencyn ·s 
subjects between comprehension and production, with more children reaching a higher 
score on the comprehension test than on production. Almost all of the children made at 
least minimal progress in comprehension, indicating worthwhile development, especially 
among children who had entered the na[onra with no lrish at all. Overall then, o\'er 40% 
of children leaving the naionra can be said to have significant ~!<ills in Irish 
comprehension (scoring 75% or more), and 95% have made at least minimal progress in 
Irish comprehension (scoring 40% or more). 

Regarding production, about half of Galltacht children and three-quarters of Gaeltacht 
children made at least minimal progress (scoring 40% or more). However, it is not 
surprising that, at this very early stage of second language acquisition. a far lower 
proportion reached the higher mastery level score of 75% on the production test. Over 
one-third of Gaeltacht children reached this mastery level compared to only 7% of 
Galltacht children. 
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Personality factors play a role in early L2 production, such as the child's temperament 
and willingness to take risks with the words and phrases that have been acquired. Wong 
Fillmore ( 1976) showed the variability between young Spanish-speaking learners of 
English is their use of fonnulas an<l phrases: one child was a risk taker who was prepared 
to use her small store of English words and fonnulas at every opportunity, while another 
seemed to adopt a more analytic strategy, building up from single words. Not all 
formulas facilitate language learning; it has been demonstrated that some language 
learned as chw1ks becomes fossilised, resisting segmentation. However, another type of 
formula, given the appropriate stimulus and scaffolding, is segmented and analysed 
before it is fossilised, and allows the child to progress from 'item learning' in 
Cruttenden's (1981) terms, to 'system learning'. Mhic Mhathuna (1995) commented that 
the crucial phase in L2 learning among the four children in the naionraf she observed 
came when they began to use their formulas in novel contexts as well as in their original 
contexts, which coincided with the beginnings of more creative speech. 

On the imitation test, more than 90% of the children could accurately imitate a two­
syllable sentence, e.g. Nri dean (don't). However. in a five-syllable sentence, the majority 
of children could imitate only the last two syllables. This pattern of echoic imitation was 
also noted in other studies of language acquisition (e.g. Slobin and Welsh l 973) and 
probably reflects a strategy of seizing only what remains of m1comprehended utterances 
in short-term memory. The advantage shown by Galltacht children on this test compared 
to Gacltacht children is an interesting one. ft is possible that Gaeltacht children, with 
better comprehension of the test sentences than Galltacht children, were trying to 
·answer· them in ways other than by imitation. 1t is also possible that Galltaeht nafonra 
children have more practice with directed imitation of this s011 than Gacltacht children. 
For the purposes of the analyses in Chapter 7, the comprehension and production test 
results were, in the main, considered to be the most useful. 

Overall, it was found that the childr1m scored better on comprehension and imitation than 
on production. This is the expected pattern of development, with better ability in the 
early stages of acquisition to imitate and understand, before children become adept at 
productive use of the second language. 

Table 6.6 looks at thi: effect of home language on the test results. This table shows that 
almost all children, regardless of their home language. could answer 40% of the 
comprehension kst correctly. but whereas all of the Irish native-speakers could pass most 
of the items (at 75%) only aboul one-third of the children from English-only homes had 
rc.ichcd this level. The production scon~s were more discriminating. and only half of 
children who heard no Irish at home, and two-thirds of those who heard some. had made 
at least minimal progress in production. Only a small minority of children from English­
only homes. and about a quarter from homes where some Irish was used had reached 
mastery on the Irish production kst. in passing 75% of items. Of course it must be 
remcmbcrcd that in all groups children mny not ha\'c performed up to their true 
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Table 6.6 Test scores by home language 

Come_rehension Production Imitation 
% % % % % ~{) 

llome language reaching reaching reachinI,; reaching rcad1ing rcachinp; 
./0% 75% ./0% 75% ./0% 75% 

English-only 96 35 53 6 73 35 
(N=142) 
Irish and & English 03 54 67 :l5 88 40 
(N=7!) 
Irish on! '(N=12) JOO 100 100 

.,,., ,_ JOU 68 

ability as a result of test anxiety, but cYery care possible was taken to ensure that childrc1 
were comfortable and that they heard the dialect that v,as most familiar to them durini 
testing. Nevertheless, it is accepted that testing a group of children who arc as young as: 
years is difficult and will produce some perfonnance errors. While a majority of th, 
children from Irish-only homes reached mastery levels on production, about a quarte 
scored somewhere between 40% and 75% on this test 1

• Again, so1~1e children's score 
may have been depressed by unfamiliarity v,ith the test situation. and the production tcsi 
which required more volunteering of infom1ation than the more structure, 
comprehension test, allowed for a greater influence of personal/emotional factors. 

It was possible to map a field of salience for the children in the language items the 
comprehended and produced, \vith the more salient \'ocabulary and sentences for life i 
the naionra being comprehended or produced by more children.' There is a cluster r 
items which were correctly answered by over 70% of children, while another group c 
items was answered correctly by only 40%. The children did well ()n commands an 
sentences which are part of naionra routine or games. such as sui sios (sit down). se<; 
suas (stand up). is liomsa e! (it's mine). tc1 d1 ·•11e ag an doms (there's someone al th 
door): these may weli be formulas for the children, or unanalysed wholes which they d 
not use productively (Hickey 1993, Mhic Mhathuna I 993). Snmc items which score 
well come from rhymes and songs. Others refer to body parts and this was ,·ocabular 
which the majority could produce It is noteworthy that the l'.Cntral features s1W (eye 
.min (nose) and beal (mouth) scored significantly more highly than-the more pcripher: 
gniaig (hair) and cluas (car). which appear to be less salient and were kno\\11 by few< 

11 t should be noted that this docs not represent chmKe, since most items in tile production test \VC 

open-ended. 
~Examples or specific items here must be limited. since it is important to pn•scnc the integrity, 
the test for fmurc use. 
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children. Similarly in colours, the more vibrant painting and colouring terms dearg (red) 
and bui (yellow) were acquired by more children than dubh (black). Overall, those items 
which described naionra objects, events or experiences which were likely to be of greater 
personal interest to children scored more highly, with, for example, is liomsa e (it's 
mine) being answered correctly more often than the corresponding question ce leis e seo? 
(whose is this?), and br6ga (shoes) and madra (dog) scoring more highly than gealach 
(moon) or bosca (box). 

6.7.2 General Cognitive Ability 
Analysis of the scores on general cognitive ability indicated a distribution skewed 
towards higher ability on this test among this group. Fort:,1-one percent of the sample 
scored in the top third, and 50% scored between 33% and 66%. Only 8% of the sample 
scored in the bottom third on this test of general cognitive ability. Wbile it is not possible 
to compare these scores with those for children in other pre-school models, it is likely 
that they indicate some level of selection in operation. with parents being more likely to 
choose Irish immersion pre-schooling over mother-tongue pre-schooling if they perceive 
their child to be very able. The effect of general cognitive ability on progress in 
immersion education will be discussed in more detail in Chapter 7. 

6.8 CONCLUSION 
This chapter outlined the tests developed and used in this project. Tests of Irish 
comprehension, production and imitation were designed. In addition, a short test of 
general cognitive ability was developed, complemented by a social/developmental rating 
by the Stiurth6ir, based on her extensive experience with the children. The sample of 
children was described, along vvith the system of weights used to ensure that the results 
are representative for all children in all naionrai. Data from parents and Stiurth6iri 
regarding home language also allowed the construction of weights which ensured that the 
weighted analyses accurately reflect the language background of all naionrai children, 
not just those drawn in the sample. 

The tests were found to be valid, and the reliability coefficients were found to be 
satisfactory. The overall results on the Irish tests showed that about half of the children 
answered most of the comprehension test correctly, and 95% had made at least minimal 
progress in comprehension (answering at least 40% of those items correctly). As 
expected, the children ·s production of Irish lagged behind their comprehension, amt only 
14% could accurately answer most of the production test items. Nevertheless, almost 
60% had made minimal progress in Irish production. These results show that L'1e 
children's Irish achievement in the naionra is appreciable, \Vith the overwhelming 
majority developing basic comprehension, and more than half having relatively advanced 
comprehension and a limited ability to express themselves in Irish. It is worth 
remembering here that these children therefor~ begin primary school having made 
significant progress in Irish acquisition nlready, unlike their peers who have not attended 
early Irish immersion. 

1,-,' 
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Chapte1" 7 

Influences on Irish Achievement 

7 .1 INTRODUCTION 
In this chapter, the influences on children's lrish achievement in comprehension and 
production as measured by their test scores are investigated using a number of different 
statistical methods. Children's measured achievement would be expected to depend to 
some extent on their own general cognitive skills, on the language environment in their 
home and community, and on the particular language environment provided by the 
naionra itself. Thus, the roles of individual child-level characteristics, family background 
and naionra-level characteristics are explored in this chapter. 

Section 7.2 shmvs the results of some 'bivariate' analyses, which allow for the effect of 
one independent variable (such as Gaeltacht/Galltacht location) on the dependent 
variable ( e.g., production score) to be assessed. This provides some basic information on 
certain key determinants of test scores. It also allows comparisons with the results from 
Egan's ( 1981) study of 76 children attending naionrai. While this information is useful in 
establishing a preliminary view of the influences. there are inherent limitations in 
biYariate analyses, because they do not take into account the interaction between 
independent variables. The inter-correlations bet\veen independent variables and the test 
scores are set out in Section 7.3. 

Multivariate methods are needed in order to model more accw-ately the complex 
processes which underlie the variation in Irish achievement shown by the test scores. In 
Section 7 .4, a nwnber of multivariate methods are used to provide a more comprehensive 
view of the influences on children's production scores. The choice of production scores 
as the dependent variable was based on the evidence in Chapter 6, which indicated that 
the production score was the measure of Iri5h achievement which offers the best 
discrimination between high and low achievers. A hierarchical regression analysis. based 
on a logical ordering of the variables, is used to examine the relative role of key variables 
at child, family and naionra-level. Some lines of inquiry suggested by this analysis are 
pursued using multiple regression analyses in which all variables are entered 
simultaneously. The structure of the data set, which is based on a sample of children 
drawn from 25 naionraf, imposes particular limitations on the investiga"tion of 'naionra­
Icve1 · effects. These limitations arc investigated using a ·multi-level model', which takes 
explicit account of the different units of analysis involved (child nn<l naionra~Ievcls). The 
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final section (7.5) discusses these results in the light of other research and draws together 
the conclusions from the analyses contained in the chapter. 

7.2 BIVARIATE ANALYSES 
A simple indication of the influence of a given variable on children's test scores can be 
gained by focusing simply on the mean scores for children '\,\/2th different values of that 
variable. For example, consider the distinction between three-year olds and four-year­
olds. In order to answer the question, · Do older children score better in the tests than 
younger children?', one could simply compare the average score for the older group with 
that of younger children. The mean scores, as set out in Table 7. I below, show that older 
children do indeed score higher than younger children, on average. A t-test of the 
differences between the mean scores indicates that, taking into accowtt the sample sizes 
for the two sub-groups, a difference of this size would only arise by chance on fewer than 
I in 1000 occasions if the true, but wtobserved means were in fact equal. Technically, 
this is expressed by saying that the significance level is 'less than 0.001 ', or p < 0.001. A 
smaller difference in means (or smaller sample sizes) might result in a difference which 
would not be regarded as statistically significant - the usual cut-off being a significance 
level of 5% ( .05). Thus, if the difference could emerge by chance on more than 5 in 
every I 00 occasions, it is not regarded as statistically significant. 

Egan ( 1981) performed t-tests of this type in examining the impact of a number of 
different influences. For comparative purposes, we re-examine these findings here. As 
explained in Chapter 6, the sample for the present study was drawn in such a way that it 
could be weighted to be representative of the population of naionra children: these 
weights are used in the bivariate analyses undertaken in the present section. It is of 
particular interest to know whether the results found in Egan's survey are confirmed or 
contradicted by those based on the more systematic and representative sample of naionraf 
used in this study; although it is also possible that differences in results may arise 
because of changes in the population of children attending naionrai between 198 i and 
I 993. 

One further statistical point merits attention before turning to the results of these 
bivariate analyses. Given the use of a 5% significance level to indicate statistical 
significance, the laws of probability suggest that one may find approximately 5 
·significant" results (or •false positives') in a series of 100 t-tests. No correction for this 
is applied here, but the point should be borne in mind. However, it is one of the reasons 
for carrying out multivariate analyses (reported later in this chapter}, which have the 
merit of taking more than two variables into account at a time. 

7.2.1 Age 
Egan ( 1981} noted that the older children in her sample had significantly more correct 
responses in her tests of Irish achic\'ement. Table 7.1 shows that, in the present study, 
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Table 7. 1 Relationship between age and comprehension and production scores 

Mean Scores (%) 3-year-olds 4-year-olds 
1 (N=l37) 2-tail si ·ncance 

Comprehension 63.2 72.5 <.001 
Production 40.l 53.2 <.001 

four-year-olds also scored significantly higher than three-year-olds, both on the 
comprehension and production tests. Daniels ( 1995: I 69) noted that 'there is a great deal 
of research to suggest that older children produce higher test results than younger 
children in the same class'. Bell and Daniels (1990) noted that this may be confounded 
with length of schooling, but they claim that their analysis showed that it is the age 
position of the child within the class which was the main explanatory factor for this 
performance difference. In the present study, both age-groups had higher comprehension 
test scores than production scores, and older children scored higher on both 
comprehension and production than younger children. This result points to older 
children's greater maturational development. and their increased metalinguistic skills, 
which aid second language acquisition. It is also the case that four-year-olds are more 
likely to be able to perform to the best of their ability in a test situation than three-year­
olds, who are likely to be more dependent on commwtlcative context and less 
comfortable in a test. Age itself is highly correlated with another maturational variable. 
general cognitive ability, and, in fact, the multivariate statistical analysis reported in 
Section 7.4 shows that the age effect does not remain significant when other factors, 
including general cognitive ability, are entered into the equation. This result will be 
discussed in the light of the regression analysis. 

7.2.2. Sex 
Table 7.2 presents the t-test for sex differences. 

Table 7. 2 Relationship between sex and comprehension and production scores 

Boys Girls 
Mean Scores (%) N=l/3 N=ll2 ]-tail significance 

Comprehension 66.3 71.4 <.05 
Production 46.7 49.6 NS 
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The girls in the sample were found to score significantly higher on the comprehension 
test than did the beys. However, there was no was no significant difference in production 
scores. The multivariate analysis found that there was no significant effect for sex when 
other factors were controlled for. Therefore this marginal advantage for the girls should 
not be over-interpreted. 

7.2.3 General Cognitive Ability 
Although Egan (1981) collected questionnaire evidence of children's social, motor and 
cognitive development, it is not possible to compare our data on general cognitive ability 
and competence in Irish with the Egan survey because she did not directly measure the 
effect of differences in general ability on children's Irish achievement. Figure 7.1 
suggests that the effect of general ability is more evident on production scores than on 
comprehension. The multivariate analyses indicated that general cognitive ability was 
strongly predictive of success on the production te:t, and .nat result will be discussed 
further in Section 7.5. 

Figure 7.1 General cognitive ability and comprehension and production scores 
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Table 7.3 presents the t-test result on the relationship between residence in the Uacltacht 
or Gall tac ht and Irish test scores. in order to replicate Egan· s test for this effect. These 
results, which arc illustrated in Figure 7 .2, arc in line with the expectation that Gacltacht 
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children would be at an advantage compared to Galltacht children as a result of their 
greater exposure to Irish in their homes and community. 

Table 7.3 Relationship bet\Veen Galltacht/Gaeltacht residence and Irish tests scores 

Mean Scores Galltacht Gae/tacht 
(%) N=J67 N=58 :!-tail si~nificance 

Comprehension 67.8 71.8 NS 
Production 42.8 63.4 <.001 

The lack of a significant difference in the comprehension scores of Galltacht and 
Gaeltacht children (although there was a non-significant tcnde.ncy for higher Gaeltacht 
scores) suggests considerable gains even by children in English-speaking areas in their 
understanding of Irish in the naionra, but may also point to a · ceiling effect· operating on 
the comprehension test. This arises because the comprehension test was constructed 
more with the L2 learner in mind, in order to obtain data about the most likely progress 
this group w:Juld make in acquiring the language. For this reason, it contained a 
relatively small nwnber of more difficult items (the average score being 69%). Thus, it 
may have been difficult for the Gaeltacht children to display their superiority in 
comprehension, which might emerge in a test which included a greater number of 
relatively difficult itemc. 

figure 7.2 Galltacht/Gaeltacht residenc·e and comprehension and production scores 
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The results show a significant actHntage in production scores for the children in 
Gaeltacht naionrai compared to those in English-speaking districts. Egan ( 1981) found 
instead that the 49 children she tested in Galltacht nafonrai had more correct Irish 
responses and fewer error responses than her sample of 27 Gaeltacht children. However, 
this may have been the result of a sampling bias in her study, whereby the relatively 
small number of Gaeltacht children tested were by chance not as good as the general 
population of Gaeltacht children. The results of the present study, showing that the 
children in Gacltacht naionrai had significantly higher production scores than those in 
Galltacht naionrai, are in line with the expectation that exposure to community use of the 
language is beneficial. 

It must be remembered that not all children attending Gaeltacht naionrai come from Irish­
speaking homes. In fact as Fig. 4.1 showed, · over one-third of children attending 
Gaeltacht naionrai come from English-speaking homes, and a further two-fifths from 
Irish and English homes. Bivariate analyses of home language were carried out to assess 
the effect of these variables. Figure 7.3 shows the effect of home language on the 
children's Irish test scores. 

Figure 7.3 Home language and comprehension and production scores 
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T-tcsls showed that children from Irish-only and bilingual homes scored significantly 
higher than those from English-only homes on the production test (p<.001 for the fom1er 
and p<.004 for the latter). Children from Irish-speaking homes also had significantly 
higher comprehension scores than !hose from English-speaking homes (pr~.00 I). 
Children from Irish-medium homes had significantly higher e(lmprehcnsion (p<.00 I) 
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and production scores (p<.00 l) than children from bilingual homes. Thus, these results 
are in line with expectations, with evidence of a continuum of advantage in tenns of Irish 
test scores for children from Irish-medium to bilingual homes over children from 
English-medium homes. Egan's (1981) results were less clear-cut, with children from 
Irish-speaking homes doing no better on some measures than bilingual children, 
although, in terms of correct spoken responses the trend in her resuits, as in the present 
study, was for children from bilingual homes to achieve higher scores than those from 
English-only homes, and children from Irish-only homes to achieve higher scores than 
those from bilingual homes. 

It is of interest to examine the effect of home language on the children's production of 
picture descriptions. The results from one such item are presented in Figure 7.4. 

j 

Figure 7.4 Home language and children's languar,e use in picture description 

70% • 

60% • 

50% • 

40% • 

30% • 

20% • 

10% • 

0%. 

Home Language 

D English only 

D Irish & English 

-Irish 

Fig. 7.4 shows that only about a third of the children from English-speaking homes 
responded to the request to describe a picture of a nafoma-like scene.with some Irish in 
their response; about two-thirds produced Engli5h only or remained silent: about a 
quarter produced a few Irish words; less than a tenth were able to produce some Irish 
phrases or broken sentences and only a small m · ·1ority could produce some Irish 
senten,.;es and a list of words. 
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In contrast, over half of the responses of the children from bilingual homes were in Irish 
and showed a wider spread of Irish response types; roughly a third used a few words of 
Irish; about a tenth produced some Irish phrases and more than a tenth were able to 
produce a couple of Irish sentences and a list of words. 

Finally, all the children from Irish-only homes produced Irish responses to the task; 
almost tlu·ee-quarters of these children could describe the picture using Irish sentences, 
while the remainder produced only a few words in Irish, but none used English or gave 
no response. It must be expected that with children as young as 3 or 4 years, some 
reluctance and test-shyness could depress results, particularly on an item which requires 
more output from the child. Thus, a proportion of the responses which fell into the three 
lowest categories in particular ('no response· 'English only· and 'some Irish words'} 
should be interpreted as reflecting the child's preferred mode of dealing with the task, 
and may therefore underestimate those children ·s Irish ability. This problem holds for 
any test of :young ch.ildren, where test anxiety may cause children to under-perform. 
Nevertheless, the evidence of an advantage for bilinguals over children from English 
homes is clear, and the advantage for children from Irish-speaking homes over both 
bilinguals and English speakers in even more pronounced. 

7.2.5 Home Language by Galltacht/Gaeltacht 
Egan \vent on to look at the interaction of home language with Galltacht/Gaeltacht 
location. This provides some information on the effect of community language, while 
controlling for the impact of home language, and is therefore of interest. Table 7.4 
presents the two-way analyses of these results, using the weighted sample. 

Table 7.4 shows that children from English-only homes in the Gaeltacht had significantly 
higher scores in the Irish production test than those from English-only homes living in 
1:nglish-spcaking districts. although there was no significant different between the 
groups on the Irish comprehension test. This result was replicated for children from 
homes in which English and Irish were spoken, with the bilingual children in the 
Gacltacht having significantly higher production scores, though their comprehension 
scores did not differ significantly from the Galltacht children's. Comparisons between 
children from Irish-only homes in the Galltacht anrl iaeltacht were not possible, because 
nf the very low number in this category for the Galhat:ht, as in Egan's study. 

These results point to the beneficial effect of exposure to Irish in the Gaeltacht 
community even for children whose home language is English only, as well as for 
children from bilingual homes. This effect may be a simple input frequency effect, with 
residence in the Gacltacht increasing input and affording opportunities to speak the 
language, but alongside input frequency and usage goes the fact that the language has a 
Yisibly higher status in the Gaeltacht than in the Galltacht. which is likely also to affect 
motivation. These results differ from Egan's, who found an unexpected advantage for 
Galltacht English-speakers over Gaeltacht children from English-only homes. Given the 
differences in sampling procedures and sample sizes, the results in the present 
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Table 7.4 Relationship between home language, community language and Irish scores 

Home Galltacht/Gaeltacht Comprehension Production 
Language (Mean%) (Mean%) 

English only Galltacht (N=142)1 67.3 41.8 
Gaeltacht (N=23) 61.2 52.2 
2-tailed significance NS .04 

Irish and Galltacht (N=23) 69.2 46.l 
English Gaeltacht (N=23) 70.9 61.8 

2-tailed significance NS .03 

Irish onzr Galltacht (N=l) 90.3 71.0 
Gaeltacht (N= 12) 93.6 87.9 
2-tailed sift;nificance n.a. n.a. 

1. Weighted test sample. 

study, showing a positive effect on Irish production of Gaeltacht residence for children of 
all language backgrounds, are more likely to be representative. 

7.2.6 Stiurth6ir's Irish 
Egan found that children in a naionra with a Stiurth6ir ,vho was not a native speaker of 
Irish out-performed those with a nati\'e speaker Stiurth6ir. In the present study there was 
no significant oifference between the scores of children who had a native or a non-natiYe 
speaker Stiti.rth6ir. A re-analysis which grouped ·native speaker' with ·native-speakcr­
like' fow1d that the children who had Stiurth6iri at t_his higher level of Irish competence 
had significantly hight, production scores. The effect of this variable was tested initially 
hy t-test. as is presented in the 'Full sample' section of Table 7.5. 

An examination of the effect of Stiurth6ir's Irish by Galltacht/Gacltacht location found 
that in Galltacht naionrai, the children with a native speaker Stiurthoir or a Stiurth6ir 
,vith native-speaker-like competence had· significantly higher comprehension scores. 
There was a tendency for these children also to have higher production scores, but this 
result was not found to be statistically significant. In Gaeltacht naionrai there was no 
effect of differences in the Irish competence of Stiurth6iri, because all Gaeltacht 
Stiurthoirf in the sample had at least native-speaker-like competence in Irish. 

Overall, these results emphasise that the important distinction is not between nativr 
speakers and the rest but between Stiurthoiri with high levels of competence and those 
with moderate or lower levels of competence. ·thus, the children whose Stiurth6ir has 
native-like competence in Irish have the same advantage as those whose Stiurthbir is a 
native speaker. In practical tenns this means that all Stiurth6iri. whether native speakers 
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Table 7 .5 lrish competence in Stiurth6ir and comprehension and production scores 

Full samp_le (N---25) 

Native-like Nun-native-like Significance 
(N 15) (N-JO) 

Comprehension 74.6 65.1 NS 
Production 59.7 42.5 .03 

Gal!tacht only (N= 17J 

Native-like Non-native-like Significance 
(N ° 7) (A'~JOJ 

Comprehension 80.6 65.1 .02 
Production 57.6 42.5 NS 

or not, can aspire to the highest levels of Irish achievement among the children in their 
naionraL provided that they themselves have reached a high level of Irish competence. 

7.2.7 Location 
Table 7.6 presents the mean scores for children from nafonrai in different locations. 

Table 7.6 Naionra location and comprehension and production scores 

Naionra located in: 

private house (N=6) 
hall/public building (N==8) 
ordinary school (N=4) 
other (N=I) 
all-Irish/Gaeltacht school (N=6) 

Comprehension 
mean scores 

78.1 
77.1 
46.0 
71.4 
70.0 

Production 
mean scores 

62.0 
62.0 
27.2 
56.4 
43.3 

Bivariate analyses found that there was a significant effect of location on comprehension 
scores only between naionrai located in ordinary schools and all 0ther locations. Thus, it 
appears that children in naionrai located in ordinary schools in the sample perfonned 
significantly less well on the comprehension test than all other locations for naionrai. 
This can be swnmariscd as follows: 
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Average comprehension score for naionrai in: 
homes 
halls > ordinary schools 

all-Irish/Gaeltacht schools 

With regard to production scores, it was found that the scores of children in naionrai 
located in ordinary schools and all-lrish/Gaeltacht schools did not differ significantly, but 
there was a significant difference between these groups and the home- and hall-based 
naionra attenders. This is summarised as follows: 

Average production score for naiomai in: 
private homes ordinary schools 

> and 
halls all-Irish/Gael tacht 

There was no significant difference between children in naionrai located in ordinary 
schools and in all-Irish/Gaeltacht schools on production, but all other locations had 
significantly higher production scores than the naionrai in schools. 

Overall, then the outcome of the t-tcsts showed that naionrai in private homes and halls 
or other public buildings had higher scores on comprehension and production than those 
in ordinary schools. Naionrai located in all-Irish/Gaeltacht schools occupied a middle 
position, in having comprehension results which were on a par with the home and hall 
naionraf and better than those located in ordinary schools. but in having production 
scores \Vhich did not differ significantly from those located in ordinary schools and 
which were lower than the production scores for home- and hall-based naionraf. 

Egan ( 1981) found that the children in naionrai in private homes had higher scores than 
those in all-Irish schools, who in tum did better than those in naionraf held in halls, who, 
in tum, did better than children in naionrai in hotels, and finally hotel naionrai attenders 
did better than those attending a naionra in an ordinary school. However. Egan ·s study 
had only had 2 naionrai in some of those categories. The results in this study partly 
replicate Egan ·s, in finding that children in naionrai in ordinary schools performed 
significantly less well than those in other locations. However, in the present case there 
was no clear advantage for home-based naionrai over other location5i but an indication 
that school-based naionrai do appear to be at a disadvantage compared to other locations 
in terms of Irish production scores. This immediately raises the question of a possible 
interaction with class size. since, as the next section shows. children in larger naionrai 
perfonn less well on the tests. Another interaction would be with Galltacht/Gaeltacht 
residence. since we know that Gaeltacht naionrai are smaller 00 avti:!ge than those in the 
Galltacht. This interaction of naionra location with class size and other v:lriablcs will be 
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controlled for in the regression analysis and the effect of this variable will be discussed 
in light of those results. 

7.2.8 Class Size 
The effect of class size on children's Irish scores is illustrated in Figure 7 .5. There is 
some evidence from the literature that the total class size has as important an influence 
on children·s achievement as the pupil-teacher ratio (e.g. Howes, Phillips and 
Whitebrook (1990 ), Blatchford and Mortimore ( 1994)). According to Howes et al. 
( 1990), the Federal Interagency Day Care Requirements (FIDCR) specify that class sizes 
for pre-school children aged between 37 and 54 months years should be no more than 18, 
and pupil-teacher ratios should be no more than 9: I (In fact, the California licensing 
standard (CA) for pre-school-age children specifies a more stringent ratio of no more 
than 8: 1 ). Thus, tests of the relationship between class size and Irish achievement were 
also carried out. Naiom·ai were categorised as 'small' for this analysis if they contained 
up to 15 children, and 'large· if they contained 16 or more children. 

Fig. 7 .5 Class size and mean comprehension and production scores { full sample) 

Menn Comprehension Mean Production 

( 'fo;.s Sll.C 
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Children in naionrai which had more than 16 children did significantly less well (p<.0O1) 
on the test of Irish production, compared to children in groups of up to 15 children. Since 
larger groups are more likely to be found in Galltacht rather than Gaeltacht areas (and all 
the 'large· groups in the sample were in the Galltacht) a further test was carried out to 
inYcstigate the differential effect of class size within Galltacht naionrai only, as is shown 
in Table 7.7. Both comprehension and production scores were significantly lower in large 
naionraf of more than 16 children in the Galltacht. However, since the overall size 
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Table 7.7 Relationship between class size and mean Irish scores in Galltacht na[onrai 

Class si=e 
Irish test 'Small' naionra 'large' naionra Significance 

(/ow-15) (N=9J (l 6-h'. l (N=B) 

Comprehension 78.3 62.2 p<.01 
Production 58.9 33.4 p<.00 l 

may be offset by having adult assistants in larger naionraf, the relationship between 
pupil-tevcher ratio and Irish achievement was also examined in the bivariate analyses. In 
addition? the multivariate analyses reported in Section 7.5.8 allow us to assess the effect 
of class size while other variables such as pupil-teacher ratio are controlled frH. 

7.2.9 Pupil-Teacher Ratio 
The relationship between pupil-teacher ratio and Irish achievement was analysed lirst by 
t-tests for comparability with Egan's results. Egan found that children in naionrai with 
small pupil-teacher ratios (from 6: I to 10: I) did not differ significantly from those with 
large ratios ( 11: I to 17: 1) in terms of their number of ir_conect and correct responses on 
her Irish tests. However, she found that children in small ratio naionrai produced 
significantly more Irish responses than those in large ratio groups. 

In the present study pupil-teacher ratio was split into ·low·. defined as ·up to nnd 
including 10 children per adult' and 'high', defined as 'more than 10'. Eighteen of the 25 
test naionrai were found to have · low· pupil-teacher ratios, while 7 had 'high'. The 
results presented in Table 7 .8 overleaf show that, while there was a tendency for children 
in naionrai with high pupil-teacher ratios to have lower scores. these differences were not 

· significant, either in comprehension or production. 

Since there are more naionrai with higher pupil-teach(;:r ratios in the Galltacht than in the 
Gacltacht, analysis of the test naionrai in the Galltacht was carried out separately. Again. 
a tendency was found for children in gro11ps with larger pupil-teacher ratios to have 
lower scores, but these differences were not statistically significant. 

Taking these results on class size and pupil-teacher ratios together, it would appear from 
the bivariate analyses that there is a significant relationship behveen class size per se and 
children's production scores, and that this negative relationship is apparently not offset 
by improving the pupil-teacher ratio in the group. However, only multivariate analysis 
controlling for other variables which may interact with class size and pupil-teacher ratio 
can fully assess their relationship with the children's Irish scores. This issue is 
investigated li.uther using such multivariate techniques in Section 7.4. 
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Table 7.8 Relationship between pupil-teacher ratio and Irish scores 

Pupil-Teacher ratio 
Irish test 'Low· (up to 10) 'High' (over /0) Significance 

(N ,J8) (N "' 7) 

Comprehension 71.5 67.8 NS 
Production 55.2 43.5 NS 

7.2.10 Number of Supervisors in Naionra 
Egan examined the effect of having more than one Stiurth6ir in a naionra, in addition to 
looking at pu!]il-teacher ratio. She found that children in groups which had only one 
Stiurth6ir gave significantly more spoken Irish responses and fewer English responses 
than those in groups with more than one. For the sake of comparability with Egan"s 
study, therefore, this variable is also investigated in the bivariate analysis (although it 
was found to be too closely linked to pupil-teacher ratio to be included in the multivariate 
analysis). In their questionnaire Stiurth6iri ,vere asked to indicate whether they had an 
assistant (entitled either ·Comhstiurth6ir' or 'Stiurth6ir Cunta'). In the test sample, 13 
nafonrai had two Stiurth6iri, or one Stiurth6ir and an Assistant. while 12 had only one 
Stiurth6ir. The results of the t-test on the children·s comprehension and production 
scores in one-Stiurth6ir and two-Stiurth6ir groups are illustrated in Figure 7.6. The 
results show that children in a naionra with only one Stiurth6ir had significantly higher 
(p<.O I) production scores than those with a Stiurth6ir and an assistant, or two co-leaders. 

In discussing her results on this \'ariablc Egan ( I 98 I) cited Tizard, Philips and Plewis · s 
( 1976) suggcstiori that two supervisors may spend a proportion of their time talking to 
each other rather than to the children, thus lessening their input to the children. Mhic 
Mhathuna (199 3) also noted that not all of the conversations between Stiurthoiri was 
available to children. Smith et al. ( 1989) found that increasing the number of adults can 
lead to more talk among adults than talk to children. This is of particular importance in 
early immersion education: \Vhen children depend on the adult in the naionra to provide 
them with L2 input. then adult-adult interactions substituted for adult-child interactions 
may constitute a reduction in valuable L2 input to the children . 

.' f1.111hcr factor of relc, ancc in as~essing the impact of more than one Stiurthoir in a 
naionrn is the lc,·cl of Irish competence of the ccMvorker. As Table 5.3 showed. 
Comhairleoiri assessed the Irish competence of Stii1rth6iri Cunta and reported that a 
substantial proportion of assistants (29%) had Irish which rated as ·weak· or ·improving· 
unly. nnd a further 141?/o rated as ·satisfactory·. Thus. almost half of all as:.istants had 
Irish \\'hich rated lower than ·good·. 
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Egan ( 198 i) suggested that in some cases. Stiurth6iri and their co-workers might be 
resorting to English, because of these lower levels of Irish competence. This would have 
the effect, not only of reducing the amount of Irish heard in the children's environment 
(even if not directed at them), but also of providing children with a model of code­
switching to English. While there is no direct evidence of this in the present data set, the 
proportion of assistants with weak Irish competence would suggest that English might 
have to be used occasionally between adults, at least for some managerial interactions. 

Overall, therefore, it cannot be assumed that employing another adult in the naionra is a 
simple remedy for large groups, since there remains the problem of the Irish competence 
of the assistant. The possible connection between having an assistant and the negative 
impact oflarge class sizes mu.st be acknowledged, and this connection is controlled for in 
the multivariate analyses later in this chapter. The result which emerges is that improving 
the pupil-teacher ratio by the addition of another adult does not cowllcract the negative 
relationship between large groups and Irish production test scores. 

7.2.11 PermanencJ of Location 
Not all naionrai arc located in dedicated premises, with the result that some Stiurthbiri 
ha\'c to remove their materials and equipment regularly to make way for other groups. 
/\I most 20% of Stiurth6iri have to remove evidence or the naionra each day, and a further 
8% must do so every few days. In the test sample. 21 naionrai were in permanent. 
dedicated locations. while the remaining 4 were non-pennancnt. While there was a 
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tendency for children in permanent locations to have higher production and 
comprehension scores than those in non-permanent locations, this difference did not 
reach statistical significance. This result differs from Egan's who found an advantage for 
permanent naionrai in her 1981 study. H9wever, given that the number in the non­
permanent category in the present sample was small (and may have been low also in 
Egan's study, although no cell numbers were given for non-permanent locations in her 
sample), this result should be interpreted cautiously. Undoubtedly, Stit'.1rth6iri would 
prefer to have a pennanent setting for their naionra, but those who cannot find such a 
setting need not, on the basis of this preliminary analysis of this factor, be unduly 
concerned about the impact of their non-permanence on the children's progress. 

7.3 CORRELATION MATRIX 
Table 7.9 presents first-order Pearson product-moment correlations between achievement 
on the Irish tests and a number of predictor variables which relate to the children's 
language background, age, sex, general cognitive ability scores, and a range of naionra­
lcvel factors such as the Stiurth6ir's Irish, and the number of children in the naionra. Any 
coefficient of correlation that is not zero and that is also statistically significant denotes 
some degree of relationship between t\vo variables. The weights described in Chapter 6 
were used in computing these calculations, to ensure that the figures presented here 
represent, as fully as possible, the relations between the variables which pertain to the 
population of naionra children. 

While the set of variables included in the analysis covers a wide range of possible 
influences on children's Irish achievement, there are a number of other variables wnich 
could potentially be relevant, particularly at naioma-level, such as details of the activities 
and teaching methods used in the naionrai. There are, however, severe limitations on.the 
number of effects that a data set of this type can reasonably be expected to identify. The 
total number of naionrai included in the test sample is 25, which may be sufficient to 
identify four or five naionra-level effects; the inclusion of more variables than this is 
likely to lead to results which arc highly distorted, as the naionra-level coefficients can 
then be highly sensitive to one or two observations. For this reason, the multivariate 
analysis of naionra-level effects concentrates on a small number of key variables 
(Galltacht/Gaeltacht location, Stiurth6ir's Irish ability, an indicator for naionrai located 
in schools, the nwnber of children in the session. and the pupil/teacher ratio). As the 
analysis will sho\v, these variables can, in any event, account for a very high proportion 
of the variance in test scores at naionra-level. 

Table 7.9 shows the correlations betv.:een scores on the Irish tests and various other 
variables relating to the child (e.g. age, sex), the child's home (e.g. parents' Irish ability, 
Irish use in home, number of children in home \Vho had previously or were 
contemporaneously attending a naionra/all-Irish school), and the particular naionra 
attended (e.g. Stiurtht>ir's Irish, its location, munber of children in session and PTR). 
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Table 7,9 Pearson·s 11ct-m,m1en1 correlations between Irish achievement and a number 1m:uu.;u.,, variables relating to background 
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Concentrating on the scores in the children's Irish production test, (column 1), which 
appears to be the most discriminating index of the children's Irish achievement, we see 
that all of the variables listed are significantly correlated with production, with the 
exception of sex, home language Irish/English and period in naionra. The factors which 
were most significantly correlated with production were (listed in order of appearance in 
Table 7.11): 

Comprehension, Imitation, Age, General cognitive ability, Parents' Irish 
ability, Nwnber of children in family who had previously or were 
contemporaneously attending a naionra or all-Irish school, Irish as home 
language1

, Current use of Irish in the home" , Gaeltacht location, Stiurth6ir's 
Irish, Location (negative correlation with school location), Number of 
children in the naionra session, Pupil-teacher ratio. 

To summarise these correlation results: children who scored highly on the production test 
tended to have high scores on: 

Child-level variables 
Comprehension .77**) 
Imitation (r=.54**) 
General cognitive ability (r=.32**) 
Age (r=.21**) 

Home-level variables 
Parents with high Irish ability (r=.32**)· 
Irish as home language (r=.39**) 
More frequent current use ofirish in home (r-.36**) 
Siblings attending a naionra or all-Irish school (r=.32**) 

Naio11ra-level variables 
Stiurth6ir v.ith good or native-like competence in Irish (r=.47**) 
Nafonra based in location other than a school {lrl = .55**) 
Smaller nafonra (lrl = .50**) 
Nafonra vvith a lower PTR (lrl =.25**) 
Gaeltacht naionra (r=.37* *) 

Table 7.9 also showed, as would be expected, that general cognitive ability scores 
correlate (.34**) with age (i.e. older children do better on this test). Parents' socio-

1 ·Irish as home language' was based on parents' unswers to the question 'what language{s) were 
mainly spoken to this child as a baby and toddler?' in their questionnaire wherever possible, but 
when this was unavailable {v,;hcn parents did not complete their questionnaire) this was based on 
lhc Stiurth6ir's report on the home language of each child in the Census. When both were 
available, there \\as a high correspondence between the parents' and Stiurth6irs report. 
: ·current use in home· was a scaled variable from the parents' questionnaire, which asked: 'Now. 
how often is Irish used between yourself and your children?' The categories were: 'always.' 
'regularly,' ·~rnndimes' anc.l 'never'. 
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economic status has been found in other research (e.g. Osborn and Milbank 1987:103) to 
explain a significant amount of variance in children's cognitive and educational test 
scores, \\rith a tendency for parents with higher educational levels and socio-economic 
status to have children with higher general ability. The low negative correlation between 
general cognitive ability and 'home language Irish' may, therefore, be due to the lower 
average socio-economic status of rural Gaeltacht residents. The negative relationship 
between number of siblings and general cognitive ability has also been noted in 
international research (e.g. Osborn and Milbank 1987:208). 

As anticipated, 'home language Irish' was significantly correlated with Gaeltacht 
residence (r=.37**) and it was also negatively correlated with naionra size and with 
location in a school. Similarly, 'home language Irish and English' was also significantly 
associated wi.th Gaeltacht residence. The significant negative correlations between the 
number of children in the session and Irish as home language points to the tendency for 
Gaeltacht naionrai to be smaller. Larger naionrai were also less likely to have a native 
speaker Stiurth6ir. Gaeltacht naionrai in this sample were significantly associated with 
high Irish ability among Stiurth6irf, and were less likely than Galltacht naionrai to be 
located in a school. have large numbers of children or a high PTR. Children repeating a 
year in the naionra were less likely to have a Stiurth6ir with native-like Irish competence. 

Parents' reports of Irish use in the home correlates significantly ,vith Parents' Irish ability 
and with the nwnber of siblings in Irish-medium education. Parental ability also 
correlated, as expected, \,rith Gaeltacht residence. 

The complex pattern of significant intercorrelations between the predictor (independent) 
variables clearly indicate the !imitations of the bivariate analysis in Section 7.2, which. 
while useful in pointing out individual effects, cannot control for these intercorrelations. 
This problem underlines the need for multh·ariate analyses. to which we now tum. 

7.4 REGRESSION ANALYSES AND MtrLTI-LEVEL MODELLJ~G 
This section will present the multivariate analyses of the influences on children ·s 
production test scores. Three main methods of analysis are used: hierarchical regression. 
simultaneous multiple regression, and a multi-level model. 1 In this sub-section. the 
rationale underlying these methods is set out briefly. The results of each method are 
presented in turn in each of the following sub-sections. Section 7 .5 goes on to discuss the 
results in a more general way. noting links to relevant findings from other research. 

Multiple regression analysis was de\'eloped for the heha\'ioural sciences around the tum 
of the century to allow the study of natural covariation of ohscr, cd characteristics of 

1 While arguments can be made in favour of either unweighted or weighted rcgrcss;iow, in a case 
such as this. the use of unweighted data is preferred on hnlmwc. as the interest is in a stmctural 
relationship, which would not be affrctcd hy the l!Sl: of \wights. 
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samples of subjects. Cohen and Cohen (1975) define multiple regression/correlation 
(MRC) analysis as: 

a highly general and therefore very flexible data-analytic system that may be 
used whenever a quantitative variable (the dependent variable) is to be studied 
as a function of, or in relationship to, any factors of interest ( expressed as 
independent variables) ...... The greatest virtue of the MRC system is its 
capacity to mirror, with high fidelity, the complexity of the relationships that 
characterise the behavioral sciences. 

Cohen and Cohen ( 197 5: 5-7) 

As noted in the discussion of the bivariate analyses, the advantage of regression analysis 
is that, unlike the Pearson product moment correlation coefficients in Table 7.9, it takes 
account of the relationships between predictors. There are various types of multiple 
regression analysis. fa the simultaneous model, all the independent variables are entered 
into the equation at the same time, on the assumption that no variable has any logical 
priority over another, either in terms of a hypothetical causal structure of the data, or in 
terms of its relevance to the research goals. An alternative strategy is one in which the 
independent variables are entered cwnulatively according to some specified hierarchy 
which is dictated in advance by the logic of the research. Once the order of entry has 
been determined, this allows for a partitioning of the total variance accounted for by the 
variables entered. Hierarchical regression therefore allows us to assess the successive 

effects of the different predictors on the dependent variable. The increase in R
2 

as each 
variable is entered in the equation can be interpreted in terms of the additional criterion 
variance which can be accounted for after the effects of the previously entered variables 
have been removed. This deals with the problem of interconnections between variables, 
which means that the variance explained by each predictor is unlikely to be unique. 

Since the increment in the explained variance attributed to a particular rnriable may 
change, depending on its position in the hierarchy of variables, the basis on which the 
hierarchy is determined is therefore of great importance. Cohen and Cohen ( 1975:98) 
suggest several different rationales, but note that these may be combined in detem1ining 
the order of independent variables in actual research. They state that the most 
straightforward use of the hierarchical model is when a logically determined causal 
priority can be assigned, such as sex coming before an attitudinal variable. Another 
method is to use correlation coefficients to determine the order of variable entry. In the 
hierarchical regression reported below, logical considerations determine the order of 
entry, with variables considered logically prior. such as ·child-lever factors like age and 
sex, being entered before ·naionra-lever factors such as number of children in the group. 

Multi-level models arc a more recent development. They can be regarded as a form of 
regression which is tailored to deal with data sets such as the current one, where the 
independent variahlcs aris~ from different units or ·levels' of analysis. Home level 
variables affect each child indi\ idually, but naionra-lc,·el varinhlcs, such as class size. 
affect the group of children from each naionra. 
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7.4.1 Hierarchical Regression Analysis 
The order of entry of variables into the hierarchical regression equation was determined 
by logical considerations. The results of this analysis are presented in Table 7.10. A key 
consideration in the research is whether a variable is measured at 'child-level', so that it 
can vary across children within the same naionra, or at 'naionra-level' so that it is the 
same for all children in the group. All child-level variables are entered before naionra­
level variables. This procedure can be seen as attempting to explain differences in 
children's results first on the basis of 'child-level' characteristics, and only then to look 
for 'naionra-level' effects - which will tend, if anything, to err on the conservative side in 
apportioning explanatory power to 'nafonra-level' variables. 

At child-level, age, sex and general cognitive ability have a clear claim to logical priority 
before the other variables. In terms of linguistic input, parental ability in Irish can be seen 
as something essentially determined before the arrival of the child. The numbers of 
siblings attending all-Irish schools and naionraf can also be :.:een as logically preceding 
the linguistic input to the child under consideration. The language mainly spoken to the 
child as a baby and toddler enters next: the baseline is that only English was spoken, and 
separate dummy variables measure the impact of speaking mainly Irish, or a mixture of 
Irish and English. Current use of Irish in the home is a consideration which arises later in 
time, and correspondingly enters later into the regression. The final 'child-level' variable 
simply measures whether the child is in his or her first or second year in the naionra. 

Nafonra level variables are then entered. The first of these is whether the naionra is 
located in a Gaeltacht or Galltacht area - a distinction which can be expected to pick up 
not only effects which arise within the naionra, but also the effects of the child's broader 
linguistic community. A measure of the Irish ability of the Stiurth6ir is entered next, as 
this is logically a key detenninant of the linguistic environment provided by the naionra. 
In some preliminary estimation·a three-way classification was used, but since coeilicients 
for Stiurth6iri with 'good' Irish did not differ significantly from those who were native 
speakers or had native-speaker competence, these categories were merged, and contrasted 
with those whose Irish was classified as 'weak' or 'satisfactory·. 

Finally, three other naionra characteristics suggested by previous research, and the 
findings of Section 7.2, are entered. The first of these simply indicates whether the 
nafonra is located in a school (ordinary or all-Irish/Gaeltacht). The second is the number 
of children in the naionra session; and the third is the pupil-teacher ratio in the session, 
which takes into account the presence or absence of a Stiurth6ir C(mta. (Permutations of 
the order of entry of the last three variables, for which logical considerl.cltions are less 
clear-cut, make no major difference to the conclusions dravm here: the particular order of 
entry reflects the relative strength of the first-order correlations between these 3 
independent variables and the dependent variable). 
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Tabk 7. 10 Hierarchicnl regression of a measure of children· s Irish production on child, background, family, naionrn and Stiurth6ir variables 

Multiple R2 Adjusted R! F of Signif. level Beta 
PrdidDr \'.1riablcs R R~ Change 

>-
Change freedom for F change 

.219 .048 .043 .048 8.92 2,187 .003 .039 

Sc:-- .227 .052 .041 .004 0.69 3,186 .409 -.044 

Genc,·al Cugniti I c: Ahility .369 .136 .122 .085 17.20 4,185 .000 .407** 

Parents· Iri5h ability .510 .260 .243 .123 29.00 5,184 .000 .084 

:S-:umb~r tl!'sihlings in all-Irish educ:nion .539 .291 .270 .031 7.50 6,183 .007 .072 

I Iomc Jang. Irish (Irish to child as baby & toddler) .628 .394 .373 .104 29.40 7,182 .000 .250** 

Home Jang. Irish English I Ir & Eng as baby. toddler 1 .646 .417 .393 .023 6.67 8,181 .011 .057 

Cummt Irish use in home .661 .438 .411 .021 6.20 9,180 .014 .116* 

Period in naionra .662 .438 .408 .000 0.08 10,179 .784 .027 

Gacltacht d\\'cller .684 .468 .437 .D30 9.60 11,178 .002 .092 

Stit'mhoir's Irish abilit} .72-l .524 .493 .056 19.80 12,177 .000 .120* 

~aionra located in school .788 .621 .593 .096 42.10 13,176 .000 -.290** 

!'lumber or children in naionra session .795 .632 .604 .012 5.32 14,175 .022 -.159** 

ratio .795 .633 .601 .000 .08 15,174 .775 .018 

* 0
: p<.05 or below **--=p<.01 or bclov, 
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7.4.2 Discussion of Hierarchical Regression Results 
In total, the set of I 4 variables included in the hierarchical regression can accow1t for 
63% of the variance in the test score, a very high proportion indeed. Child-level variables 
account for almost seven-tenths of the explained variance, with naionra-level variables 
contributing the other three-tenths. Of course, this analysis measures the effect of 
variation between naionraf on children's Irish test scores, not the total impact of naionra 
attendance on Irish perfonnance. This broader task would require information on a 
control group of children from different language backgrounds who did not attend 
naionrai, which could not be obtained within the framework of the present study. Each 
variable, other than sex, the length of time spent in the naionra and the pupil-teacher 
ratio, can be seen as contributing a significant addition to the explained variance, within 
the logic of the hierarchical regression approach. Particularly large additions are made by 
the measure of general cognitive ability (just over 8 percentage points, or about 13% of 
the total explained variance); by the variable indicating that Irish was used as the main 
language to the child as a baby and toddler (just over IO percentage points, or about 16% 
of the total explained variance); and by parental speaking ability in the Irish language 
(just over 12 percentage points, or almost 20% of the total explained variance). At 
naionra-level, the largest contributions are made by the measure of Stiurth6ir's Irish 
competence (about 9% of the explained variance) and the indicator for naionrai located 
in schools (about 15% of the explained variance). In terms of the logic of the hierarchical 
regression. these 5 variables can be seen as accounting for almost three-quarters of the 
explained variance. 

The beta coefficient estimates from the final hierarchical regression arc given in the last 
colwnn of Table 7.10. It can be seen that while 11 variables are judged by the 
hierarchicai method as providing a significant contribution towards the explained 
variance, only 6 arc judged as having coefficients significantly different from zero at the 
5% level. This contrast arises because of the complex links between the explanatory 
variables. For example, age is entered first, as logic demands; and makes a clear 
contribution towards the explanation of test scores. But the effect of age on test scores 
operates mainly through its impact on the child"s cognitive ability. Thus, when a direct 
measure of cognitive ability is included in the equation, the coefficient on age is no 
longer significantly different from zero. 

7.4.3 Simultaneous Regression Estimates 
While the inclusion of regressors (such as age) which have coefficients close to zero does 
not bias the estimates of other coefficients, it does tend to reduce the precision of the 
estimates. For this· reason, it is of interest to examine a more parsimonious set of 
regressors. which may be expected to explain a similar proportion of the variance, and 
for which more precise estimates will be possible. This was done by a systematic 
hackward elimination from the final hierarchical regression equation, eliminating the 
'least significant' variables, provided that they were not significantly different from zero 
at the l0% level. The results of this procedure are reported in Table 7.11, which, for 
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comprehensiveness, also includes the results of a full and parsimonious regression for 
Galltacht children only (the sample size is insufficient to allow for similar estimates for 
Gaeltacht child;en only). The final results of the full hierarchical regression for the full 
sample are repeated (rounded to 2 decimal places) in column (I), allowing a comparison 
with the results for the parsimonious specification in column (2). The first point to note 
is that the parsimonious specification does indeed explain a similar proportion of the 
variance in test scores - 62% or more (see R2 at bottom of table in colwru1 (4)). In 
general, the beta coefficients in the parsimonious specification are not very different 
from those in the more general specification. But a combination of some differences in 
the coefficient estimates for parental Irish ability and Gaeltacht location, coupled with 
the greater degree of precision of the estimates, means that the coefficients for 7 
\'ariables are found to be significantly different from zero (rather than 5 when the full set 
of regressors is included). 

The relative size of the beta coefficients gives an alternative perspective on the relative 
impact of the different variables on production test scores. The beta coefficients show the 

Table 7.11: Alternative regression estimates: full sample and Galltacht only 

~ 

Sample All All Gal/tacht Ga/ltacht 
Specification Full Parsimonious Full Parsimonious 

Beta C(•eff Beta Coeff Beta Coejf. Beta Coejf 
N N=/78 N=/78 N=l24 N=/24 

( I ) (2) (3) (4) 
.A.gc 0.04 0.03 
Sex -0.04 -0.07 
C,1.:neral Cognitive Ability 0.41 ** 0.42** 0.45** 0 48** 
Parents' Irish ability 0.08 0.12* 0.08 0.11 
Number of siblings in all-
Irish education 0.07 0.1 I 0.1 I 
Home language: Irish 0.25** 0.23** 0.14* 0.12• 
Home language: Irish and 
English 0.06 0.07 
Current Irish use in home 0.12* 0.11 0.06 
Period in naionra 0.03 0.04 
Gacltacht dweller ( 1 ryes) 0.09 0. 15* n.a. n.a. 
Stii1rth6ir's Irish ability 0.12* 0.12'' 0.19** 0.21 ** 
Na[onra located in school -0.29** -0.1 7** -0.12 
Number children in session -0.16* -0.13* -0.37** -0.44** 
Pupil-teacher ratio 0.02 -0.02 

R~ 0.63 0.62 0.64 0.62 
A<lj usted R: 0.60 0.61 0.60 0.60 

139 
1 J;J 



EARLY IMMERSION EDUCATION IN IRELAND 

change that can be expected in the dependent variable for an inS!rease in the independent 
variable of one standard deviation. This goes some way towards indicating the relative 
impact of each variable, though it should be noted that dichotomous variables (such as 
home language Irish) cannot in fact increase by one standard deviation: they can only 
take on the value O (for those who were not raised through Irish) or 1 (for those who 
were). 

Looking at the results of the parsimonious specification for the full sample (Column 2). it 
can be seen that the largest beta coefficient is associated '\Vith general cognitive ability -
its value of 0.42 is almost twice that of the next highest coefficient. This suggests that the 
impact of an increase in this variable is particularly strong. The next highest beta 
coefficient is the value of 0.23 on the variable indicating Irish was the main home 
language spoken to the child as a baby and toddler. Other beta coefficients are between 
0.11 and 0.17, 

The sample size is not sufficient to allow a fonnal test of whether or not the ~stimated 
relationship holds equally for Gaeltacht and Galltacht areas. However. it is possible io 
estimate the relationship separately for the Galltacht naionrai. and compare the 
coefficients with those for the overall relationship. This can give some infonnal 
indication of the extent to which Gaeltacht/Galltacht differences may be influencing the 
overall estimates. For example, one may wish to know whether the estimated coefficient 
on the number of children in a session is being influenced by the smaller session sizes 
ohserved in Gaeltacht areas (where, for other reasons, higher test scores arc also 
observed). 

Oroadly speaking. the results for Galltacht arl!as are similar to those for the full sample. 
Again, over 60% of the variance in production test scores can be explained either by the 
full set of regressors, or by the more parsimonious specification. The paltcm of beta 
coefficients found in the Galltacht area regressions is similar to that in the corresponding 
overall regressions. The main differences between the Galltacht and the overall results 
are a somewhat greater role for the variable measuring the Irish ability of Stiurthoiri in 
the Galltacht sample; a less ncgati,·e impact of school location (not significantly different 
from zero in the Galltacht); and a stronger (i.e., more negative) impact from class size. 
The latter change is the most striking one. It clearly indicates that the negative coefficient 
on class size in the overall regression i:; not simply due to the coincidence that class sizes 
tend to be smaller in Gaeltacht areas: the effect of class size on production test scores is 
found to be even greater when attention is focused solely on the Galltacht naionrai. 

7.4.4 Multi-level Modelling 
Methods for dealing with data sets combining infonnation from different k,·els or units 
of analysis have developed rapidly in recent years. Developments hU\'C been p.trticularly 
rapid in the area of educational research. where identification of effects nt child. class 
and school level can be of particular interest. Regression analyses undertaken at child­
kvel, hut including 'class-· or ·sehool-kvcr rnriahlcs, may he likely to o,·erestimatc the 
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significance of school level effects. In order to examine the sensitivity of the regression 
results reported above to such considerations, a multi-level analysis of the data was 
undertaken, using the ML3E package developed by Goldstein et al. For a full discussion 
of multi-level modelling see Goldstein (1995) and Bryk and Raudenbusch ( 1988). 

The model which is estimated is based on the parsimonious regression specification for 
the full sample. Multilevel models begin by establishing the extent of variation in the 
dependent variable at each level of analysis. This is done in column (1) of Table 7.12 
below, which shvws that just over half of the variation in production test scores was at 
nafonra-level, with the remainder being at child-level. 

Table 7.12:Multi-level model results: Full sample 

................................................................... ........ < 1 J .............................. /2) ............................................ (3) .......................... . 
Spec(flcation Null Child level 

variables 
Child and naionra-level 

variables 
rJ) (2) (3) 

Fixed 

.. Intercept ........................................................ 0.820* ..................... 0.244* .................................... 0.289* ................. . 

.. Genl!ral .Cognitive .Ability ....................................................... 0.6 l 6* .................................... 0.625 * ................. .. 

.. Parents'. Irish_ ability ................................................................ .9.:9.?~.~······ .. ········ ................... .9.:9.~~.~ ................... . 

.. Home. lan~age:.lrish ................................................................. 0.319* .................................. 0.293* ................. .. 
Cutrent Irish use 0.020 0.021 
Gaeltacht residence 0.108* 

•••••••••••••••••••••• ••••••--••.o••••••••••••••••••••••• ••••••• .. •••••••••••••• .. •••••••• .. •••••••••••••• .. •••n•••••••••• .. ••••••• .. ••••• .. ••••••••••• .. •••••• .... •••••••H••••••••••••••••••n•••••--•--• 

.. Stiutth6ir's .Irish .ability ······-······ ..................................................................................... 0.063 ..................... . 
Naionra in school -0.201 * ...................................................... , .......... -.................... , ......... ··-·············•······ .......... ,,, .............. , .............................................. . 
N children in session -0.003 ······••·••·················• .................................... -.. ··································-····· .................. " ........... , ..... , ...................................................... . 

.. Randorn __ effects .......................... ·-·············· .. ···············--· .. ····--·----·······--··················· ... · .......................................................... . 
Variance at naionra-level 0.04068 0.02616 0.0079 

•••·•••••• .. ••···•••· .. •••••H•••••••••HP••• ............ , ... ,.,_ •••••••••••• .. ••• ......... ••••••••H•••••••••••••••••••••••••••·• ............. , ••• ,, ... ••••••••••·•• .... ··••·•·•· .. ••••••••••••• .. •••••••• 

Variance at child-level 0.03451 0.02035 0.02045 

.. % .. Variance .. explained ..................................................................................................................................................... . 
Nafonra-level 35.7 80.6 

, ............................................................... ·-········· .......................... -·· ................ •, ............................ ,. ............. ,' --••H•UHh<O••··••nn•••H••··· 

Child•level 41.0 40.7 

... ~.9.f:.f!.111_Cl_[.n_i!?8...V:~!1:.!.'!!1.C.~.Cl_!:' .................. ...................... . 
Naionra-lcvcl 54. I 56.2 27.9 .......................... ., , ...................... ,. .................................... _. ······················ ······ .. ·········· .. ······························· 
Child-level 45.9 43.8 72.1 

Column ( 2) shows that child••lcvcl vnrinblcs explain over one-third of the n,riuncc in 
average test scores across naionrai. as \veil iis explaining over 40% of 1lil! \'ariauct: 
hctwccn children within naionrni. Thus, a substantial part or the differcm:c between 
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average scores for naionrai reflects differences in the characteristics of the children, such 
as their home language or general cognitive ability. Column (3) shows that naionra-levcl 
variables bring the proportion of inter-naionra variance accounted fOi up to 80%. This 
high degree of explanation of the inter-naionra variance is achieved with only four child­
level and four naionra-level variables. The coefficient estimates in the final multi-leve1 

model in column 3) are in fact very similar to those produced by the regression methods.· 
The muiti-level estimates take account of the lower degrees of freedom relevant to 
naionra-level effects (there being only 25 naionra. as against about 180 chiidren in most 
of the regression results). This results in higher standard errors, and accoW1ts for the fact 
that two of the naionra-level variables have multi-level coefficients which are not 
significantly different from zero. These results indicate the difficulty of identifying 
naionra-level effects with the current data set. The regression estimates should therefore 
be treated with some caution; but the iack of significance of some naionra-level 
coefficients in the multi-level estimates should not be interpreted as establishing finnly 
that the corresponding effects do not exist. A more realistic interpretation would be that 
they cannot be identified with a high degree of statistical precision using the current data 
set, which has only 25 naionrai. In the next section, therefore, we discuss the key 
variables identified by the regression estimates, in the light of other research findings 
from the literature. 

7 .5 DISCUSSION 
The regression analyses reported in Section 7.4 suggest that the following variables play 
a key role in influencing children's Irish achievement, as measured by the scores on the 
production test: 

General cognitive ability 
Parents· Irish ability 
Irish spoken to the child as a baby and t0ddler 
Cunent frequency of Irish use at home 
Gaeltacht location 
Stiurth6ir's Irish ability 
Naionra located in a school 
Number of children in the naionra session ( class size) 

Thus, all other things being equal, a child's proJuction score could be expected to he 
higher if he or she had an above average score in the general cognitive ability test: had at 
least one parent with moderate or high ability in Irish; had had Irish spoken to him or her 
as a baby and toddler; had at least some Irish spoken in the home currently; lived in the 
Gaeltacht; had a Stiurth6ir with a good to fluent knowledge of Irish: attended a naionra 

1Tlw simple regression coefficients on which this statement arc based arc 11//I those n.:portcd in 
Table 7.11 earlil:r: the figures in Table 7 .11 arc heta coefficients, whir.;h arc not directly 
com ramble with the estimates produced by the multi-level methods. 
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which was not located in a school: and attended a relatively small nalonra. Each of these 
factors is now discussed in turn. 

7.5.1 General Cognitive Ability 
General cognitive ability was found to be a highly significant predictor of children's 
production scores in Irish, accounting for over 13% of the total explained variance in the 
hierarchical regression. There is an enduring controversy about the relationship between 
general intelligence, language proficiency and language aptitude. Gardner (1985) has 
claimed that language aptitude is unrelated to intelligence. Carroll (1983 ), while 
accepting that intelligence and language proficiency are closely connected, argued 
against their equivalence. On the other hand, other theorists (e.g. Pimsleur and Quinn 
1971; Oller and Perkins 1978) claimed that intelligence and language proficiency are 
virtually equivalent, and that intelligence is an important component of language aptitude 
(which also includes variables such as motivation). Oller (I 979) claimed that the 
equivalence of general intelligence and language proficiency holds for both first and 
second language proficiency. Boyle (1987) argued against the theory that intelligence 
and language proficiency are indistinguishable, but he concluded that they are connected. 
Skehan (1990) found significant correlations between scores on a verbal intelligence test 
and a test of foreign language proficiency and postulated that, while basic interpersonal 
communication skills (Cwnmins 1983) may not be strongly related to general 
intelligence, cognitive academic language proficiency (CALP in Cummins's terms) i.§.. 
Genesee ( 1976) found a strong link between intelligence and the development of 
academic L2 skills such as grammar, vocabulary and reading, but not oral productive 
skills. Harris and Murtagh ( I 99 I) found that general verbal intelligence was a significant 
predictor of Irish achievement among their sample of sixth grade pupils. 

Cummins (1984) addressed the issue of whc1hcr some children might be more likely to 
experience learning difficulties in immersion than they would if attending a non­
immersion school. Since general inteliigence is predictive of success in any school 
programme, the critical question is whether lower ability students do worse in immersion 
than in ordinary schools. Citing Gcnessee (1976) and Bruck ( 1982), he argued that IQ 
measures and L 1 cognitive/academic ability arc strongly related to pupils' academic 
perfom1ancc in immersion and regular schools. but do not have a differential effect 
across school type. He claimed that low academic ability pupils did no worse in 
immersion than in non-immersion schools. 1 le concluded that: 

.. immersion programmes, properly understood and implemented, appear to 
represent an appropriate fonn of enrichment bilingual education for all 
students, m~jority and minority. learning 'disabled' and non-disabled. Such 
programmes result in additive bilingualism at no apparent cost to children ·s 
personal or acac.lemk Jeyelopment. 

Cummins 1984:177. 
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Cummins aiso argued that, while IQ scores predict academic performance in French and 
English in Canadian immersion schools, they have weaker links with French 
conversational skills. Thus, even lower ability pupils can acquire good levels of 
conversational fluency in their L2, just as they can in their LI. Similarly, Swain and 
Lapkin ( 1982), in longitudinal research on larger immersion populations also found that 
low IO students were not ultimately at a disadvantage in French immersion in terms of 
their language outcome. 

In the present study it should be noted that even children who were classified as having 
·Iov-/ general cognitive ability test scores made substantial gains in Irish comprehension 
(a\'crage scores of about 53% compared to about 73% for high ability children), 
indicating that their rate of L2 learning is slower, but not that their overall ability to learn 
the language is inadequate. since for both high and lower ability pupils this would also be 
influenced by other factors such as motivation, exposure to the language. parer.:.11 ability 
and current use in the home. It is also wo1th noting that, since general cognitive ability 
rises with age, then Stiurth6iri \\1.ll see it mediated through age (older children having 
higher ability), even though the variable age itself did not prove to be significant in the 
multivariate analyses. 

7.5.2 Parents' Irish Ability 
Parents' Irish ability accounted for almost 20% of the total explained variance in the 
children's production scores in the hierarchlcal regression. This variable accounted for a 
larger proportion of the explained variance than any other child-level variable. The multi­
level model results indicated that parcrits · Irish ability remained a si£,nificant factor in the 
m·erall production scores. 

Parents' Irish ability \\as fonnd in Tahlc 7.11 to be significantly correlated with home 
language Irish and home language Irish/English, current use of Irish in the home, number 
of siblings in Irish-medium education, and residence in the Gaeltacht. However, it is 
important to remember that the effect of parents· Irish ability shown by the multivariate 
statistics is not simply due to this correlation with other variables. such as living in the 
Gaeltacht. since in the multivariate analysis other variables are controlled for in assessing 
the impact of an individual variable. Thus, while we expect that parents' Irish ability is 
linked to residence in the Gacltacht and to speaking Irish to their child in the home. 
nevertheless. it remains significant even when those variables are controlled for hy the 
statistical analysis. 

It is trne. of course. t!1at higher parental ability in Irish is also associated \vith higher 
cuucational qualifications and higher occupational status. Research by () Riagain ( 1997) 
has indicated the link between Irish ability. educational attainment and occupational 
status. Similar links arc to be found among parents of naionra chiklren. This raises the 
issue of whether the positive influence found for parental Irish ability may reflect a 
sodo-ei_;unomic ad\'antagc for these children. Some additional analysis was undc1takcn to 
investigate this issue. A variable measuring the highest educational qualification attained 
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by either parent was constructed; two variables based on this, one indicating Leaving 
Certificate qualifications and another qualification beyond Leaving Certificate, were 
included in a hierarchical regression analysis. These additional variables were entered as 
the first of the home-level variables, in advance of parental Irish ability, in order to aliow 
maximum scope for their impact. The results indicated that these additional variables 
made no significant contribution to the explanation of production test scores, while 
parental ability in Irish remained significant. Thus, it seems that the link between 
parental Irish abiiity and children's production test scores is a genuine one. rather than a 
proxy for socio-economic advantages. 

The role of parents in immersion education has not received a great deal of attention in 
international research, which tends to focus more on class- and school-programme-level 
\'ariables than on home and community ones. However, it is \vorth remembering that in 
Canada, as in Ireland, immersion schools were, and are, most often founded at the 
suggestion and insistence of parents, rather than educators. Parents in Canada in I 977 
fonned an organisation called 'Canadian Parents for French· (CPF) with the aim of 
supporting and improving French second-language learning opportunities. This acts both 
as a pressure group and as an informational resource for parents considering immersion. 
Similarly, the initiative to form naionrai and all-Irish schools is generally parent-led also. 
Some information of the type supplied by CPF (in a booklet reviewing research for 
parents considering early immersion, and another for already-involved parents, entitled 
How to be an Immersion Parent) is made available to Irish parents by Na Nafonrai 
Gaelacha in the booklet An Ttdsmitheoir agus an Naionra (Na Naionrai Gaelacha 1994 ). 
The Welsh immersion movement also seeks to involve parents in Welsh activities and 
classes, and provides them with guidance in leaflets and booklets. 

Gibson (1984 ), in discussing the role of parents in immersion, noted that having children 
in immersion has motivated many parents to try to impro\'e their competence in the target 
language in order to be able to participate more or help children with homework. The 
link between parental ability and Irish production scores points to the value of offering 
Irish classes to parents. However, it is worth noting that such classes might be of greater 
benefit and haYe higher take-up among parents, if they were more focused on the 
language being learned and used by their children in inunersion, rather than using the 
fonnat of Irish classes offered to the general public. In this regard the ITE booklet 
B11nGhaeilge do Thuismitheoiri (Basic Irish for Parents) is suitable in that it is directed at 
the kind of Yocabulary and phrases used in the naionrai, and could form the basis of a 
course specifically for parents. In addition, it is important to encourage parem 5 to use 
thdr growing ability in Irish at every opportunity with their children, and p:actical 
suggestions about how to increase Irish use in the home would be most likely to ha\'c the 
desired effect. This issue is discussed further in Chapter 8. 

7.S.3 Home Language Irish and Home Language Irish and English 
The \'ariahlc ·only Irish spoken to child as baby and !o<ldlcr·. accounts for 16'1 o of the 
total explained \·:iriancc in the hierarchical regression. It is to he e:-.pectd that this 



EARLY IMMERSION EDUCATION IN IRELAND 

variable, which pinpoints the native Irish speakers among the test children, should 
account for a large proportion of the explained variance in production scores. Children 
whose home language was Irish did significantly better on both comprehension and 
production than children from bilingual or English-only homes, indicating that the test 
did pinpoint language skills, rather than more global test-taking skills. 

However, Table 7.10 showed that in the hierarchical regression the variable 'Irish and 
English spoken to child as baby and toddler' (otherwise described as 'home language 
Irish and English') did provide a significant contribution towards the explained variance, 
accounting for about 4% of that variance. Figure 7.3 illustrated the effect of the home 
language variable in isolation, and showed the faster progress made in production b) 
chilciren from bilingual homes than those from English-only homes. 

Overall then, home language made a significant difference in Irish production scores, 
with children from Irish-only homes_ scoring significantly higher than children from other 
home language backgrounds, while children from bilingual homes scored significantly 
higher than those from English-only homes. The children from English-only backgrounds 
reached quite a high level of Irish comprehension within a year in the naionra, and their 
score on the comprehension test did not differ significantly from the children with mixed 
English-Irish at home. Nevertheless, their progress on production was not as swift. 
Children who heard some Irish at home C:~d significantly better on the production test 
than children with only English as home language. Having at least some exposure to Irish 
at home may give children time to become comfortable \\-ith using the Irish they know, 
and enable them to move from the 'silent phase' of language learning to the stage of 
attempting to communicate with whatever words or phrases they have at their disposai. 

7.5.4 Current Irish Use in Home 
This variable was based on parents' reports of how much Irish they used with their 
children 'now', that is, after the child had spent a period in the naionra (at least 2 terms 
by the time of data collection from parents). Parents noted whether they spoke Irish 
'always' 'regularly', 'sometimes' or ·never·. While parents who had 'always· spoken 
Irish to their child prior to the naionra showed no change, there were significant increases 
in use among other parents (see Table 4.5) in their level of Irish use 'sometimes' and 
'regularly', and a decrease in those who 'never' spoke Irish to their children. The effect 
of this usage was found to contribute significantly to the explained \·ariance in the 
hierarchical regression (p<.0 14) although this variable was dropped from the 
parsimonious specification for the simultaneous regression, and was not found to be 
significant in the multi-level model. Given that the regression results control for home 
language and parental ability, it is not surprising that there should be some difficulty in 
identifying an independent effect of current Irish use on children· s production test scores. 
But taking all these together, the results point to the role of continuing home support for 
the language learned, and the importance of encouraging parents to use the Irish availahlc 
to them as often as possible 
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7.5.5 Gaeltacht 
Gaeltacht residence was found to exert a significant influence on children's production 
scores by the simultaneous regression model as well as the multi-level model. This effect 
must be interpreted separately from home language, which was examined in the variables 
already discussed, and therefore points to the influence of community use of Irish on 
children ·s production. It therefore disagrees with Egan's ( 1981 :51) finding of 'an overall 
negative correlation between the Gaeltacht. ... and the achievement of the children m 
Irish'. Hindley (1990) quotes') Conchuir's citation of this result, and claims that: 

A chapter could be written on the implications of this quotation, from 
conflicting vie\\'J)Oints, but no interpretation of it can be held to augur well 
for native Irish, whatever else one chooses to make of the position where the 
children of urban learners now speak 'better' Irish than those from a rural 
native Irish background - or arc regarded as doing so. 

Hindley ( 1990:213) 

Hindley cited this result in support of his claim that the Irish language is in tenninai 
difficulties in the Gaeltacht, but in this case the claim is based on an inadequately 
supported conclusion. Egan ·s conclusion was presented tentatively, since she was aware 
of the pilot nature of her study, which depended on a small sample and bivariate 
analy'ses which could not controi for the effect of home language. 

Instead, the present study shows that children attending naionrai in the Gaeltacht had 
significantly higher production scores in Irish than those in the Galltacht, when other 
Yariables such as general cognitive ability. home language, parental Irish ability etc. 
were controlled for. This points to a clear and significant community language effect 
which operates independently of the other variables already discussed. While Hindley's 
pvcrall conclusion of a decline in the use of Irish in the Gaeltacht may be supported by 
other sources. it is not supported here by any observed inferiority of Irish production 
scores among Gaeltacht naionra attenders. On the contrary. Gaeltacht children 
consistently out-performed Galltacht children on the measure oflrish production. 

7.5.6 Irish Competence of Stiurth6iri1 

The hierarchical regression showed that the Irish ability of Stiurth6iri accounted for 
about 9% of the total explained variance. The parsimonious simultaneous regression 
showed that the Stil'.1rth6ir's Irish competence exerted an even stronger effect in Galilacht 
naionraL This significant effect points to the centrality or the Stiurth6ir as the main 

1The Irish competence of each Sti(trlhtiir was rated by h!.'r Comhairlcoir. who was a regular visitor. 
on a five-point scale from ·lag/ag du! i bhfeabhas', ·sasuil', 'maith', 'cumas cainteoir d1khais' and 
·caintcoir d(1chais'. Sti(1rthoiri also rated their 0\,11 competence on the same scale in their 
questionnaire, and in fact there were very few differences between the self-assessment and the 
Comhairleoir assessment. I lowevcr. it was decided to use the Comhairlcoir rating for this variable, 
l'tir greater ob_iectivity. 
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source of Irish input. The regression showed that Sti(trth6irf who were native speakers, or 
who had native-speaker-like or good competence in Irish had in their naionra children 
with significantly higher production scores than those whose Irish was weak or only 
satisfactory. Overall, 18% of Stiurth6iri fall into these lower categories of Irish 
competence (and as many as 43% of Stiurth6iri Cu.ma). These results clearly point to the 
benefit to be gained by attempting to raise the standard of these Stiurth6iri at least to the 
intermediate ievel. 

The issue of teachers' language competence is not one which has attracted much research 
within the immersion literature, although there is an extensive literature on the role of 
teachers as sole input in the target language. There is. however, occasional comment on 
teachers' fluency in relation to the shortage of immersion teachers. Lapkin, Swain and 
Shapson (l 990) placed investigation of the role of the immersion teacher at the top of the 
French immersion research agenda for the nineties. Majhanovich and Gray (1992) 
focused on the importance of the practicum in immersion teacher education for primary 
level. They identified student teachers' language fluency as a major concern in their 
study, even after an initial screening to ensure that all participants 'had a sufficient 
knowledge of French to cope in a French immersion environment' (p.685). Brine and 
Shapson ( 1989) outlined a re-training course aimed at practising teachers wishing to 
move into immersion, and a major component of this was a period of 6 weeks spent in an 
entirely Francophone environment, with additional French tuition throughout a full 
academic year. In the case of the naionraL consideration could be given to adding a 
similar course in advanced Irish to the basic training for Stiurth6iri who are not native 
speakers, if possible in the Gaeltacht. 

The lack of a distinction between native-speakers or near-natives and those with a 'good' 
level of competence suggests that, for the children's production scores at least, native~ 
like competence is not essential (although highly desirable) hut that a good level ofrrish 
competence is. This is probably linked to the fact that the majority of children in the 
naionrai are at the very earliest stages of learning Irish, requiring large amounts of input 
which is comprehensible. contextualised, appropriate and accurate. Such learners need a 
fluent Stiurth6ir who is sufficiently confident in her Irish to speak it confidently and 
freely to them, rather than hesitantly or reluctantly. Thus, it would be beneficial if this 
intermediate level of Irish competence were considered the required minimum 
competence level for those setting up naionrai, and if already practising Stiurth6iri were 
given every encouragement to improve their standard at least to this level, and preferably 
beyond it. 

The Irish ability of the naionra assistants also requires greater consideration in order to 
improve the profile of competence among this group. While it may be difficult to find 
assistants in a particular locality who meet the other criteria for pre-school education anJ 
have a good standard of lrish, it is clear that the role of Stiurth6iri and their assistants as 
the main providers of Irish input lo a large proportion of children requires that Irish 
wmpetence he given a high priority in selecting naionra personnel. Potential Stiurthoiri 
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or assistants who do not have sufficient fluency :n the language should be helped to 
improv'! their Irish competence in their training course before beginning operation. Given 
the centrality of the Stiurth6ir's i1ucncy in fulfiliing the objectives of the naionra, An 
Comhchoiste Reamhscolafochta may need to consider postponing official recognition of 
those Stiurth6irf whose Irish docs not meet this minimum standard. 

7.5.7 Location 
The multivariate analyses indicated that location exerts a significant influence on 
children's progress in the nafonra. since children attending a nafonra in a school (either 
an ordinary or an all-Irish school) scored lower on average on the production test than 
those attending a home or hall-based nafonra. School location emerged as a negative 
influence on children ·s production scores in the hierarchical regression, the simultaneous 
regression on the full specification and in the multi-level model (in which analyses other 
variables such as class size were controlled for). These results raise interesting questions 
about the nature of the association between location in a school, nafonra efficacy and 
children ·s test results. It may he that locating a naionra in a school influences the nature 
of the activity in the naionra. for example. for practical reasons such as noise reduction 
or administrative convenience, or that young children are less comfortable in the formal 
atmosphere of a school. The data set gathered here is not well suited to further analysis 
of these questions, but points to their possible importance. 

Some relevant evidence on the general effects of location in a school for pre-school 
efficacy is provided by Osborn and Milbank's (1987) study. They also noted that school­
hased play-groups were among the least effective pre-school locations in their sample. In 
their study of a range of prc-schooi provision in Britain they found that the relative 
advantage of home-based play-groups was related to their small size, and that conversely. 
the poorer perfonnance of children from pre-schools in schools was linked to their larger 
size. 1 lowcver, in this study of the naionrai. the significant negati\·e effect of school 
location holds e\·en when class size is controlled for in the multivariate analyses. 

O:..born and Milbank found that children in local authority nursery classes. located in 
primary schools which cater for children aged 5 and over, performed about on a par with 
children who did not attend any fonn of pre-school. and in the follow-up study were 
indistinguishable. However, children who attended Local Education Authority nursery 
schools, which are in self-contained nursery premises ( catering only for very young 
children) and staffed by teachers with nursery or primary school qualifications. had 
enhanced perfonname compared to children in nursery classes (located in primary 
schools) and non-attenders. They postulated that pre-school education within a primary 
school resembles infant reception classes in some respects. and cite as evidence for this 
the finding that child-adult ratios of more than I 0: 1 occurred in owr n third of these 
groups based within primary schools. compared with only )% in specialist nursery 
schools. They concluded: 
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We suggest on the basis of these results that some children in our sample were 
attending nursery classes that were run more on the line of an infant reception 
class than a class in a nursery school. 

Osborn and Milbank ( 1987 :219) 

It may also be the case that a school classroom. \\1th its functional furniture and larger 
space, may be intimidating to young children, and the added hustle and bustle of a 
number of older pupils' comings and goings may also be unsettling or threatening to prew 
schoolers. It is possible that the location effect also arises from an interaction with 
teaching style. School location may influence teaching style simply by association. with a 
tendency to emulate the more fonnal style of older classes ,vithin the naionra. and a 
desire to reduce noise levels or freedom of movement in order not to impinge on the 
learning environment of the older pupils. On the other hand, it is possible that the school 
classroom and materials may allow more activities and options for individual play, with a 
consequent decrease in the amount of Irish input available to all children at all times. 
This effect has been discussed in Chapter 5 under the heading of ·daily activities·. 

Sylva et al. ( 1980: 130) noted the evidence that the nature of an institution has a direct 
impact on the behaviour of the children inside it with children· s behaviour mirroring the 
organisation of the pre-school centre. They noted that, in their study, home-based playw 
groups or-:..rated like extensions of the home. while nursery classes in primary schools 
operated more like 'proper· school classes. Overall, they observed that children in the 
pre-schools they studied spent only about 5% of their time in dialogue with an adult, and 
only about 15% of their time in conversation with another child. They argue that this 
scarcity of dialogue is not due to poor conversational skills at this age. but due to 
limitations imposed by the setting and size of the group: 

The typical pre-school docs not nurture <lialoguc. \\'hcrcas other (sec the \\'lirk 
of Gan·ey. 1977) out-of-home settings do. Such 'dialogue inducing' settings 
arc small. quiet rooms. with t\\'o or three children in them. and furnished like 
a home rather than a school. 

Sylrn. Roy and Painter ( 1980:82) 

Thus. they argue that type of setting as well as number of children in the group affects 
the frequency and richness of the language used by chi ldrcn in the pre-school. This is of 
great relevance to the naionrai. since a central aim is the fostering of L2 skills. Further 
qualitati\·c work is now heing undcrlaken (llkkcy. in preparation) to e,aluatc the 
frequency and type of language used in a sub-sample of naionrai. 

Osborn and Jlv1ilbank also claimed that nursery teachers in primary schools arc frequently 
ac<.:orded lower status than teachers of infant children and may be less well resourced. 
with consequent lower morale for these teachers thnn nursery li.'.achers who operate 
independently or in nursery schools. l lov,:e\'er. it is unlikelr that school-based naionrai 
would have signi licantly inferior resourcing. than non-school-hased ones. Nc,·crthcless. it 
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ma~ be that comparison with the position and resourcing of primary schools and teachers 
has a negative effect on the morale or Sti(1rth6iri who arc based in sch0ols, but have to 
operate independently of them. On the other hand, it might have been expected that 
school location would counteract the isolation experienced by many Stiurth6iri 
(discussed in Chapter 5). However, if this is the case, it does not appear to translate into 
higher scores for the children attending these naionrai. 

It must be remembered that the effect or location noted here was based on a small sample 
of naionraf (N=25, school-based nafonrai N:=:J 0) in which 225 children were tested. 
Therefore, the conclusions for location effects must remain tentative. However, the fact 
that this finding supports Egan's earlier result of lower Irish scores from children in 
school-based naionraL and is also supported by Osborn and Milbanl<'s larger study and 
observations by Sylva et al. ( 1980) pro\'ides some external corroboration. There is a clear 
need to further monitor the effect of location in a school or children's success in the 
naionrai in future research. In the meantime. it is recommended that naionrai located in 
schools attempt to make their setting and interaction-styles as home-like or intimate as 
possible, and resist the influence of the surrounding school environment. Sylva et al. 
( 1980) noted that it is possible for larger pre-school centres to create an atmosphere of 
intimacy. but 'this foat requires careful planning of programme and arranging of space· 
(p. 165). On the basis of the present study. it is also suggested that the possible advantage 
for Irish acquisition afforded by a home- or hall-based location be home in mind in 
promoting the setting up of new nafonrai. This may require some monitoring and re­
evaluation of a recent policy change by An Comhchoistc Rcambscolaiochta to encourage 
new naionraf to choose public ,·cnuc-; (such as schools and halls) rather than private 
homes. This policy aims to highlight the role or the nninnra in the community and help 
maintain its continuity, but dLcouraging home-based naionrai would appear, on the basis 
or these results. to lead to a regrettable decline in one of the most appropriate settings for 
young children's learning. and a possible increase in ,,hat may, on the face of this 
eddcnce. be a less appropriate setting ror naionrai. It is recognised that the 
implementation of the Child Care Act may make the establishment of naionraf in private 
homes and other ,·enucs which arc not purpllsc-built snmcwhat more difficuh. given the 
need to satisfy regulations regarding lire and safoty. for example. llowevcr. these results 
j)()int in general to the value of' locating naionrai in non-school en\'ironmcnts where 
possible, and if naionrai arc located in schools. to the need t(l operate them in as informal 
(11' home-like a fashion as possible. 

7.5.8 Class Size and Pupil-Teacher Ratio 
The regression results suggested that nYcrall class size e>,;crtc<l a sig.nific.1 it effect on 
children's production scores. while the pupil-teacher ratio did not The negati,·c effect of 
class si1.c \\as ftmnd to he greatest in the Cialltacht. where nwst large naionrai are 
clustered. lhc multi-le\'el results s11ggcst th;1t the (\\ era! I result must be treated with some 
caution, though it seems likely that ot least 11 ithi1t thl' (iulltoc/11. larger naionrai tend to 
depress childrcn·s Irish prod11ctio11 scores. The Censll'i results ( rable 2.2) sho\\'ed that 
nn-r a third or naionrai ( .H) .. V' n) had I(, nr mnrt" children. 1 n th-: light or the findiugs on 
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the effects of class size, it would appear to be worthwhile to reduce the nwnbcr of large 
naionrai where possible, and to aim to keep naionraf below a maximum of 15 children. 

There have been many reasons suggested for the negative effect of class size operating 
independently of pupil-teacher ratio. Howes, Phillips and Whitebrook ( 1990), in a large 
study of children in a range of day-care situations, found that group size was negatively 
associated \vith developmentally appropriate activities; they found that children in groups 
larger than 18 experienced lower levels of appropriate care-giving and developmentally 
appropriate activities than children in smaller groups. Only 46% of their sample in 
groups larger than 18 were rated as receiving 'good' or 'very good' care-giving and only 
16% were judged to engage in ·good' or 'very good' developmentally appropriate 
activities. Conversely, these figures for children in groups smaller than 18 were 73% for 
care-giving and 74% for appropriate activities. This significant link between smaller 
groups and the provision of developmentally appropriate activities was explained by the 
authors as evidence of the ability of teachers of smaller groups to individualise care, 
allow children to mon~ around more freely, and maintain an orderliness which allows 
children not to be interrupted as they engaged in activities. Sylva el al. ( 1980) also noted 
that children in smaller groups engaged in more challenging activities and had more 
social interaction than those in larger groups. They observed that the intimacy which 
fosters social interaction and challenging activities is easier to achieve v,:ith fe,ver 
children on the roll. 

While it is clearly a worthwhile objective to keep naionra size and ratios small, it is 
worth noting, to emphasise the value of pre-schooling in general. that many of the 56% 
( Dept. of Education Statistics 1992-1993 :3) of all fow·-year-olds who start school at the 
optional agr! of 4 years are in classes of more than 30 children to one adult. and the ratio 
in Junior Infants in some ordinary and all-Irish schools is the maximum of 35:l. 
Educational statistics for the year 1992-1993 show that 49% of children in Jw1ior Infants 
and 54% of children in Senior Infants in that year were in classes of 30 or more. Perhaps 
even more relevant to the comparison with pre-schools in general is the fact that only 6% 
of JW1ior Infants classes in this period had fewer than 19 children. and only 5% of Senior 
Infants. (For some discussion of the lack of continuity of provision between pre-schools 
and schools in Ireland see 6 Murchu 1984-5: Gilligan 1991: and I faycs 1992). This issue 
will be considered in the concluding chapter. 

Blatchford and Mortimore (1994) list a number of processes which they belie\'e may 
explain the link between smailcr classes lilr young children and better educational 
outcome. Among those they list. which appear to he relevant to the naionrai, arc: 

l. Individualisation. (Galton el al. 1980, Shapson et al. 1980, Pate-Bain et ul. 1992) 
2. Better quality of teaching. Just as Howes et al. ( 1990) found that smaller classes 

were associated with better provision of developmentally appropriate activities. so 
too did Glass et al. ( 1982) find that smaller classes were associated with better use 
of teaching material<;, classroom organisation, \·ariety and imagination in acth·itics 
and pupil assessment. 
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3. Better management of behaviour. (Campbell and Neill I 992) 
4. Better pupil and teacher morale. Robinson and Wittebols ( I 986) found that pupils 

in smaller classes had more positive attitudes, especially in kindergarten to grade 3 
classes. Turner (1990) claimed that pupils' self-esteem can be enhanced more 
effectively in smaller classes than in larger ones. Glass and Smith ( 1979) found 
that teacher morale was higher in smaller classes. 

5. Improved pupil-pupil relations. Smaller classes are linked to less aggression and 
more co-operation between pupils (Bain and Achilles I 986 ). 

6. More time and space for the planning and organisation of activities (Clarke 1981 ). 

Most of the research on class size comments on or manipulates pupil-teacher ratios also. 
In discussing such ratios, Lewis ( 1993) argues that the ratio of pupils to teachers should 
ideally be no larger than IO to l. Indeed, Howes et al. ( 1990) noted that in their study 
'the California standard of 8: I for pre-schoolers was associated with higher levels of 
appropriate care-giving than the FIDCR 9: I standard' (p.23). They argue, therefore, that 
decreasing PTR even by one child can make a difference to the quality of child-care 
provided. They found that only 42% of their sampled children in groups with PTRs of 
more than 8: l received care~giving rated as 'good' or 'very good', while only 12% of 
such children were engaged in 'good' (and none received 'very good') developmentally 
appropriate activities. Sylva et al. (1980) also found that their results supported the 
principle of 'the more adults, the better·. 

However, PTR was found not to be a significant variabie in the hierarchical regression in 
this study and it was therefore excluded from the parsimonious specification of the 
simultaneous regression and the multi-level model. The conclusion drawn from this 
analysis is that manipulating PTR is not sufficient to provide children in large groups 
with similar access to an adult as those in a small group. since there appears to be an 
ov1:rall effect for dass size, regardless of PTR. 

Over a fifth (22.5%) of all naionrai in the I 993 Census had ratios of more than 10 
children per adult and almost a third (30.5%) of Galltacht naionrai (with a second adult 
on call for emergencies). though insurance requirements now necessitate a ratio of no 
more than I 0: l. The Child Care Act now also stipulates a maximum class size of 20 and 
a maximum ratio of 10 children per adult for sessional care. with a second adult available 
on the premises. However, from the point of vic"v of naionra objectives, .it would appear 
to be n more effective strategy to aim to keep class sizes below at least 15, than to 
attempt to dcaease the pupil-teacher ratio alone, since PTR docs not appear to counteract 
the negati\'c effect of class size. which persists even ,vhen the ratio is controlled for in 
the statistical tests. The STAR project (Achilles et al. 1993) also found that improving 
PTR did not overcome the effect of larger class size in their group of children from 
kindergarten up to age 8. They found that children in groups of 13-17 did significantly 
better at reading and mathematics than children in regular classes of 22-25, or children in 
a regular class (22-25) who also had a full-time teacher's assistant. Similarly, Sylva et al. 
( 1980: 165) wnclude<l that ·the child under five thrives in small groups', where there is 
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less general hubbub, allowing children to focus on their play. While the international 
research on class size is not unambiguous, there is new evidence that, in the early years 
in particular, and for children with lower academic ability, small classes significantly 
improve later achievement in reading and mathemati s. In the naionra, as was already 
discussed, a further complication is that the Irish competence of the Assistant may not be 
sufficient to allow this person to interact comfortably in Irish with the children, resulting 
most probably in decreased or inappropriate input to children who rely on this adult's 
competence to offset the effect of the large group in which they find themselves. 

7.6 SUMMARY AND CONCLUSIONS 
This chapter began by comparing some of the results of this study with Egan's ( 1981) 
study of the naionraf. However, it was emphasised that the results or this bivariate 
analysis were inconclusive, and that fuller investigation of these effects required 
multivariate analysis, which takes accow11 of the relationship between predictor 
variables. The follo"\\fog variables were found to play a key role in influencing children's 
achievement of the Irish production test: 

general cognitive ability. p'.m~nts· Irish ability. home language Irish. current 
frequency of Irish use in the home. Gaeltacht location. Irish ability of 
Stiurth6iri, naionra located in school and number or children per session. 

These variables were discussed in turn. Higher general cognitive ability is likely to speed 
children ·s progress in production in their L2. but lower ability children do still make 
significant gains in comprehension in their period in the m,fonra. Parents' lrish ability 
affects the choice of language in the home, and is also linked to parents' socio-economic 
stntus and educational level, hut it was found to have a significant effect alone. even 
when other variables were controlled for. The effect of having Irish a~ home language 
pinpoints the native Irish speakers among the children. but there was also evidence ()fan 
adrnntage for children from bilingual homes in production nnd co111prci1ension results. 
The eff cct of current frequency of Irish use in the home points to the need to encourage 
parents to support their child's Irish ncquisition in the naionra as mm:h as they can. 
through increasing their Irish use at home. The positive effect of Gaeltacht location. 
when other variables such as home language are controlled for, indicates the abiding 
influence of community use of the language. The influence of the Irish competence of 
Stii1rth6iri on the children's production scores highlights the need to bring all Sti urth6iri 
and their assistant& to at kast an intermediate level of Irish competence as the required 
minimum. and preferably to higher levels of competence. The negative i.::ffcct of st:hool 
location on children·~ Irish production scores suggests that consideration be given to the 
possihle advantages afforded by other locations in the setting up of new naionrai. as well 
as consideration of ways to make school-based naionrai more intimate hoth in 
appearance and in practice when no other, enue is an1ilahlc. Finally. the negath'c effect 
of c:lass size indicatcs that this factor cannot be overcome simply hy inc.:reasing the 
number of adults in the class, but that iJl.:ully, consideration shuulJ be gin:11 to kl.:cping 
naionra size small. 
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Chapter 8 

Summary and Conclusions 

8.1 INTRODllCTrON 
This chapter initially reviews each chapter of this ~tudy, and summarises some of the 
principal findings. Sections 8.9 onward discuss these findings in relation to the future 
operation of the naionrai, with suggestions for facilitating their success. Section 8.9 looks 
at the needs of parents in relation to their children's attendance at naionrai and Section 
8.10 focuses on the role of the Stiurt:h6ir. St;ction 8.11 examines the priorities for future 
development of the naionrai, looking at the role in the optimal functioning of the naionrai 
of the parents, the Stiurth6iri and An Comhchoiste Reamhscolaiochta, and also 
considering the operation of the naionrai in the context of the work of other 
organisations. Section 8.12 considers the future impact of some social and legal changes 
on naionrai and Section 8.13 notes research projects which would be of benefit. Section 
8.14 presents some of the conclusions of this study. 

This report makes clear that children attending naionrai in Ire.and are, in general, given 
access to a ,vidc range of age-appropriate and stimulating activities in a supportive 
environment. In the majority of cases they are given their first exposure to Irish as their 
L2. and the progress they make in Irish comprehension and production in the naionrai 
bears witness to the commitment and diligence of their Stiurth6iri. Parents are also 
shown to be supportive of their children '.s Irish acquisition and rep0rt that they use Irish 
more frequently in their home after their child has begun attending a mionra. Overall, it 
appears that the naionrai provide a valuable service to children whose parents wish them 
to acquire or develop further their Irish competence at an early age, and they do so while 
providing an environment and activities which also aim to stimulate children's cognitive, 
social and emotional dcvcl0pmcnt. This option of immersion pre-schooling is regrettably 
not availahlc to nll children whose parents would ch0ose it for them, but future 
investment in the naionra scrvict: could allow more children to attend high quality early 
immersion, and would allow the committed wo,·kcrs involved in this service to <:ontinue 
and to develop their skills in the context of greater support from state education and Irish 
lan:iuagc hodics. 

' 1 l,), l 
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8.2 PRE·SCHOOLING IN IRELAND AND EARLY IMMERSION (CHAPTER 1) 
Chapter I showed that there is a strong demand for pre-schooling services in the state, 
arising from societal changes such as the increased participation of women in the 
workforce, and a greater public awareness of the benefits of pre-schooling. However, the 
services currently provided for the majority of children are privately organised and 
funded, with relatively little state input in terms of planning or monitoring of standards. 
Recent changes in legislation will help to clarify the situation, but are unlikely to alter it 
fundamentally. 

The success of immersion programmes internationally supports the parent-led demand 
for Irish-medium pre-schooling and primary schooling. The pedagogical approach 
advocated for the nafonrai emphasises the importance of play, with a range of 
developmentally appropriate activities which are accompanied always by the Irish needed 
to describe the child's needs, wants and actions. The philosophy underlying the nai onrai 
is, therefore, that the child's overall social, cognitive, motor, and personal skills should 
be promoted while they are being helped to acquire Irish. English is the home language 
for the majority of children attending nafonrai, and they are therefore at the very earliest 
stages of L2 acquisition. However, there are also children who have some exposure to 
Irish in their homes, and others who speak only Irish at home, bot'1 in the Gaeltacht and 
Galltacht, and for these children the naionrai need to provide enrichment of their first 
language, at a level "vhlch is appropriate to their differing levels of Irish competence. 

International research points to as many differences as similarities behveen the 
experience of immersion in different countries. However, it would be of b,:nefit to build 
on the sir.iilarities that do exist in order to gain further from the experience of countries 
<:mch as New Zealand and Catalonia, as well as Canada and Wales, in attempting to meet 
the needs of children, parents and teachers in Irish-medium pre-schools and schools. To 
this end, there is a need to foster communication \v:ith other early immersion systems, as 
well as local links between Irish-medium pre-schools and schools. Many of the problems 
facing early immersion in Ireland are experier1ced elsewhere, such as the training and in­
service needs of teachers, the difficulty in finding appropriate teaching materials, and 
strategies for including parents. Continued communication with other systems, 
particularly those within the European Union, could increase the effectiveness of the 
solutions proposed. 

8.3 CENSUS OF THE NAiONRAi (CHAPTER 2) 
The Census of the naionrai shov,;ed that about 2,600 children attentlcd 190 naionra 
sessions in the year 1992-93. run by 174 Stiurth6irf (some of whom operated more than 
one session per day) and 90 assistants. Most naionrai were located in halls and other 
public buildings, with a little over a quarter in private homes. and a quarter in schools. 
/\!most two-thirds o/" all naionrai in the year 1992-93 had 15 children or fewer. hut the 
remaining third had 16 children or more. About three-quarters had pupil-teacher ratios or 
up to IO children per adult at that time. and the remainder had ratios of more than ten 
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children per adult (with a second adult on call in case of emergencies, a system which is 
now no longer possible due to a change in insurance requirements. In addition, the 
implementation of the Child Care Act now requires a maximum ratio of ten children to 
each adult, with a second adult on the premises). 

The Census showed that the majority of children attending the nafonrai were from 
English-onl. homes, while only about a quarter of Gaeltacht children were reported to 
come from Irish-only homes. Approximately one-third of Gaeltacht children attending 
naionrai and one-sixth of Galltacht children were judged by Stiurth6iri to come from 
homes in which both English and Irish were used. 

After about t\\'O terms in the naionra for the majority of children (and up to 5 terms for 
19% who were spending a second year in the naionra), Stiurth6iri estimated the Irish 
skills of over 2,000 children in the naionra Census. They reported (Table 2.6) that 14% 
of naionra children in the Galltacht and 41 % of naionra children in the Gaeltacht had at 
least a 'good competence' in Irish; almost half of Gal!tacht naionra children, and almost 

· a third of Gaeltacht naionra children could produce only some Irish phrases. Most of the 
rer.-iaining third of Galltacht nafonra children could produce only a few Irish words, and a 
minority had only comprehension of Irish. 

The aims of this study included an assessment of the achievement in Irish comprehension 
and prod.uction of a sample of 225 children and the major factors which influenced that 
achievement. Other aims were an analysis of the profile of naionra parents from their 
questionnaire, and an evaluation of the needs and strategies of Stiurth6iri. 

8.4 THE PROFILE OF NAiONRA PARENTS (CHAPTER 3} 
Parents are recognised as playing a pivotal role in reYitalisation movements, in initiating 
immersion programmes and in Lxtending use of the target language. Question,'1aires from 
oYer l,800 households pro\·ided demographic inforraation on both parents 1,1,here 
appropriate, their occupational groupings and educational levels, and their Irish 
competence and language background. About a quarter of respondents were living in the 
Gacltacht, and the remainder in the Galltacht. 

Most Galltacht parents with children attending a nafonra reside in urban areas, while the 
majority of Gaeltacht naio11ra parents reside in rural areas. as might be expected. Almost 
half of nafonrn mothers work outsirlc of the home (either full time or part-time) which is 
twice a~ high as the proporti"n of working mothers among a sample representative of the 
general population of mothers of young children ( as represented by the relevant sub­
group of the ESRI I 987 national survey). Doth fathers and mothers who choose to send 
their child to a Galhacht naionra arc m0rc likely to have a non-manual occupation or be 
sclf-cmploycd than the Gacltacht or general population of fathers and mothers. Nafonra 
parents are significantly more likely to work in the profcssionaJ/mmmgerial or higher 
civil :;l'r,il(~ sector th:111 the 1:sRI sample ()fparcn s of pre-school children in the general 
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population, indicating that parents in higher occupational status groupings are more 
likely to send their child to a naionra. Nevertheless, up to a third of naionra fathers, and 
almost a quarter of naionra mothers are in manual occupations outside of farming. 

Educational data also show that significantly more naionra parents than parents of pre­
school children in the general population have a Leaving Certificate qualification, and 
more naionra parents have a third-level education. Thus, more highly educated parents 
are significantly better represented among those choosing to send their child to a naionra 
than among the general population of parents. However, th~y are not simply an educated 
elite, since over a quarter of naionra mothers and two-fifths of naionra fathers had not 
reached their Leaving Certificate. 

High levels of competence in Irish are significantly more frequent among naionra parents 
than among the general population of adults represented by the !TE (1993) language 
survey. Galltacht parents who choose to send their child to a naionra are somewhat more 
likely than the general population to have a good or native-like ability in Irish 
themselves. However, those with moderate or high Irish ability are still in a minority of 
about a quarter overall among naionra parents (only about one-sixth of naionra parents in 
the Galltacht have moderate to high ability in Irish, and over half of Gaeltacht naionra 
parents). Over a third of Galltacht naionra parents and one-fifth of Gaeltacht naionra 
parents had weak-moderate competence in Irish at best (could participate in 'parts of 
conversations' in Irish) while almost half of Galltacht naionra parents and one-lifth of 
Gaeltacht naionra parents had either weak Irish competence or none at all. Thus, the 
overwhelming majority of Galltacht parents who chose a naionra for their child had 
weak-moderate, weak or no Irish ability, indicating that even parents who do not have 
high levels of Irish competence themselves view attendance at a naionra as a worthwhile 
and valuable experience for their children. 

A majority of Galltacht naion.,a parents grew up in homes where no Irish was used, while 
only about a third of Gaeltacht naionra parents \Vere from homes where Irish had always 
been used. Overall, more than half of naionra parents thcmselws grew up in homes 
where only English was spoken. Most Galltacht naionra parents had attended English­
medium primary and secondary schools, while the majority of Gaeltacht naionra parents 
had attended Irish-medium or part-Irish-mediwn primary schools, though this proportion 
dropped for secondary educat:on to about two-fifths. The majority of Gaeltacht naionra 
parents and about two-fifths of Galltacht naionra parents wished lo send their own child 
to <11 all-Irish primary school, while another quarter of each group would opt for schools 
where more than one subject was taught through Irish. 

8.5 Tm: P.\RENTS AND THE NAiONR.~.j (CHAPTER 4) 
l'an:nts· reasons for choosing a naitlllra for their child. anJ their contact with thl' naiunra 
were irn·cstigatcd in Chapter 4. Most parents chose to send their child to a naionra for a 
rnmhination of languagl! and educational reasons. hut over a fifth of <.ialltacht naionra 
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parents decided on language grounds only ( compared to about a tenth of Gaeltacht 
nafonra parents), and a fifth of all parents decided on •a nafonra for non­
language/educational reasons only. Most parents thought that Irish-medium pre-schooling 
was very important for a child whose parents were considering sending him/her to an 
Irish-medium primary school. 

Parents reported that only about l % of Galltacht children and iess than a quarter of 
Gaeltacht children attending a nafonra had Irish as their only home language, although 
about another sixth of Galltacht and two-fifths of Gaeltacht children in the nafonra had 
heard English and Irish in their homes. Parents reported that less than a third of the 
Gaeltacht nafonra children were at least able for a conversation in Irish before they began 
attending the naionra, indkating that in the mixed language homes, many chilciren did 
not get e1,ough exposure to Irish to be able to use the language productively. 

Parents were overwhelmingly satisfied \Vith their decision to send their child to a 
naionra, and the majority of children were reported to be happy there. More than half of 
all parents found that children began to use Irish \Vords, rhymes or songs at home on a 
regular basis, and Gaeltacht parents in particular noted an increase in Irish conversation 
by their child. This increase in the children ·s Irish use at home was reflected in 
substantial increases in parents· O\\TI use. Parents were three times more likely to use 
Irish regularly with their child after the child began attending the naionra than they had 
been before attendance, and there was a very significant decrease in those who never 
spoke Irish to their children at home. 

Naionra parents in English-only or bilingual households in general reported low 
involvement in Irish language activities such as listening to Raidi6 na Gaeltachta. or 
watching An Nuacht. reading Irish-language columns in national papers. or reading Irish 
story-books to their children. Less than a fifth of Galltacht naionra parents had 
participated in Irish classes, Irish social events or Irish cultural acth'ities, which may, in 
some part, be due to the lack of availability or accessibility of such activities and events. 
as well as to 'life-cycle' factors. since organising attendance at such activities can be 
particularly difficult for parents of young children. 

Parents· involvement in the naionra was in general fairly low. and this is likely to be 
linked to low Irish competence in a large proportion. as well as to the other family and 
work commitments of parents. Only about half of parents reported that they or their 
partner had attended an introductory mceting ahout lhc work of the naionra. The main 
contact for parents \Vas dropping off and collecting the child each day, and in checking 
on thl' child's progress at least monthly. The majority of parents never used naionra 
bmiks or tapes at home. Parents outlined their requirements to improve their contact with 
the nah1nra and U'ic M Irish at Imme. an<l these \\ ill he discussed further hclow. 
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8.6 SURVEY OF STIURTHOIRI ( CHAPTER 5) 
The survey of Stiurthoiri elicited information on the organisation of naionrai, and details 
on the qualifications, experience and Irish competence of the Stiurth6iri. The information 
on fees supplied indicated that almost a third of all naionrai receive subsidies from 
Udaras na Gacltacht~. Fees per child for most of the~e naionrai were less than £5 per 
week, while for unsubsidised naionrai the weekly fees were on average £8 per week. 

Stiu.rth6iri come from a range of backgrounds, and up to a sixth are qualified as teachers, 
but the majority rely on the preparatory training course organised by An Comhchoiste 
Reamhscolaiochta for professional training. About half of Stiurth6iri had between five 
and ten years' experience, and another quarter had more than 11 years' experience, 
indicating quite a low attrition rate. More than half of all Stiurth6iri had native- or near­
native-speaker Irish ability, but almost one-fifth had Irish which was described as 
'satisfactory' at best by Comhairlcoiri. Over two-fifths of the Assistants (Stiurth6iri 
Cunta) were reported to have 'weak' or, at best, 'satisfactory' Irish. 

Stiurth6iri appear, in general. to he a highly committed group, with a large proportion 
attending in-service courses frequently. They evinced a high level of interest in practical 
courses, but also in broader areas such as health issues and psychology. What is most 
desired by Stiurth6iri is the opportunity to visit other naionrai, and assistance to purchase 
new equipment. Up to a quarter of Stiurth6iri were dissatisfied with the level of contact 
,vith their local primary schools, although there was higher satisfaction with the contact 
with local all-Irish schools. A majority of Stiu.rth6irf reported that they would welcome 
parents who wished to help in the naionra. 

In tem1s of organisation of work, most Stiu.rth6iri reported that they had a weekly and 
term plan. but less than half had a yearly plan. The activities most commonly available to 
each child every day in the final term were reported to be: home comer, jigsa,vs and 
building blocks. The average child engaged in story-telling and group games every day in 
fewer than half of all naionrai. Comhairleoiri judged that a sixth of naionrai offered an 
excellent choice and organisation of activitie'>, and the majority were at least considered 
'good', but about one-tenth had a poor range of activities, and up to a fifth were judged 
to be makfr1g poor use of activities to reinforce language use. Overall, Comhairleoiri 
indicated that about 20% of Stiurth6iri were performing excellently, and 70% well or 
satisfactorily. with only about I 0% perfom1ing weakly. 

8.7 MEASURING IRISII ACHIEVEl\-11<:NT IN THE NAiONRA (CHAPTER 6) 
Tests were developed to assess the Irish achievement of children in the nafonrai. These 
comprised tests of Irish comprehension. production and imitation. In addition, a test of 
general cognitive ability was devised. From the total population of children in the census 
of nafonrai in February l 993 a sample of 225 children was drawn. and this sample was 
,vi.::ightcd to ensure that it was representative of all naionrai and children in this 
population. These tests were considered lo be valid and reliable instruments. 
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SUMMARY AND CONCLUSIONS 

Mastery scores showed that almost all children were judged to have made at least 
minimal progress in Irish comprehension, whiie about half had made significant progress. 
Production scores were lower, with over half of the sample making at least minimal 
progress on this test, and less than a sixth making substantial progress. Overall scores on 
these tests shov,.red the expected pattern of development, with the sampled children's Irish 
comprehension and imitation scores in advance of their Irish production. Home language 
also influenced scores in the expected direction, with a clear superiority of scores for 
children from Irish-only homes over those from homes where English and Irish were 
spoken, who in turn had higher scores than children from English~only homes. 

8.8 STATISTICAL ANALYSIS OF INFLUENCES 

ON (RISH ACHIEVEMENT (CHAPTr..R 7) 
Bivariate analysis indicated a number of factors which influenced test results. For 
example, such analyses " wed that older children and those with higher general 
cognitive ability s,· ·es had significantly higher Irish production score~. Bivariate 
analyses also shov, ~d that residence in the Gaeltacht favourably influenced Irish 
product:.)n scores, and that use of Irish in the home resulted in higher Irish production 
scores (with children from all-Irish homes having an advantage over children from 
bilingual homes, who in turn, had an advantage over children from English-only homes). 
This effect of home language interacted with Gaeltacht residence, with Gaeltacht 
children scoring higher in each case than children from language-equivalent homes in the 
Galltacht. 

Looking at naionra-level factors. bivariate analyses indicated that, where Stiurth6irf had 
native or near-native Irish competence, children had higher comprehension scores. It was 
also found that children in naionrai located in private homes and halls had significantly 
higher Irish production scores than those located in schools, and children in nafonrai with 
15 children or fewer also had higher Irish production scores than those in larger nafonrai. 
Bivariate analyses shmved no significant effect on Irish scores for children in naionrni 
with 10\ver pupil-teacher ratios. 

However. such analyses look at the effect of only one variable on the Irish scores at a 
time, whereas more sophisticated statistical analyses can take a number of variables into 
account at the same time. Multivariate analyses showed that the most reliably influential 
factors, when interactions between different factors were taken into account, could be 
divided into different groups, at child-. home- and nafonra-level. Most of the e,~p!ained 
variance was accounted for at child- and home- level, with naionra-level variables 
accounting for about a third of the explained variance. These multivariate analyses 
showed that. all other things being equal. a child's Irish production score could he 
expected to he higher if he or she had: 

• an ahove an~rage score in the General Cognitive Ahility test: 
• at least one parent with moderate or high :, hility in Irish: 
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• had Irish spoken to him or her as a baby and toddler: 
• at least some Irish used currently in his or her home; 
• lived in the Gaeltacht; 
• had a Stiurth6ir with a good to fluent knowledge of Irish; 
• attended a nafonra which was not located in a school; and 
• attended a relatively small naionra. 

8.9 ASSISTING PARENTAL INVOLVEMENT 
Clark (1989:5 5) noted that the lenn 'parental in vol vernenf may he used to describe very 
different levels of participation in pre-school education, ranging from non-participation, 
through support without involvement. to participation in the work of the unit either 
directly in the unit or at home, through partnership in management and control of the pre­
school unit. Intervention studies have shO\vn the efficacy of involving parents in 
promoting first language skills, usually through some targeted daily activities like reading 
to children and playing with them in the home, for a minimum time each day. In the case 
of the naionrai, the statistical results.show that it is the parents who are supplying Irish 
input to their children who are best supporting the children· s Irish acquisition in the 
naionra, and it would be beneficial to involve all parents in some Irish use at home to this 
end. Some strategies for achieving this wider support for Irish use at home are outlined 
below. 

8.9.1 Irish Classes and Irish Materials for Parents 
The effect of current use of Irish in the home, and parents· ability in Irish were noted as 
strong positive influences on children· s Irish production scores in the analyses. The 
differences in the levels of Irish competent·: among parents requires naionrai to cater for 
a range of children, from those who have very little or no Irish input at home, up to and 
including those who have exclusive Irish input. The policy of some naionrai of offering 
Irish classes to parents, or at least infor,nation about classes. reflects this awareness of 
the benefits of improving parents' Irish competence. since they are significant players in 
their children·s acquisition. 

Irish Courses.for Naionra Parents 
Clearly. parents with low levels of Irish ability have great difficulty in supporting their 
child's newly-learned Irish. However. only 11% of p;1rcnts reported that they had 
attended an Irish class since their child began attending the naionra. It must be noted that 
the period of having young children is not the life-stage most conducive to attending 
classes regularly in any subject, and this undoubtedly decreases the number of parents 
who can attend Irish classes. In addition, it is possible that parents find that the types of 
courses available for adult learners do not adequately meet their need to communicate in 
Irish with their young children. 

162 



SUMMARY AND CONCLUSIONS 

It may be necessary, in order to reach this group, to look both at the suitability of what is 
taught in adult Irish classes, and also at the format in which it is taught. Regarding the 
material taught, it is possible that ordinary adult Irish classes are insufficiently focused 
for naionra parents whose aim is to be able to discuss naionra activities with their child at 
home. Such classes are likely to have a dearth of child-directed language and could 
therefore suffer from a de-motivating time-lag before parents see any benefit, in terms of 
being able to interact in Irish with their child. 

'Self-Help' Irish Materials 
Given this dual problem regarding course content and low rates of attendance, it might be 
worthwhile to explore other approaches. A first step would be to bring to parents' 
attention the self-teaching Irish aids already available. One useful aid already prepared 
by An Comhchoiste Reamhscolaiochta, in conjunction with Institiuid Teangeolaiochta 
Eireann, is the phrase-book BunGhaeilge do Thuismitheoiri/Basic Irish for Parents. 
However. many parents appear not to be aware of this booklet ( 40% said that they would 
like 'samples of the phrases the children learn'). This booklet is supplied with a tape, 
which allows for use in the home and car. and could be an invaluable aid for parents who 
previously had good competence in Irish and need only to have tht:ir memory refreshed. 

However, the disadvantage is that this ir, a phrase-book rather than a 'teach yourself' 
course, and it therefore lacks the role-play and repetition which would assist parents who 
have very low levels of competence. A more focused self-help book for parents based on 
the language listed in this phrase-book would be useful, if scenarios based on parent­
child interaction were provided to illustrate the material presented, as well as language­
learning exercises and repetition. This would have the added benefit of modelling the use 
of Irish in the home, which many parents may be reluctant to try because it feels 
unnatural. It would also be helpful if Stiurth6iri could encourage parents to establish 
ciorcail chainte (conversation groups, already operating in some naionrai and desired by 
a further fifth of parents), which would allow Irish learners to meet informally from time 
to time and interact with more proficient speakers with whom they have a common 
interest. 

Information Packs 
The parents of young childr(~n often feel under great time-pressure as they try to balance 
the needs of pre-school children with those of toddler or school-age siblings and, in many 
cases, their commitments outside of the home. In trying to reach this group, therefore, it 
is important that the demands made C',1 them in terms of time and scheduling are realistic. 
It might also be effective to develop short information packs for them, as an alternative 
for those who cannot enrol in classes or longer 'teach yourself projects. Thus, the 48% 
of parents who said that they wanted copies of the rhymf's and songs learned by the 
children could be accommodated relatively easily, through the provision of a small 
number of pages of such material, distributed by Sti(J.rth6iri (as occurs already in some 
cases). Some parents would also benefit from very brief infonnation sheets listing 
greetings. simple phrases, and a number of rhymes; again these could be distributed by 
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the Stiurth6ir to those who request them. More detailed collections of rhymes and songs 
are contained in the tapes and booklets already available from An Comhchoiste 
Reamhscolaiochta, but again, it appears that many parents are unaware of their 
availability. 

Parents .might benefit from a general booklet of advice about how best to facilitate their 
child's learning, with information about what the child is learning and detailed 
suggestions regarding activities such as singing, playing and reading for parent and pre­
naionra or naionra children, and specific examples of suitable material. Given the pivotal 
rcle of the home in supporting children's learning, and the reported increase in Irish use 
in the home after a child begins attending a naionra, it would be most beneficial to draw 
parents into the process, through, for example, some of the following: 

• informing them of and encouraging them to use simple phrases which are used in the 
naionra (through video, booklet, fact-sheet and newsletter suggestions for Irish in 
specific contexts); 

• encouraging them to play tapes (at home or in the car) of Irish rhymes and songs 
which the child is learning; 

• encouraging them to read simple lrish books to the child at home. and assisting 
parents to choose svitable books; and 

• developing a range of taped children· s books in lri sh as a support for parents ,vith low 
levels oflrish ability. 

Such infom1atiou is provided in the 'Welsh for the Family' project (Brooke. 1992) in 
which the Welsh phrases and vocabulary needed in a range of situations appropriate to 
yow1g children are presented attractively with pictures, and with English translations. 
Illustrations have items labelled in Welsh, so that a parent has the term available to draw 
it to the child's attention. Tapes and activity books are also available to reinforce the 
language barned by child and parent. 

Taped Children's Books 
Over half of Galltacht respondents in the parents' survey stated that they never read Irish 
story-books to their children, and a further third said they <lid so on!) occasionally. This 
may be linked to parents· feeling that their Irish is inadequate for the task of reading even 
n simple story in Irish. The use of taped story-hooks has also been shown to be a 
significant support for parent and child alike (sec Hickey l 99 I for a discussion}, with 
exposure to native-speaker pronunciation, music and choruses to get children's attention, 
and the option of multiple repetition which has proved so beneficial (and enjoyable) for 
young learners. The numbers of such taped books in Irish is small at prcsc11t. an<l it i:; 
imperative that this need be addressed in the near fi.llurc!. In the meantime. Stiurth6iri 
might like to offer parents the opportunity of borrowing a selection of taJ -·d hooks which 
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they had themselves spoken onto tape. The advantage of having a familiar voice on tape, 
reading a story familiar from the naionra, would be a very positive feature, and the 
objective of increasing Irish reading in the home is worthy of this effort until commercial 
suppliers answer this need. 

Parents 'Newsletter 
Even where excellent Irish materials are already available from An Comhchoiste 
Reamhscolaiochta, An Gum and other sources, parents appear in many cases to be 
unaware of them. Over 80% of parents reported that they rarely or never used naionra 
books or tapes at home. Lack of awareness of what is available is compounded by the 
poor chances of seeing any Irish materials displayed in the average bookshop, and this 
therefore requires some action. To this end, it is recommended that An Comhchoiste 
revive their newsletter, on a different basis, by directi~g it at parents once per term. This 
could be distributed in batches to naionrai, allowing each child to take one home to 
h.is/her parent(s). Such a newsletter, which would need to be bilingual, could contain a 
list of some of the materials such as books, tapes of songs and taped books available in 
Irish, together with a few sentences describing each, ·with suggestions for their use. 
Letters could be solicited from parents who already use some Irish at home, to illustrate 
possibilities and phrases to parents new to using Irish with their children. A Stiurth6ir 
could outline some of the seasonal language which is likely to arise in each term, and 
present some of the relevant rhymes and phrases accompanying particular activities. It 
would also be of benefit to emphasise the value Stiurth6iri place on parental support for 
Irish in the home, so that parents do not feel that they 'should leave that to the nafonra'. 

Almost 40% of parents surveyed felt that their involvement with the naionra was too low, 
but noted that this was mostly due to their domestic or work arrangements. Thus, the best 
\Vay of communicating \\ith this group would appear to be through a newsletter. Such 
material sent to parents, which they can read at their own convenience, and keep for 
future reference. might go some way to overcome the lack of awareness of what 
resources are available, and illustrate the benefits of their using as much Irish infonnally 
at home as possible. A newsletter would also address the need identified by the third of 
parents who s~icl that they require assistance in selecting books and tapes in Irish for use 
at home. and the supply of such information to the remainder might encourage them to 
consider using some materials. Parents' ne·ws!etters have been found to be a successful 
way of imparting information about methods, activities and materials in many settings 
such as music and drama schools, and centralised preparation and batch delivery to 
n~fonrai would keep costs down. Parents reported that their child's attendance at a 
naionra significantly increased the amount of Irish used in the home. Therefore, any 
approach which aims at increasing Irish use in the home by the parents of young children, 
and further supporting the Irish acquisition of the children themselves, is or.e which 
should rightly claim support from Irish language organisations charged with promoting 
Irish use. since this parent-child nexus is acknowledged to be crucial in fostering 
bilingualism. 
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Children 's Programmes in Irish 
The provision of children's T.V. programmes in Irish on the new Teilifis na Gaeilge 
channel adds another focus for Irish use in the home between parents and children, 
allowing them to see Irish used in a recreational context together (initially in the 
programmes Boisini anc:\ Bouli). However, to maximise their effectiveness, some of the 
programmes aimed at the pre-school age-group need to allow for the fact that even in the 
Gaeltacht, as well as elsewhere, a large proportion of these chil'.iren are second language 
learners, and require a slower pace of presentation, a greater clarity of enunciation and a 
greater simplicity of language than is necessary for native-language speakers of Irish. 
These requirements make dubbed programmes less suitable for this age group, unless the 
original has been deliberately made slower than usual, such as the video series Muz::y. 
The value of repetition for language learning in young children and the pleasure they 
derive from repetition of the familiar, makes the provision of such programmes as Boisini 
on video a high priority, to add to the small supply whi9h already exists of Irish videos 
for children. The naionra could play a central role in alerting parents to those children's 
programmes in Irish on TnaG.as well as a nwnber already broadcast on RTE, and to the 
availability of some videos of cartoons ( e.g. Bouli agus a Chairde, Bouli Arfs, Rea/tog). 

The change in the broadcast time of pre-school program.rnes by TnaG, from their original 
slot at 12.30 p.m. to a new slot at 2.00 p.m., is welcomed. Naionra census figures of 1993 
showed that 46 naionrai only finished at 12.30 p.m., while another 30 naionrai were still 
in operation between 12.40 and 2.1 S p.m. (having begun late in the morning), usually 
without access to a television. In addition, many English-medium play-groups and 
Montessori pre-schools are either just finishing or still running at 12.30, while many 
Infant classes in primary schools do not ~nish until 1.30 p.m. Thus, the shift to 2.00 p.m. 
is very important in making these programmes available to more young children. Overall, 
these programmes make an important contribution to raising the status of Irish among 
these children, and allowing them to have pleasant experiences of the language at home, 
where parents may join in watching with them. It is hoped that the range of programmes 
for young children will continue to he developed and that more broadcast time and 
resources can be devoted to this sector in the future. 

Parents Participating in the Naionra 
Only a very small minority of parents help in the naionra. and there may be a low ccil ing 
on this type of involvement as a result of parents· other commitments and low levels of 
Irish competence. However. over two-thirds of Stiii.rth6iri reported that they would 
welcome involvement from parents who wish to help. although only about one-fifth of 
Stiurth6irf would themselves seek out such parental involvement, which may again he 
influenced by the fact that many parents have low Irish ability. It is suggested that those 
Stiurthoiri who would welcome parents· visits to the naionra should bring this to their 
attention as an open invitation, and suggest a rota of \'isits ( at intervals convenient for the 
Stiurth6ir), since parents might otherwise he reluctant to ask for permission to 
participate. Even intermittent participation in the naionrn would give such parents a new 
perspective on the work there and the methods used. and would allow children to sec 
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adults other than their Stiurthoir or Stiurth6ir Cunta using Irish. However, such 
involvement would only be successful if individual Stiurth6iri were at ease with the 
practice and initiated it voluntarily, and if the parents involved had sufficiently fluent 
Irish to be able to participate fully in activities. 

Improving Attendance at Introductory Meetings 
A major contact point between Stiurth6iri and parents is the introductory meeting. 
Hmvever, only about half of respondents or their partners had attended such a meeting. 
This fairly low attendance points again to the need to communicate through written 
materials with the group which does not attend meetings. In addition, however, it might 
be possible to persuade parents who did not attend the introductory meeting to attend a 
meeting organised several weeks after their child had begun at the naionra, when the 
issue of what was being learned, and how, might appear less abstract. While this would 
impose a burden on Stiurthoiri and Comhairleoiri, who nonnally attend and speak at such 
meetings, it might be worth trying on an experimental basis. 

8.9.2 Parent and Toddler Groups 
The advantages of an ancillary service which would provide some experiett::: 0 of an Irish­
language environment even before the naforua has been discussed in Seal le Cheile, (no 
author) a document describing a pilot 'parent and child' programme organised by Bord 
na Gaeilge in 1992. This experience and the longer and wider experience of the Kohanga 
reo (Maori groups in New Zealand) and Cylch Mam a 'i Phlentyn in Wales have 
illustrated the benefits of offering parents and children an opportunity to learn and speak 
a second. language at a very young age. before they are even aware that what they are 
hearing is another language. In Wales there is provision for children under two and a half 
yt:ars to participate with their parents in groups called (vlch Ti a Fi, and children over 
two and a half years are involved in ()-/ch Meithrin groups. In the fonner ('Welsh for the 
Family') bilingual leaflets are prO\'ided with suggested activities for the groups, but also 
with aims for Welsh use at home e.g.: 

Goal: Learn to sing and read stories with your child at home 

Sing: Song X (reference to book and cassette) 
Practise singing 3 new songs e\·cry week. ( from illustrated song-book) 

l. Look at each picture and say the words aloud together. 
1. Read the words of each song aloud. 
3. Sing the song together (\\'ith the actions). Then sing it again! 

Read: 6 Mabon a11d Mahli stories (series. accompanied by free cassette tapes) 
Practise reading one new story c\'ery \Wck. 

I. Your leader reads a sentence aloud and tclh you what it means. 
1. I:\ eryonc reads the sentence :ilou<l higcthcr hcforc rno\'ing on to the next 

one. 
J. If you want :mmc extra practice. read the story again \\ith a friend. 
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Sing with the Children (babies and all) 
1. Sing and move (vigorously!) with the children at the end of the session. 
2. Help your child with the actions • that's how they learn what the song 

means! 
3. Sing Song X last of all, while walking in a circle. 

At Home 
1. Sing several songs with your child every day. First look at the picture 

together and then sing the song (with the actions). 
2. Reaa at least one Welsh story with your child every day. 
3. Read each new story EVERY day during the first week. 

Such detailed instructions, which ask for a small daily time commitment in the home, are 
more likely to be successful than general instructions which do not specify regular 
activities. With regard to the meetings themselves, allowing parents to remain with their 
toddlers ensures that children feel supported and relaxed, and involves parents directly in 
the child's learning, thus promoting use of the language at home also. Parents are given 
an opportunity to improve their own Welsh through conversation with other adults and 
through the learning of specific vocabulary. 

One workable model for the provision of such parent and toddler groups comes from 
Ballinteer in Dublin, where a group of parents founded a co-operative movement called 
Na Mamailinigh. A voluntary co-ordinator helps to put parents in contact with each other 
and organises small groups of no more than six parents and their children. These meet in 
each other's homes (on a rota) once a week for about two hours, and engage in activities 
such as painting, water-play, reading/telling stories, playing games, singing songs etc. 
through Irish. No special premises are required, and such groups are therefore an option 
for any small group or C'Tn two parents who are willing to organise themselves. Children 
attending can be aged from several months only up to about three years, and at this age 
are extraordinarily open to language learning. Such young children who feel happy and 
safe while with their parent are extremely accomplished learners \\'1th few inhibitions 
about producing what they know, and adding to it. After a period in such a group a child 
can begin attending a nafonra already with some comprehension of Irish, and a quite 
sizeable productive vocabulary of words and phrases which increases the level of Irish 
use in the naionra and provides a most effective model for other children who have not 
been exposed to Irish. Just as importantly, parents who have participated in such groups 
already w1derstand the importance of their 0\\11 role in fostering the child's language 
acquisition, so they are less likely to retreat to the sidelines of low involvement in the 
work of the naionra. 

To function most effectively, parents considering setting up such a group woul<l benefit 
from a 'starter pack', presenting information bilinguctlly on the aims of such a mother and 
toddler r rish group, with detailc:d suggL";tions for activities an<l a range of plans for th.: 
meetings. This pack would also supply the text of rhymes and songs and full instructions 
on the actions to accompJny them. Recommended vocabulary and suggestions l'or 
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introducing it could also be included, with information for parents about the type of 
language required, including, for example, BunGhaeilge do Thuismitheoiri. Finally, it 
would be important to incluile a list of books in Irish for this age group, and suggestions 
regarding how to present. them, with an explanation of the vocabulary used. Some 
centraliseL co-ordination would contribute significantly to ,he success of such efforts. in 
helping to get groups going, and in keeping them focused and effective. 

8.9.3 Parents' Expectations and Objectives 
There is a need for parents, in particular, to have realistic expectations regarding the 
outcome of a period in a naionra for children from each of the typical language 
backgrounds. A year in a naionra is likely to give a child from an English-only 
hackground a good comprehension of the Irish used in the naionra and an ability to 
produce a small amount of Irish, some of which may not bt; fully productive as yet. A 
child from a home in which at least some Irish is used is likely to show better productive 
skills, us well as more advanced comprehension. Children from Irish-only h':lmes are 
likely to show improvement in their production, with increased Irish vocabulary; they 
may, in addi~ion, acquire some English from other children attending. 

Krashen ( 1985 :66) described immersion as 'the most successful program ever recorded 
in the professional language teaching literature·. There are, in general, very high 
expectations for children's L2 language learning in immersion situations, ,,ith a 
widespread belief that children emerge from su-.::h schools after a number of years with 
native-like competence in the language, at no cost to their mother tongue develoµment or 
their academic achievement. In fact. howe\'er, it has been recognised by some immersion 
researchers that this is not the case. Instead. as Cohen ( 1982: I 05) noted. results as early· 
as the mid- to late 1970s. from Spanish immersion in the US and f rench immersion in 
Canada showed that children in these programmes did not achieve nafr,·e-likc mastery of 
the second language. ln fact. they reached a very sat is factory 1 e, el of communicative 
ability, which is, ne,·erthelcss, an interlanguagc. showing the effects of interference from 
their native language and inconsistent L2 rule applicaticn. Safty ( 1989:551 ), in 
describing high-school graduates of immcrsio11. programmes. commented on t,1eir 
spontaneous. natural communication and 'channingly self-assured and oblivious attitudes 
toward their mistakes·. He stressed that the wmmunicative approach used in immersion 
education is bound to achie\'e this result, since it emphasises what is being said, rather 
than how it is being said. ( 'uhc:n explains the entrern.:hcJ grammatical errors nl 
immersion students as resulting from the fact that they spend most nf their time listening 
tn other lcar11ers. \\'ho reinforce each other's ;;ccnnd hnguage errors. 

Sally argues that the most cffeclin: rcnH.:d) !(1r cmrcm:heu grammatical l'ITtirs in older 
i1111n..:rsion pupils is hig.h qu,i,ity input.\\ ith \\e·.:kl:, group prnctice 011 the cnrred form of 
strt,, lures \\liich han: a high ern,r rate in the t•rnup. Stit'1rth('1iri arc lraincJ in this strat,·g) 
in their prepi!ratory C(1urse. Reg,trdinµ prL'·Sdl{lol 1:hildn:11 in itmrn.:r:;iun. the issue or 
quality nnd quantity or Irish input is one wl,ich 11c,:ds to he strl·sscd. as \\as discu:;sed in 
Chapin 5. "ith a Sllhtk shil'I in thl' h;tl,mu· or acti, itit''> l!l\\;lr(b thns1.: Iha! Jll(l';imi,,c 
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Irish input from the Stiurth6ir. Safty also proposes that socio-cultural exchanges with 
native speakers of the language should be promoted in order to increase quality input. In 
the case of nafonra children living in the Galltacht this would be very difficult. One 
answer might be to encourage parents to bring their children on visits to the Gaeltacht. In 
the parents' survey it was found that less than half of the Galltacht parents had visited the 
Gaeltacht in the preceding 't 1ears. However, it must be remembered that, regardless of 
the community involved, visitors usually find it extremely difficult to make contact with 
local people, particularly where another language is involved, and this is as true of 
visitors to the Gaeltacht who do not have family or friends resident there as it is true of 
holiday-makers around the world. For this reason, more organised schemes such as that 
run by Cwnann an Phiarsaigh in Donegal may be most effective. Cumann an Phiarsaigh 
now offers one-week holiday/Irish-courses for entire families. where parents have the 
opportunity to attend Irish classes while babies are cared for in a creche, pre-schoolers in 
a nafonra, and cliildren up to ten years of age attend age-appropriate classes. Parents and 
children stay in the college, and sight-seeing trips, amusements, ceili-dancing and Irish 
music events are organised for leisure activities. 

Such short holidays in the Gaeltacht allow young children to spend a couple cf hours 
each day with a Stiurthoir, and experience life in a Gaeltacht area. Some wider 
experience of the use of Irish in the Gaelta-:ht might he gained, through. for example, 
visits to a local shop where Irish is spoken. or a visit from a mother with her toddler who 
is acquiring Irish. Parents can avail of this time to im;:irove their Irish ability and gain 
enjoyment from Irish cultural activities, as well as have a pleasant visit to a Gaeltacht 
with their children enjoyably occupied. If. in addition to these activities, there was an 
attempt by the organisers to facilitate interaction witl-t Gaeltacht parents, as well as to 
encourage visitors tu :-.peak Irish \Yhen taking their children to any local amenities such as 
a craft-shop, then the basis might also he laid dov,n for future independent visiis to the 
Gueltm:ht. The de\'clopment of this initiati\ e is greatly to he welcomed, and it is hoped 
rhat other options, such as shorter {3-day) courses might he added in the future, for 
example at Easte, nr half-term breaks, in a range of \·enucs and Gaeltacht a,eas. 

8.9.4 Practical Facilitation of Naionra Attendance 
This study showed that naionra :nothers are twici.: as likely to he engaged in wnrk outside 
the home as the general population of mothers of young children. Of the approximate 
50% of naionra mothers 1vho participate in th<.: labour force. half were cngagcd in part­
time work. Given this feature of naionra parents. and the wider trend towards women's 
increased participation in the lahour market parents· needs will. in the future, require 
some consideration. Parents may ha\ e to consider the hours of naionra operation in their 
dee. i sion-making process regarding the type nf pre-schooling !or their child. It \\f':Jld be 
most unfortunate ii' naionraf. which at present attract ahout half of ti1cir children from 
homes where both pa;ents work full- or part-time outside the home. were to exclude the 
children of ;;omc working parents hecausc of practical proli!ems StH:h as difficulties with 
their hours of operation. Almo•;t half the nnionrai ( H%) in the nafonra census finished al 

or before 12.00 noon. Such d11sing times may posl' <lifficulties e\'cn for part-lime 
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workers, since they often work either for full mornings or afternoons and would not 
therefore be able to collect children before their work period ends. Similarly, only 21 % 
of nafonrai in the census opened at or before 9 .15 a.m .. which may again pose problems 
for ·working parents whose jobs require them to be in work for office hours. It appears 
t!rnt the current hours of naionra operation depend on the availability of a parent or child­
carer in the home, and may exclude a group of parents who would like to choose a 
nafonra for their child, and could afford to pay for it, but have difficulty organising child 
care to accommodate the nafonrn hours, even when one parent is working onJy part-time. 
Even parents who are full-time home-makers may experience difficulties due to the lack 
of co-ordi:iation between naionra opening and closi,1g times and the times of the school 
which other children in the family attend. 

It is accepted that young children become tired after their ses:;ion in a challe:-iging 
environment. Nevertheless naionrai in some areas might consider adding an optional (and 
paid) extra perbd of after-naionrn care (of up to one hour's duration), with suitable a1,d 
less challenging ::ictivities, to make the optirn of a naionra available to parents who 
1..:annot arrange to have children collected mid-morning. According to the Child Care 
(Pre-school Services) Regulations 1996, sessional pre-school services may be up to three 
and a half hours in duration per session. In this regi:.rd, it is note·worthy that some 
Montessori pre-schools already operate for longer periods of up to three and a half hours, 
and some indii:idual groups offer after-care up to 2 p.tr, or full day-care after a 
Montessori session in the morning, indicating that even young children can be happily 
a.:commodatcd for somewhat longer periods, proYided that <!ctivities arc varied, suitable, 
and paced o,;cr the 1nr ·,ing. Consideration of such extra periods of care would. of 
course. raise practical 1 ... ..;•1cs such as insurance co\·er and would depend on lucal demand. 
I lnwe,er. the fact that not ail parents need llr want to a\ ail or such an option shc,uld not 
rul.: out local provision where it is <lcsired. especially in urban areas. The current 
,-;ituation in which some parents mny rule nut sending their child t0 a naionra he1.:ausc of 
<lirticultics with naionra hours of operation is unsatisfactory. The option of ha\'ing 
children utten<l both sessions of a t\\'O-session naionra (hccaus;.: of difficulties in 
arrangh~g to ha,·e the child collected or of' organising child-care alter naionra hours) is 
also not ideal. Attending two naionra sessions is likeiy to he much more taxing than 
attcn<ling a slom::r-paccd single session 1)\'cr a similar tirnc-spnn. 

It is r<'lernnt that Basque and Catalan immersion prc-~chonls operate from 9.00 a.m.-
12.00 p.m., \\ith a bn.:aJ... lur lund1. an<l ,, rt:st during which the child may he collected 
:md hrought home. ,,,· may sta,· in the pre-school, resuming at .1.00 p.m. until 5.0() p.m. 
I his is not simpl~, the effect of ~k<literrancan dail) C)clcs. sinci..: in Finland, S\\'cdish­
immersion pre-schools 11pera1e tu the ~ ,me sdw<luk. with a long lunch-brenk an<l rest 
lullmwd by resumed ·classes·. The g.r1>wth in :he numhcr or \\onwn participating in thl' 
labour f'nrcc in lrelan<l has been dis•.:usscd aircady in Chapter I. and it is i11111nnant that 
c.ume ,l\\areness of the constraints or parents who \\nrJ... outside the hom.: or ul' thn,,c 
caring fur other children should he eow,id .. :n:d in the future hy the naiPnrai. At present. 
tho~e \\ho n.:quire lunger hums or carL' il1r thl'ir cliilJri:n an.: being gi\'l·n 11w option (1111: 
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of English-medium child-care, which has expanded greatly in recent years. It is, 
therefore, important that in coming years consideration should be given, where possible, 
to the provision of short after-naionra care programmes through Irish, in order. to ensure 
that the naionra option is available to the children of all parents. Further consideration of 
these issues is recommended in the future, so that the best compromisf> can be reached 
between children ·s needs and the constraints under which parents ( eithe, \ose working 
outside the home or those at home \Vith other children) operate. 

8.10 SUPPORT FOR SnirRTHOIRI 
Stiurth6iri in naionrai fulfil a demanding role, g,~nerally \Vith great zeal and commitment, 
for low remuneration. They require a range of personal and inter-personal skills, but in 
addition they require high quality pre-service and in-service training. These and other 
requirements of Stiurth6iri are discussed below. Some of these issues have been 
discussed at length in previous chapters, anci \1:ill not be examined in depth again here. 

8.10.1 Irish Competence 
Stiw1:h6iri and their Assistants are, in many cases. the only source cf Irish input for 
children, and their fluency in expressing themselves in Irish in the naionra situation can, 
therefore, be a critical factor i·.1 influencing the children's rate of progress in acquiring 
Irish. The results of the statistical analysis suggest that children whose Stiurthc, 1 have 
·weak' or 'satisfact.or/ Irish have significantly lower Irish Production scores that those 
in nafrmrai where the Stiurth6ir's Irish is rated as ·good' or (as good as) that of a native 
speaker. This sugge.::ts that an intermediate level of competence in Irish be established as 
.'.I minimum required level of Irish competence by An Comhchoiste Reamhscolaiochta for 
those SPtting up naionrai. This would re:-ri.:se1,t an attainable target for the 18% ul 
Stiurthoiri already practising whose Irish falls below this level, and it is recommended 
that they be given every enconragement and pra..::tical support to improve their standard 
to this level, and preferably beyond it. Similarly. it is recommended that prospective 
Assistants in the future should have reaf'!10d the minimum stdndard before they are 
employed, and that the two-fifths of already empi •:'"'l Assistants who have weak Irish be 
0ffered sho.t intensive courses to raise their standard of Irish above its pl esent lo•.v level. 

8.10.2 Location 
11 is ncknowledged ,, ,at then: an: nian: dillicultks in finding suitable premises Im 
naionrai. The implementation of the Child Care (Pre-School Services) Regulations 1996 
has added lo these difficulties. although the improvement in on:rnll stapdards of safety is 
to he welcomed. The decline in the cohort oi' children attending. schools in some areas 
means that dassrooms in school<. may he the most easily a\'ailablc location for a naionra 
(ahout a quarter ofnaionrai in I )93 m:rc h)cated in schools). Children in such r1aio11rai i11 
thl' suh-samplc were fou11d to haYc lower production scores than those in naioni'ai lrn.:at1:d 
in prh·atc homes and halls. I he Jisaunmtage for school-based naionrai may arise from 
children feeling somewhat c1\er,med hy lhe school atmosphere and the hustle and bustle 
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of being in the vicinity of older children, but the location effect may also influence 
teaching style or the range of activities provided in a subtle way. While the negative 
result of school location must be interpreted cautiously, given that 1t was based on a 
relatively small sample, it is supported by Osborn and Milbank' s ( 1987) study of pre­
school effectiveness, and this points to the need for further monitoring of the effect. 
Naionrai cwTently operating in schools need to be aware of the need to operate in as 
·home-like· a manner as possible. rather than in the manner of infant reception classes. 1n 
the meantime, it is recommended that the advantage attested to by the results of this 
study of locating in premises other than schools be considered in promoting the setting 
up of new naionrai. The difficulty in finding suitable premises is likely to be a major 
factor in constricting the growth of naionrai in the future, and the adaptation 0f premises 
to make them suitable for naionrai wili require additional resources if the naionra option 
is to be more \videly 3.vailable. 

8.10.3 Class Size and Pupil-Teacher Ratio 
The statistical analysis showed that overall class size was inversely related to children's 
Irish production scores, independently of pupil-teacher ratio, which did not have a 
significant effect. Multivariate analyses showed that the negative effect of larger class 
sizes (despite a lower pupil-teacher ratio in most such classes). was found to be greatest 
in the Galltacht where it seems that larger naionrai depress children ·s Irish Production 
scores. Over a third of all naionrai contained 16 children or more in 1993 and these 
results point to the vaiue of S(."eking to reduce the munber of large naionrai where 
possible. and to aim in general to keep naionrai belO\V a maximum of 15 children. 

There are. of course. practical difficulties in keeping naionrai small, but these results 
suggest that incl11<ling an a<lult assistant docs 1101 compensate for the o\'erall negative 
effect of larger class size. Thus. the phasing in by An Comhchoiste Reamhscolaiochta of 
a maximum naionra size of 15 children (in addition to its current maximum pupil-teacher 
ratio) by a particular time would be worth considering. After that point. all naionrai 
would be expected to operate within that maximum. Naionrai which currently contain 
more than this number cc,uld arnil of the intervening period to establish another session, 
run by the same Stiurtbt)i!- or another one. and either in the same premise,; at a different 
time. or in new premises at the same tii11c. Clearly there are difficulties in some areas in 
answering the demand for naicmra places. but if tl1c ser\'ice to be provided to children is 
to he of the highest quality. then these results indicate the \·aluc of keeping the overall 
naionra size dm\11 to no more than 15 children ( with l\\o aJults. in consequence of the 
maximum I 0: I rule now operating.). 

8.10.4 Fees and Subsidies 
/\t present. Gadtacht naionrai recei\'e a subsidy rnirn l':t.!:mis na (iaeltachta. which keeps 
the Ices charged to parents at a !,mer lcn-1. prm i<le<l they maintain a pupil-teacher ratio 
of no more than I IJ: I. Ualltacht naionrai llo nnt recci\'C such a i;uhsidy. and the a\'eragc 
fre paid per chil<l per week in t<JCl., wai., £8. eompared tn an a\Cnlf!C llf £5 pc-r week in the 
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Gaeltacht. With the current level of fees, most Stiurtl.6iri are left with very low wages 
after paying their costs. Looking to the future, two factors can be identified which will 
raise costs and/or reduce the income of Stiurth6iri. The Child Care (Pre-school Services) 
Regulations now impose welcome but expensive safety requirements which may need 
investment to adapt premises. Similarly, a decrease in the number of childr~n catered for 
would reduce income. Unless these factors are offset by measures to raise revenue or 
reduce costs, an undesirable reduction in the number. of nafonra places c0uld occur. 

6 Muirthile (Irish Times, 29 February 1996) pointed out that Irish-mediwn pre-schooling 
is the Irish language activity which receives most finance from individual members of the 
public, in the form of fees paid by parents, yet has relatively low levels of state support in 
the Gallt&cht. One option would be the provision of a subsidy to Galltacht naionrai to 
help them to function at their optimal level with smaller groups, along the lines of the 
subsidy received by naionrai in Gacltacht areas from (Jdaras na Gaeltachta. Extending 
the capitation fee which currently applies to children in Gaeltacht naionraf to Galltacht 
nafonrai would provide improved services such as allowing smaller classes, but \Vould 
also have the benefit or regularising the employment conditions of Stiurth6iri, with 
increased security and higher morale. While there arc clearly many competing demands 
on state-sponsored bodies charged with promoting Irish, the evidence suggests that the 
naionrai have considerable potential, not only for improving the learning of lrish by 
children, hut also for promoting greater family use of Irish. An extension of the subsidy 
received by Gaeltacht naionrai to all nafonrai would offer very good returns in terms ·of 
promoting Irish, not only among the children attending, but also among their parents. 

Some parents, ICJO. could be expected to pay more, particularly if naionra hours were 
extended and if the training of Sti11rthoirf were extended and accredited. Current nafonra 
fees arc relatively low compared to other child-care options (for example, five days· half­
day care would cost in the region of £30 per week in a creche or with many child­
minders). Thus, some increase in fee:; could be justified. on a commercial basis. or 
course, measures would need to he taken to safeguard the ethos of equality of 
accessibility to naionra places for all socio-economic groups. To this end, the public 
subsidy discussed above might he w,ed to establish a proportion c,r ·assisted places' in 
Ciailtacht naionrai. This maintenance of low fees for families with lower incomes, but 
with a public subsidy. combined with some increase in fet!s for tho~.c with higher 
mcomes, would go some way towards improving the position of naionrai and their 
Stit'1rtMiri. Improving terms of pay and t:onditions for Stiurthc.'iiri is likely to lead to an 
increase in the overall number of naionra places available. thereby helping to make 
naionrai an option v.-hich is available to more children. 

8.10.5 Pre-Service Training 
At present, An Comhchoisk Reamh'in>laiuchta i'i endc.,niurinµ to µain n:cognitiPn from 
the National Cooncil for Vocational Awards ( NCV /; l or the National Council fnr 
Educational /\ wards (NC T,/\) for a pre-service course for naionra leader:-. through the 
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medium of Irish. The brevity of the current preparatory cow·se is a cause for some 
concern, given the large amount of information to be conveyed. 6 Murchu ( 1985) has 
already suggested that a one-year foll-time course would be desirable for prospective 
Stiurth6iri, and this report concurs with the recommendation that pre-service training be 
extended and developed. However, gi\·en the difficulties this would pose for those 
wishing to become Stiurth6iri, especially those who do not have easy access to 
educational institutions, the option of distance-learning needs to be explored for at least 
some moduics of such a course, so that Stiurth6iri in mral areas are not disadvantaged. 
One possibility is that the completion of a core of modules, including some attendance at 
tutorials and group meetings (as in the distance-learning framework) might be recognised 
for certification. 

Recent developments seeking to establish common accreditation for those already 
working in early child-care arc likely to be of great benefit to Stiurth6iri. The OMNA 
project, operating under the aegis of the Dublin Institute of Technology (DIT), with 
funding from New Opportunities for Women (NOW), aims to reach common agreement 
between the accrediting bodies and training organisations involved in early childhood 
training. It is claimed that a ·I adder· of national accreditation will offer greater flexibility 
both in access to. and progress tlFough, early childhood training, , 1th opportunities to 
enter employment at different le,·eJs. Such flexibility might offer the option of combining 
specialist training courses in early Irish immersion and Irish language skills with more 
general courses on, for example, child development or safet). However, it is important 
that training for Stiurth6iri should ~tress the specific and fundamental needs of early 
immersion, rather than presenting it as nn optional extra to be added to mother-tongue 
pre-schooling. 

Other n..:1.:cnt developments regarding the rccugnition of the experience of those already 
working as Stit1rth6iri arc most welcome. and \vill ultimately improu:' their status. The 
Accreditation of Prior Learning (APL) scheme was set up by the OMNA project to try to 
assess and giYe credit for the knriwlcdgc, cxperif'!ncc and skills of existing practitioners. 
The Oiv1NA project also aims to develop ah.ernati\'e learning methods such as dista'1ce­
lcaming and media-based learning to assist in training. as well as extended work 
experience programmes. Proposals for training Stiurth6iri in the distance-learning format 
arc also being considcn.:d by (ldar{1s na Gacltachta. and such schc1 ,,es \vould be most 
cffccti\e in pro\'iding further training leading to certification. 

8, 10.6 I n-Scrvicc Training 
In their survey. Stiurthoiri repo,tcd that they would welcome some very practical 
courses. such as on lwndicrafts and the use of puppets, hut significant proportions of 
respondents also indicated that broader :irl.!as such as health issues and ps_. ..:hology arc of 
inte1-cst to them. It is notable that man:-, or the subjects on which courses arc desired 
relate to general pre-schooling activities. rather than dealing_ Jircctly v,ith the is'.mc of 
in11ner<;inn pre-schooling. l lo\\·c,·cr, it is of great importance that in-scrvici: courses nn 
llil'<il' topit.:<; should include vmsideration or the possibilities for language learning in 
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every activity, so that the children's exposure to natural but contextualised use of the 
language can be maximised. 

In-service training is organised on a divisional basis by each Comhairleoir in the ten 
districts in the Republic as well as in Northern Ireland. in order to provide training as 
locally as possible. However, this may make it difficult to offer courses on specific topics 
when the most interested participants are scattered throughout the country, rather than 
being located \vithin one Comhairleoir's district. Given this problem, and the burden of 
preparing in-service training \vhich falls on individual Comhairleoiri in arldition to their 
other duties, it might be worth considering whether some courses at least could be 
centrally organised, but provided locally at dates and \·enues organised by Comhairleoiri. 
Thus. if An Comfo:;hoi.ste Reamhscolaiochta \Vere to organise speakers and materials for 
a small nlllllber of in-servke training courses on t0pics requested by a proportion of 
Stifuth6iri rhroughout the country, they could be provided in different locations. thereby 
combining some of the benefits of regionalisation with some of the economies of scale of 
centralised planning. A range of \'idcos dealing \\ith at least some 0f the topics 
Stiurt\.ioiri request for training courses would greatly facilitate the organisation of in­
service courses in all districts, particularly when used in conjunction \\ith experienced 
Stiurthoiri or visiting speakers acting <ls discussants. and would also allow greater ease in 
the repetition of wurses for new Stiunhoiri. 

This study \Vil! allow the more detailed requirements of Stiurth6in regardi,1g in-sen·icc 
training to be taken into account in future planning. in order to build most useful!y un 
their experience. With regard to their i uturc training needs. partkulady for the I 0% wbo 
are judged by Comhairleoiri t be perfonning poorly in specific areas. it should be noted 
that international resc:mh on in-scn'ice training. for teachers (discussed in Chapier 5) has 
highlighted some bask problems with the concept as it often operates, and propo~ed 
measures to make it more effcclin:. Consideration of all these factors is required to 
ensure that the Stiurth6iri. particularly those in need of re-training or additional training. 
receive the rnost appropriate in-sen·ice training possible in the future. It is such training 
which v.ill contribute most to the effcctin~ncss of the naionrai and produce the best 
results. 

It should he noted that ~0% 1~f the Stiurthoir rcspnmlcnts indicatetl that they found it 
difficult to attend in-ser\'icc courses due to time pressures. Again. this points to the need 
t:) reach Stiurthoiri by a combination ol methods. thniug.h the provision or \'.Tittcn 
materials and the establislunent of ,1 library of videotapes. as well as the current t} pc of 
courses. O\'erall. the 28% who re,..pondcd that they wm1ld find new training courses 
helpful and the 53% \vho said they wished to \ ;_,it other nainnrai nrc puinting tn a n-:ed 
which in-service training umld profitably address. 

8. 10. 7 Professional J~;olation 
/\s noted above. O\ .:r hall or SlitHth<iiri c:,..prc:-:su.l an inh.:rest in \·isitin!_!. other naionrai. 
and ;:i third wisher! for more contact with other Sti11rthr'1id. holatinn from other nainnrai 
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may make the job of running a naionra more difficult. While visits from Comhairleoiri 
are a resource in providing contact with the central organisation, they cannot substitute 
for peer contact. International research on in-service training (Brine and Shapson, 1989) 
has shown that opportunities to interact \vith peers and share ideas and help are of great 
importance. Given the risk of professional isolation for Stiurth6iri, a pairing arrangement 
between Stifuth6iri, as discussed in Section 5.5, might help to overcome the sense of 
isolation from peers, if they could meet informally or at least have telephone contact at 
intervals. 

Another form of professional contact is with local primary and all-Irish schools. It is 
regrettable that as many as nvo-thlrds Gf Stiurth6iri have little or no contact at all with 
their local English-medium school, and one-third have little or no contact v,ith their local 
all-Irish schooL Since some children attending a naionra may go on to attend a local 
primary school, the facilitation of communication between Stiurth6iri and infant class 
teachers would be beneficial for the child. It is suggested that Comhairleoiri assist 
Stiurth6iri in setting up meetings with I.he infant teacher and school principal initially, in 
order to impro'.e communication, and, where appropriate, arrange reciprocal visits \\ith 
the Junior Infants· teacher. 

Overall, however, the issue of recognition by schools is a contentious one, which is based 
on the marginalisation of pre-school education by the educational system, and it can only 
be fully addressed by ~eeking official recognition of the rights of all children to high 
quality pre-schooling services. Ultimately, recognition for immersion pre-schooling is 
likely to require extension and certification of pre-service trair,ing for Sti(rrth6iri and a 
regularisation of their employment conditions. 

8.10.8 Equipment 
New equipment occurs second on the 'wish list' of Stiurth6irL New naf onrai receive a kit 
wo1th about £300, but additional or replacement equipment and toys must be resourced 
by the naionra. The money received by naionrai from parents' fees and grants (generally 
in the case of Gaeltacht naionrai) from other bodies must therefore cover rent, insurance, 
heat, light and equipment. as well as salmy, and Stiurth6irf are forced to forego items 
which they think \vould make their naionr~ more effective and enjoyable. The result is 
that many Stiurth6iri and parents are obliged to expend a great deal of energy on fund. 
raising, and the constant under-resourcing highlights the absence of official support for 
pre-schooling. !ri addition to the lack of money for necessary equipment it must be noted 
that there arc also fewer appropriate teaching aids available for an Irish-m diwn pre­
s..:hool than for their English-medium counterparts. Bodies such as An Comhch,:iste 
Rcamhscolairn.:hta and An Ut'.1111 have helped to redress this situation to some extent 
through th;! pro\'ision of ,i number of appropriate books, wall-friezes, posters and tapes. 
I lo\\cvcr. frrthcr rcsoun.:c::-; arc requin:d lo enar!:, Stit'.lrihbiri to purchase a range of such 
mnt,;:rinls for 11aionrai and to update and extend these materials each year. 
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8.10.9 Irish Input: Teaching Strategies and Children's Activities 
The range of activities provided each day in naionrai ( see Chapter 5) shows the range of 
skills which are being promoted, quite apart from purely linguistic skills. Snow ( 1987) 
pointed out that immersion teaching is not simpiy a question of taking the standard 
curriculum and teaching it through another language. Instead it would appear to 
necessitate a bottom-up change in teaching strategy, so that all acth·ities, whether 
focusing on manual, motor or social skills, are adapted to maximise their effectiveness 
for exposing children to the target language. The intention would not be to discard Jess 
language-centred activities, but to ensure a balance between the different types of 
nctivities engaged in by each child over the course of a session. As Section 5.4 showed, it 
is advisable that the linguistic return on the common activities of the naionra be 
considered in the planning and organisation of work. Thus, instead of aiming to be 
identical to a mother-tongue play-group or pre-school (except for the fact that i :.ises 
what is the L2 of the majority as its medium) the ideal naionra would seek to balance 
activities. groupings and teaching strategies in order to maximise Irish input and 
opportunities to use the language learned. 

It is now almost a foiklinguistic belief that young children acquire a second language 
more easily than older children or adults. but this has contributed to the belief that their 
learning occurs so 'naturally' that it re.quires little special provision. This belief in the 
naturalness of the young child" s acquisition rests. of course. on observation of young 
children acquiring their first language. I IoweYCr. there arc large differences between ti ; 
concentrated input reeci\'ed by the LI lea mer, surrounded by native speakers of the target 
language who focus large amounts of time and attcnti<m on that child. and the pre-school 
L2 learner in a group with other learners. with input usuaily from one or. at most. two 
actults, who must di\ ide their timc not m,ly bct,wcn a rnnnher nf children. hut also 
between educational and maintenanct: activities. Thb raises the question of ,vhat 
proportion of time in the naionra supplies comprehensililc Irish input direde<l to children 
and ·what are the opportunities for children 10 interact in Irish. Only an obsernllional 
study can shed light on how much Irish input is available to indiYidual children as they 
participate in the activities of the naionra. I lickc~ (iri preparation) will examine this issue 
with observational data. 

Stit1rthoiri in the present c:,udy \\ere :is..ki:d tn r.:port on tbs: range ('r activities availahle to 
the a,·erage child in a normal s,:ssion dnring the third tem1. The results indicate that 
Stiurth6irL in general. maki: cYcry i.:ffort to m:.ik1.: childn:n·s experience ol'the naionra as 
stimulating and cnjoyahle as possihk. hy providing a wide range of acti\'ities in a 
supportive environment. I Iowc\·er. the issue of the type and amount or Irish input and 
opportunities to interact in Irish which accompany each activity may he critical to the 
succcs:c.ful implementation nf Irish-medium pre-schooling.. part1cularl) · whcrc. as in the 
majority o/' nahmrai, the St1urthtiir is the onl: source pf Irish input. 
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8.11 PRIORITIES 
The following sections outline some of the main suggestions arising from this report, 
categorised according to the relevant organisations or groups. These suggestions are 
made within the context of the organisations and structures currently in operation, 
although it is accepted that organisational changes would create other possibilities. Such 
suggestions are given under specific headings for the sake of clarity, although it is 
acknowledged that the organisations involved may have other priorities in some cases. 
The implementation of these suggr·stions would require extra funding and resources but 
what this study shows is that such additional investment would pay dividends in terms of 
assisting Irish learning among young children and promoting use of Irish in th. home. 

An Comhcboiste Reamilscolaiochta 
• lt is suggested that An Comhchoiste ccnsider establishing a required level of Irish 

competence for Stiurth6iri and their Assistants, to be implemented immediately for all 
new candidates, and phased in for current personnel, Vvith the provisirm of .mpport to 
enable them to raise their level of Irish at least to this required competence level. An 
Comhchoiste Reamhscolafochta is currently considering a proposal regarding the 
provision of suitable courses in Irish to Stiurth6iri during short stays in the Gaeltacht, 
and this proposal is welcomed. !t is suggested that funds be sought for a number of 
scholarships for Stiurthciiri and Assistants to attend such courses each year, allowing 
those who fall below the minimum Irish competence le,,el to improve their Irish 
sufficiently. This would make a significant contribution to the overall effectiveness of 
the naionrai. 

o The current attempts by An CoPthchoistc to establish a longer and more 
comprehensive prc-sc-rvicc course. v:ith accreditation from a national educational 
award body is a welcome and necessary dc\'clopment. Given the rural location and 
family commitments of many of those interested in becoming Stiurth6iri., it is 
suggested that this new course allow the option of completing at least some modules 
by distance-learning (i.e. in an open university-type context). The OMNA project's 
attempt to establish common accreditation for early childhood training and flexible 
approaches to learning accords with these objectives. ad it is suggested that An 
Comhchoiste Reamhscolaiochta continue to explore these new avenues. Similarly, the 
APL initiative to recognise the prior learning of practitioners is a welcome 
development and it is hoped that it will be applied to Stiurthciiri. so that they have 
their professional skills recognised. It is vital that u significant proportion of pre­
service training should deal specifically, and at length, with the methodology and 
strategies needed for immersion pre-schooling, as well ar assisting students to acquire 
at least the necessary standard of Irish ability. I lowevcr. some courses on wider issues 
such as health and salcty. or managc111cnt. which arc common to all types of pre­
schooling. could be shared with those training for English-medium pre-schools. 

• Immersion r,rc-schooling imposes partii..:nlar demands regarding the teaching 
strategics used. and the acti\'itics offered lo children, and it is. therefore, of great 
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importance that both pre- and in-service trammg emphasises the desirability of 
maintaining a balance between different types of activities and groupings in order to 
maximise input in Irish to the children in the naionra. The aim of providing as much 
appropriate Irish input as possible requires planning from the bottom-up in organising 
activities, rather than a top-down approach of adding Irish to the normal activities of 
an L1 play-group. The balance achieved must be sensitive to the language mix within 
particular groups, the social dynamic among the children, and the range of other needs 
being met in the naionra. Such a complex issue requires longer pre-service training 
than is currently available, plus regular support from in-service training. 

• It is suggested that the in-service training offered at present \.Vould benefit from some 
centralised organisation of particular courses, which could then be offered in different 
regions. This might allow the diverse needs of Sti(trth6iri to be addressed more 
efficiently. The provision of videotaped infonnation is also recommended, given the 
difficulties some Stiurth6iri have in attending courses. and such videos could also be 
used in conjunction with guest speakers, and/or commented on by Stiurth6iri at in­
service courses. Further exploration of distance-learning and multi-media-based 
learning would also benefit in-service training. 

• Over half the Stiu.'ih6iri would like to visit other nafonrai. Videos of diffeient groups 
in operation, with discussion afterwards among a group of Stiurth6iri might address 
this need, where actual visits cannot 1Je .manged for practical reasons. 

• Given the effect of class size on the children's Irish scores. it is suggested that priority 
be given to reducing nafonra size to a maximum of l 5, in addition to the current move 
to reduce pupil-teacher ratios. 

• The results of this study (supported by related research by Osborn and Milbank. 1987) 
suggest that there may be some disadvantages related to locating naionrai in schools. 
Further research is needed on this topic. hut, in the meantime, the current policy of 
discouraging location in pri\'ate homes and encouraging location in schools needs to 
be reconsidered and monitored in light of these possible disadvantages. Stiurth6iri of 
naionrai already located in schools might consider \vays of making the naionra more 
home-like, both in physical appearance and in work organisation and activities. The 
Regulations of the Child Care Act require naionrai lo meet new safety and other 
operating standards. ll would he most regrcttab le if the result were a reduction in the 
number or naionrai operating from private homes. given their favourable results in 
this and other studies. Some fonn of subsidy to allow for the adaptation of exi.sting 
premises is recommended. in order tll maintain ,md develop the pool of nafonrai. 

• Many nafonrai. especially those in tht.: Gacltacht. hm·e children from a mixture of 
lnnguage background~ (such as lhost· frlltn lrish-mlly. or Irish and English homes, 
mixed in with those from linglish-only homes). It is suggested that An Comhchoistc 
consider extending the in-service [raining in language enrichment to meet the more 
advanced language needs of" chiltln:n who arr.: nati,e-spcakcrs of Irish as \.I, or early 
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simultaneous bilinguals. Such enrichment could be provided in time s, aside before 
the start, or at the end of the naionra session each day or several days a week. 
Alternatively, if an Assistant is a·1ailabie, then it could in\,olve taking such children in 
a group for a short time during the nomrnl session. 

• Opportunities for profe'isional advancement are, at present, highly restricted among 
Stiurth6iri, and the establishment of a mentor system with a Sar-Stiurth6ir grade 
among the more experienced and effectiye Stiurth6iri (perhaps in conjunction with the 
APL initiative) would provide both recognition c-f their skills and some sought-after 
interaction with other Stiurthoiri, likely to be of particular benefit for newer 
Stiurth6iri. There is a pressing need to accord higher status and pay to Stiurth6irf in 
general. but it is likely that this will be achieved only slowly, and ·will require the new 
pre-service training courses with accreditation currently being considered and greater 
involvement by the state in pre-school education. However, reconsideration of the 
terms of employment of Stiurth6irL following notification under the Child Care (Pre­
school Services) Regulations, \Vould greatly benefit the circumstances and morale of 
those involved in providing this service. 

• Comhairleoirf provide a very useful and effective voluntary sen ice in acting as a 
resource for Stiurthoiri through their monthly visits, providing in-service courses, 
helping the establishment of ne,v nafonrai and liaising \Vith parents, Stiurthoiri and An 
Comhchoiste Reamhscolaiochta. This group of experienced and committed early 
educators offers a range of skills to Stiurthoiri in their area, and they are a vital aid in 
combating the professional isolation of Stiurth6iri and in promoting high standards. It 
is recommended that Comhairleoiri continue to foster formal and informal peer 
contact between Stii.'u1h6iri. It is suggested that the Comhairleoir system be 
maintained and developed, through the pro,·ision of 'training for trainers· and 
opportunities for Comhairlcoirf to visit and discuss naionrai in districts other than 
their mm. the better to implement common objectives. 

• The support of parents f<)r the work of the naionrai is very desirable. It is suggested 
that An Comhchoiste Reamhscolafochta prepare a bilingual newsletter each term for 
parents. containing information on what Irish resources (friezes, books, tapes, taped­
books. rhyme- and song-buoks. \ i<leos) are available from them and other sources. 
and with information about the acti\'ities and language likely to be used each tem1 in 
the naionra. Short wntnbutions hy 01hcr parents c,n how they use Irish in their homes 
would also present a model for some Irish interaction between parents and children. 
Such a newsletter could be distributed in batches to each naionra and then brought 
Iwme by individual children. to m. 1imisc costs. 

• It is sugg1.:stcd that /\n ComhchPistc consider commissioning ·teach yourself Irish 
matcriab (in addition to the phrase-book already available) targeting parents who 
have very \Vcak compctcm:e in Irish. with the aim of enabling parents to discuss in 
Irish their child's interests and nctivities. Classes with this as their ,,bjcctivc might 
alsu be provided hy interested Stii'lrth(\iri. rather than ordinary Irish classes with more 
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generalised objectives for adults. It is further suggested that other methods of 
facilitating parents be considered, such as the provision of 'information packs· on 
particular topics, and a videotape showing parents using Irish at home \vith children. 

• Almost a fifth of parents reported that they would like to attend Irish conversation 
groups. The infonnality of such groups might attract some parents more than classes, 
and would help those who had been fluent to retrieve that Irish fluency. It is 
recommended that An Comhchoiste Reamhscolaiochta liaise \Vith other Irish­
language organisations such as Conradh na Gaeilge. to try to promote the 
establishment of such groups during naionra hours for parents \\'ho \vork in the home. 
or in the evenings for parents who work outside the home. Small groups of parents 
could meet either in each other·s homes or in public venues where such are available. 
There are likely to be advantages in focusing some conversation groups on naionra or 
all-Irish school parents only. giving them a common interest and helping naionra 
parents to learn about later progress in all-Irish schools. 

• The preparation and disseminat:on of more audio-tapes of children· s Irish stories and 
songs is urgently required to support the use or Irish at home. There is a particular 
lack of modestly-priced collections focused on lullabies in Irish, like the lullaby 
collections available in English. This is regrettable. since many parents first sing to 
their infants in order to lull them to :,;lcep. and might be encouraged to introduce Irish 
lullabies if a tape (with booklet) were arnilahle to help them to learn them. Such 
support for parents in introducing C\'Cl1 some Irish in the home from their child's 
earliest infancy could help to establish mnrc positin! attitudes to later Irish use with 
tha1 child. in addition to providing welcome aid for those parents who have already 
chosen to speak Trish to their 1. hilclrcn. 

• Exploration of the benefits of reaching children cn:n younger than those in naionrai 
through Parent and Toddler groups is recommended. Almost a third ofnafonra parents 
said that they would Ii.kc to attend such groups. and it is suggested that they he 
facilitated through the pnl\·ision or detailed guidance m:.ttcrials about hO\v to organise 
and operate such groups through Irish. It might he beneficial to build a parents· 
conversation group into such meetings. if a wta of parents looked after the children 
while the rest of the adults had n shnrt break am1 a chance to spenk Irish\() each other. 

• Consideration c, 1 ways ur bringing parents and} nung children into contact \1.ith natin: 
speakers in the Gacltacht is \\orthy of c,plorntion, and could hc encouraged from 
those already invoh·ed in (incltacht tourism. Short courses for parents either in Irish 
or other activities (such as potlcry. hill-w,1lking. painting.) through the medium of Irish 
could be combined with naionra-like activitic:; for i.:hil<lren. along the lines developed 
by Cumnnn an Phiarsaig.h in Donegal. \\hid1 also pmddcs a mnnber of activities in 
which both parents and children can participate hiµethcr. Sus:h short ( inl'!tacht breaks 
could be brought to the atten1io11 or naionrn parl'llts through the parent~;· 11e\\slct1L·r 
and could prove an attractive option fut many. ( ·11nsideratinn \',Puld need to he gi, _-11 

to prm·idinµ a number (Jr stlioliw;hip~ lo :1,:,i-;t parents ur lmn:r 111can:: to 11wkc :,11ch 
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Gaeltacht visits. In general. it could be said that the recognition of the parents of 
children in naionrai and all-Irish schools as a significant market would improve the 
provision of services to them by" commercial operators. 

• The hours of nafonra operation need to be reviewed in light of the constraints 
operating on parents, if some prospective naionra parents are not to be forced to select 
English-medium pre-schooling. It is recommended that consideration be given to 
extending the hours of operation of some nafonrai ( ,1,,ith consequent adaptation of the 
pacing of activities for children) to three and a half hours of sessional care, and/or 
providing an optional after-naionra service through Irish in areas where that appears 
to be warranted. 

Na Naionrai Gaelacha 
• Na Naionrai Gaelacha is the voluntary body of Stiurth6irf \vhich represents the views 

of Stiurth6iri in the operation of An Comhchoiste Reamhscolaiochta. It offers 
members a forum in which to meet and interact, as well as annual outings and events 
such as la na Naionrai (d'.!1.y of the naionrafi. It is suggested that the needs expressed 
by Stiurth6iri for more contact with their peers and for opportunities to visit other 
naionrai might be addressed directly by Na Naionrai Gaelacha. The system already in 
piace, whereby a Stiurth6ir is selected to represent each area. might be used to 
establish a contact network for each locality, with some regular local meetings, as 
already occurs in some districts during in-service training. 

• The constitution of Na Naionrai Gae lac ha notes that one of their aims is to promote 
awareness of immersion pre-schooling in the community. It is important that all 
parents be made aware of the value of early Irish immersion in the naionrai, including 
those from lower socio-economic groups. Na Naionrai Gaclaclm can play a valuable 
role in promoting awareness of this service among all parents and ensuring that it is 
not perceived to be suitable only for more advantaged groups. 

• It is suggested that this organisation migh1 di-;cuss practical ways of involving parents 
more in the ,vork of naionrai (either in the naionra itself or at home) where that is 
possible and appropriate. It is likely that parents need Stiurthoiri to take the lead in 
initiating and delineating such inn1l\·c111e11L rather than waiting fbr parents to offer 
such help. 

• The parents reported that their attendance at the intniductory meetings organised by 
Stiurth6iri is quite low, and it is suggested that parents who do not attend the first 
meeting be offered a chance to attend a later meeting after their child has begun 
attending, when they might be more intt·rested or committed. It is important that 
parents with \'cry low levels ur Irish he made ,mare that they will he welcomed and 
catered for in Fnglish a1 t1ch meetings. 

• It is suggested that Na Nain1m1i ( ,aclaclia. i11 con.iunction with Stit'1rtb(\iri and 
Comhairleoiri. continue to liaise \\ith local prim;1ry and all-Irish sch11ols, with the aim 
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of further promoting communication betv,een them and ensuring a smooth transition 
from naionra to the reception class. 

Vv'hile these are the bodies most directly involved in the naionrai, there are other 
organisations such as Irish language publishers, public libraries and Bord na Gaeilge who 
support or contribute to their work, and some of the ways in which this contribution 
could be made most effective are considered below. 

Other Organisations 
Less than a third of Gaeltacht parents and less than a sixth of Galltacht parents reported 
that they read to their children in Irish regularly or often. It would be helpful to add a 
logo showing an adult and child reading together to the cover of young children's Irish 
books, to emphasise the need for parental involvement. In addition, a short preface could 
be added inside each cover describing strategies for reading in Irish with young children, 
and translation of tenns used in the book, as in the Welsh series Twm a Cadi a Fi. A third 
of all parents would like help with selecting books and tapes for their naf onra child. 
Children's books in Irish are mainly published by An Gum. but smaller numbers are also 
published by private companies such as Clo Iar-Chonnachta, An Cl6chomhar and Gill 
and MacMillan. There is a particular difficulty with the marketing of books in Irish, since 
many bookshops do not carry a good range of them because of low sales. and buyers are 
then restricted to a handful of specialist outlets. An overall review of the problems of 
reaching potential buyers of Irish materials would be beneficial. At present f\IS must 
advise parents to order books in Irish through their local bookshop. but such a strategy 
(which involves the customer seeking the product) may depress sales of books in Irish in 
face of the competition from the range of books in English freely on display. To order a 
book, parents need infonnation on \Vhich to base their choice. and many in this study 
reported that lacked this information. The option of distributing catalogues (containing 
illustrations of books and summaries in Irish and English) to parents through the naionrai 
is worth considering, in order to bring these mnterials dircc~ly to parents· attention. 

Some publishers of children ·s materials in English use the ngent system in Ireland to 
provide book displays, for example at Pnrcnt and Toddler grot·ps or coffee mornings. 
These events allow parents to examine books nnd buy them on the spot if they wish. If 
similar displays of Irish books could be organised at the introductory meeting for nafonra 
parents, or later in the naionra year, or at fund-raisers and social gatherings, they would 
be most useful for parents and Sti(irlh6iri alike. It is particularly important that such 
small book displays would be made availnblc to parents in the Galltacht and Gaeltacht 
alike, to ensure that they arc fully aware of the supports for the language which are 
currently available. Of course it would be important that no Sti11rth6ir or parent would 
feel under any pressure to buy in such an arrangement. but that parents \Vho wished to 
could be infom1ed of the range available. and helped to select suitable items. 
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It is relevant here to note that research has shown (Hirkey 1991) that taped books 
encourage children to read L2 books significantly more often. In addition, taped books 
act as resources for parents \:vho may be unsure of pronunciation or phrasing, and non­
verbal cues also help with comprehension. The provision of tapes to accompany books in 
Irish (with a slow or moderately-paced reading of the text, appropriate sound-effects and 
music) is urgently required. 

Parents also need to be infom1ed of the service provided in their local libraries regarding 
books in Irish. It is essential that public libraries stock as wide a range of children's 
books in Irish as possible. It is suggested that the Children's and School's Sections of the 
local authority libraries liaise with An Comhchoiste Reamhscolaiochta to establish which 
library branches serve areas which have a naionra, so that branches in which there is 
likely to be a take-up of books in Irish for young children can be tarBeted. It would then 
be most effective if libraries could draw books in Irish to the attention of parents and 
children, for example, through special displnys and book readings. 

It should also be noted that Stii'.rrth6iri are entitled to request a range of suitable books in 
Irish from their local Branch Librarian, and they then should encourage parents to request 
and bor ow these books regularly, thereby creating a demand to which libraries strive to 
respond. In addition, in areas which do not have easy access to a library, there is a system 
whereby an individual, such as a Stiurth6ir, can request a block loan of a large number of 
books for a pr,riod of 3 months. These books can be used in the nafonra and displayed to 
parents, to alert them to what is available, either on loan from the library or to buy. 

The remit of Bord na Gaeilge is to promote the use of Irish in the community, and it 
would therefore appear that the effects of naionra attendance on increasing Irish use in 
the home, and increasing the pool of Irish speakers among y1mngcr generations, makes 
this a vitally important area for support. The present study indicates a need to maintain 
and improve the quality of the network of existing naionrai, in addition to promoting the 
establishment of new naionrai. At present, the annual funding of the naionrai network, 
through An Comhchoiste Rcamhscolafochta. is quite modest (£81,500 in l 995). when 
compared to funding for other Irish language activities. This level of funding may 
w1derestimate the 'ripple' effect of naionrn attendance on the families and communities 
of the individual children who attend. It is suggested that consideration be given to 
extending the subsidy provided for children attending naionrai in the Gaeltacht to all 
naionrai. This. combined \vith some increase in fees for naionra parents of higher means, 
would facilitate greater overall provision of naionra places. by making the terms and 
conditions of Stii'.1rthoiri more attrnctivc, while safeguarding the equality of access to 
low-income children. Further resourcing of J\.n Comhchoiste Reamhscolaiochta would 
also contribute to the effectiveness of the service in maintaining standards and 
developing new naionraL Such ad<lition;il inYcstmcnt in the naionrai would be most 
helpful in contributing to the expansion of nnf onra places. \Vhilc allowing individual 
naionrai to function most effectively and with small numbers. 
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There is also a need to proviC.: ·. practical supports for the parents of naionra children, 
such as materials aimed at increasing Irish use in the home. Foremost among such 
materials would be a regular newsletter to all naionra parents, giving them information 
on typical events in the naionra, the general course of second language acquis.\tion, and 
ways of supporting that acquisition in the home. Bord na Gaeilge publishes a quarterly 
magazine entitled An Leitheoir, and it would be most helpful if an issue of this were 
regularly devoted to An Leitheoir Og agus a Thuismitheoiri (perhaps in co-operation with 
a book club), describing the books available in Irish for young children, with some 
infonnation in English and Irish on their content as well as some reviews. Such an issue 
could then be distributed to parents through the naionrai. 

Finally, Bord na Gaeilge has already run a pilot Parents and Toddlers scheme in Irish and 
it is suggested that it now consult v,ith An Comhchoiste Reamhscolaiochta and other 
groups currently operating similar schemes, with a \·iew to developing materials which 
would assist interested parents, and to promoting the establishment of such groups 
around the country. Other materials (modelled on those available in Welsh, which aim to 
set realistic targets for what parents can do in Irish each week with young children and 
babies) could be distributed to naionra parents. many of ,vhom also have children 
younger than the child in the naionra. with the intention of encouraging them to use more 
Irish at home with their young children or in small Parent and Toddler groups. 

8.12 THE NAiONRAi AND THE FUTURE 
As the movement to provide Irish-medium pre-schooling approaches a new century, new 
demands will be placed upon it. The most immediate of these demands centre on the 
implementation of relevant sections of the Chile! c~ . .-e Act 1991, from the end of 199(. 
The Child Care (Pre-School Services) Regulations require tha. all those involved in 
catering for pre-school children should notify their local health board that they arc 
providing such a service. Health boards, in consultation with the Department of 
Education will be required to inspect pre-school services. New regulations regarding the 
requirements for premises are now in effect. particularly in relation to heating, 
cleanliness, fire safety, repair and maintenance, as well as equipment and facilities. A 
maximwn ratio of IO children to one adult has been set, but with a second adult available 
on the premises, and an overall maximum size of 20 children per group. These 
requirements will affect how naionrai are operated. and will pose particular problems for 
those Stiurth6iri whose premises need to be adapted or whose intake of children needs to 
be modified in order to comply ,vith the regulations. It is desirable that there be some 
support made available to help Stit'1rthoiri to rulfil these requirements. Overall. ho\vever, 
since this legislation entails greater recognition of the importance of \VOrk with young 
children and represents an attempt to provide higher standards for their care, it is to be 
welcomed. 

Another challenge which faces naionrai concerns the changes in Irish society since they 
began almost 30 years ago. The 1996 Labour Force Survey showed a sharp increase in 
the number of women in paid employment to 38% of the labour force. Between 1995 and 
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1996 the Labour Force Survey showed a drop of 47,000 women engaged in home duties. 
There has also bee _;;J'Owth in the number of lone parent families. These trends are likely 
to continue in the immediate future and to pose a challenge for child-care provision. At 
present there appear to be no creches or nurseries offering full-time Irish-medium child~ 
care; nor do there appear to be registered after-school services provided through Irish, 
although both are available through English in larger towns and cities. While the demand 
for such services is more scattered than for English-medium services, it is possible that 
enough interest could be found in districts with an all-Irish school to make them viable. 
Regarding the nafonrai, there will be a need to consider whether parents are precluded 
from sending their child to a naionra because of the difficulty of accommodating their 
work or other child-care requirements with the hours of operation of their local naioma. 

Naionrai will continue to play an important role in Gaeltacht areas in the future. They are 
important, firstly, because they provide pre-schooling to Gaeltacht children, and 
secondly, because they contribute to the Irish competence of non-Irish speaking children 
in the Gaeltacht before they begin school. The challenge for the future will be the 
encouragement of the use of Irish in the home by Gaeltacht parents before and after 
children begin in the nafonrai. To this end there is a need to inform parents of the 

· benefits of bilingualism, and of the various models of bilingualism (from the exclusive 
use of a minority language in the home, through the 'one parent one language' model to 
'shared modelling' where both parents use both languages in different situations). 
Gaeltacht parents also need to be assured that their chi!• ren will have fluent spoken and 
written English (the dominant language of the wider Iri...11 community) on leaving school, 
and given information on the advantages of hearing Irish at home. 

This survey showed that over 70% of children in Gaeltacht naionrai had at least one 
parent who could take part in 'most conversations' in Irish, and there is a clear need to 
encourage these parents who have fluency to speak Irish to their child in the home, rather 
than have the entire household use only English. It would also be beneficial to promote 
contact with Gaeltacht parents even before their children begin attending the naioma at 
age 3. Such contact might take the form of organised Parent and Toddler groups, or visits 
at intervals from another parent of older children, as in the 'community mother' scheme 
in Dublin. Such meetings would allow the encouragement of Irish use by at least one 
Gaeltacht parent or even partial use of Irish by one or both parents in the home from the 
outset. The Gaeltacht Stiurthoirf might be well placed to organise such contacts with 
parents in order to promote the use of Irish in the home, provided they are given the 
resources and the materials needed for such an enterprise. 

The discussion in Section 4.4 showed that there is a need to extend the naionrai in the 
Gaeltacht in order to provide Irish-medium pre-schooling to the large proportion (about 
three-quarters) of three- and four-year-olds there who do not at present attend a naionra. 
Meeting the needs of a rural population may require some flexibility and adaptation, for 
example through the provision of transport to bring children together, or adjusting the 
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hours of operation to suit local needs. If such efforts resulted in more Gaeltacht children 
beginning school with higher levels of Irish competence, they would be most \Vorthwhile. 

8.13 FUTURE RESEARCH 
• There is a need to define more fully the objectives of the naionrai, so that the~· can be 

evaluated objectively on an ongoing basis, by Stiurthoiri and Comhairleoiri, according 
to detailed criteria. This would facilitate the provision of assistance and guidance on 
specific topics for Stiurthoiri deemed not to be perfonning at the highest level. 

• This study conducted tests on 225 children from 25 naionrai. Attempts to examine 
class (i.e. naionra) effects in greater detail, for example, looking at the differential 
effects of a range of teaching styles or strategies, would require a larger sample of 
naionrai and children. 

• Further qualitative study of children in Gaeltacht naionrai is currently underway, in 
co-operation with Udaras na Gaeltachta and the European Commission. This will 
allow examination of the interaction patterns between the Stiurth6ir and children in 
Gaeltacht nafonraf of varying levels of Irish competence. This observational study 
will also facilitate an assessment of the methodology used and the activities which are 
engaged in by a sample of childr-'m in a number of Gaeltacht naionrai. Individual 
children experience the naionra diff<.:rently. dcpcnding on a range of social, linguistic 
and general ability factors, as well as organisational factors. and an observational 
study will help to analyse the impact of these factors, and provide information on how 
to deal v.rith the differing needs of those attending naionrai. 

• A longitudinal study would allow an assessment of the impact of 1,aionra attendance 
on children's progress and attitndes to Irish as they go through both all-Irish and 
ordinary schools. 

• The graduates of the early ,rnionrai are nO\v of child-bearing age, and it would be of 
great interest to conduct some follow-up studies to learn about their history following 
the naionrai, and the cumulative effects of those experiences on their Irish attitudes 
and use with their 0\\11 children. 

8.14 CONCLUSIONS 
Naionrai provide many children with a positin: experience of pre-schooling. in which 
their general development is !>timulated through play and a range of activities, and their 
social development is fostered through experience of a group of peers and co-operation 
with other children. In addition. they also acquire skills in Irish competence and 
production. It is important to rcmcmhcr that the level of Irish ability gained in the naionra 
is substantially greater than is found in any other type of pn::--scho0Iing currently 
;\\'ailablc, and this Irish ability can only be adY,:mtagcous when children proceed to 
primary school, v,hether English- or Irish-medium. 

Hayes ( 1995) noted that children have the right to ::i;.:cess to high quality pre-school 
education \vhich is suitable to their age and needs. A hilingual state should also offer 
parents the option of selecting Irish-medium pre-schooling for their children if they ;;o 
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wish. It is desirable that immersion pre-schooling should be available to all, rather than 
only to those luc.ky enough to live near the relatively small number of existing naionrai. It 
must be remembered that the experience of attending a naionra affects not onJy the 
individual child, but also his or her parents and siblings, and therefore, to some extent 
affects language use and language attitudes in the wider community. Thus, it is important 
that the contribution of the naionrai be properly recognised and supported, despite the 
tendency in our society to under-resource activities revolving around young children 

Fishman ( 1991 ), reviewing the naionrai in the context of the movement to reverse 
language shift, noted that children in naionrai acquire proficiency in both comprehension 
and production, and acquire strongly positive attitudes towards Irish. In addition, he 
claimed that naionrai foster positive attitudes among parents and lead to growth in the 
demand for and establishment of, all-Irish primary schools. This study confinns the 
positive association between naionra attendance and increased home use of Irish. While 
such increases in home use are unlikely to constitute total shifts from English to Irish in 
the majority of homes, they result in a more supportive environment for children's 
continuing Irish learning, and. in conjunction with later attendance at all-Irish schools, 
may influence transmission to younger siblings. This study showed that children's 
learning was positively influenced by hearing even some Irish at home, and parents 
therefore need to be encouraged to speak Irish to their children even in a small number of 
contexts such as book-reading. washing, or dressing. Overall, it appears that the naionrai 
play a very valuable role in helping to carry Irish into the home, at a time when children 
are happy to display their newly-learned skills and are keen to involve their parents in 
this new interest, and parents still feel they can make a contribution to their children's 
Irish learning, even when their O\Vn competence is fairly low. 

Another significant result. of naionra attendance is the provision to children an<l their 
parents of the style of child-centred language which is commonly missing among L2 
language learners, but which every LI speaker knows from their own childhood. A 
knowledge of nursery rhymes, action songs and games, and the vocabulary to discuss the 
feelings, lnterests and physical and intellectual needs of very young children is 
imperative in promoting intergenerational transmission, and naionrai can provide parents 
and children with this register which is not usually learned in the formal school system. 

Crucially, what the 11afonrai <lo is bring the acquisition of Irish a step closer to the home, 
or to the 'intergenerational nexus· as Fishman (1991:413) describes it, since they work 
with very young children and encourage parental involvement in the present, and may 
facilitate transmission by those children in the future to their O\\TI off spring. In effect, 
naionrai function as a bridge between the school system and the home, by targeting 
children at an age when parents accept that they need lo be involved in their children's 
educational activities. and by emphasising the importance of parents· contribution to the 
children· s learning oflrish. It is for this reason llrnt the naionrai can be considered to be a 
vital link in the chain of language rc\·italis,itinn. nn<l il is a link which will reward greater 
institutional and financial support in the !i.1turc. 

189 



Glossary of terms 

An Comhchoiste Reamhscolaiochta A joint committee composed of representatives 
of Bord na Gaeilge and Na Naionrai Gaelacha which co-ordinates the naionrai 
already established and facilitates the founding of new naionrai. It also 
facilitates other groups or individuals wishing to use Irish with young children. 
It is funded by Bord na Gaeilge as well as receiving administrative support from 
that body. 

An Gum The Irish publications branch of the Department of Education, An Gum 
publishes textbooks in Irish for primary, post-primary and third-level students, 
as well as Irish books for children, teenagers and adults, dictionaries and 
reference works. 

An Nuacht Broadcast news bulletins in Irish. 
APL Accreditation for Prior Leaming (see OMNA) 
Bord na Gaeilge The State body set up in 1978 to promote the Irish language as an 

everyday means of communication. The Bord works closely with the state 
sector on the development and implementation of policies for Irish. Other work 
includes community development projects and book distribution. The Bord 
receives an annual grant-in-aid from the Department of Arts, Culture and the 
Gaeltacht. 

Comhairleoir 'Advisor·. An Comhchoiste Reamhscolaiochta organises itself by 
districts, each of which has its Lm11· Comhairlcoir who visits the naionrai in her 
area once a month and runs in-service courses for Stizirthoirf, as well as 
attending parents' meetings and engaging in other liaison work. 

Comhar na Muinteoiri Gaeilge The voluntary association of teachers of Irish 
(including those who teach through Irish) at all levels of the educational system. 

Comhdhail Naisitinta na Gaeilge The Central Steering Council of the Irish language 
organisations. It is the forum through which Irish language organisations and 
community groups ensure positive action for the Irish language. The objective 
ofComdhail Naisiunta na Gaeilge is to strengthen and consolidate goodwill and 
support for the Irish language and its usage as a living language, so that it may 
be used freely and ·widely in all aspects of Irish life. 

Conradh na Gaeilge /\ voluntary organisation, with 250 6.-anches in Ireland and 
abroad, devoted to the revival of Irish. This body was founded in 1893 and now 
organises a range of activities to encourage the use of Irish. such as Irish 
classes, ,\'eachtain na Gaeilge (Irish week) and the publication of Irish 
materials. It also aims to assist parents who wish to set up nafonrai or all-Irish 
schools. This body supported the setting up of the first naionraf and continues to 
provide support to naionrai and Na Nafonrai Gae/acha. 
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Cumann an Phiarsaigh Summer Irish college in Co. Donegal which began in 1996 to 
offer week-long courses for families. While parents attend morning classes. 
babies and children under l O accompanying their parents are offered age­
appropriate care through Irish .. 

Cylch Ti a Fi Welsh-medium parent and child group. These groups make provision 
for children under three years to participate in activities through Welsh, 
accompanied by parents. They are supported by Mudiad Ysgolion Meithrin. 

Cylch Meithrin Welsh-medium nursery group. Such groups are run by local 
voluntary committees and receive financial support and advice from the parent 
organisation, Mudiad Ysgolion Meithrin, 

Gaelscoileanna National organisation for all-Irish schools. This organisation assists 
parents in the setting up of Irish-medium schools, and provides services such as 
in-service training. advice and assistance to existing schools. 

Gaeltacht Areas which are officially designated as Irish-speaking. These are mainly 
located on the west~m seaboard. apart from small districts in Waterford, Cork 
and Meath. 

Galltacht Areas in which the community language is English. This comprises most of 
the Republic of Ireland, including the major metropolitan areas. (See 

Gaeltacht). 
Glor na nGael Organisers of a competition each year to encourage communities to 

promote Irish culture. and, especially, the use oflrish as a spoken language .. 
Grupa Tuismitheoiri agus Tachran Irish-medium Parent and Toddler group. 
Immersion education. The use of the child's non-native language as the mediwn of 

instruction, in a context where there is strong societal support for the 
maintenance of the chil,d"s mother-tc;ngue. , 

[nstitiuid Teangeolaiochta Eireann (ITE) (The Linguistics Institute of Ireland) ITE 
was established in 1972 as a national centre for the study of state language 
policy. It provides research and consultancy services to all agencies whose 
activities involve them with language issues. The teaching of Irish and Modem 
Languages in the schools is a special concern. 

IPPA lrish Pre-school Playgroups Association. IPPA supports parents and 
playleaders, helping them ',1 understand anJ provide for the needs of young 
children. 

Kohanga Reo •Language nests·. Maori-medium pre-schools in New Zealand. 
Naionra A naionra is an Irish-medium pre-school. The term ·pre-school' is used 

generally throughout the English \'Crsio:1 or this report. It is important that some 
of the negative connotations of this term. such as its links ,vith fonnal teaching. 
children sitting at desks, and a traditional school atmosphere. should not be 
associated with the naionrai. This English term has been chosen in preference to 
·play-group·. which has its 0,,11 set of often inaccurate associations. in order to 
counteract the assumption that what happens before the beginning of fonnal 
education is unimportant and is ·only play·. {) Murchu ( 197(): 12) noted that the 
term 11aio11ra \\as itself' coined in order tn avoid the negatin! connotations of 
naiscail and gntpa s1rgartlm and to indicate a bicnd of the most positiYc aspects 
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of the ordered atmosphere of a pre-school with the freedom and self-direction of 
a play group 

Na Mamailinigh Voluntary scheme operatiD,g in Ballinteer, Co. Dublin, which helps 
parents to organise into small groups of about six, so that parents, toddlers and 
babies can meet once a week in each other's homes, in order to play and 
socialise through Irish. 

Na Naionrai Gaelacha Organisation of StitJrth6irf which aims to promote the 
establishment of naionraf, foster support for Irish-mediwn education in the 
community, and educate its members regarding early immersion. 

National Council for Educational Awards (NCEA) The NCEA is the state agency 
responsible for the co-ordination, development and promotion of technical, 
industrial, scientific, technological and commercial education, and education in 
art and design outside the universities. It gives effect to these responsibilities 
through the approval of courses of high standard, and the granting and 
conferring of degrees, diplomas, certificates and other educational awards. 

National Council for Vocational Awards (NCVA) The NCVA was established to 
develop a national certification system for vocational training programmes at 
second level. The Council structures courses on a modular basis, with 
appropriate levels of qualification. It develops national assessment criteria and 
provides a certificate based on trainees" performance as assessed in accordance 
with those criteria. 

OMNA The Dublin Institute of Technology/New Opportunities for Women Childcare 
Project, was set up to try to establish means of gaining a common mutually 
recognised system of accreditation for early childhood care and education 
training in Ireland. Its aims include: 1) Common accreditation: 2) APL 
(Accreditation for Prior Learning); 3) rlexible approaches lo learning; and 4) 
Work experience mentors. It is based in the Dublin Institute of Technology. 

Parvulari Catalan-medium kindergartens for children aged between three and five 
years. 

Raidio na Gaeltachta Established in 1972 to provide a full radio service to Irish 
speakers in the Gaeltacht and outside the Gaeltacht. It includes news, current 
affairs, sport, music and other programmes and it has studios in the three major 
Gaeltacht areas. 

RTE (Raidio Teilifis Eircann) RTE is the national broadcasting organisation, which 
provides radio and television services throughout the country, including Raidi6 
na Gaeltachta. 

Stiurthoir Cuota/Comhstiurthoir 'Assistant Leader' or 'Co-Leader' 
Stiurth6ir 'Leader' Naionrai personnel are called Sthirth6iri to emphasise their role 

in steering children's learning in an informal way, rather than through formal 
tea~hing. The term 'Conductor' might hest express this co-ordination of 
children's self-directed learning, but because that term has other c0nnotations in 
English, the translation 'Leader' will be used here when required, but, in 
general, the Irish tenn Stizirth6ir will be retained. 
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Teilifis na Gaeilge The state Irish-language T.V. channel, which began broadcasting 
for several hours each day in October l 996. Programmes for children make up a 
substantial proportion of its broadcasts. 

Udaras na Gaeltachta The objectives of Udaras na Gaeltachta are to encourage the 
preservation and extension of the Irish language as the everyday language of the 
Gaeltacht communities and to establish and develop job-creating industries and 
services in the Gaeltacht regions. It co-operates with other Irish language 
bodies, including Bord na Gaeilge, An Comhchoiste Reamhscolaiochta and 
Glor na nGaeL lJdaras na Gaeltachta provides grants to support naiomai in the 
Gaeltacht, as well as assisting local youth groups and offering Irish-language 
courses in the Gaeltacht. 
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, 
Institiuid Teangeolaiochta Eireann 
An Comhchoiste Reamhscolaiochta 

Parents' Questionnaire 

Dear Parent(sJ 

Institiuid Teangeolaiochta Eireann, in cooperation with An Comhchoiste 
Reamhscolaiochta, the umbrella body of naionrai, is carrying out a survey of 
families with children attending a naionra. We are very interested in the factors 
which lead parents to choose a naionra, and the effects of this decision. We hope 
that you will tell us about your experience so that we can better understand how to 
continue improving naionrai for both children and parents. EITHER PARENT 
may answer the questionnaire. We would greatly appreciate your cooperation in 
answering these questions. 

All of your answers will be treated in the strictest confidence - only the research 
team will see your quest:"nnaire. Naionra staff will not see your questionnaire. 
Each questionnaire has a code-number, and this code-number will be used in order 
to ensure total confidentiality. 

You may return this questionnaire in the pre-paid envelope provided. 
Alternatively, if you prefer, you may return the questionnaire sealed in its envelope 
to the Stiurthoir, who will forward it unopened. 

Thank you for your assistance. 

Is mise, le meas 

~-tr~ 
Dr. Tina Hickey 
lnstitiuid Teangeolaiochta Eirl.!ann 

Ma ta leagan Gaeilge den cheistneoir seo uait, cas an 
leabhran bun os cionn, agus oscail ar leathanach 1 e. 

I) • 
4., .... IJ 

' . ... . 



' ,. 

Parents' Questionnaire 

1. Do you live: 

in the Gaelta.cht •, outside of the Gaeltacht D, 

2. What language{s) were mainly spoken to this child as a baby and 
toddler? 

English only 

Irish only 

0, English and Irish •, 
D, OUier (specify) ____ D. 

3. How much Irish do you estimate your child knew BEFORE 
~inning al the naionra? (Please tick ONE only) 

none at all D, Irish as good as English D, 
some understandin!( only D, Irish better than English D, 
odd words/phrases D, Irish only D, 
able for convcrsMion in Irish D, 

4. Have you noticed any change in this child's use of Irish SINCE 
beginning al the na[onra? {Tick ONE only) -
Decre;i.<;e D, No change 

Go to Q7 
D, Incre= •, 

Go to Q5 

If there was a DECREASE in your child's use of Irish since startini: 
at the nafonra, lo what do you attribute it? 
majority of other children in naionrn speak only English D, 
child is now more self-conscious about speaking Irish D, 
child has become aware of differences between Irish and English D, 
St11irth61r's Irish is very different from that used at home D, 
other __________________ _ •, 

Go to Q.7 

S. If there was an INCREASE, did it take the form of: (Tick ALL that apply) 
Used R<'i:11/arfr Sometimes 

illdividual words D, D, 
phrases D, D, 
rhymes/songs/prayers D, D, 
convers.'ltions D, D, 

6. If ther-e has hccn an increase in the child's Irish use, to whom in the 
family is ii directed? (Tick ALL that apply) 

parent(s) D, aunts/uncles/cousins D, 
brothers/sisters D, play with dolls/cars/other toys D. 
grandparents D, 

Office use only 
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P5_4 
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Parems' Questionnaire 

7. Can you remember if your child already knew any of the following 
BEFORE be!!inning at the naionra? (Please tick ALL that apply) 

knew the names of colours 

knew some numbers 

knew some letters 

knew 3 rhymes/songs 

knew more than 3 rhymes/songs 

could recognize own naro1c ( written) 

could write own name 

in English in ln'sh 

•, •, 
•, •. 
•, •. 
•, 
•, 
• .. 
• .. 

•. •,. 
•., 
• .. 

8. SINCE attending the naionra, what general chanies are you most 
aware of in your child? (Please tick ALL that apply) 

now knows colours, shapes, some letters 

ca.ti now count to higher number than before 

now knows songs and rhymes in Irish 

Irish is significantly better 

English skills have improved 

more reluctant to speak Irish 

English skills have fallen bchmd for age 

Irish has disimprovcd 

•, 
•, 
•, 
•. 
•, 
•. 
•. 
•. 

9. How would you describe your child NOW'! (Circle the point on the 
scale from 1-5 which you think is appropriate) 

Behind Average 
far age fnr ap,e 

I 2 3 4 

Advanced 
Ji,ragc 

5 

10. Wlto first suii:cstcd sending your child to a naionra? (rick ONE only) 

self 0, spouse D, 
naionra supervisor D, rclativcs/fri,•tHh D, 
workmate/colleague D, other D, 
neighbours with children attending D, 

I l. Why did you choo,c lo s~"ti your child to a naionra? (f1ck all thal apply) 

it was the only/most accessible pre-school in our area 

naionra has good physical facilities 

naionra leader's/particular naionra's general repuk1.tion 

wanted child to learn Irish 

wanted to have child go to an al!-lnsh schoo! la1cr 

child is already bilingual from home 

child is already an lnsh native-speaker 

strqng recommendation by friend 

parentlG!der child at1cnded a naionra/an all-lnsh school 

other (specify) -~------ . 

•, 
•, 
•, 
•. 
•. 
•, 
•. 
•. 
•. 
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Parents' Questionnaire 

12. If you had lo de<:ide again about sending your child to the naionra, 
would you: (Please tick ONE box only) 

do the same again, same naionra 

choose the same na.ionra, but wait until child is older 

choose another nalonra 

choose an English-speaking playgroup 

not send child 10 pre-school of any kind 

•. 
•, 
•, 
•. 
•. 

13. How do you think your child feels about the naionra? (Tick ONE only) 

child enjoys it D, 
child was initially confused, now settled D, 
child is still suuggling, sometimes reluctant to go 

child is very unhappy, always reluctant to go 

•, 
•. 

14. Since your child began at the naionra, have you parlicipac din any of 
the following? (Please tick as many as apply) 

an Irish-language class D, 
an Irish-language social group/Irish-language org,misation e g 

Conradh na Gaeilge, Gl6r na nGael D, 
lrish-langu.1ge social events e.g table qui:z:, concert, 

fund-raising for naionra D, 
other Irish cultural activities e.g. Irish music, dancing 0, 

15. How would describe yourself? 

married/Ii ving with spouse 

. separated or divorced 

•, 
•, 

widowed 

lone parent 

•, 
•. 

If you are married/living with a spouse. please ansll'er 
the parts of the following questions which ask alwut your 
spouse/pal'tner as well as ahout yourself 

Othenl'ise, please fill in the details ahout yourself only. 

16. If you lh·c outside the Gaeltachl: 
II ave you and/or your spouse visited the Gaellacht in the last 4 years; 

Seif Yes D, No D, 
Spouse Yes D, No D, 

17. Did you or your spouse attend an introductory meet in!.! hcforc your 
·hi!d be1;an at the naionra? 

Self Yes D, l~o D, 
Spouse Yes D, No D, 

... ft' 

i' l .•. .., · . .) 
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l'art'nts' (!uestion11airi• 

18a. How often do you engage in the following activities? 
Weekly! Monthly • Rarely Nel'!'r 

dropping off/collecting child •, •, •, •. 
checking on child's progress •, •, •, •. 
using naionra books/tapes at home •, •, •, •. 
discussing naionra activities with child •, •, •, •. 
attending dramas/outings etc. •, •, •, •, 
management/fundraising •, •, •, •. 
helping in naionra •, •, •, •. 
J8h. If living with a spouse, how often docs he/she engage in the following? 

Week/yi Monthly • Rarely Nel'er 

dropping off/collecting child •, •, •, •. 
checking on child's progress •, •, •, •. 
using naionra books/tapes at home •, •, •, •. 
discussing naionra activities wilh child •, •, •, •. 
attending dramas/outings etc •, •, •, •, 
management/fundraisi11g •, •, •, •. 
helping in naionra •, •, •. •. 
19. What language is used hy you and your spouse on these occasions? 

s,.Jf Irish oniy D, Some Irish D, English only D, 
Spnuse Irish only D, Some Irish D, English only D, 

20. llow do you feel about your level of inrnlvcmcnt in the naionra? 

too little D, about right D, too much D, 

What prevented you from being more involved'! (Ttck all that apply) 

insufficient Irish 

domestic/work arrangements 

feeling of not being welcome 

other (specify) ______ ---·--·----· -· 

•, 
•, 
•. 
•. 

21 . Docs your naionra pro, idc any of the fullov.ing, and if no!, would you 
like any to he provided? Already pml'ided I v.·,mlcf like rhis 

Yes No Yes No 

regular infonnallon on act1v1tics •, •, •, •, 
samples of phrases child learned •, •, •, •. 
copies of rhymes/songs •, •, •, •. 
help with selecting Irish books.1tapes •, •, •, •. 
help on usinr. Irish at home •, •, •, •. 
c!.1ssfi11fom1at1011 on classes 111 Irish •, •, •, •. 
Irish conversation p.roup for parents •, •, •. •. 
social events for parents 1n Irish •. •, •. •. 
a l':ir,·nts am! Toddler>' rr,,up •. •, •. •. 

,! 

I} , J .j 
L:-'· ,,... ·.::: 
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Parerus' Uuestfrmnaire 

22. Arc either or the followini.: accessible to you? 

all-Irish Primary school Yes 

school with some subjects through Irish Yes 
lfyes, approximate distance from your home 

0, No 

0, No 
miles 

•, 
D, 

23. When you enrolled your child at a naionra, did you int,•nd lo send 
her/him later lo an all-Irish/Gaeltachl school? 

Yes 0, No D, Was considenng it D, 

Now lhal your child has spcnl some lime in a naionra, have you 
decided what lypc or school lo send ilim/her to? 

all-Irish school English-medium school O, 
some subjects through Irish O, still undecided O, 

24. For parents considering sendini.: their child lo an all-Irish primary 
school \'lould you say that pre-school education through Irish is: 

ve1y important 0, not very important O, not important at all D, 

2Sa. How much Irish was spoken in your OWN home and school? 
Irish was spoken al l,r,me l'rima,y scholil 

as a rule O, all-lrish/Gaeltacht 0, 
frequently D, pan-Irish O. 
occasionally 0, ordinary school 0, 
never 0. 
Your own parents' uhi/i1y 

both parents fluent lnsh O, 
one parent fluent O. 
neither 0,. 

!'rm-primary school 

all-lrish/G.ie !tac ht 

part-Irish 

ordinary school 

• .. 
•., 
•., 

25b. How much Irish was spoken in your spouse's home and school'! 
Irish was spoh•n at hnme l'rimary s, /,.,o/ 

as a rule 0. all-lrish/Gacltacht O. 
frequently D, part-Irish 0, 
occasionally O, ordinary school 

never 0, 
l'arcmt · abiluy 

both parents fluent lrtsh 

one parent flu('nt 

neither 

•. 
•. 
•,. 

/'ost-primal)• sdwol 

all- l ri s h1Gaeltacht 

part-Irish 

ordinary school 

2Sc. What experience or Irish do you want for your children'! 

• .. 
•., 
•,, 

Irish spoken f1/ ho111,· l'rmial}' srhoo/ !'0Sl•f!n1J1ar:,- .,,.i,,,,,; 
as a rule 0, all-lrn-il!Gacltarht 0, 0, 
frequcn!ly O, part-Irish O. O. 
occns1onalh O. nrd1n.1r) sch,,,,1 0- 0,, 
lll'\l'f •, 

?()' 
.... -~) 
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l'urencs' (,J1wscwnnaire 

26. How would you assess your own and your spouse's ability in Irish: 
(Tick ONE from each section only for yourself and spouse) 

Self Spouse 

SPEAKISG not a word •. 0. 
a few words 0, 0, 
short sentences 0, 0, 
bits of conversations o. o. 
moS1 conversations 0, 0, 
any conversation o. o. 

llNDER.SlAr-.DJSr; not a word 0. 0, 
a few words 0, 0, 
short sentences 0, 0, 
bits of conversations 0. o. 
most conversations 0, 0, 
any conversation o. o, 

WKJ!1SG not a word 0, 0, 
a few words 0, 0, 
short sentences 0, 0, 
a short art1cle/lettcr/note o. o. 
any document 0, o. 

READISc; not a word o. o, 

27. 

a few words 0, 0, 
short sentences 0, 0, 
a short amcle/letter/nok o. o. 
a book 0, 0, 

Before you first sent a child to the naionra, how often was Irish 
used between: (Please tick ONE for each line) 

A/wars Re,:11/ar/y Sometimes Never Not a1•plicahle 

self and spouse 0, 0, O, o. 0, 
self and child/ren O, 0. o, o. •, 
spouse and chlld/ren 0, o, •, •. 0, 
chi! dren with each other •, 0, •, o. 0, 

Gow Q. 28 

Did this use of Irish consist mainly of: {Please tick ONE for ca.ch line) 

to spouse 

odd words some phms1·s short all 

•, 
0. 

0, 
•, 

com•ersation., ,·om·ersa11ons 

•, 
0, 

o. 
•. to chilcllren) ~----------------------------

(, 

') '; ( 
........ J 
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l'are,us' {}ut:stionnaire 

28. NOW, how often is Irish u~d hctwccn: (Please tick ONE on each line) 
Al R I I <; N N /' hie ways ef:u ar!y • omelimes ever ot app ,ca 

self and Sp<)USe •, •, •, •. •. 
self and child/ren •, •, •, •. •, 
SPQUSC and child/ren •, •, •, •. •, 
children with each other •, •, •, •, •, 

Go to 0. 29 
Docs this use of Irish consist mainly of: (!'lease tick ONE for each line) 

odd words some phrases short all 
conversations co11versa1ions 

to Sp<)USC •. •, •, •. 
to child(ren) •. •, •, 

When and how oCten is Irish NOW used hy either p8rcnt with child(rcn): 
(rick ONE on each line) Always/Mostly Rci;ular/y O, ·casiona//y Never 

washing/dressing child •. •, •, •. 
at mealtimes •, •, •, •. 
helping with homework •, •, •. •. 
reading/telling stories •. •, •, 
at family prayer/church •, •, •, •. 
doing housework/g.ardening •, •, •, •. 
on journeys •. •, •, •. 
while watchini; TV •, •, •. •. 
I istening to radio •, •, •, •. 
29. Do you engage in the followin~ actil·itics? 

( J(tc11 ReJ.;11la1 ly s,,,net11nes ;\'t'\'('I' 

watch Nuacht on TV •, •, •, •. 
watch other TV programmes in Irish •, •, •. •. 
listen to Raldi6 na G;ieltachta •, •, •, •, 
listen to Irish programmes on RTl •. •, •, •, 
read Irish storybooks for children •. •, •. •. 
read Irish pieces iri newspapers •. •, •, •, 
read all-Irish 11ewspapers/mag:u1nes •. •, •, •. 
read Irish books •, •, •, •. 
30 In general then, would you say lhal there has been a change in the FREQUENCY 

of Irish use in your home since your first child hrgan ,illlcndi111; a naionra? 

no change 0, increase D, decrease D, 

31. Who now mainly looks after your child outside of naionra hours'! 
(Please tick ONE onlyi 

mother/father D, otl1er person 
<io 10 J. 32 
Is Irish cvcr spoken to the child hv this carc1;iHr'! 

Always D, Fn•qm'ntlJ· D, Occt,wn;1lh D, Nc,er •. 
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}'are111s' llues1um1w1rt• 

32. Whal age was this child whens/he bcj::an attending the naionra? 

less than 3 years O, 3 years 6 months • 4 years D, 
3 years-3 years 6 months 0, 4 years• 4 years 6 months D, 

more than 4 years 6 months D, 

33a. How many children do you have in your family? _________ _ 

33b. Where docs the child whose first name is on this form come in 
your family? (write, for example, 1 for a first child, 3 for a third) ____ _ 

34 Do you have other children who are at pr<>sent attending or have 

previously altcndcd a na[onra? Yes 0, No D, 
lf yes, how many'! ____________ _ 

35a Do you have other children "'ho arc at present al tending, or have 

previously attended an All-lrish/Gacltacht school? Yes 0, No 
If yes, how many? ___________ _ 

•, 

35b How many of your children arc now in Primary school? ______ _ 
How many of your children arc now in Second Level Schools? ___ _ 

The/i1/lowing questions require some personal details. 
Again, these are rorally confidemiul. 

36a Arc you: male D. female D, 

36ti What is your ai:c now'! 

less th;u1 25 •, 36-45 •. 551 

25-35 •. 4(,-54 •. 
37 Do you li\'c: m ac11y •. Hl a village 

in a 1011.11 D, 111 the country 

3!! !low would you dcscriuc yoursdf as ncards employment? 

working full-tirnc for pay or profit 

working part-time for pay or profit 

n.J! in paid employment 

D, 

D, 
•. 

•. 
•. 
D, 

If not in paid cmploymcnt,would you dcscritic yourself as: 

full-time homemaker D, 
unemployed/looking for work 

other (specify) __ ~----------

') ,· j { 
,;...,_,J 
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Par!'nts' Qurstionnair,· 

39 Thinking of your present job, or your last job (if not currently in paid 
employment) would you describe it as: (Please tick one) 

manual (e.g. cleaner, labourer) 

semi-skilled manual (e.g. miikman, postman, machinist) 

skilled manual (e.g. bricklayer, filler, lorry driver) 

clerical 

teaching 

nursing 

professional/manageria.lihigher civil S('rv:ee 

iw.lf-employed 

farmer 

o. 
0, 
0, 
o. 
O, 
o. 
0, 
0, 
o. 

40. If living with a spouse, how would you descrihe your spouse's present 
job, or his/her l:.isl job, if not presently in paid employment? 

manu,11 (e.g. cleaner, labourer) o. 
semi-skilled manual (e.g. rnilkn1an, postman, machinist) D, 
skilled manual (e g. bricklayer, fitter, lorry driven o, 
clerical •. 
kaching •, 
nursing •. 
professional/managerial/higher civil service D, 
self-employed •. 
farmer •. 

41. How far did you and your spouse go in school'? 
Se/( .\j,,,use 

Primary school •. 0, 

Group or !mer Cert D, •, 
Leaving Cert •, D, 
1l1ird level (diplom.i/non-dej!rec qunlitication) •. •. 
National Teacher •, •. 
Third level (university degree) •, •. 
Master's degree or hi~her 0, •, 
Other - specify •. •. 

Thank you for your time and effort in answering this questionnaire. 
We greatly appreciate your cooperation. 

Please seal the questionnaire in the accompanying pre~paid envelope 
and post it as soon as possible. 

9 
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Institiuid Teangeolaiochta Eireann 
An Comhchoiste Reamhscolaiochta 

Ccistncoir do na tuismitheoiri 

A 17111ismi1hemr, a charu 

Ta bcartaithc ag Institiuid Teangeolaiochta Eireann agus ag Comhchoiste 
Reamhscolaiochta suirbhe a dheanamh ar na teaghlaigh a bhfuil paisti leo ag freastal 
ar naionrai. Is e an C omhchoiste Reamhscolaiochta an t-eagras a thugann tacaioc ht 
do na naionrai uile. Is dial speise na toscai is bun le r0ghnu naionra (seachas 
reamhscoil eile) Ta suil againn go roinnfidh tu do chuid taithi leo agus na torthai a 
d'eascair as an gcinncadh a rinne tu chomh maith, i gcaoi go dtuigfear nios fearr cc 
mar is fcidir fcabhas a chur ar eispcireas naionra ar mhaithe leis na paisti agus na 
tuisrnitheoiri araon Tig le ceachtar den bheirt thuisrnithcoiri an ceistneoir a 
chomhlanu. Bheimis fiorbhuioch diot as na ceisteanna ata ann a f11rcagain. 

Coimcadfar na freagrai uait fam n111. An lucht taighde amhain a fheicfeas na 
ceistneoiri Ni fl1cicfidh foireann an naionra iad. C6daiodh gach ceistneoir agus 
bainfear leas as an gc6d sea amhain chun criche rundachta 

Tig ieat an fhoirm seo a sheoladh direach chun na hoifige sa chludach reamhiochtha 
a fuair tu lei. N6 tig leat an cludach a thabhair1 don stit1rthoir naionra • ni oscl6far 
na cludaigh ach scolfar direach chun na hoifige i mBaile Atha Cliath iad. Is mbr 
againn do chomhoibriu. 

Is misc. le meas 

~~~ 
Dr Tina l Jickev "'J. 

Institiuid Teangcolaiochta Eireann 

If you wish to answer an English vrrsion of thi.sj 
qucstiounairr, pkasr turn the booklet ovrr. 

. ·-------··-·~------- -· -~-~---
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I. An bhfuil conai ort: 

sa Ghacllachl 0, wobh amuig:h den Ghacllach! O, 

2. Cc na tcangacha is mo a labhraiodh leis an hpaistc seo ai:us c/i ina 
naion:.i.n? 

3. 

Bcarla amhain 

Gac1lgc amhain 

0, Gacilgc agus £lcarla 

0, Tcanga cilc (luaigh i) 

Cc mhcad Gacili:c a bhi aigc/aici dar !cat roimh thosu sa naionra? 
(Cuir tic le haon chcann amhain) 

Gacilgc ar bith 0, Gacilgc agus Bcarla ar ao11 chaighdcan 

brcacthuiscinl 

corrfl1ocal/ fras.,i 

0, an Ghacilgc nios fc~m 11a an Bc.irla 

0, an Ghcilgc amh:i1n 
Eli in ann comhra a 

dhcanamh i nGacilgc 0, 

o, 
o. 

0, 
•. 
o. 

4. An bhfuil athru ar bilh tui:tha faoi dcara agat in us;iid na Gacilgc ag an h1iaiw• 

o thosaiFise/si sa naionra? 

Laghdu 0, Gan alhru 0, Mcadu 0, 
Te1gh chu,/!. C7 Tc,~h chwg < '5 

Mas LAGHDlJ in us.lid na Gacilgc a,:: do phaistr a th.irla, ccard ha ,huis 
leis dar lcat? 

Bcarla amhain ag m6rchuid na bpa1sti c1lc s.1 11;1ionra 0, 
an pnistc a bhcith nios ci1thai!i ano1s agus cJi .ig labhain Gac1lgc 0, 
tui,cint nios fcarr a bhc1th ag an bpaistc ar na difriochrni id1r 

;rn Ghacilgc agus an Bear la D, 
Gacilgc an St(1irthora a bhcith an•e.1g,uil leis an nGaeilgc s.1 bhailc 0, 
C(1is cilc _____________ D, 

T<i1gh chu1g C7 

S. Mas MEADll a lharla, an mar sco a lcanas a tharl~ sc! (Cui111c i ugach 

6. 

ait a oircann) 
(io rialta llaireanta 

Focail aonair •, •, 
frasai 0, •, 
rainnlamhrai n/paidrcacha 0, •, 
comhra O, •, 
M.is meadu a tharla, ce leis a tharla s.e sa teaghlach? 
(Cuir tic i ngach ail a oircann) 

tuislllitheoir(i) 

dcarthflircacha/dcirfuiracha 

scanathair/scanml1:ithair 

D, 
•. 
0, 

aintlni/uncaili/colccathracha 0, 
ag sugradh le t).\ooga/ D' 

c:arrann:u'brc.igain cilc 
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" •·1smt101r do lid lui.s1ruthemri 

7. Raibh ar chumas do phai,lc a bhfuil thios ll dhe:rnamh, SULAR 
thos.iigh s&si sa naionra! (Cuir tic i ngach bosca a oircann) 

1 m/1.:arlo I nGar.!1/ge 

dathanna a ainmniu D, D, 
roinnt uimhrcacha a au!unt D. 
roinnt lilreacha a aithmt D, D. 
3 rainn/amhr:iin a ra D, 
nios mo na 3 rainn/amhrain a ra 
a (h)ainm fcin a aithim (scriofa) 

a (h)ainm fern a scriobh 

•. 
• .. 

• .. 
•., 
• .. 

8. Ci: na hathruithc a thugann Iii faoi dcara i do ph:iistc 6 thosail!,h 
se/si sa naionra, (Cuir tic i ngach bo~1 a oi reann) 

aithnionn dathanna, fioracha, ro111111 litrcach11 0, 
in ann comhaircamh go dti uimhir nios airdc na roimhc sco D, 
arnhrain/rainn as Gacilgc aigclaici ano1s D, 
fcabhas ar a c(h)uid Gacilgc D, 
scilcanna Bfarla nios fcarr D, 
ldscc air(uirtlu) Gaeilgc a labha1r1 thar mar a bhiodh D, 
scile.1nna Bfarla ar gc(1I 6 thaobh aoisc D-
Gacilgc chun dciridh O, 

9. Cuir sios ar do phaistc mar at.i s&si ANO!S. 
(Ciorclaigh an uimhirclmi ar an sc;\la 1-5 1hios) 

Ar gcul ci ,\fdmach < 'hun 10.w11~J, ,i 

thnohh 110I.1c thnohh noI.'<' 

I :! 3 ./ 5 

10. Cc ba thuiscc a mhol duit do phaistc a chur ar naionra? (Cuir tic amhii1n) 

Hi fcin CCllc •, 
stiurth61r naionrn gaolla/c.11rdc D, 
cornhoibri/comhghlacai D, daoinc cilc •. 
comharsan.a a bhfuil p:i1s1i lro ar naionra 0, 

I l. Cad chuigc arch inn tu ar do ph;ii~lc a chur ar naionra? 
(Cuir tic sna boscai cui) 

Ni raibh de rcamhscoil sa chcantar ach c 
Ta saoraidi fisiciula an naionra go nianh 

Dea-di.ail an stliirth6ra/n6 an naionra fcin 

Theastaigh uaim go mbc.1dh Gacilgc ag an hp:iistc 

TI1c,1staigh uaim an paistc a chur ag send l;in-Ghacilgc ar b.111 

Ta an p:liste d:itheangach sa bha1le 

ls c1inlcoir di1chais an pa1stc 

Moladh l:iid1r 6 chara 

[)'fltrcastal luism11hco1r ar 11aionral,,oi1 l.111-( ih.1,·111',' 

c1·11sc,111na c1k (lahha1r ,01ir.1i 1 

•, 
•, 
•, 
•. 
•. 
•, 
•. 
•. 
•. 
• 
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< ~,,isrnenir dona cuismitneoin 

12. Da mbcadh ort an cinncadh faoin naionra a dhcanamh aris, cad a 
dhcanf:I.? (Cuir lie i mbosca amhain) 

an rud ccanna aris, sa naionra c6rnna D, 
Roghnoi:111 an naionra ccanna. ach d'01anfainn go mbt-..adh an 

paistc niba shine 

Roghnoinn naionr~ eilc 

Roghnoinn naionra Bcarla 

Ni chuiriinn an paislc chuig rcamhscoil ar bi1h 

D, 
•, 
•. 
•, 

13. Cc mar a bhraithcann do ph:l.istc e/i fcin sa naionra? (Tic amhain) 

taitnionn sc leis/lei 

mcarbhall ar dttis air/uirthi, ach ta sc/si ar a s(h)uimhncas anois 
ta sc/si ag strcachailt kis/lci go foill, bionr. lcisce air/uirthi 

du! ann uaircannla 

1,1 sc/si an-mhishona - lciscc air/uinhi dul ann i gc6nai 

•, 
0, 

•. 
•. 

14. 6 thosaigh do ph:iistc sa naionra, an raibh tu pairtcach sna 
gniomhaiochtai sco? (Cuir lie i ngach bosc.1 a om:ann) 

rang Gacilgc D, 
gn'1pa s61sialta Gacdge!c.1gras G;,.cilgc.m sh Conradh na Gacilgc. 

Glor na nGacl D, 
6caidi s6isial1a tri Ghacilgc. quizanna bo1rd, coirmchcoil. 

bailiti airgid don naionra 

gniomhai?(IH chuiltirtha c1lc. rn ,h ecol Gaclach. darnhsa 

16. An bhfuil tu? 

•, 
•. 

posta/111 aontios le p,iinnc1r D, 
scartha/colscan ha D, 

1 do bha1ntrcach D, 
i do 1huismithcoir singil D, 

t.firs pasta no m aontios le pairtneir ata tri. bheimis buioch 
diot ach na ccnfra1111a a hhmnca,111 !eat jhn ag11.1· le do chhlc 
ajhrcar,ain. 

/11 uon cha.1 eilc, tubhair so11rai j1it jein amh,iin. 

16. Mi ta conai ort taobh amuigh den Ghacltacht: Ar thug tu fcin 116 do 
chcilc cuairt ar an nGacltacht le ccithrc bliana anuas? 

Thug Ninr thug 

mefe111 •, •, 
ccilc •, D, 

17. Ar fhrcastail tti fcin 116 do chcilc ar rcamhchruinniti colai1 ~ular 
tho~aigh do ph:iistc sa naionra? 

rn,~ fn11 

/l'/lircm/<11/ ,\';,,, fhrcn,1111/ 

•, 
• 

•, 
D 

t)' L, ) 
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Le1stneoir dona tuismitheoiri 

18a. Ce chomh minic 's a dhcanar.n tu na rudaf sco a lcanas? 
seachtaimitil+ miosu,I • go hannamh 

an paistc a fh:\gail sa naionra agus a bhailiu •, •, •, 
du! chun cinn an phaistc a chinntiu •, •, •, 
lcabhair/tcipcanna nalonra a tisaid sa bhailc •, •, 0, 
imcachtai na1onra a phlc leis an bpaistc •, •, •, 
du! chuig dramai n6 ar thurais naionra •, •, O, 
bainistiochtlbailiu airgid don naionra •, •, 0, 
cabhni sa naionra •, •, 0, 

18b. Mas postllfin aontios le pairtncir ata tti, cf.: chomh minic 's a dhcanann 
seisean/sise na rudai seo a leanas? 

seachlmniin/+ 

an paistc a fhagail sa naionra agus a bhailiu D, 
du! chun cinn an phaistc a chinntiu D, 
lcabhair/tcipcanna naionra a usaid sa bhailc D, 
imcachu.i naionra a phlc leis an bpaistc •, 
dul chuig dramai n6 ar thurais naionra •, 
bainistiocht/bailiu airgid don naionra 0, 

cabhni sa naionra •, 

miositil, go hannamh 

•, •, 
•, •, 
•, O, 
•, 
•, 
•, 
•, 

0, 
0, 
•, 
•, 

19. Ceu tcanga a labhraionn Iii fcin is do cheilc ar na hocaidi seo? 
Afe fein Gacilgc amhain 0, roinnt Gacilgc D, Bcarla amhain D, 
Ce,le Gaeitge amhain 0, roinnt Gacilgc D, Bcarla amhain D, 

20. Ccard do bharuil ar an mbaint at:i agat leis an naionra? 

gan d6thain agat 0, ccart 0, iomarcach D, 
Cea rd a chuir cosc ort baint nios m6 a bheith agat leis? 
(Cuir tic i ngach bosca a oircann) 

ca.-pa Gacilgc 

socruithc ti/obair 

gan faille romhat dar lcat 

cuiscanna ci le 

0, 
0, 
O, 
o. 

riamh 

o. 
o. 
o. 
•. 
o. 
o. 
•. 

r1amh 

o. 
•. 
o. 
•. 
o. 
•. 
•. 

21. Inis diiinn an bhfuil na gniomhafochtai sco ar fail chcana i do naionrasa agus 
muna bhfuil, ar mhaith lcat iad a bhcith ar fail? (Cuir tic i ngach bosca a oireann) 

Currha ar fail Ba Nior 
Ta Nil mhaifh mhaith 

breis eolais ar glmiumhaiocht an na1onra 0, •, •, o. 
samplai de na frAsai a fhoghlairnionn an p:\istc 0, •, •, D, 
c6ipcanna de na rainn/amhrain D, •, •, •. 
cabhair chun lcabhair/tcipcanna a roghnu o, •, •, •. 
cabhair chun r-aeilgc a usaid sa bhailc •, •, •. •. 
rang/colas a sholathar faoi ranganna Gacilgc 0, •, •, •. 
imcachtai s6isialta as Gacilgc do thuismithcoiri 0, •, 0, •. 
cagni grupni Tuismithcoiri agus Naion;ii,' 0, •, 0, •. 
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Ceismeoir tit> na 1uismi1lwoiri 

22. An bhfuil scoil diobh sco in aice leat? 

scoil Lln-Ghacilgc Ta 

scoil a mhuincann roinnl abhar tri Ghacilgc Ta 

•, 
•, 

Nil 

Nil 

•, 
•, 

Mi ta, ccn t-achar ata ~ion mbailc? ___ mile. 

23. Nuair a chuir tu do phaistc ar rolla an naionra, an rai!Jh fut (:Ji a 
chur chuig scoil lan-Ghacilgc u ball? 

Bhi D, Ni raibh D, Ag smaoincamh air D, 

Anois go bhfuil trcimhsc caite ag an bpiiste i nafonra, an bbfuil 
cinnc:.adh deanta agat maidir leis an gcincil scoilc ag a gcuirfidh tii {:Jj'f 

scoil lan-Ghacilgc •, scoil Bhcarla •, 
scoil a mhuincann roinnl abhar tri Ghacilgc D, nil me cinntc f6s D, 

24. Cad c do thuairim faoin rcamhscolaiocht tri Ghacilgc (naionra) 
d6ibh siiid ata ag smaoineamh ar ph:l.isti 1co:. chur chuig bunscoil 
lan-Ghacilgc? Ta se: 
an-tabhachtach D, nil sc an-tabhachtach D, gan tabhachl ar bith D, 

25.i.. Ce mhlfad Gacilgc a labhraiodh in do thcachsa ai,is ar scoil? 
Labhrdiodh Gaeilge sa bhaile Sa bhunscoil 

de ghnath •, l;\n-GhacilgciGhacltachta •, 
go minic •, bhrcac-Gh~cilgc •, 
anois is aris •, gn:ithscoil •. 
nior labhraiodh ri:imh •. 
Cumas do th11ismilhc:01ri /ar-bh1111scoil 

liofacht ag an mbcirt acu •. lan-Ghacilgc/Gh:icl1acht:i D11 

liofachl ag duinr amhain •. bhrcac-Ghacilgc •., 
gan liofacht ag ccach1ar acu • .. gn.\thscoil •., 

25b. Ce mhfad Gacilgc a labhraiodh tigh do chcilc agus ar scoil? 
Labhraiodh Gaci lgc sa bhalie !Junscml 

de ghnath •, lan-Ghacilgc/Ghacllachta D, 
go min:c •, bhrcac-Ghacilgc •. 
anois is aris •, gnathscoil •, 
nior labhraiodh riarnh •. 
Cumas na dtuismitheoiri Jar-bhunscoil 

!iofachl ag an rnbcirt acu •. l:in-Ghacilgc/Ghacltachta • .. 
liofacht ag du inc amhain •, bhrcac-Ghacilgc •., 
gan liofacht ag ccachtar acu •,. gnathscoil •" 

2fic. Ccard ba mhian kat do do chlann? 
(i11r//~r rl lahhmrt so bhailr 1/un,col/ /11r-nhun ,r,n/ 

d,: ghn:ilh •, lan-Gh:ict Igel 

go rnmtc •, Ghacltach1a •. •. 
ann15 ,< ari, •, t,hrts1c-Gh:ll' 1 !gt• •. •. 
ga11 :ion (ih.1,·1lgc •. !',11;\tf1sco1l •. •, 
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(',•1.wn,•oir do na 1ui.1m11hcn111 

26. Cen sagh:is cumais ata agat fcin agus ag do phairtneir sa Ghacilgc 
dar lc:it! (Tic amhai:i i ngach rann6g duit fhein agus do chcile) 

Me/em Ceil, 

lAiJllAJRT gan focal ar bith •, •, 
cupla focal •, •, 
abairti gcarra •, •. 
piosai comhra •. •. 
fonnh6r na gcomhraili D, •. 
comlmi. ar bith •. •. 

Tu1sc::.-:- gan focal ar bith •, •, 
cupla focal •, •, 
abairti gcarra •, •. 
piosai comhr;\ •. •. 
formh6r na gcomhditi •, •, 
comhra ar bith •. •. 

SCRJOB/1 gan focal ar bilh •, •, 
cupla focal •, •, 
aba1rti gcarr;i •, •, 
alt gcarr,1itir/n6ta •. •. 
doicimcad ar bith •, D, 

LFAMJ/ gan focal ar bith D, D, 
cupla foc:1I •, •, 
abairti gcam1 •, •, 
ah gcam1iur/n6ta •. •. 
lcabhar ar bith •, •, 

27. Ce chomh minic a labhair tu Gacilgc s:i bhailc sular chuir tu paiste 
chuig naionra ar dtus? (Cuir tic amh:iin i ngach line a oircann) 

I gconai Ga rial/a Uaircan/a R1amh Ni bhaineann 
le habhar 

Le do cheile •, •, •, •. •. 
Leis na paisti •, •, •, •. D, 
Do cheile agus na paisti •, •, 0, •. •, 
Na paistl lena cheile •, •, •, •. •, 

Tiigh chuig C28 

An mar sco thios a usaidiodh an Ghacilgc! (Cuir tic amMin ar gach line) 
Corrjhocal Romnt Comhra Gach 

frnsai gmrid comhra 

Le docheilc •. •, •, •. 
Le do phaisti •, D, •. •. 
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Ceis/fleoir dona tuismitheoiri 

28. Ci: chomh minic a labhraitear Gaeilge ANOIS, idir. (Tic amhain ar gach line) 
J gdmai Go rialta Uaireanta Riamh Ni {abhraionn r,amh 

tu fcin agus do cheilc •, D, •, •. •, 
tu fcin agus do ph.-iisti •, •, •. •, •, 
ccilc agus paisti •, •, •, •. •, 
na paisti catarthu fcin •, •, •, •. •. 

Triif!h chtJlf! C.29 
An mar seo thios a usaidtc:.i.r an Ghacilgc sa bhailc ANOIS? 
(Cuir tic amhain ar gach line) Corrjhocal Roinnt Comhra Gach 

frasai gair1d comhra 

Le do chcilc •, •, •, •. 
Le do phaisti •, •, D, •, 
Ci:11 uair agus cc chomh minic a labhraionn ceachtar den bhcirt 
tuismitheoiri Gaeilge leis an/na paisti? (Tic amhain ar gach line) 

J gconai Go rialta Ua,reantn R1nmh 

ag ni/glcasadh an phaistc •, •, D, •. 
le linn bcili •, •, •. •. 
ag cabhru le hobair bhailc •, •, 0, •. 
ag lcamh/insint sccalta don phaistc •, •, •, •. 
le linn urnai sa bhaile/seipcal •, •, •, •. 
i rnbun obair 1i/garraid6ircach1a •, •, •. •. 
ar !huras •, D, D, •. 
ag breath nu ar an tcililis •, •, •, •. 
ag cisteaclH leis an raidio •, D, D, •. 
29. An mbionn tu ag gabhail de na gniomhaiochta sco a lcanas? 

Go minic Go ria/ta Umreanta Ni bhionn 

brcathnu ar nuacht ar tcililis •, •. D, •. 
clair thcilifise cilc as Gaeilge •, •, •, •. 
eisteacht le Raidi6 na Gacltachta •, •, •. •. 
eisteachl le clair Ghaeilgc RTE •, •, D, •. 
sccalta Gacilgc a lcamh do phaisti •, D, D, •. 
ailt Ghacilgc sna nuachtain •, D, D, •. 
nuachtain/irisi Gacilge a learnh •, •, D, •. 
lcabhair Ghaeilgc a lcamh •, D, D, •. 
JO. An doigh teat go bhfuil athni i miniciocht usaid na Gacilgc sa tcaghlach 6 

thosaigh an chead phaistc leat sa naionra? 

gan athru •' meadu D, laghdu •' 
31. Ce is mo a thugann airc don phaistc seo taobh amuigh d'uaircanla 

naionra? (Tic amhain) 

mathair/a1hair D, ball cilc D, 
Teigh chuig C.32 

.A.n labhraionn an curamoir sco Gacilgc riamh leis an bpaistc? 

I gc6nai D, Go minic D, Corruair D, Ni labhraionn ri~mh D, 

7 
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C'e1s111coir do 11a 111ismi1Jieoiri 

32. Ccn aois a bhi ag an lcanbh seo agus &i ag 10s11 sa naionra? 

faoi bhun 3 biiana D, J bliana. 6 mhi • 4 bliana D, 
3 bliana • 3 bliana, 6 mhi D, 4 bhana • 4 bliana 6 mhi D, 

nios m6 mi 4 bliana 6 mhl D, 

33a. Cc mhcad paisti ata agat? _______ _ 

33b. An paiste a bhfuil a (h)ainm baistc ar an bhfoinn seo, ccn t-ord inar 
rugadh c/i? (scriobh l don chead duinc. 3 don triu duinc) ____ _ 

34. An bhfuil paisti cilc lcat sa naionra no a bhi ann roimhc sco? 

Ta •, Nil 0, 
Ma ta, cc mhcad? 

35a. An bhfuil paisti cile lcat ar scoil l:in-Ghacilgc/scoil Ghaeltachta no a 
bhi ar scoil lan-Ghaeilgc scoil Ghacllachta roimhc sco? 

Ta •, Nil D, 
Ma ta. ce mhcad7 ______ _ 

35b. Cc mhcad den chlann at:i sa bhunscoil anois? _____ _ 
Cc mhcad den chlann at:i i scoilcanna dara lcihhcil? ___ _ 

l~ilionn na ceistemma .wo a leanas so11rai pearsa11tu 11ml. 
C'oinneojar jaoi n,u ::ul 

36a. An Fear 0, 

36b. Cfo aois thu anois? 

Faoi bhun 25 D, 
25 -15 •, 

no [lc;m D, 

:1(, 45 •, 
.i(,.q •. 

thii? 

37. An bhfuil conai ort? i gcathair D, 
i mbailc D, 

i sr;i1dbhailc D, 
fao111 lu:llh 0, 

38. Cc mar at:i cursai fostaiochta agat? An bhfuil tu 

ag obair go lanaini=nha 0, 
ag obair go painaimscartha D, 
gan obair ar thuarastal 0, 

Mura bhfuil tu ag obair ar thuara,tal, an hhfui1 tu: 

i mbun ti go l,\naimscarta 

difhostaithc/ar thoir otbrc 

cile 

l J' ' . . \ 
. '-· 

•. 
•, 
•, 
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(eis111enir do 1111 lllismiclu!Oiri 

39. Dean cur sios ar an bpost at.I. anois agat no ar an bpost is dcircanai 
a bhi agat mura bhfuil tu ag saothni airgid faoi lathair: 

obair laimhe {e.g. glant6ir, saothrai) 

obair laimhe !eathoilte (e.g. fear a'phoist, mcaisineoir) 

obair oilte (e.g. briccad6ir, fcistcoir, tiomanai lcorai) 

c!circachas 

tcagasc 

bana!lracht 

gaim1uil/bainistcoireacht/statscirbhis ardghraid 

fcin.f11ostaithc 

fcirmcoir 

0. 
•, 
•, 
•. 
0, 
•. 
•, 
•, 
•, 

40. Mas in aontios le cci!c ala tu, dean cur sios ar an bpost ata anois aigc/aid, 
n6 a bhi aige/aicc mun a bhfuil sc/sf ag saothni ai rgid faoi lath air? 

obair laimhc (e.g. glant6ir. saothrai) D, 
obair laimhc lc.athoillc (cg.. fear a'phoist. fllCRisincoir) D, 
obair oiltc (c.g briccad6ir, fcistcoir, tiom;\nai lcorni) D, 
clcircachas 

tcagasc 

banaltracht 

gaim1i1il/bainis1coircacht/st:itsc1rbhis ardghraid 

fcinfhostaithc 

fcinncoir 

•. 
•, 
•. 
•, 
•, 
D, 

41. Cfo lcibhcal oidcachais a hhain tu f11cin agus do chcilc arnach? 
Alefein Ccile 

Bunscoil 

Tcastas grupafldinnhc:\nach 

Ardtcist 

Triu lcibhcal (diopl6ma - cailiocht nach ccim i) 

Muintcoir Naisi(mla 

Triu leibhcal (ccim ollscoilc) 

Ccim mhaistir noa nios airdc 

Cailiochtai eilc 

•, 
•, 
C!, 
•. 
•, 
•. 
01 
Os 

0. 
•, 
•. 
•. 
•, 
•, 
• 1 

01 

Gabh ar mbufochas as am agus dua a chaitheamh leis an gceistneoir seo. 

Bheimid buioch diot as ea sheoladh ar ais chomh luath agus is feidir sa 
chludach reamhioctha a fuair tu. 

I) '{. ,I .•l 
'--:: V';-~ 
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!DI 
ID2 

2 

Cod an naionra 
Ainm an naionr:i 

Ta g:u.-h eol:1s ar an gcdstncoir sco faoi dm 

lnstitiuid Teangeolaiochta Eireann 
An Comhchoiste Reamhscolafochta 

Ccistncoir don Stiurth6ir 

Data bum1i!he an naionra: 19 

Ca bhfuil an naionra lonnai1hc? 

leach priobh;11dcach D, 
SCOII 

halla/aonad po1bli 

c1lc 

•, 
•. 

An l!:i an trcalanth a bhaint amias? (( ·wr tic le cemin amhtiin) 

D, gach dara J;i; D, 
•. niga •. 

gach la 
u.ur sa 1scacht:im 

-I An hhfuil Stiurthi,ir Ci1111a/Comhstitirth6ir aj!at? 

6. 

7. 

'l 

Nil 

Mu tli, iarr uirtlti an ceistneoir cui (agus dath gorm air) a lionml/1 i.\teac/i. 

Cc: mheid tail hi ata a?_at mar stitirthoir naionra? bli~n:i 

Cad iad na c:iiliorhtai at:i aj!at? (Cwr lie/,: gad, c,,mm atii 01mirwch) 

tmsn11thco1r 

ltJJStllitlico1r a th<'1g p:11,1,• k G:u:ilg<' 

ardtc1st 

cursa oihuna an Clmmhd101stc 

curs:ii c:1lc (tabha,r sonralJ 

•, 
•. •, •, 

b11nmhumtco1r 

iarbhun111h111m,·oir 

Momc:sson/F rocbd 

tri11 le1bltc:1 I 

Conas a cbuirfc:i sios ar do chumas sa Ghacil~c? (Cuir 11c le crnnn n,11/i,i,11) 

ag dul 1 bhfcabhas 

cumasmaith 

•, •, 
cain1coir duchais (Gacilgc 6n gcliabhan agat) 

cumas sasuil 

chomh liofa le c:amtcorr duch.11s 

•, 
An tisaidcann tu Gacilgc sa hhailc! (Cu,r 11c le ce,wtt omh,i1n) 

6 am go ham 

r,ommic 

•, 
•. 

uaircan!a 

1 r,c6nai 

Ct chomh !llinic is a mrea,talaionn tu ar na cursai inseirhbi'i(' ati ar f.\il? 

ni 01rc:1stalaim D, f!O hann.1mh 0, 
/'.<' m1111c/va~I, ci1pl,1 u;m D, 1 /'.(6nai/r,ach 1w1 D, 

•, 
•. 
Q 
•, 

•, 
•. 

5.1 

$2. 

$3 

$4 

ss 
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JO Ar mhai!h !cat frcastal ,Ir chur.-ai inscirhhisc ar na hahhair M"tl a lcanas?{t ·mr 1,c le 11a unn ala 
ag teastail uait) 

an tsiccolaiochl •, ua hcalaiona (pcmtcirc.1cht. us:i,d ere .vi) ci1rs.1i slam1c 

scalbhu an <Iara tcanga •, plc.1ruhl 01brc sa naionra oba,r l;ilmhc 

dramaiocht & puipcid •, usa1d cco1I, rannta & teipcanua •, cilc 

! I. 

-·-----
Ci:n cb:1.bhair is mo a(i ag !eastiil uait, dar !cat? (Cwr tic/,• na cinn is mo atiI ag !ca.<latl uauJ 

brcis tcagmhala leis na tuism!lhcotri 0, 1acaiocht 6 na rn1snuthcoiri 

am chun frcastal ar na cursai at.a ar fail 0, ci11s.1i nua 

cursa Gacilge duit fein/ dod Slllirthoir cunt.a 

cursa Gaeilge dona 1uisrni1hco1ri 

.brcis tcagmhala le stiunh6iri cilc 

0, 
0, 

brcis tcagrnlcila le scoil l.an-Gacilgc sa chcanL'lr 011 
aitheantas on scoil na.isiimta sa chc.1ntar o,, 

11cala111h nua 

brcis teagniha.la leis an gComha1rleoir 

seans cuairt a thabhairt ar naionrai cilc 

auhcantas on sco!I lan-Gacilgc sa chcanf.ar 

Q 
•. 
0, 
•, 
0, 
O'° 
0., 

12. Ce chomh minic is a dbeanann an pdiste ar an mean na hnfonshaiochtai M"O i do naionra sa tearma 
d<'ireanach'! (Cuir tic amhiw, ar G4 CJ I lint!} 

gad, cup/a uair unir nmh.d,n nias l,i nti Utllr ni 
lci sa 1seach1am sa tseachtam sa tseachtam dhennann 

uiscc 0, 0, •, •, 
gaincamh • 0, o, o,. 
pcintcircach1 o, 0, o, o, 
c-,ilc & criiiin 0, 0 0. 
ere o, o. 0, 
taos o. •. 0, 0,. 
usaid siosuir 0, •. o, 
brid agus abhar tog.ila 0 •, •,. 
mircanna mcarni •, 0, 0, •, 
ca11ai mcaitscal:i • •, o. •,. 
cuinnc bailc 0, o. Di •. •, 
am sccalaiochlJ Q •. •., 
rainn & ecol o, o, •, 
dr;imaiocht o. •, D 010 
puipcid o, o, o, •, 
cluichi grup;1 0. 0, o,. 
sugradh taobh amwgh 0, •, 0. •, 
aclaiochl 0, 0, o. 0 •,. 

13, Roghnaigb aa CUIG gnfomhaiochtai is cifcachta[ dui!se chun an Ghacilgc a. chur chuo ci11n. 
(Cu1r tic le cuig bosca/ ar a mhead) 

uisce 0, e~111c.1mh 0, pcintcireacht 0, 
cailc& criain •, CTC o, ~!OS Q 
us.aid siosuir •, b11ci apL, ;ihh:tr 16g:1la •, mirc.1nna mcarai •., 
c;\rt;ii mc.11tsc:ila o,. Cllllll!C b:11le 0,, am sccalaiochL1 0,, 
r,11m1 & ecol •" dr:i111~10d,1 • .. p111pc1d 0,, 
clu1chi r,n·1pa •'" ~111:radh L:1nbh :1m1111:h •,. :•daiocht • .. 

SiO-i 
' . 
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I 
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I 
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I'.> 

JG. 

!7. 

!8. 

An mbionn rolla :i choimcad ag:tt? bio,rn D, ni bhionn D, 
An mbionn siad ~co a leana, agat? 

µlean oibrc don bhham bionn D, ni bhionn D, 
plcan oibrc don tcanna bionn D, ni bhionn D, 
p!can oibrc don i=ch1a1n bionn D, ni bhionn D, 

An mbionn tcama na seachtainc in us:iid agat? (Cwr /le le bosca amhain) 

bionn, i gconai D, bionn. de ghnalh D, 
bionn, 6 am go ham Di ni bhion.n D. 

An mbionn pointc ll:I maidinc agat? (Cuir /le le bosca amhdin) 

bionn, i gconai D, bionn, de ghnath 0, 
bionn. 6 am go hllm D, ni bhionn D. 

Ce chomb minic is a labhraionn tu le tuismithcoir an ~hnathphaistc? (Cuir trc le bosca mr.ha1n) 

uatr sa tearma D, ua1r sa rnhi D, 
gach coicis D, ua1r sa tscachlain D, nios minici D, 

19. Cen dcarcadh ata agal maidir leis na tuismithcoiri? (Cuir lie in arce le gach tuairim lena n· 

20. 

aontaionn tu.) 

'Ma ta tuism11hcoir sas1a cabhru sa naionra uaircama, cm rim faille roimpi' 

'Ba mhaith tiom iad a mhealladh istcach nios mimci' 

'B'fhcarr !iom iad a choimc:id lasmuigh den naionra' 

'Ba mhaith liom grupa soisialta a bhunu doibh' 

'Sprcagairn iad chun cursa Ghacilgc a dhcanamh' 

'Ba mhaith liom da mocidls nios gniomhal ag bailiu airg1d don naionra' 
Ei!e ______________________ _ 

An bhfuil grupa s6isial\a ar shit i meast na d\uismithcoiri? Ta 

Ma ta, cc chomh minic is a bhuailcaon siad le chcile? 

uair sa bllliain D, uair sa tearrna 
uair sa mhi Di nios minid mi uair sa mhi 0, 

21. An bhfui! grupa 'Tuismitheoiri & leanbh' (parents & toddlers') ar siul :agat? 

Ta D, Ni! 

D, 

Muna bhfuil, ar mhaith l~t ce.ann a th1m1? Ba rnhaith D, Nior mhaith 0, 
22. An bhfuil piistdpaist{ le m:ichail u naionra i mbliana? 

Ta Nil •, 
Mi ti, cc mheid p:iisti a bhfuil michail orthu ati ann? 
Ccn sort machailc ati air/orthu? 

s14 
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24. 

25. 

26. 

An hhfuil bunscoil hin-Ghacilgc sa chcanlar? 

Ma ta, an bhfuil tu s:ista leis an lca~hail ala aj!al lei? 

an-s:ist.a 0, sasta L_J m1-sh~;1a 0, 
Cen sort teagmhala at:i agat leis an scoil lan-Ghacilgc? 

L:i an naionra ccangailtc leis an scoil lan-Ghacilgc 

bionn teagmhail idir an naionra a!,'11S an scoil go rial ta 

1ugann paisti an naionra cua1rt ai an scoil gach bliain 

nil m6ran tcagmh:ala leis an scoil 

nil aon teagmha ii leis an scotl 

•, Nil 

an-mhishasta 

•, •, •, 
•. 

•, 
•. 

An bhfuil tu sasta leis an tcagmhail .1ta agat leis an scoil naisiunta sa chcantar? 

an-sast.a 0, sas'lll 0, mi-shasta an-mhishas1.a 

Ccn sort tcagmbala atii agat leis an seoil naisiunta sa chcantar? 

bionu tcagmhail id1r an naiorua agus an scoil go rialta 0, 
tugann paisti an naionra cuain ar an scoil gach bl!am 

nil m6ran tcagmhala leis an scoil 

nil aon tcagmhail leis an scoil 

An bhfuil naionra cile sa cheantar? Ta 

An bhfuil Grupa Sugartha Bcarla sa <"hcantar? Ta 

Naionrn eile 

Gru a Su artha !Jcarla 

•. 
•, 
•, 

Nil 

Nil 

Ma ta, an bhfuil tu sasta icis an tcagmhail ala agat leis an naionra? 

an-sista 0, s.'isla 01 mi-sh;ista 0, an-mhishasta 0, 
Ma t:l., an.lihfuil tu sasta leis an tcagmh:l.il ata agat leis an nGrupa Sugartha? 

an-sasta D: sasla D, mi-shista 01 an-mhish,1s1.;J 0 .. 
27. An bhfuil cunamh de sh:ighas ar bitl1 ar f:iil ag an naionra o aon Eagr;is? Ta Nil•, 

28. 

Ma ta, ccn t-eagra(i)s 

Ccn tiillc ala a.r lln naionra? 
taillc thcarma £ __ _ 
t;iillc se,1chtainc £ .. _._ 

Ccn cunamh? 

Laillc mhiosa 
t:iillc lac 

£. 
[ 

Tdhnid buioclt dfot as ucht do cho111hoibriii 
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Cod.Nra. Ta gach colas ar an gccistneoir sco faoi rt'm 

Ainm.Nra. 

Institiuid Teangeolafochta Eireann 
An Comhchoiste Reamhscolafochta 

Ceistneoir don Chomhsti(irth6ir/Stiurth6ir C(mta 

I. 

2. 

Cc mhcid taithi ata agat mar Chomhstiunhoir/Stiurthoir Cunta? __ bliana 

Cad iad mt c:l.iliochtai ata agat? (Cwr tic le gach ccann ata oiminac/1) 

tuismithooir 0, 
tuismitheoir a th6g paiste le Gacilgc 

ardteist 

ctirsa oiliuna an Chomhchoistc 

bunmhuintcoir 

iarbhunmlniintcoir 

Montessori/Froebe! 

trhi lcibheal 

D, 
D. 
D, 
Di 
D. 
D, 
D, 

cursai eile {labhair sanrai) ____ •• _______ _ D. 
3. Conas a chuirfcii sios ar do chumas sa Ghacilgc? (Cuir tic le CC'Gnn amhain) 

ag dul i bhfeabhas D, 
cumas sasitil Di 
cumas mailh 0, 
chomh liofa le caintcoir di1chais D, 
caintcoir d(1chais (Gacilge 6n gcliabhan agat) D~ 

4. An iisaideann tii Gacilgc sa bhailc? (Cuir tic le ceann amham) 

6 am go ham 0, uaireanta Di 
go minic OJ i gc6nai D, 

5. Ce chomh minic is a lbrcastalawr.n tii ar nadirs,: i,1s,;,.-bhise at-.i sr•'.'·iH? 

nl fhreastalaim 0, go hannamh D, 
go minic/gach cupla uair 0, i gc6nai/gach uair D, 

6. Ar mhaith teat freast:d ar chursai inseirhhise ar na h:IIJhai r sco a leanas? 
(Cuir tic le na cinn ata ag teastail uait) 
Cursa inscirbhise ar 

an tsiccolaiochl 

cursai slai ntc 

obair l:iimhc 

dramafocht & puipcid 0, 

na healaiona (pcintcircacht, us.-\1d ere sr/) 

scalbhu an dara tcanga 

plcanail oibrc s.1 naionra 

usaid ccoil, rannta & tcipcann.a 

cilc (tahhmr sonrai) _____________________ _ 

• l· 

•, 
•. 
•. 
•, 
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De reir mar a leath na naionrai Ian-Ghaeilge ar fud na tire, cuireadh ceisteanna mar 
gheall ar an tionchar a bhionn acu ar na paisti, 6 thaobh an oideachais agus na 
siceolaiochta de, agus is eard ata sa tuarascail seo na iarracht ar na ceisteanna seo 
a fureagairt tri thaighde eolaiocht(1il. Bailiodh sonrai 6 beagnach 2,000 
tuismitheoir agus 6 nios 1116 na 170 111(1inteoir agus comhairleoir. Chomh maith 
leis sin, rinneadh tastail ar 225 paisti i 25 naionrai i ngach cuid den tir, idir 
Ghalltacht agus Ghaeltacht, maidir leis an dul chun cinn a bhi a dheanamh acu 6 
thaobh teanga agus intleachta de. Taispeantar go ndeanann na paistf du! chun cinn 
suntasach sa Ghaeilge le !inn doibh a bheith sna naionrai, agus go gcuirtear chomh 
maith leis an rneid Gaeilge a usaidtear ina dteaghlaigh fein, de bharr go ndeineann 
na tuismitheoiri iarracht cuidit1 leo chun an Ghaeilge a fhoghlaim. Ta go leor 
moltai sa tuarascail faoi fl1orbairt na naic,nrni sna blianta ata romha.inn. 

ls Oifigeach Taighde i Tina Hickey i Roinn na Sfctheangeolaiocl:ta in 
Jnstitiuid Teangeolaiochta Eireann. 

The phenomenal groll'th o(tl,e naionmi nr Irish-medium plm·-schoo/s has rm.1ed 
many educationol and ps,1·chological questions that are addressed here in a large­
scale sciewific stw(1·. Data were gatheredf,·0111 all of those direct(1· inmh·ed in 
the nafonrai. Aimost 1.000 parents om/ m·er I 70 teachers and och-isors took purr 
in the SWTl'l'. /11 odditia11. 1 childn!11 l!'C're tested (or coenitil'e and line.ufstic . ' ~ .. 
development in :!5 Irish-medium pre-schools throughout the cmmtry, in hoth 
Galltacht and Ciadtacht areas The stt{(zr .\hmrs that children make siglll/icunr 
advances in Irish during their period in the naionra, 1l'hich leads to increased use 
o( Irish in their homes as 11·e//, as their porents try to help them in their cffiirts to 
acquire th"' la11g1wgc. The report co11tai11s 111cm1· rccommendotions (or the future 
de1·(:'/opme11t o/the 11aio11rui. 

The author, Tina I licker. 
Psyc/10!ing11istics 111 17/ 
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Buiochas 

Is le cabhair 611 Tascfbrsa um Acmhainnf Daonna, Oideachais, Oiliuna agus Oige de 
chuid Choimisiun na gComhphobal Eorpach, chomh maith le tacaiocht 6 Institiuid 
Teangeolaiochta Eireann agus on gCorn.hchoiste Reamhscolaiochta a deineadh an 
staidear seo agus ba mhaith limn mo bhufochas a ghabhail leis na heagrais sin. Ta me 
fforbhuioc.:h de Bhairbre Mhk an lomaire, Uachtaran an Chomhchoiste nuair a cuireadh 
tus leis an staidear. do MJlaire Ui Ainnfn, Priomhfueidhmeannach, agus do Phrionsias Ni 
Dhorcai (nach mairea1m) go hairithe. Thugadar gach tacaiocht <lorn, agus bhiodar 
flaithiuil lenn gcuid comhairle agus lena gcuid ama on tus. Gabhaim buiochas le Aingeal 
Nie Eachmharcaigh 6n gComhchoiste a chabhraigh le bailiu na sonrai a eagru. Ba mhaith 
liom bufochas a ghabhail le Peig Ui Chaollai, a chuir failte romham chuig a naionra fein; 
bhain me tairbhe le roinnt blianta anuas as a taithf mar Stiurth6ir. Ta buiochas ar Jeith ag 
dul do na Comhairleoiri seo a leanas, a chuir na trialacha ar na paisti, agus a rinne obair 
chrua go diograiseach agus go garach: Pat de Brun, Maire de Paor, Eilis Grae, Mairin 
Langford, Maire Mhic Niallais, Aingeal 6 Buachalla, Helen 6 Ciosain, A.ine Ui 
Lanagain, Neilf Ui Neachtain agus Treasa Ui Thuathail. Gabhaim buiochas le 
hUachtariin nun an Chomhchoiste Reamhscolaiochta. Deirdre Ui Ghradaigh, as an 
tacaiocht n thug si don tionscadal freisin. 

Ta me go m6r faoi chomaoin ag na Stiurth6irf go leir a chabhraigh liom tri cheistncoiri a 
lfonadh agus 1ri na tri:J.Jacha a cascu. Bhi me ag brath go mor orthu si(1d, agus ar na 
tuismitheoiri agus ar na paisti a bhf pairteach sa tionscada1 seo, agus gabhaim buiochas 6 
chroi leo. Ta me an-bhuioch de Eoghan Mac Aogain. Sti(irth6ir ITE a thug gach cabhair 
agus tacaiocht dom on t(1s agus a lcigh dreachtanna eagsula den tuarascail seo. Roinn 
Padraig 6 Riagain a chuid moltai limn go fial, agus thug se cead dom leas a bhaint as 
tablai speisialta 6 shuirbhe ITE 1993. agus gabhaim buiochas leis da bharr. Chabhraigh 
Donal 6 8aoill agus Siud.n Ni Mhnonaigh li,.m le roinnt tearmai Gacilge a aimsiu, agus 
taim buioch diobh. Bhi John Harris. Lelia Murtagh agus Micheal 6 Gliasain an­
chabhrach I iom, chomh maith: thug siad comhairle agus moltai maidir leis na 
dreachtanna luatha den tuarasciiil seo, agus gabhaim buiochas leo. Taim go m6r faoi 
chomaoin ag Teresa Brunick. a thug comhairk staitistiuil <lorn, agus ag Elaine lJi 
Dhonnchadha agus Donncha 6 Croinin a thug comhairle riomhaireachta dom. Ba mhaith 
liom buioclms a gabhail le Maire Seoighthe, R(mai ff.E, agus le Maire Ni Eafa, Deirdre 
Ni Bhaoill. Aine Ni Chonghailc agus (>rla Ni Chanainn a chabhraigh liom ag pointi 
airithe i rith an tionscadail seo. Gabhaim buiochas 6 chroi le Tim Callan agus le 
Caitriona Callan. a thug tacaiocht dom 6n tiis. Bhain me tairbhe as an diosp6ireacht a 
lean na Jcachtai a thug me ar an staidcar seo ·le !inn dom a bheith ag freastal ar 
chomhdhalacha de chuid AILA 1996. EUROSLA 1995, Cumann na Teangeolaiochta 
FeidhmL European Immersion Institute, International Association for the Study of Child 
Language agus Cumann Siccolaithe na hl~ircann. Ar dcireadh, ba mhaith liom buiochas 
faoi icith a ghahMil le iosold Ni Dheirg. a chabhraigh limn agus a bhi flaithiuil len:i cuid 
ama ag lcamh drcachtanna cags(\la. agus le Maire Ni fci a chcartaigh na profai agus a 
chabhraigh li0111 na lcaganacha Gacilge agus Bcarla a ullmhu don chl6d6ir. 
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Caibidil 1 

Rea1nhra 

1.1 C(:LRA AN STAIDtm 
Reamhscoil agus i a rciichtail tri 1nhean na Gaeilge is ea naionra. Gaeilge amhain a 
Jabhraionn an Stiurthoir agus i ag idirghniomhu leis na paisti a bhionn, de ghnath, idir tri 
bliana agus cuig bliana d'aois. Baineann fonnhor na bpaist; a fbreastalaionn ar nafonra le 
teaghlaigh ina labhraitear an Bearla, agus mar sin is luath-thumadh sa Ghaeilge d6ibh e 
an naionra. Baineann mionlach m bpfo,ii a fbreastalaionn ar naionra le teaghlaigh sa 
Ghaeltacht, 116 lasmuigh di. ina labhraitear an Ghaeilge, agus cuireann an naionra 
tacaiocht sa mhathairtheanga ar fiiil don ghrupa sin, chomh maith le teagmhail le Bearla 6 
na paisti eile. 

Is c a chuireamar r6mhainn sa staidear sea nit scnidu cuimsitheach a dheanamh, den 
chead uair, ar S(.;Cal naionrai na tire. faoina n-airitear: 

• proifil de shaintrcithc na dtuismithcoiri. na bpaisti agus na Stiurth6iri nafonra 
• dcarcadh na dtuismitheoiri agus na Stiurthoirf ar an naionra agus 
• pnlifil d1umas sa Uhacilgc {1 shampla de ph(1isti naionra. maiJir lcna gcumas 

tuisceana. !abhartha agus aithrise. 

Aidhm lamach laistiar den staidcar sco is ca scr11du a dhc-anamh ar na tosca faoina 
n-eirionn le scalbh11 na Gaeilgc sa naionra. 

I3hain scoip nios tcoranta le staideir a rinncadh chcana ar naionrai ina nc\canrndh scrudu 
nios mine ar phaisti aonair. Rinne Egan ( l 981) staidcar piol6tach ar 20 naionra agus ar 
80 paistc sa chr~au fhorbhrcatlmt1 ar thaithi sco an luatlHhumtha in Eirinn. Rinne Ni Mhi 
( 1986) suirhhc ar IO naionra agus ar a gcuid Sti(irth6irf. I.c hlianta bcaga anuas thainig 
grinnstaidcar ar ch{1sanna aonair <, Owi::ns ( I 992) agus t) Mhic Mhathtina (1993). Nior 
cuircadh i gcrich go dti sco. [1fach. staiucar ar mh6rsciila ar naionrai a mbeadh baint aige 
le tuismithcoiri chomh maith le Sti1irth<1iri. agus sampla m<1r de ph{1isti a thastail ann. Sa 
bhliain 1992 ruair an ( \1111hchoistc Rcamhscolaiochta tacaiocht <.'1 Thascth6rsa um 
Acmhainni Daonna. Oiucachais. Oilitma agus ()igc de clmid Choimisiuin na 
gComhphohal Forpach dnm a leithL;id de s\;1idL;ar a dhcanamh. Bhcarlaiomar ar 



AN LUATI-l-THuMADH fN EIIUNN 

thionscadal taighde ar mh6rscala a chur i gcrich. i gcomhar le hlnstitiuid Teangeolaiochta 
Eireann. ls e ata sa tuarascail seo mi torthai ar an staidear sin a rinneadh ar na paisti, na 
tuismitheoirL na Stiurth6iri agus na Comhairleoirf ata pairteach sna naionrai. 

Is den tabhacht c go dtuigfi cad e go direach a chuireamar r6mhainn sa staidear sea. 
Thugamar faoi na tosca a bhaineann le dea-shealbhu na Gaeilgc laistigh den naionra a 
leagan sios. i bhforbhreathnu tuairisduil mcast6ireachta. Thugamar faoi phr6ifil a 
sholathar de na tuismitheoiri sin a roghnaionn naionrai da bpaisti. d'fhonn saintreithe an 
ghrupa sin. agus a c,::uid riachtanas. a mheas. Thugamar faoi staidear a dheanamh ar na 
Stiurth6iri leis, i dteannai cailiochtai agus cleachtas de, d'fhonn an spriocaimsiu ab fhearr 
a dheanamh ar acmhainnf amach anseo. De bhri gur leag an comhlacht maoinithe srianta 
dochta ama sios maidir leis an treimhse ullmh(1chain agus bailithe sonraf de, nior 
fheadamar, na nior theastaigh uainn. comparaid a dheanarnh idir an saghas seo 
reamhscolafochta agus cinealacha eile ata a solathar faoi lathair in Eirinn. Nforbh fheidir, 
ach chomh beag. staidear fad-ama a dhcanam.h ar ghrupa paisti naionra agus ar ghrupa 
c6imheasa, sa mheid nach raibh ach se mhi ann chun an tionscadal a eagru agus dul i 
ngleic le bailiu sonrai. Anuas air sin, niorbh indeanta tabhairt faoi chas-staideir ar phaisti 
aonair sna naionraL Ina ait sin, eascraionn an staidear seo as an eolas a cuireadh ar fail ar 
an micrealeibheal i gcas-staideir nios luaithe, agus thugamar fa;)in eolas sin a leathnu go 
dti an maicrealeibheal. tri mheasunu a dheanamh ar na haosaigh go leir ata 
rannphairteach ann, agus tri thastail a dheanamh ar shampla m6r paisti 6 thaobh chumas 
sa Ghaei!ge de. 

1.2 CAD IS NAiONRAANN? 
De reir an leabhrain An Tuismithcoir agus an Nafonra (The Naionra Explained for 
Parents, 1994 ): 

Is c is naionra ann na ~rupa paisti idir tri agus ct'.1ig bliana d'aois a thagann le 
chcile ar feadh cupla uair an chloig in aghaidh an lac, faoi threoir Stiurth6ra 
n6 ceannaire, chun spraoi a dhcanamh agus chun foghlaim trid an spraoi ... 
Dha phrfomhaidhm ata ag an naionra: 
• cabhru leis an bpaiste forbairt a dheanamh i ngach sli: 
• cabhru leis an bpaiste an Ghacilge a shcalbh(t n6 a c(h)uid Gaeilge a 

lheabhsu trina husaid mar mhodh cumarsaide. 
Na Naionrai Gaelacha ( I 994:5) 

Cruthaionn an Stiurth6ir tascanna taitncamhacha sprcagula do ua paistL tascanna ala 
oiriunach da n-aois, agus c sin tri mhcan na Gaeilge. Maircann seisiun '!ia naionra idir dha 
agus tri uair an chloig. 6 Luan go hAoinc, de ghnath. n6 roinnt mhaith laethanta ar a 
laghad. An Ghaeilge amhain a labhraionn na Stiurth6iri. ach freagraionn siad do fhriotal 
Bcarla na bpaisti agus spreagann iad chun us{iid a bhaint as an nGaeilgc ata a scalbhu 
acu. 
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REAMI-IRA 

An reasunu ata laistiar de ghluaiseacht na nafonrai, i dtri chuid ata se. Ta se bunaithe ar 
an mbonn: 

I) go ndeanann an t-oideachas nSamhscoile leas an phaiste, leas an teaghlaigh 
agus leas an phobail: 

2) go ndeanann paisti 6ga an dara teanga a shealbhu go nadurtha ach na tosca 
cui a bheith ann; 

3) go gcabhrafonn an reamhscolaiocht tri Ghaeilge le leathnu ar usaid na 
Gaeilge i reimse an teaghlaigh, · rud a chabhraionn ina dhiaidh sin le 
himeascadh sa phobal. 

Ar bhun 3) thuas. rang6dh Fishman ( 1991) gluaiseacht na naionrai mar iarracht ar athru 
teanga a aisiompu. Trid is trid, afach, biodh is go leagtar beim ar shealbhu na Gaeilge sa 
naionra, bionn sin amhlaidh i gcomhtheacs fhoras iomlan pearsanta, s6isialta, cognafoch 
agus luaileach an phaiste, foras a chothaitear agus a chuirtear chun cinn. Leagann 6 
Murchu ( 1985) beim ar an bpointe sin sa Lamhleabhar do Stiurth6iri Naionrai: 

..... an da ghne is tabhachtai de churam stiurth6ra nafonra: 
a) forbairt iomlan an phaiste tri mhodhanna sugartha; 
b) sealbhu agus saibhriu na Gaeilge. 

6 Murchu (1985:7) 

1.3 AN CUR CHUIGE OIDEOLAIOCH 
Is e a dheantar sa chur chuige oideolaioch, mar a mholann 6 Murchu sa Uimhleabhar do 
Stiurth6iri Nafonraf ( 1985: 12-13) na teagasc neamhfhoirmiuil a dhiriu ar riachtanais an 
phaiste (go hairithe i dtaca le leanga de), i dtimpeallacht struchturtha a chuireann 
spreagadh ar fail tri reimse leathan breagan agus gnfomhaiochtai a chur ar fail, in 
atmaisfear ata saor ach fos faoi riail. Is iad na himeachtai lamacha a mholann Ni Ailpin 
(1985:20) sa lamhlcabhar na: 'pcinteireacht agus liniocht, imirt le brici, gaineamh fliuch, 
gaineamh tirim, uisce, ere, taos; gniomhaiochtaf sa chuinne baile, i gctiinne na leabhar; 
ceol agus luail'. Nuair a bhionn an paiste gafa leis na himeachtai sin, cuireann an 
Stiurth6ir an friotal cui ar fail. biodh sin i bhfoinn nathanna simpli, n6 le rainn n6 le 
hamhrain, chun cur sios a dheanamh ar ghniomhartha na bpaisti, n6 tagairt a dheanamh 
d6ibh, agus sa tsli sin ceanglaitear an teanga nua i gc6nai le comhtheacs a bhfuil bri leis. 
Is e an aidhm mi go mbeadh nasc nadurtha ag an nGaeilge a chloistear sa naionra le 
beatha an phaiste. lcna reimse speise agus riachtanas, seachas i a bheith bunaithe ar 
mhodhanna struchturtha chun teanga a m.huineadh. 

1.4 TUM0IDEACIIAS AGUS AN REAMHSC0LAIOCHT 
Rinneadh an chcad thurgnamh beartaithc i Mean F6mhair 1965, i rang ciondargairdin in 
Montreal, Quebec. Tagraionn an tumoideachas d'usaid teanga eile seachas teanga 
dhuchais an phaistc mar mhean teagaisc. Ni hionann e agus 'ba-oideachas' ina gcuirtear 
iallach ar phaisti lucht imirce. no ar phaisti a labhraionn teanga a ngabhann stadas iseal 
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AN LUATH-T'HuMADH IN ElRJNN 

lei, glacadh le teagasc acad(1il tri mhean an dara teanga acu (T2}, go minic i dteannta 
paisti eile ar cainteoirf duchais sa teanga ~in iad, ait nach dtuigeann an muinteoir teanga 
dhuchais na bpaisti seo agus gan ranganna tacafochta T2 a bheith ar fail d6ibh 
(Skuttnabb-Kangas 1988:40). I gcasanna mar sin baitear paisti sa teanga nua agus bionn 
an Tl acu faoi bhagairt de dheasca easpa tacaiochta ar bhonn lcathan s6isiillta. 

I gclair thumoideachais ar nos na naionrai agus .choras na nGaelscoileanna in Eirinn, 
tugtar tacaiocht ar bhonn an phobail agus ar bhonn na sochai do theanga an mh6raimh 
(an Bearla), agus cuirtear teanga na scoiie (an Ghaeilge) le st6r teangeolaioch an phaiste. 
I gcas an mhionlaigh ar cainteoiri T 1 na Gaeilge iad, tugann m naionra, n6 an 
Ghaelscoil, tacaiocht fhoinniuil don teanga mhionlaigh seo, teanga nach mbionn in usaid 
go r6mhinic sna meain chmnarsaide, n6 i measc an phobaii Eireannaigh tri cheile, fad is 
go dtugtar tacaiocht i gcoitinne do scileanna teanga agus litearthachta T2 an Bhearla a 
thoghlaimitear ar scoil. tacaiocht 6 phaisti eile ar Bearl6iri Tl iad, 6n bpobal i gcoitinne 
in Eirinn agus 6 na meain chwnarsaide go forleathan. 

Leirigh Swain ( 198 l) gur d6cha gur fearr a d'eireodh le paisti an dara teanga a shealbhu 
sa tumoideachas mas cuid den mh6ramh laidir s6isialta iad o thaobh teanga agus cultur 
an bhaile, mar shampla Bear!6irf Cheanada ag freastal ar thumadh Fraincise. I dtaca leis 
an dearcadh ar theanga nua de. rinne Artiga! ( 1991) amach gur den riachtanas e nach 
mbrufai clar tumtha ar shochai airithe i gcoitinne, na ar phaisti aonair, agus nach 
ndiult6fai go direach, n6 go hindfreach. do theanga an phaiste fein. Cheap Artiga! go 
raibh an cur chuige oidcolaioch a usaidtear sa tum-reamhscolaiocht thar a bheith 
tabhachtach. 

Leirionn Ellis ( 1994:225) go bhfuil go leor saghsanna difriula tumchlar ann: 

• luath-thumadh ( 6 chiondargairdin), 116 
• tumadh dcanach (mar shampla, 6 Ghr[td 4 go 7 sa choias Ceanadach). agus 
• lantumadh (gach teagasc trid an T2) 116 
• pairMumadh (roinnt abhar a dteagasc trid an T2). 

Rinne Genesee ( 1984, 1987) athbhreithniu ar an taighde ar shaghsanna eagsula tumchlar 
i gCeanada, agus rinne amach go ngn6thaionn tumdhaltai chomh maith i gcursai acadula 
le paisti i gcomhtheacs neamhthumtha, 116 nios fearr. Ina theannta sin, thaispeain se go 
sealbhaionn siad gmithoiltcacht sa Bhcarla (TI), chomh maith le hardleibheal liofachta sa 
Fhraincis (T2). D'(1said Cummins (1988) agus Cummins agus Swain (1986) an 
'prionsabal idirspleachais· 1 le miniu cen fath nach mbionn tionchar diultach ar s~ileanna 
na ndaltai sa chcad tcanga i suiomh fabhrach an tumoideachais. Mhaigh Cummins go 
bhfuil an 'oilteacht chognaioch acaduil tcanga'2 bunaithe ar bhunoilteacht chom6nta agus 

1 Is can 'interdependency principle' an tearma a usaideann Cummins ( 1981 ). 
z Is c ·cognitive academic language profkicncy (CALP) an tcarma a usaidcann Cummins ( 1981 ). 
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go gcuireann taithi ar cheachtar den da theanga ina leitheid de shuiomi, le forbairt an 
chumais seo sa da theanga. 

Tugann achoimre Genesee ar an taighde ar thumadh le fios gur fearr na torth:d, agus gach 
rud san aireamh, a bhionn ar lantumadh na ar phairt-tumadh agus gur fearr luath-thumadh 
na tumadh deanach. Deantar scrudu nios mine ar thorthai an luath-thumtha i Mir 1.4.1 

1.4.1 Torthai ar Luath-Thumadh 
Is iomai staidear a rinneadh ar eifeacht an luath-thwntha ar fuoras cognaioch, acaduil 
agus teangeolafoch an phaiste, agus ni thagraitear ach do cuid den taighde anseo. 
Leirionn torthai ar mheasunuithe ar roinnt clar seanbhunaithe, iad siud i gCeanada, cuir i 
gcas (Swain agus Lapkin 1982; agus Genesee I 984. 1987), go leor eifeachtai fabhracha. 
Na paisti sin a theann ar aghaidh agus a fureastalaionn ar bhunscoileanna agus ar 
mheanscoileanna tumtha, baineann siad amach ardleibheal oilteachta sa T2 acu, chomh 
maith le gnathchumas sa Tl, agus leirionn siad na leibheil cheanna forbartha acadula, n6 
leibheil nios fearr mi mar a leirionn a bpiarai ar cuireadh oideachas orthu i scoileanna 
neamhthumtha. 

Rinne Comblaln agus Ronda! (1993) staidear ar ghrupa paisti 4-5 bliana i sufomh luath­
thumtha sa Fhrainc, a.it a raibh an Bearla ina theanga teagaisc. agus rinne comparaid idir 
iad agus a bpiar~ti aonteangacha. Leirigh na torthai go raibh feabhas ar scileanna 
labhartha Bewid an tumghrupa, agus nior deineadh aon dochar da scileanna Fraincise i 
gcomparaid leo suid sa ghnathch6ras. f uair Bamford agus Mizokawa ( 1991) amach 
gurbh fhearr i mbun reiteach faidhbe neamhbhriathartha iad paisti i dtumrang Spainnise 
na na daltai neamhthumtha sa staidcar. 

Leirigh Bialystok ( I 986) go raibh rial11 cognaioch 1 (gne de chumas 
meiteatheangeolaiocli) nios foarr ag paisti i nGrad l de thumchlar fraincise na mar a bhi 
ag a bpiarai aonteangacha. fuair Gonez agus Kodzolpelkic ( 1991) amach, chomh maith, 
gurbh fhearr an cumas meiteatheangeolaioch agus no. scilcanna anailise teangeolaiche a 
bW ag paisti faoi chlair thumtha rcamhscoile na mar a bhi ag an ngrupa aonteangach sa 
staidear. Is fearr a thuigeadar an ccangal idir ni cigin agus a ainm agus bhiodar nios oilte 
i mbun focail a bhriseadh ina siollai agus ina bhf6incimi. L6irigh siad, chomh maith, 
gurbh fuearr an comhdhirii1 aignc3 a bhi ag na paisti sin a raibh taithi acu ar chlair 
thumtha dhatheangacha, agus go raibh scilcanna nf os forbartha acu chun sinteisiu zgus 
teibiu4, scilcanna ata riachtanach don lcithcoircacht. ls e a thuigeadar as sin gur 
dealraitheach go gcothafonn an taithi dhathcangach sa tumoidcachas tuiscint anailiseach 
ar an rud is teanga mm. 

1 'Cognitive control'. 
2 'Metalinguistic ability·, 
3 'Concentration'. 
•
1 'Synthesis and abstraction·. 
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Scrudaigh Neufeld (1993) dha ghrupa de mhic leinn ollscoile in Ottawa, a raibh ceann 
acu tar eis freastal ar chlar luath-thumtha Fraincise. Fuair se amach nach ndearna an 
luath-thumadh seo dochar ar bith sa neastearma, na san fhadteam1a, agus an bhrf a bhain 
se as sin gur dealraitheach gur sochar teangeolafoch agus cognaioch a dheantar nuair a 
fhoghlaimftear teanga eile go luath i sufomh twnoidcachais. 

Da reir sin, leirf onn fianaise an taighde go laidir gur dea-thoradh a lcanann luath­
thumadh i gcas paisti theanga an mh6raimh nuair nach bhfuil a gcead teanga i mbaoL 
agus gn6thachtail acaduil nonnalta, n6 gn6thachtail nios fearr, mar thoradh air sin, 
chomh maith le gnathscileanna sa chead teanga agus ardscileanna sa dara teanga. 
Fuarthas amach. anuas air sin. gurb ann do reimse eifeachtai s6isialta a bhaineann le 
dearcadh culturt:ha nios oscailte, agus le caoinfhulaingt, chomh maith le heifeachtai 
cognaiocha ar nos smaointeoireacht eisreimneach 1• Is ann. leis, d'eifeachtai s6isialta nach 
beag a eirionn as clair luath-thumtha a bhunu. Mar shampla, tum-reamhscolaiocht in 
Iosracl, sa Nua-Shealainn, in /\lbain agus sa Bhreatain Bheag. bhi haint thabhachtach aici 
le cuidiu le gluaiseachtai athbheochana tcanga sna tiortha sin, agus chuir si leis an 
eileamh - n6 chruthaigh si e i gdsanna ,iirithc ar chlair thumtha hhunscoile a sholathar. 
Dealrafonn se gur fior sin freisin i gds na hEireann, nuair a d'fhas eileamh ar 
bhunscoileanna lanGhaeilge i go leor casanna de bharr go raibh tuismitheoiri sasta le 
taithi an linbh sa naionrn agus gur thcastaigh uathu lcani1int leis an tumadh (teach Ni 
Mhaolain, 1995 agus Maguire. 1991 ). 

1.4.2 Tumoideachas agus Teangacha Neamhfborleathana 
Faightear an tumoideachas ar fud an domhain, rud a leirionn riachtanais na dtiortha 
ilteangacha eagsula. Faightear samplai den luath-thumadh a gcuirtear tus leis ag leibheal 
an chiondargairdin i roinnt mhaith tiortha cile. Tfr na mBascach, cuir i gds. an 
Chatal6in, an Fhionlainn. Iosracl, an Nua-Shcalainn, Albain agus an Bhrcatain Bheag, 
chomh maith le Pohlacht na 111°:ircann agus Tuaiscemt i':ircann. Rinne () Murch(1 ( l 987) 
forbhreathnu cuimsilheach ar sholathar na reamhscolaiochta tri 29 teanga 
neamhfhorleathan ar fud na hEorpa (san lsiltir. sa Fhrainc. sa Bhreatain, san Iodail, i 
Lucsamburg, sa Bheilg, sa Danmhairg. sa Gheam1ain. sa Phortaingcil. sa Spainn agus i 
bPoblacht na hEireann). I gcas teangacha mionlaigh mar iad, thainig borradh faoin twn­
reamhscolaiocht mar gur theastaigh 6 thuismitheoiri tcagmhail a bhcith ag a bpaistf le 
teanga mhionlaigh 116 le teanga stairiuil\ teanga a d'fheadfadh a bheith mar 
mhathairtheanga n6 mar dhara tcanga ag na p{1isti. Feidhmionn na nafonrai mar luath­
thumadh i gcas mh6ramh na bpaisti a bhaincann le teaghlaigh ina labhrnitear an Bearla. 
Ina theannta sin. cuireann siad oideachas reamh-bhunscoile ar fail sa mhathairtheanga, 
laistigh agus lasmuigh den Ghacltacht arnon. don mhionlach sin arb i an Ghacilge teanga 
an teaghlaigh acu. Thug van dcr Goot. Rcnkcma agus Stuijt ( 1994) grinnchuntas ar 
sholathar na rcamhscolafochta i gcuid de theangacha neamhfhorlcathana na hEorpa agus 
leiriodar an spcis agus an fas. go h{1irithe le scor bliain anuas, ati1 le sonri1. 

1 'Divergent thinking'. 
: 'Heritage language·. 
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REAMHRA 

1.5 CEISTEA.NNA TAIGHDE 
Chuireamar r6mhainn sa staidear seo cur sios a dheanamh ar ghrupa paisti agus ar a 
dtaithi ar luath-thumadh sa Ghacilgc sna naionraf, ni hamhain chun an toradh 
teangeolafoch a mheas, ach chun eifeacht an phobail agus eifeacht shaintreithe a 
dteaghlach ar chumas na bpaisti sa teanga a mheas, chomh maith leis an tionchar a 
bhionn ag an taithf seo ar thuismitheoiri. ar theaghlaigh agus ar phobail. Is iad na 
ceisteanna taighde a ardaitcar na: 

• Ce mhead Gaeilge a fi1oghlaimionn paisti sa nafonra'? 
• Cad iad na prfomhthosca ar leibheal an phaiste, an teaghlaigh agus an naionra a 

mbionn eifeacht acu ar an du) chun cinn a dheanann an paiste sa Ghaeilge? 
• Ce na scileanna agus na riachtanais a bhaineann leo siud a oibrfonn i naionraf, na 

Sti(uth6iri? 
• Cen phr6ifil ata ag na tuismithcoiri sin a roghnaionn nafonra da bpaisti? 
• C.'en eifcacht a bhionn ag an nafonra ar an teaghlach, dar leis na tuismitheoiri, agus 
• Cad iad riachtanais na dtuismithcoiri'? 

Cuirtear sios i gCaibidil 2 ar an modh bailithc sonrai a 1isaideadh chun dul i ngleic leis na 
ceisteanna thuas. Lciritear i gCaibidli 3 agus 4 torthai an taighde ar na tuismitheoiri. 
Tugtar cuntas i gCaibidil 5 ar an suirbhe ar na Stiurth6iri. Cuirtear sios i gCaibidil 6 ar na 
trialacha, agus na torthai a bhain na pii.isti amach. Scrudaitear i gCaibidil 7 an tionchar a 
bhi ag malartaigh eagsula ar na torthi sin. Plcitcar na himpleachtai i gCaibidil 8. 

1.6 CONCL(nni 
Gne amh,Hn den spcis mh6r a chuirtear san oi<lcachas reamhscoilc in Eirinn is ea bunu na 
reamhscolaiochta tri mhcnn na Gaeilgc. Ta na buntaisti a bhaineann leis an oideachas 
rcamhscoilc, go hairithc i mcasc gn'.tpai ata faoi mhibhuntaiste. cruthaithe ag an taighde a 
rinneadh i roinnt mhaith tiortlrn. Lciri(1 is ca lcibheal na rannphii.irtiochta san oideachas 
rcamhscoilc in l~irinn gur ga m<mat<1ircacht a dhcanamh ar chaighdeain sa rcimse seo, 
d'fhonn a chinntiu gur de chailiocht ard c an solathar reamh-bhunscoiic. 

Mar bhonn agus mar thacaiocht leis an cileamh 6 thuismitheoiri ar reamhscolaiocht tri 
mhcan na Gacilgc t{1 na clair tlrnmtha idirnaisiunta. ar eirigh chomh maith sin leo. 
Leirionn torthai taighdc idirnaisitmta gurb mm do thimpeal!acht dhearfach abhus chun go 
n-eireodh le lumh-thumadh sa naionra; tugann an tsochai an-tacaiocht go deo do theanga 
hhaile an mhoraimh (an Bcarla), cinntionn c<1ras tumtha roghnach inspreagadh ard agus 
dearcadh deimlmeach i mcasc na rannphii.irtithc, lcagann an cur chuige oideolaioch beim 
ar ionchur :mthuigth~ a drnr ar Jail don ph,iistc i Jcmnhtheacs ihorbairt iomlan an 
phaistc, agus spr~agann se cumars£1id sa T2. Beimnionn an pie a dheantar ar theangacha 
ncamhlhorleathana ccarta lucht labhartha na Uacilgc drnn oidcachas lanGhaeilgc a chur 
ar !'{iii <l{1 bpaisti. m{1s mian lco go mairfcadh a mii.t!iairthcanga laistigh de shochai 
dhathcangach. Taispc:inann se. chomh maith, an ga a1{1 le tuma<lh rcamhscoilc a fuciceail 
luistigh <le ghluaiscacht athbhcochana tcanga nios lcithnc. agus gach ,\is aici, chomh 
maith leis an stat a hhcith go follasach laistiar di. 
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Caibidil 2 

Scoip an Staideir 

2.1 DAONAIREA1\fH 
Beartaiodh ar thus a chur leis an tionscadal seo tri Dhaonaireamh a reachtail ar gach 
paiste a d'fhreastail ar naionra i bPoblacht na hEireann i mi Feabhra na bliana 1993, chun 
frama samplala a bhunu. Thaispean an Daonaireamh lion na seisiun naf onra a d'eagraigh 
gach Stiurth6ir, lion na bpaisti i ngach seisiun, chomh maith le lion na mbuachai!U agus 
na gcailini agus a ndata breithe. Bhf foirm eile a thug uiml1ir aitheantais do gach paiste 
chun na sonrai a choimead faoi run: ian-adh ar na Stiurth6irf ar an bhfoinn seo cuntas a 
thabhairt ar thea~ga bhaile gach dalta agus ar a (h)inniulacht sa Ghaeilge trath bailithe na 
sonrai. Iarradh orthu, chomh maith, a ra cen scoil ar a rachadh an paiste ina dhiaidh sin, 
ma b'eol d6ibh sin. Tugtar na sonrai sa chaibidil seo. 

2.1.l Lion lomlan na Naionrai agus a nDail~adh 
Bhf 190 seisiun naionra 1 i bPoblacht na hEireann i mi Fcabhra 1993 agus thart ar 2,600 
paiste ag freastal orthu. Bhf 174 Stiurth6ir i mbun na seisi(m sin (agus 16 Stiurth6ir diobh 
i mbun an darn seisit'm ar an 1..ithair cheanna::i). Bhf nita frcagartha 96% ar an 
Daonaireamh. Sa mhcid a Jcanas euirtcar sios ar na 182 scisiun naionra a tuairisciodh sna 
foinneacha Daonairimh agus tagrnitear d6ibh mar naionrai an Daonairimh. D'fhreastail 
2,487 paiste san iomlan ar na naionrai sin, 1,862 diobh i gceantair ina labhraftear an 
Bearla (na Galltachtai) agus 625 diobh i geeantair ina labhraitcar an Ghaeilge (na 
Gaeltachtaf). 

Leirionn Fior 2.1 <lailcadh iomhin na l 90 sc1s1un naionra i mi Fcabhra I 993. Is i 
gceantair uirbcacha Bhaile Atha Cliath agus sna contaetha ata buailte leis ata an 
cotnhchruinniu nafonrai is mb. Ni tearc iad lion na naionrai i gccantair faoin 

1 Ni hionann an uimhir sco agus lion na naionrai sa Tuarascail Bhliantt'1il don bhliain 1993, toisc go 
gcuireann an Comhcoiste Rcamhscolaiochta lion na bp::\isti san ::\ireamh agus iad ag comhaireamh 
lion na naionraL Ni dheantar amhlaidh sa staidear sea, agus comhrnitear seisiun anseo mar grupa 
paisti ag freastal ar naionra ag am faoi lei th, is cuma ce mhead paisti. 
2 Is e is seisiun dubailte ann na naionra a sholathar do ghn'.tpa eile paisti ag am nach ionann agus am 
an chead ghn1pa, :;a suiomh ccanna, agus an Stiurth6ir ceanna a rith de ghnath. 
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Fior 2.1 Daileadh na naionrai i bPoblacht na hEireann 1993 (lion na seisiun naionra) 

(7 

Foinse: Daonaircamh Nafonraf. Feahhra 1993 lomlim na Scisitm Naionra ~ 190 
Galltacht = 138 
Gaeltacht = 52 

N6ta: Seasann 'Ci' Jo shci~il:111 liacltachta; scasann uimhir i mbosca do shcisi(m cathrach. 
Cuirtcar an da fhigi(1r san aireamh san iomlan don chontae. 
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tuath ar Gaeltachtai iad (seasann 'G' do lion na seisiun Gaeltachta agus airitear iad mar 
chuid iomlan an chontae ). Is gnach gur scaipthe go maith iad i gceantair eile faoin tuath, 
agus ni raibh naionra ar bith i gcontaetha airithe i 1993, an Cabhan, mar shampla, 
Liatroim, an Longfort, Uibh Fhaili, Ros Comain, Sligeach agus Loch Garman. 

Leirionn Tabla 2. l daileadh iomlan na seisiun naionra i gceantair Ghalltachta agus 
gceantair Ghaeltachta de reir shonrai an Daonairimh. 

Tabla 2.1 Lion na naionrai sa Daonaireamh i gceantair Ghalltachta 
agus i gceantair Ghaeltachta 

Daileadh na Seisii'm sa Daomiireamh Gal!tacht Gaeltacht Jomlar, 
Lion na seisiun aonair 106 46 152 
Lion na naionrai ag a raibh an dara seisi:m 13 2 15 

(Stiurth6ir ceanna) 
Lion iomlan na seisiun 132 50 182 
Lion iomlan na bpaisti 1862 625 2487 
Meanuimhir na bEaisti in aghaidh an tseisiuin 14.1 12.5 13.7 -

I naf 0nrai Gaeltachta ata th art ar an gceathri1 cuid de na paistf, agus tri cheathri1 diobh i 
naionrai Galltachta. Is lu ar mean iad na naionrai Gaeltachta na na naionrai Galltachta; 
12 .5 a Hon sin ar mean i gcomparaid le 14.1. 

2.1.2 Lion na bPaisti in aghaidh an tSeisiuin 
Bfc,,m suas le IO bpaiste ag 37% de na scisiuin Uhalltachta. idir 11 agus 20 pai~te ag 
47% agus nios 1116 na 21 paistc ag an 15% ata fagtha 1

• Bionn s1._1as le 10 bpaiste ag 
fonnh6r (58%) na seisiun sa Ghaeltacl:t, agus idir 11 agus 20 paiste ag 40% diobh. 
Faigheann scisiuin sa Ghacltacht deontas 6 U<laras na Gacltachta. md a chuircann ar a 
gcurnas gn'.1pai nios Ju a choimcad ar bun. 

2.1.3 C6imheasa Daltai agus Mtiinteoiri 
An Stiurthoir a reachtalann tuairim is a lcath de na scisiuin naionrn le cunamh 6 Chomh­
Stiurth6ir/Stiurth6ir Cunta amhain no nios m6. Is den tiibhacht e. mar sin. feachnint ar an 
gc6imheas daltai is muintcoiri i gci1s phaisti an Daonairimh. ls iomrnn agus 102 iad, n6 

1 Tabhair faoi dcara nach ionann lion na hp{1isti agus an cc'iimhcas daltai is mt1intcoiri, sa mheid 
nach gcuirtcar an c(mt6ir :;an aircamh. 
·' Sonrnionn an sccim arachais c6imhcas Io bpaiste-aosach mnh{lin ar n mhead. Rinncaclh ciscencht 
i 1991 i naionrni airithc uit a raibh aosach cilc ar an lathair. a raihh fiill air i gc:is ei•!candila. () 
l 995 i lcith. ni dhcantar na hc:sccachtai ;;co - ni chcadai!car c<'iimhcas nios airdc 11(1 I 0: I a bhcith 
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Sc6IP AN STAIDErR 

nios lu na sin, c6imheasa daltai is muinteoiri fhormhor na seisiun (70%) i gceantair ina 
labhraitear an Bearla. I 1993, afach, bhi 29% eile de naionrai Galltachta agus c6im.heasa 
idir l O agus 15: 1 acu, agus an fuilleach { 1.5%) le c6imheasa nios m6 rni 15: l acu. Bhi na 
c6imheasa cuid mhaith nios isle i gceantair Ghaeltachta, agus c6imheasa suas le 10: I ag 
98% de na seisiuin sin i 1993. Aris, is den tabhacht e a thuiscint go bhfuair na naionrai 
Gaeltachta f6irdheontas 6 Udaras na Gaeltachta. md a chabhrafonn leo feidhmiu le 
c6imheas iseal daltai is muinteoiri. 

2.1.4 Gneas 
Leirigh an t-eolas Daonairimh a chuir na Stiurth6iri ar fail gur buachailli iad 50.7% den 
tinreamh agus gur cailini iad 49.3% agus is beag difear a bhi idir na ceantair Ghaeltachta 
agus na ceantair Ghalltachta. 

2.1.5 Daileadh na bPaisti de reir Aoise 
Dha dtrian de na paisti a bhi ag freastal ar nafonraf in Aibrean 1993 is idir 3.5 agus 4.5 
bliana a bhi siad, agus thart ar an seu cuid df obh nios sine na 4.5 bliana, agus an seu cuid 
a bhi fagtha n1os 6ige na 3.5 bliana. Faightear coibhneas nios airde de phaisti nfos 6ige, 
suas le 3 bliana (7.2%), i naionraf na gceantar Gaeltachta, i gcomparaid leis an nGalltacht 
(2.2%). Seachas sin. is ionann. geall leis, na daltai sa Ghalltacht agus sa Ghaeltacht de 
reir aoise. 

4.1 aois na ndaltai, ar mean, a tuairisciodh i nDaorniirerunh na Naionrai in Aibrean 1993. 
Bhi ·na paisti i gceantair an Bhearla thart ar mhi nios sine, ar mean, mi iad siud a bhi i 
naionrai Gaeltachta. 

2.1.6 Lion na bPaisti sa Dara Bliain i Naionrai 
Tuairisciodh 8 I% de na p{iisti san iomhin a hheith sa chead bhliain ar naionra, agus 19% 
sa darn bliain. Bhi coibhneas bcagan nios airde sa dara bliain sa Ghaeltacht (21 % i 
gcom6rtas le 18% sa Ghalltacht) agus d'foeadfadh gurb e is cuis leis sin lion na ndaltai 
an-6g a bheith abhairfn nios m6 ansin. 

2.1. 7 Teanga Bhaile na bPaisti agus a gCumas sa Gbaeilge 
Jarradh ar na Stiurth6iri a chur in iul, chomh fada agus ab eo! d6ibh, an teanga/na 
teangacha a labhraitcar i dteaghlach gach paiste. Leirfonn Tabla 2.2 daileadh na dtorthai 
sin. Ba e 1uairim na Stifuth6iri nach raibh ach thart ar 23% de phaisti naionrai na 
Gaeltachta agus thart ar l % de phaislf nnionrai na Galltachta ar de theaghlaigh iad nach 
labhraftear iontu ach au Ghaeilgc. Mcasadh go raibh 34 % agus 15% eile, faoi sea ch, i 
gceantair Ghaeltachta agus i gceantair Ghalltachta, ar de theaghlaigh dhatheangacha iad. 
Deanfar pie nios mine ar thcanga bhailc na bpaisti i gCaihidil 4, sa mhir a bhaineann le 
ccistneoir na dtttismithcoiri. 

------------------
ag naionra ar hilh. Tagann sc sco k Rialacha an i\chla um Chi1ram Lc:anai, ati1 i bhleidhm anois. 
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Tabla 2.2 Teanga bhaile na bpaistf (Tuairisc an Stiurth6ra) 

Galltacht Gaeltacht Iomlan 
Teanga(chai an Bhaile N=J617 N=607 N=2224 

% % % .__ 
Bearla amhain 84.0 43.5 73.0 
Gaeilge a15us Bearla 14.7 33.8 19.9 
Gaeilge amhain 1.2 22.6 7.0 
Teanga(cha) eile 0.1 0.2 0.1 

Iomlan 100.0 100.0 1 100.0 

I. NH suimiu na bhfigiuiri cothrom le I 00°,o i ngach cas sna tabla[ sa tuarascail seo. toisc gur figiuiri slanaithe 
ata i gceist. 

Ia.1Tadh ar na Stiurth6iri chomh maith cumas g1ch dalta sa Ghaeilge. roimh Chaise 1993, 
a mheas agus dha thearma ar a laghad caite ag fonnh6r na bpaistf sa naionra (agus 19% 
dfobh a raibh suas le 5 thearma caitc acu ann). Tugtar na torthai i dTabla 2.3. 

Tabla 2.3 Breithmheas na Stifothoiri ar Ghaeilge na bpaistf 

Galltacht Gaeltacht lomlan 
Grcidu an S1izir1hora ar Ghaeilge N=l635 N=606 N=2241 
>?ach paiste % % % 

Tuiscint amhain 10.6 8.4 10.0 
Cupla focal 28.4 I 8,3 25.7 
Roinnt frasaf 46.8 32.7 43.0 
Cumas maith 13.l 19.6 14.9 
Cainteoir duchais 1.0 21.0 6.4 

Iomlan 100.0 100.0 100.0 

Measaclh gur tuiscint nmh{lin :t bhi ag an deichiu cuid de phaisti na Galltachta agus 
ginchumas eigin ag tri cheathru diobh, 6 · cup la focal' go · roinnt frasai ·. Measadh cum as 
maith nr a laghad sa Ghacilg,i! a bhcith ug an gcui<l cilc. 14%. 

I naionraf na Gacltachta. leis. mcasadh gur tuiscint mnhain a bhi ag thart ar an leichiu 
cuid agus ginchumas cigin ag thart ar a lea th ( ·cupla focar rn'i 'roinnt frasai' ). Mhcas na 
Sti(1rth6iri ·cumas maith' 116 ·cumas an chaintcora 6 dh(ichas· a bhcith ag an 40% cik i 
naionrai ( iacltachta. 
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2.1.8 Pleananna le haghaidh Bunscolaiochta 
Iarradh ar Stifuth6irf tuairisciu a dheanamh ar an gcineal bunscoile a mbeadh gach paiste 
ag freastal uirthi. Mheas na Stiurth6iri gur d6cha go bhfreastal6dh thart ar 40% de phaisti 
na Galltachta ar scoil lanGhaelach, i gcom6rtas le 76% de phaistf na Gaeltachta. Ar an 
taobh eile den sceal, bhiothas ag suil go bhfreastal6dh 52% de phaisti na Galltachta ar 
scoileanna Bearla, i gcom6rtas le 20% de phaistf naionra na Gaeltachta. (Ni raibh eolas 
ar na pleananna scolaiochta a bhi ag an bhfuilleach sa da ghrupa). Caithfear a thuiscint, 
afach, nach ga go mbeadh fail ar an scoil a roghnodh na tuismitheoiri: i gceantair 
uirbeacha ach go hairithe, d'fheadfadh nach mbeadh sli do phaisti sa scoil a roghnaionn a 
dtuismitheoirf d6ibh. Pleifear roghnu scoile aris i gCaibidil 4. 

2.2 SCOIP AN TIONSCADAJL 
Tugann Tabla 2.4 leargas ar an eolas a bailiodh mar phriomhchuid den tionscadal seo. 
Mar chuid de sin bhi ceistneoir a cuireadh faoi bhraid chomhphairtithe aosacha uile na 
naionrai, is e sin na tuismitheoirf, na Stiurth6iri, a gcunt6iri, agus na Comhairleoirf. 
Anuas air sin, rinneadh measunu ar dhul chW1 cinn na bpaisti sna naionraf. 

2.2.1 Tastail ar Phaisti 
Cuireadh tastail i bhfeidhm ar shampla de 225 paiste as 25 naionra, a toghadh as an 
bhframa samplala a chuir an Daonaireamh naionrai ar fail. Triail aonair a bhi ann ar a 
dtuiscint agus ar a gcuid Gaeilge labhartha (ginchumas), agus triail ar fhorbairt 
ghlnearalta cognaioch ina dteanga dhuchais. Ba iad na Comhairleoir aitiula a chuir triail 
ar na paisti, toisc taithi fhada a bheith acu ar a bheith ag deileail le paisti sa naionra. Ina 
theannta sin, bhi cur amach acu ar phaistf an cheantair 6 na cuairteanna rialta a thugann 
siad ar gach naionra, agus bhi taithi ag na paisti ar Ghaeilge amhain a ch!<)i~teail uathu. 

Rinne an Sti(1rth6ir fein measuntt, leis, ar phfiisti an tsampla seo, maidir Jena scileanna 
s6isialta agus fisiciula. maidir lena ncamhspleachas, a ':cileanna teanga agus a gcumas 
foghlamtha sa dara teanga. Ceapadh an measunu sin chun breis eolais a chur ar fail, eolas 
nach bhfaighfI 6 thriail oibiachtuil agus an teorainn ama a bhainfeadh leis. 

2.2.2 Ceistneoir na dTuismitheoiri 
Cuireadh ceistneoir datheangach do thuismitheoiri le cheile agus an Stiurth6ir a dhail. 
Aithniodh gach ceistneoir de rcir ainm haiste an phaiste agus an chead iniseal den sloinne 
aml1ain (chun a dheimhniu go bhfaigheadh gach tuismitheoir an fhoinn cheart), m6ide 
uimhir aithc.,ntais an phaiste d'lllonn pr6iseail na tastala a choimead faoi run agus le go 
meaitscalfai na torthai le torthai thriail an phaiste, chomh maith le ceistneoir an 
Stiurth6ra, agus k mcast6ireacht an Chomhairleora. D'fheadfadh mathafr n6 athair an 
phaiste ceistneoir nu dtuismitheoiri a chomhlanu i nGaeilge n6 i mBearla, agus sheol na 
tuismitheoiri ar ais i gclt'uJach rcamhioctha e, chun go bpr6isealfadh an fhoireann taighde 
e. Ba i an t-udar f cin a rinnc c6du agus anailis orthu no a rinne maoirseacht ar an ob air. 
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Tabla 2.4 Struchtur an bhunachar sonrai 'An Luath-Thumadh agus na Nafonrai' 

Daonaireamh N 

• Lion iomlan na bpaisti i nafonrai. aois. gneas. teanga bhaile 2.487 

Tastalacha ar phaisti 

• Tastail sa Ghaeilge: tuiscint. ginchumas agus aithris 

Triail ar fborbairt ghinearalta cognaioch sa teanga dhuchais 225 • 
• Graduithe an Stiurthora 

Ceistneoir do Thuismitheoiri 

• Cumas sa Ghaeilge. caighdean oideachais. SES. aois 

• Cuiseanna le nafonra a roghnu. sastacht. riachtanais 1,807 

• Baint le himeachtai an naionra. imeachtai muinte teanga sa bhaile 

• Dearcadh ar scolaiocht lanGhaelach amach anseo 

Ceistneoir do Stiurthoiri 

• Cumas sa Ghaeilge, taithi. cailiochtai. frcastal ar chi'.1rsaf oiliuna. suiomh 
an naionra 162 

• Modhanna muinte teanga, an rcimsc imeachtaf a chuirtcar ar fail 

• Teagmhail le tuismithcoirf. gnipai st'.1gartha. scoileanna 

• Riachtanais agus moltai 

Ceistneoir do Stiurthoiri Cunta/Comhstiurthoiri 79 
• Cumas sa Ghaeilge. taithi. cailiochtai. freastal ar cht'.1rsai 

Ceistneoir do Chomhairlcoiri 

• lJsaid na Gaeilge ag Stiurth6iri 167 

• ldirghniomhaiocht le paisti agus le tuisrnitheoiri 

• Modhanna muinte tcanga, reimse imeachtai. agus lcagan arnach 

• Ratail fhoriomlan an naionra 

Cui.readh suirbhe ar na tuismithcoiri chun a !h{1il amach cc chomh sasta is a bhiodar leis 
an naionra, agus chun a dtuairimf a !hail faoi chumas Gaeilgc na bpaisti agus faoin dul 
chun cinn a bhi a dheanamh acu i gcoitinnc. Fuaircamar eolas uathu. chomh maith, faoin 
meid Gaeilge a labhair siad fcin sa bhaile. faoina gcumas sa Ghaeilgc. faoina gcuid 
scolafochta, agus faoin gcindl bunscolaiochta a thcastaigh uathu da bpaistc. Samplaiodh 
2.487 tuismithcoir agus d'fl1rcagair 1,807 acu, nita frcagartha 73%, nach m6r. Rata 
freagartha ard c sin. de rcir na gcaigh<ldn gincaralta, agus thar a bhcith ar<l i gcas 

14 
() ~ .. 
t..;. \),) 



SCOIP AN STAIDEIR 

ceistneora fheinriartha trid an bposL B'fheidir a ra gurb e is cuis leis sin na tuismitheoiri a 
bheith gafa le himeachtai a bhaincann Jena bpaistf, chomh maith le speis na 
dtuismitheoiri sna naionrai. 

2.2.3 Ceistneoir do Stiurthoiri 
Fuair gach duine den 167 Stiurth6ir a d'fhrcagair don Daonaireamh ceistneoir, agus 
d'fhreagair 162 diobh. is e sin. rata freagartha 97% de fhreagairt an Daonairimh. 
Cuireadh suirbhe ar na Stiurth6iri maidir Jena dtaithi, a gcumas sa Ghaeilge, cailiochtai, 
modhanna, moltai mar gheall ar na seirbhisi a gcuirtear ar fail d6ibh a fheabhsu, agus an 
dearcadh a bhi acu faoi rannphahtiocht na dtuismitheoiri agus faoi theagrnhail le 
scoileanna. le naionrai eile agus le grupai sugartha Bearla sa cheantar. 

2.2.4 Ceistneoir do Chomhstiurth6irUStiurth6iri Cunta 
Tugadh foirm do na Stiurth6irf sin a raibh Comhsti(Irth6ir/Stiurth6ir Cunta acu, chun go 
lionfadh an cornhoibrf e. Foi1m an-ghairid a bhi mti a dhirigh ar chumas sa Ghaeilge, ar 
thaithi, ar chailiochtaf agus ar thinreamh inseirbhise. Rinne 79 as 90 Stiurth6ir 
Cunta/Comhstiurth6ir san iomlan an lhoinn a chomhlanu, freagairt 88%. 

2.2.5 Ceistneoir do Chomhairleoiri 
Deichniur Comhairleoiri reigiunacha a bhi sa Phoblacht (agus duine amhain i dTuaisceart 
Eireann) i I 993. Tugann Comhairleoiri cuairt rialta ar na naionrai ata ina gceantar fein, 
uair in aghaidh na mfosa n6 mar sin. agus cuireann idir chomhairle agus thacaiocht ar fail 
do na Stiurth6iri. Anuas air sin, cuidionn siad le nafonrai nua a bhunu agus cuireann 
agallaimh ar abhair Stiurth6iri agus ar abhair Chomhstiurth6iri/Stiurth6irf Cunta. 
Deanann siad cigircacht ar aitribh 6 thaobh na sabhailteachta de, an lion paisti is m6 ar 
f eidir glacadh leo agus maidir le hoiri(macht an troscain agus na bhfearas. Labhrafonn 
C'omhairlcoirf chomh maith le tuismithcoiri ag na cruinnithc losaigh agus cagraionn siad 
cursai oili(ma inscirbhise sa chcantar (thart ar uair in aghaidh an tearma). 

Chomhlanaigh gach Comhairleoir mcas(111(1 ar na naionrai ina ceantar fein, maidir le riar 
na naionraf. a lcagan amach agus a 1HtcmhainnL agus maidir le husaid teanga, agus 
scileanna speisialta na Sti(irth6iri aonair, mar shampla. Cuireadh na measunuithe sin ar 
bun ar mhaithe leis an taighdc sco mnhain agus ni bhainfear leas astu ar mhaithe le 
cuspoir ar bith cile. 

2.3 ACIIOIMRE 

Chuir Daonaircamh naiunrai l 1JlJ.1 achoinm: Lulais ar !'ail fooi atlm'>ga culrn na bpaisti 
agus iad ag tos(1 ar naionra. cuir i gcas a n-aois. cc acu buachailli n6 cailfnf iad, agus a 
gdtlra tcanga. Chomh mailh leis sin. thug sc lcargas ar ghnathlion na ndaltai agus ar na 
c6imhcasa claltai is m(tinteoiri a bhi i bhfcidhm. Uirionn plcan an lionscadail an rata 
fn;agartha t'i gach carrniil ala haintcat:h leis na nnionrai ngus tugann sc achoimrc ar an 
colas a hailiodh uathu go !cir. Denn!'ar pie nios mine ar an colas sco snn caibi<lli a lcanas. 

t)' .• 
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Caibidil 3 

Proifil na dTuismitheoiri 

3.1 REAMHRA 
Is i gcomhar lena cheile a chu:reann tuismitheoiri agus muinteoiri oideachas ar phaisti 
6ga. Taispeanadh i dtio1tha mar an Chataloin. Tir na mBascach, An Fh.ionlainn, Iosrael, 
an Nua-Shealair, · \lbain agus an Bhreatain Bheag an tabhacht a bhain le tuismitheoiri 6 
thaobh chl:-,ir luath-thurntha a thionscnamh agus 6 thaobh usaid na sprioctheanga a 
leathnu la .. .,migh den naionra. Sa staidear seo. measadh e a bheith riachtanach suirbhe a 
dheanamh ar thuismitheoiri na bpaisti naionra chun teacht ar na saintreithe is m6. a 
bhaineann le habhar i gcas an ghrupa seo. mar shampla, a stadas socheacnamaioch, 
cumas sa Ghaeilge agus a husaid, agus an taithi a bhi acu fein ar an teanga agus iad ina 
bpaisti. Sa chaibidil seo pleitear pr6ifil na dtuismitheoiri de reir mar a tugadh chun solais 
i sa suirbhe seo. Tugann Mir 3.2 pr6ifil dheimeagrafach na bhfreagr6iri agus a gceili agus 
sonrafonn tvfir 3.3 a gculra teanga. Sa deireadh. iniuchtar cumas na dtuismitheoiri sa 
Ghaeilge i Mir 3.4. 

Na Stiurth6iri a dhail na ceistneoiri ar thuismitheoirf 2.487 paiste naionra. Bhi leagan 
Gaeilge agus leagan Bearla den cheistnoir i ngach leabhran agus litir chumhdaigh sa da 
theanga inar iarradh .ir dhuine Je nJ tuismitheoiri an fooim1 a chomhlanu. Coid scachas 
sloinnte a usaideadh ar gach foirm chun rundacht a chinntiu. Cuireadh 1.807 ceistneoir ar 
ais. rata freagartha 73% nach m6r. rata ata ar fheabhas. agus a leirionn speis agus 
diograis na dtuismitheoiri sin a chuircann paisti chuig naionra. 

Ta eolas eigin ar fail ar na neamhfhreagroiri chomh maith. toisc gur cuircadh cci:,,t ar na 
Stiurthoiri faoi theanga bhaile na bpi.isti i nDaonaireamh na naiomai. Nuair a cuireadh 
sonrai na Stiurth6irf ar theanga bhaile na dtuismitheoiri a ct·fhreagair agus na 
dtuismitheoiri nar fhreagair i gcomparaid le cheik ba !cir gurbh ionann na tuismitheoiri 
a ghlac pairt sa suirbhe agus grupa iomlan na dtuismithcoiri naionra maidir le hathr6g 
th:ibhachtach theanga an bhaile de. Deanfar roinnt comparaidi thios idrr na saintreithe a 
bhaineann le tuismithcoiri naionra agus tuismithcoiri tlaonrai nios ginearalta sa tir seo. 
Cuid de na samplai sin de thuismithcoiri. glacatlh iatl chun lcargas a f11ail ar 
thuismithcoiri uilc paisti oga i bPoblacht na hl~ircann. 
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PR6IFiL NA dTulSMITHEOIRi 

3.2 PROIFIL DHEIMEAGRAFACH NA bhFREAGROIRi AGUS NA bP AlRTITHE 

3.2.1 Suiomh 
Trid is trid, thuairiscigh 24% de na tuismithe()iri naionra a d'fureagair an ceistneoir go 
raibh c6nai orthu sa Ghaeltacht. C6naionn thart ar an gceathru cuid de thuismitheoiri 
naionra i gcathracha, ceathru eile i mbailte agus thart ar an triu cuid faoin tuath, agus ta 
an fuflleach ina gc6nai i sraidbhailtc. ls e an chuis is m6 go bhfuil ionadaiocht sach ard 
ag freagr6iri tuaithc nu gur faoin tuath, no i sraidbhaile, ata c6nai ar fhormh6r (91%) na 
bhfreagr6iri Gaeltachta. I gceantair an Bhearla bhi c6nai ar tbormh6r na dtuismitheoiri 
naionra i gcathair, i mbaile, n6 i sraidbhaile (75%). 

3.2.2 Gneas, Aois agus Stadas Posta 
An mhathair a d10mhlanaigh an ceistneoir formh6r an ama (90%) agus an t-athair a 
chom.hlanaigh an 10% eile. ldir 25 agus 35 bliana a bhf m6ramh na bhfreagr6iri (6 I%) 
agus 31% eile idir 36 agus 45 bliana. Bhi 7% nios lu mi 25 bliana d'aois agus gan ach 1 % 
a bhi os cionn 46 bliana. Ar nd6igh. leirionn an phr6ifil aoise gur tuismitheoiri paisti 6ga 
iad seo agus a gcead phaiste faoi chaibidil ag 40% diobh sa cheistneoir seo. Murab 
ionann agus suirbheanna teanga eile in Eirinn, CLAR 1973, mar shampla, n6 suirbheanna 
1983 n6 1993 an ITE, ar samplai randamacha den daoma iad agus daileadh aoise nfos 
leithne acu. thosaigh an suirbhc sco le gr(1pa a bhi teoranta d'aoisbhanda na mblianta 
giniuna. 

Dhearbhaigh 93% de na freagr6iri sa cheistneoir tuismitheoiri gur p6sta a bhfodar, no in 
aontios le pairtncir, 5% diobh ina <ltuismithcoiri aonair. 2% diobh scartha n6 colscartha, 
agus 0.5% ina mbaintrcacha. 

3.2.3 Lucht Saothair agus Stadas Gairmc 
Is f cidir stadas saothair na maithreacha. ar 90% de na ircagr6iri iad. a chur i geom para id 
le sl{1das na maithreacha sa daonra i gcoitinne agus p{1iste amhain, ar a laghad, acu in aois 
a chcithre bliana 116 nios 6igc. rud a sheasmm don fho-ghrupa abhartha de chuid Shuirbhc 
ESRI ar Dhailcadh Ioncaim. Daonra agus llsaid na '.-ieirbhisi Stait, 1987. (Feach Callan, 
Nolan. Whelan. Hannan & Creighton I 989). 

Sa daonra gincar.ilta de mhaithreacha Ieanai ciga. bionn thart ar an tri cheathru cuid gafa 
le curamai an ti. ach nil ach !hart ar a leath de mhaithreacha naionra sa Ghalltacht agus sa 
Ghaeltacht sa chatag('iir sin. Baincann r{1ta nios airdc de ghniomhafocht eacnamaioch le 
maithrcacha naionra n{1 mar a hhaineam. leis an daonra i gcoitinne agus scans i bhfad 
nios 111() ( 4511/0 l ia<l a hlH:i th ag ohair ar ph{1 na na maithreacha cile (22% ). Is oibrithc 
pi1irtaimseartha iad thart ar a leath de na maithreacha naionra ata ag obair ar pha. Cruthu, 
cuid mhaith. is ea an riita ar<l sco de g.hniomhaiocht cacnamaioch ar mhcanchailiochtai 
oidcachais na mhan sen. rud a phleifcar go mion sa chea<l mhir eile. Is bcag difriocht idir 
maithrcacha naionra sa ( ihacltacht agus sa Ghalltacht ach hcagan bcag nios 1116 
maithrcacha naionra < 1,dl!achta (4(,%) a hhcith ag obair ar ph{1 11{1 m{iithrcacha naionra 
Gacltuchta (-+!'Vii). 
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AN LUATH-THUMADH IN EIRINN 

Iarradh ar na freagr6iri cur sios a dheanamh ar an jab a bhi acu fein agus ag a gceile trath 
an cheistneora, agus tugtar achoimhre ar na sonrai i Tabla 3.1. lad siud nach raibh 
fostaithe ag an am (ina measc iad siud a bhi i bhfeighii an ti go lanaimseartha agus daoine 
a bhi difhostaithe), iarradh orthu cur sios a dheanamh ar an jab deireanach a bhi acu. De 
bharr nadur feinriartha an cheistneora agus an ga a bhi le r6amhch6du a dheanamh ar 
tbreagrai ar chiiinsi costas, b' eigean teorainn a chur leis an rangu gairme a d'fheadfai a 
usaid. Is feidir comparaid gharbh a dheanamh, mar sin fein, idir iad agus daonra 
ginearalta maithreacha agus aithreacha leanai 6ga ( duine amhain ar a laghad in aois a 
cheithre bliana n6 nios 6ige ), mar a fhaighimid i Suirbhe ESRI (1987) ar Dhaileadh 
Ioncaim, Bochtaineacht agus Usaid na Seirbhisi Stait. 

Tabla 3.1 Stadas gainne 

% % Ailhreacha % % Mairhreacha 
Aithreacha Naionra Mdithreacha Naionra 

Gairm an daonra1 
. 

an Daonra1 
Gall. Gael. Gall. Gael. 

N=679 N=l256 N=395 N=-716 N=-1352 N=424 
Gairm laimhe 44 ~,, 

-'~ 42 29 21 29 
Gainn neamhlaimhe 35 46 28 68 73 62 
F einfhostaithe 11 16 18 1 5 6 
Feirmeoir I I 6 12 2 I 3 

!00~ 100 100 100 100 100 

I. Fomse: Suirbhe (I 98-7) an ESRI ar Dha1leadh loncaun. 8ochtameac!11 agus Usiud na Scirhhisi Stait. (Callan, Noian, 
Whelan. Hannan and Creighton. I 989) 
2. Nil suimiu na bhfigniiri cothrom le 100% 1 ngach cas sa tuarasca1I seo. to1sc gur mmhreacha slanmthe ata I gce1st 

Na haithreacha agus na maithreacha a roglmaionn naionra Ja bpaiste, is <l6chula mi a 
mhalairt iad a bheith feinil1ostaithe, i gcom6rtas le daonra ginearalta na n-aithreacha agus 
na maithreacha. ls d6chula gairm neamhlaimhe a bheith ag tuismitheoiri naionra na 
Galltachta, i gcom6rtas le daonra gincaralta na dluismitheoirf agus na dtuismitheoirf 
naionra Gaeltachta. Chomh maith leis sin, ba h.i d6chulacht gairm laimhe a bheith ag 
aithreacha agus maithreacha naionra na Galltachta na tuismitheoirf naionra na 
Gaeltachta, n6 tuismitheoirf an daonra tri chcile. Trfd is trid. leirionn se seo stadas 
gairrne nios airde na an mean i measc thuismithcoiri naionra na Galltachta nuair is 
c6ngarai do dhaonra ginear:\lta na dtuismitheoiri iad tuismitheoiri naionra na Gaeltachta, 
ach amh{tin lcibhcil fheinl1wstaiochta nios airdc a bhcith acu. 

Baineann cifcacht roghnuchain cuibheasach laidir le catag6iri airithe gairme 
neamhlaimhc. Mar shampla, chuir thart ar 25% d'aithrcacha naionra agus 10% de 
mhaithrcacha sios orthu f cin dtcarmai ghrupail ghairmc de mar 
phroifisiunaithc/bhainisleoiri, nt'i anl-statscirbhisigh: cuir sin i gcom6rtas le 10% de 
dhaonra gincaralta na n-aithrcacha agus 2% de dhaonra gincaralta na maithreacha. Ar an 

18 

h;·, 1 · 
,..-: l) v 



PROIFIL NA dTu!SMJTHEOIRi 

dul ceanna. is muinteoiri thart ar 5% de na haithreacha naionra agus 9% de na 
maithreacha naionra, i gcom6rtas le 2% d'ailhreacha agus 4% de mhaithreacha an daonra 
ghinearal ta 1. 

Dhealrodh se gur dacha go gcuirfeadh tuismitheoiri sa Ghalltacht ata sna grupai gairme a 
mbaineann stadas nios airde leo a gcuid paisti chuig naionra. Ina dhiaidh sin is uile, is 
ceart a thabhairt faoi dcara go mbaineann sciar maith (timpeall an triu cuid) de phaisti 
naionra sa Ghalltacht agus sa Ghaeltacht araon le teaghlaigh a bhfuil an saothraVna 
saothraithe iontu ag gabhail de shli bheatha laimhe. 

3.2.4 Gn6tbachtail Oideachasuil 
Iarradh ar thuismitheoiri tuairisc a dheanamh ar ce choml1 fada a chuaigh siad fein agus a 
gceile trid an gc6ras oideachais. Cuircadh na sonrai sin i gcomparaid leis na figiuiri is 
deanai 6n daonra ginearalta de thuismitheoiri (le paiste amhain in aois a cheithre bliana 
no nios 6ige). Tugann Tabla 3.2 lorthai na comparaide sin. Nior bheag iad na difriochtai 
a bhi idir na tuismitheoiri naionra agus daonra ginearalta na dtuismitheoiri. 

Tabla 3.2 Mcastachan ar ghnothnchtail oideachasuil na dtuismitheoiri naionra agus 
thuismitheoiri an daonra 

Aithreacha Maithreacha 
% .\least. {},'.'. 

di % Meas/. % 
Ce chomhfada is a den Xaionra den Nafonra 

chuaigh t 1i ar scoil/ darmra I Gall Gael daonra I Gall Gael 
;\': (J./() i\'-1115 .'\'"-36./ N=-708 N=f296 N=392 

Bunscoil ., -_:, 5 13 2• 5 6 
Gri1ptheas1as/Mdntdst 34 32 38 25 23 25 
Ardteist ..,., 

30 28 36 41 42 --
Triu leibheal 
( diopl6ma/neamhchc1rn) 7 16 13 8 20 18 
Ceim ollscoile 7 12 6 5 g 7 
Ceim mhaistir/nios airdc 5 5 I 2 2 2 -
Iomlan 100 100 100 100 100 100 

I. Foinsc: T{1hlai spci,ialta, Suirhhe E<.;R I ( l 99-1 l Main.:achliiil in l:irinn (Callan.Nolan. Whelan. 
Whelan & Williams 1996) 

Ag diriu ar na 111(1ithrcacha ar <ll11s: hhi oidc:H.:has lriu lcihhcil faightc ag a dha oircad nios 
1116 <le mhaithrcacha naioma (30°,,) 11{1 mar a hhi faightc ag maithrcacha an daonra ( l:'i%); 

1 Cc go nt.kalraionn se go hhfuil an difrilldH seo hl·ag. 1{1 sc su11tasach toisc go mbaincann sc le lo­

ghri1pa bcag den ioml;"m. 
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hhi an Ardteist ag bcagainin nios 1116 diobh (41 %) na mar a bhi ag maithreacha an daonra 
(36%); agus ba 1(1 de leath an d6chulacht go gcriochn6dh na maithreacha naionra lena 
gcuid oideachais roimh an Ardteist i gcom6rtas le maithreacha an daonra ghinearalta 
(29% i gcoinne 49%). 

Ba e an dala ceanna c i gcas na n-aithreacha. Bhi oideachas tri u leibheil faighte ag 
beagnach dha oiread na n-aithreacha naionra (30%) is a bhi ag aithreacha an daonra 
(19%), an Ardteist ag bcagainin nios mo aithreacha naionra (29%) i gcom6rtas _le 
haithreacha an daonra (22%), agus nios lu aithreacha naionra a raibh cailiochtai nios isle 
na an Ardteist acu (40%) i gcom6rtas le haith.reacha an daonra {59%). 

ls beag bideach an difriocht a bhi idir pr6ifil oidcachasuil na maithreacha naionra sa 
Ghalitacht agus sa Ghaeltacht agus an Ardteist. ar a laghad. ag a bhfonnhor acu. Bhi 
roinnt difriochtai idir na haithreacha, agus a leath nios m6 aris d'aithreacha naion.ra na 
Galltachta (33%) a raibh cailiochtai trfu leibheil acu, i gcomortas le haithreacha naionra 
na Gaeltachta {20%), agus bcagan nios mo d'aithreacha naionra na Gaeltachta (51 %) a 
raibh cailiochtai faoi bhun na hArdteistc acu. i gcom6rtas le haithreacha naion.ra na 
Galltachta (3-7% ). Ba chomhchosuil lena cheile. afach, ceatadan na n-aithreacha naionra 
sa Ghalltacht agus sa Ghacltacht a raibh an Ardtcist deanta acu. thart ar 29%, beagainin 
nios airde na an 22% d'aithrcacha an daonra a bhain an Ardteist amhiin amach. 

Dhcalr6dh sc mar sin gur lionmhairc go maith iad na tuismitheoiri a bhfuil ardoideachas 
orthu a roghnaionn naionra dii bpaisti na tuismitheoirf leanai reamhscoile an daonra i 
gcoitinne. Mar sin fein, caithfcar a ra go snilcir nach scothaicmc aonchincilach a bhfuil 
oideachas orthu iad na tuismitheoirf Galltm:hta a roghnaionn naionra. 6s rud c go bhfuil 
brcis is an trfu cuid d'aithrcacha nafonra na Galltachta, a leath d'aithrcacha naionra na 
Gacltachta agus beagnach an tri(1 cuid de mhaithreacha naionra sa Ghacltacht agus sa 
Ghalltacht araon a d'fhap_ an scoil roimh an Ardtdst. 

3.3 C(1LRA TEA~GA :-,;;\ dTns:\IITHEomi 
larradh ar na frcagr6iri cm -;ins ar an gcL1lra tcanga a hhi :ICL' lcin agus ag a gccilc sa chas 
cui. l::; de thcaghlaigh nar lahhrafodh an Ghaeilgc riamh iontu formh6r (68%) 
thuismithcoiri nafonrn na Galltachta. j\,far chompar:iid. i1saidcadh suirbhc ITE ( 1993 )1 

mar mhcastachan ar cht'1lra tcanga an (bonra agus taispe{madh go raibh ci1lra Bcarla 
mnh{tin ag nios mt'i diohh sit'1d. ag. 91 %. Taispcanann sin go raihh claonadh i dtrco na 
Gacilgc ag nfos m<'> de thuismithcoiri naioma na Galltachta 6nu gctilra fein, na mar a bhf 
sa daonra gincar;.\lta den aoisghrt'tpa f;.1oi 45 hliana. /\ch mar sin lcin. hhi m6ramh 
thuismithcoirf naionrn na Ualltachta g.an ct'1lra Gacilgc spcisialt,1 t'i blmilc acu. 

1 (is,iidcadh ci:ist die sa ~uirbhc sro ar mhiniciocht (1si1id na Gacilge idir thuismithcoiri an 
l11rcagn'>ra. idir an athair agus an t'n:agr6ir. an rnh{tthair agus an frcagn:'iir. agus idir na 
dcarthaircacha/Jcirliurcacha agus an fn:agr(,ir. Bhi na freag:rai ar gach ldbhc{!l an-chosi'til go den le 
cheilc. agus sa d1ompar:iid seo baintcar 1·1,:Hd as 11.i torthai ar mhinidncht t'1~;1id na ( iacilgc idir 
thuismithcoiri an lhrca):!nira a~!ns t'.·!i all ffts anios. 
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Ar an taobh cilc den sceal, ni raibh ann ach mionlach i measc thuismitheoiri na 
Gaeltachta (34%) de theaghlaigh nar labhraiodh an Ghaeilgc riamh iontu agus iad ag eirf 
anios. Leirionn sc sea aris an eagsulacht a flrnightear laistigh de dhaonra na 
dtuismitheoiri naionra agus nfos 1116 na a leath acu (59%) san iomlan, ar de theaghlaigh 
iad nar labhraiodh Gaeilge ar bith iontu. 

D'cirigh beagnach a lcath (42%) de thuismithcoiri naionra na Gacltachta (maithreacha 
agus aithreacha) anios i dtcaghiaigh inar labhraiodh an Ghaeilge iontu 'de ghnath' no 'go 
minic'. Bhf 24% eile i measc thuismitheoiri n~i Oaeltachta de theaghlaigh inar labhrafodh 
an Ghacilge '6 am go ham'. Nf raibh ach 6% de thuismitheoirf naionra na Galltachta a 
d'eirigh anios i dtcaghlaigh inar labhraiodh an Ghaeilge 'de ghnath' 116 'go minic', agus 
26% i dteaghlaigh inar labhrafodh an Ghaeilge '6 am go ham·. 

Is fit'.1 a mheabhn'.1 gur thuairiscigh 30% de thuismitheoirf nafonra na Gaeltachta gurbh i 
an Ghaeilgc a d't'.1saidtf 'de ghnath' sa bhaile agus iad ag ciri anfos ach tugann na sonraf a 
chuinear ar fail sa chead chaibidil cile le fios nach raibh ach 22% den ghrupa seo a 
labhair an Ghaeilgc amhain Jena bpaistf fcin. Caithfear a ra go soileir nach mor a bheith 
aireach agus ciall a baint as an difriocht sea. sa mheid narbh ionann iad an <la chatagoir a 
usaideadh - 'an Ghaeilgc a labhairt de ghnath i do theachsa (agus tu ag eiru anios)' agus 
'Gacilge amhain a labhairt leis an bpiiistc seo agus e/f ina naionan ·. Mar sin fein, 
d'theadfadh gur fianaisc bhrcisc c sco m shlcamhnu idirghluinc 6 thaobh usaid na 
Gaeilge i dteaghlaigh Ghaeltachta de. 

3.3.1 An Mean Teagaisc i Scoileanna na dTuismitheoiri 
Iarradh ar na tuismitheoiri nafonra colas a thabhairt ar an mean teagaisc a t'.1saidcarih agus 
iad ar scoiL agus tugtar na torthai i dTabla 3.3. Usaidtcar sonrai 6 shuirbhe ITE (1993) 
mar chomparaid. le figiuiri 6 na frcagniiri a bhi faoi 45 bliana d'aois, ar aon du! le 
haoisghrt'.1pa na <ltuismilhC'(~iri naionra. I.cirion11 Tabla 3.3 nach raihh ann ach mionlach 
de thuismithcoiri naionrn na Galltachta (5%,) ,1gus a gcomh-aoisghrupa (-i-%) 6 shuirbhc 
ITE ( 1993) a d'fhrcastnil ar bhunscoil lanCihaeilge agus I ! % agus 7%. faoi seach. a 
d'll,reastail ar bhunscoil p{1irtGhaeilgc. Ba mar an gccanna an sccal leis an iar­
hhunscolaiocht. Aris. ha mhionlach dL thuismithcoiri nafonra na Galltachta ag11s de 
fl1rcagr6iri shuirbhc !TI: a d'lhreastail ar iarbhunscoil lanGhaeilge no pairtGhacilgc. 
Taispcanann an chomparaid sco nach raihh kibhcal oidcachais lanCihacilgc nios airde ag 
tuismithcoiri naionra na Galltachta 11{1 mar a bhi ag a bpiarai sa daonra i gcoitinnc. 

/\r an taobh cilc Jen sccal. ha 111ht'>ra111h iad tuismitheniri naionra na Gacltachta a 
J'll1rcaslail ar hhunscoil l,in(ihacilgc (54°0) agus ar iar-blrnnscoil l{111Cihacilgc (43%). 
Mar s;n lcin. hhi bunscolaim:ht tri mhcan an Bhcarla ag 32°,o Jc thuismithcoiri naionra na 
(iacltachta. agus 111c{111scolaiocht tri Bhcarl.1 ag -l-l% diobh. 

MaiJir le mianta na dtuisrnithcoiri naionra < iaL·ltachlt! i kith a hp.'1isti. thcastaigh 
lliclcachas tri mhc:11: na ( iacilgc 1'111 1rn·1ra111h. hcag hcann ar a dtaithi smile lcin. agus is c 
sin (18",, i !,!C.IS IL·ihh0.il na h1111si.:11ik I ."1 ~kaml111t1 Cll.!111 i dtri.:o na swlait1d11a 
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pairtGhaeilge i gcas na hiar-bhunscoile. agus 52% a lorg da bpaisti. Mar sin fein. nior 
theastaigh iar-bhunscoil tri mhcan an Ilhearla ach o 17% de thuismitheoiri mfonra na 
Gaeltachta. 

Tabla 3.3 Cineal scoile na <ltuismithcoiri fcin agus an scoil ar theastaigh 
uathu da bpaisti naionra 

')'() %1w %3 /'.fian na 
/TE dTuismilheoiri dTuis. naionra du 

Cine(i/ Bunscoi{e J!)()J' .\'aionn? hpctislifein 
<Jail Gad Gall. Gael. 

.V~5:!.6 .V<J.lfi:!. x--06 N= 128-1 .V-=367 
Lan-Ghaeilge n6 Gaeltacht 4 5 54 39 68 
Pairt-Ghaeilge (nios m6 mi I abhar} 7 l l 13 26 25 
Gnathscoil naisi(mta (Gaeilge mar 88 84 

,,., .,_ 35 8 
abhar amhain l 
Iomlan 100 100 100 100 ]00 

Cinecil Meanscoile .\'-526 X<:../6:! ,V'- 7 06 ,\1° I 28-1 :\'"'-367 
Lan-Ghaeilge 116 Gaeltacht 4 5 43 25 52 
Pairt-Ghaeilge (nios mo nfi I {1bhar) 5 9 13 33 31 
Grnithscoil (Gaeilge mar abhar) 90 86 4-4 42 17 

Iomlan 100 100 100 100 100 

I. Baincann figiuiri !TE (l 993 J le freagr6iri laoi bhun 45 blia1w: chun proifil na dtuismitheoiri naionra a 
mheaitseail. 526 frcagr6ir san aoisghrupa sin a bhi i suirbhc an ITE ( 1993). ar 53.9% den sampla iomlan iad. 
Ar mhaithc le comparaid, d{iilte,tr go cumhrcircaeh iad daoine naeh mbaincann le h,ihhar no ata ar iarraidh. 
Foinse: Tabla speisialta. bunaithc ar slmirbhc naisi(mta !TE 1993 (6 Riagain & 6 Glias:\in, 1994 ). 
2. Cumasctar sonrai ar fhreagroiri agus a gceile anseo. ar mhaithe le comparaid le sampla dt:glmeasach ITE. 
3. Tagrnio1m na ceatadain a lciritcar sa tabla dona frcagrai baili (uimhrcacha slanaithe) ar gach ccist. 

I measc thuismitheoiri naionra na Ualltachta. thcastaigh scolafocht lanGhaeilgc 6 dha 
chuigiu diobh (39%), no bunscolaiocht phairtGhaeilge 6n gccathru cuid dfobh (26%). Ni 
raibh ach an triu cuid ar thcastaigh uathu a bpaisti a chur chuig gnath-bhunscoil 
naisiunta. Fagann sin go raibh bcagnach a hocht n-oiread nios m<> de na tuismitheoiri 
naionra Galltachta a raibh taithi ac.:u rein ar bhunscoil lanGhaeilge ar theastaigh uathu n 
bpaistf fcin u chur chuig scoil mar L I gcas nn mcanscolaiochta de.- hhi slcamhnu aris le 
fciceail. ach thcastaigh mcanscoil h111Ghacilgc c\ 25% de thuismithcoiri naionra na 
Galltachtu <la bpaisti. agus mcanscoil ph{tirtGhacilg.c t) 33% diobh. 

Nf i gconaf a bhionn teacht ar scoil l{m(ihaeilge. ·1 rid is trid. duirt 68% de na frcagr6iri 
go rnihh tca1:ht ac11 ar hlnmsi.:oil 1{111( ihneilgc. 80%, a thug le lios gur suas le <lhii mhilc 
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uathu a bhi sL 15% a thuairiscigh gur idir tri agus se mhilc uathu a bhi scoil mar i. agus 
mionlach a d(1irt gur suas le 26 mile uathu a bhi si. 

3.4 Clll\'IAS GAEILGE NA dTliISMITHEOIRi 
Iarradh ar thuismitheoiri mcasunu a dheanarnh ar a gcwnas lein agus ar chumas a gceile i 
labhairt, i dtuiscinL i scriobh agus i lcamh na Gacilge. Tugann Tabla 3.4 na torthai a 
bhainearu1 le labhairt na Gacilge. Is dfol speise e comparaid a dheanamh idir na torthai a 
bhain le cuid <le na ceisteanna seo agus na freagrai 6 shampla gineariilta aosach i suirbhe 
ITE 1993 ar chcist mar i (0 Riagain agus 6 Gliasain 1994 ). 

T{thla 3A Cumas Gacilgc na dtuismitheoiri (ceatadan baili) 

% foismitheoirf % Tuismitheoiri %/TE 
Labhairt 1w Gaeilge Galltachta1 Gaeltachta1 19932 

.V=J.563 N=7././ N=526 
Gaeilge ar bith 1 5 2 JO 
Cupla focal 19 9 27 
Abairti Simpli 21 9 22 
Codanna de chomhraitc '!t7 22 27 
An chuid is m6 de chomhn\itc 11 25 11 
Gach comhra 6 32 2 

100 JOO 100 

1. la na som;1i ti mh[iithrc,ich..i a12.t1:-> aithn ,,dm cunha le chl;ik ansco. 
2. Bainc:urn Jigitiiri Ill:. ( 1993) le frcagriiiri laoi bhun -15 bliana, clrnn proiJ1l na dtuismithcoiri naionra a 
mheailseail. 526 frcagroir san aoisghri1pa sin a bhi i suirbhc an ITE ( 1993), ar 53.9°0 den sampla iomlan iad. 
Ar mhaithe le comparaid. dailtcar ro comlucircad1 iad daoinc nach mbaineann le habhar no ata ar iarraidh. 
Foinse: Tabla spcisialta. bunaithc ar ,huirhhe naisit'mta an !TE 1993 (() Riag::\in & 6 Gliasain. 1994). 
3. ll1ug 6 Riagain ( ! 9CJ2:5 l l 'cum:is lag nci gan chumas sa Ghaeilgc' ar an chcad chcithrc phointc da scala, a 
bhi cosi'til leis an scala sco. Sa diospciireacht seo, tugtar 'cumas lag' at phointe 1-3 agus 'cumas 
lagmhcasartha' m phointe -I (nidanna de "homhr:iitd. Mar an gccinna le 6 Riagain, tugtar 'cumas 
measartha' ar phointc 5 ;1gus ·ardchunrns liofacht' ar phointc 6. 

Taispc{m:mn T;'1bla >.•I go hhruil tuismithcoiri nainnra na ( ialltachta cusuil go lcor Jena 
gc.:omh-aoisghrupa i suirbhe ITE maidir Jena gcurnas sa Ghacilge. Bhi ceadatan .suntasach 
nios airdc de thuismithcoiri naionra na Galltachta (6%) ag an JcibheaJ is airdc i Jabhairt 
na Uacilgc 11{1 mar a hhi i mcasc shampla IT[: (2%). agus bhi ccatndan nios airde (37%) 
<liobh clwmh maith k curnas lagmhcasartha ( ·co<lanna de cl1~imhraitc') na mar a bhi i 
sampln 11-i': ( .:!?'% ). llhi 45"'i., Jc thuismitheoiri n:iinnra na Cialltachta ag lcibhcal cumais 
an-iscal nl'1 L.'.an ( iacilgc ar bith. i gcnmpan'dd k 59"~, de shuirbhe rrt. Ach trid is tri<l. 
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AN LUAT!l-THUMADH IN EIRINN 

bhi thart ar cheithre chuigiu den dn ghrupa agus cumas lagmheasartha n6 lag ar a mhead 
acu. agus gan ach an cuigiu cuid a raibh cumas measartha n6 ardchumas sa Ghaeilge acu 
i measc thuismitheoin nafonra na Galltachta. agus nfos lu na an set', cuid de shampla ITE 
ag an da leibheal cumais is airde. 

bhi ardcliwnas sa Ghaeilge ag an tri(1 cuid de thui:-;mitheoiri naionra na Gaeltachta, agus 
cumas measartha ag an gceathru cuid cile. Fagann sin go raibh cumas lagmheasartha 116 
cumas lag ag 421),·o ck! thuismitheoiri naionra nu Gaeltachta. 

Trid is trid. dhcalrodh se gur d6chula go mbeadh ardchwnas ag tuismitheoirf nafonra na 
Cialltachta nit mar a hheadh i measc sampta den aoisghrupa ceanna i suirbhe !TE. ach f6s 
n:.1ch bhfuil ann ach mionlach beag sa da chas. Caithfear a mheabhru gur thuairiscigh 
hcag11ach a kath de thuismithcoiri nafonra na Galltachta nach raibh ach cumas an-iseal 
acu sa teanga. ag bunphointi den sea.la. agus cu•nas lag acu sa teanga ar a mhead. 
L~irionn sc sin gur doigh le tuismithcoiri sa Ghalltacht nach cuinteoirf liofa Gaeilge iad 
tein iiu. gur rud f6nta da hpaisti e frcastal ar naionra. 

3.5 Co:-..cLhDi 
Lcirionn an phrt'1ifil dhcimcagrafach gur cagsuil mar ghn.'1pa i:'td tuismithcoid naionra le 
gri1p:: sa daonrn gincaralta at{1 inchoml'irtais leo maidir le gn6thachtail oideachasuiL 
st{1da;; i mcasc an lucht saothair agus gaim1. Cc go dtugann se sin le fios go mbaineann 
si;id sit.'1d a hhli.1il oidcachas nios fcarr orthu agus tc,icht i'>tcach nios 1116 acu leas nios 1116 
as an soUthar nafonra. caithfo.ir a mhcahhri1 go bhfuil co<lan nach bcag de thuismithcoiri 
naionra ( an trit1 cuid go garhh) nach hhfuil ach lcibhci I isle oidcachais baintc amach acu. 
a d'l11ag an scoil roimh an ,\r<ltcistimcircacht agu:'> atii ag pl1: le jal>anria laimhc. 

Sa hli chcanna. cc g,1 hhruil rmlkihh0il chumais '.->a Ghacilgc ag l'L;atadan nios airde na 
dtuismithcoiri 11aionra 11[1 mar a1C1 ,1g an daonra gincar{dta. fr,s fcin thuairiscigh brcis is 
8()0 -'o Jc f1m::agn'>iri na Galltachta agus -Hl% de l11rcagn.1iri n:1 ( iadtachta nach raibh ac 11 

,1ch Ciaeilge lag n6 lagmheasartha. lk hharr ,m mhcasc.'1in sin. is dcacair cur ,dos ar an 
11gni1th-tl1t1i<;milhcoir naiunra sa Cihalltacht nt'i sa (ihacltacht i dtearn:ai gairmc, i 
dtearm,:: ghnt~.iiacht,iil oidcachais agus dntma: sa ( ihacilgt: de. Is finr gur gntpa faoi 
kith iad tui<;mitheoiri naipnra na Cialltachta ach gn h,iiritht:. i g1:1.1111paraid kna gcomh­
aoisghri1pa. ad1 t:'1 diftfoch!tli 111t'1ra labtigh Jen ghrt'tpa a thai'.'.puinann nach srnth,1icm::: 
;w11cl111K·,'tlach iaJ. 
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Caibidil 4 

Na Tuismitheoiri agus na Naionrai 

4.1 REAM HR:\ 
Thug 6 Murch(1 ( I lJ87 :20) faoi deara a l:.irnai is a hhi n'il na dtuismithcoiri san oideachas 
rcamhbhunscoilc i dtcangacha nc::11nht1lerleathana l)S iad 'an forsa sprcagtha. tionscnaimh 
agus tiom~ina ia<l'. Dearhhaitcar sa litriocht tabhacht r61 na <ltuismitheoiri sa 
reamhscolaiocht i gcits p{,isti · fooi mhibhuntaiste (leach Ilohmann et al 1979). 
Tugann an taigh<lc k iios. chomh maith. pnirt rithi1hhachtach a hhcith ag tuisrnitheoiri 
san oi<lcachas luath-thumtha (() \turch(1 ](J87, Lyon agus Ellis 1991. Lyon. 1996 agus 
\'an dcr Goot el ed. 199-1 ). ls n'1l c sco. Mach. nach Jtuigeann na tuisrnithcoiri lein a luach 
i gconai. agus crcidcann a Ian acu gur ~a naionra amhain a th:trlaionn an 'ohair cheart' a 
hhaincann le foghlaim tcanga agus gur chabair phrniticiuil is 111,1 a chuirlidh siad lein ar 
fail. Sa chaibidil sen. tuairiscih:ar ar 11a c(1iseanna a bhi ag tuismitheniri chun naionra a 
roghn(1. agus ar a gcui<l tuairimi faoin du! chun cinn ata a dhcanamh ag na paisti agus cc 
chmnh sasta is ala siad. Dcantar cur sins. leis. nr cc chomh gala is at,i na tuismithcoiri 
leis an naionra agus ar an fr.;{ti<l a hhaincann sia<l :-ts an nGaci lg.c ag haik. 

4.2. ChsL\:\~.\ u: N.\io\-ru .\ Roc;11;'-;( 
Fiafraio<lh d...: 11a tubmithcoiri cc na litchl!.)iri a c! ,uaigh i hhlciJhm orthu nua1r a 
chinm:adar ar a bpiiiqc a clrnr ar 11;,iPnr.1. I hug ;m ..:h-.:ist JL'ic. do llirL'agrt'1iri go kr)r 
cuisL·a1ma a roghmi ( mar si11 ni llwightcar I 00"" nuair a dlllirtcar na huim hrcacha le 
chciil'). I dT[1bb -Ll rangaiti:ar na t;1cht1'1iri Lk rcir miniciochtn. agus tugtar ccatad,in nu 
<lt11ismithcoiri a luaigh na rughan11a :--in . 

.-\n ch(1b ba 111hi11icc :1 lu:1dh drnn p:'tistc a chur ar nai,,ma na gur thcastaigh (1 na 
tuismithcoiri t!o hhl'()ghl;iimcndh an p:ii~ll' ,111 ( ihacilgc. Fol:as:1d1 gt1 lt:ur. :: <lcarli1. ach i•, 
kirit'.1 e go gcrciJcann na t.1ismithcuiri go gcuiJcL>Jh frcastal ur naionra ar bhcalach 
sunta~;ach lcna hp:;i:,ti an ( ihacilgc a lhoghiaim. An darn ct'1is ha mhinicc ni1 di! 
gbirn..:m{t!ta uaiunra rn·) S1it'irth(1ra itirith!.:. rud a kirionn m:1 hhiPnn an Lh:a-sceal amuigh 
gu µcuidin1111 ,,_,.-,in~" 111i1r k cu,· L11t111 ~inn an naionra. 

na dhinl :,pci•;c L' 11ad1 raihh :1ch all lri11 uiid lk Ila 1ui:,m:th1:1 1iri a d11irt \'\Ir thca~taiµh 
uathu a hpi'li:,IL' a cl111r ar hh1111'it(li] lirn( ih,tclach ar hall nwr d11'ti-, aJ11hi1i11 kna gcur 111 
naiPnra. lk1 rL'ir ~in. d'lliL;adl:tdh !.'11 ~.ileii!m tuismitheuiri pir 1airhh\: inti lcin i taitlii a 
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AN LUATII-THUMADH IN EI.RINN 

Tabla -l. 1 C11iscanna k paisti a chur ar naionra 

C11iseanna a roghnaiodh1 

Theastaigh uathu go bhfoghlaimeodh an paistc an Ghaeilge (T) 

Cail an Stiurthora/an naionra aitiuil (N/0) 
Theastaigh u:tthu go bhfreastal6dh an paiste ar scoil lanGhacilge ar ball (Tl 
An t-aon reamhscoil/an reamhscoil ba ghaire d6ibh sa cheantar (N'O) 

P.iseanna maithe ag an naionra (N/0) 
D'fhreastail tuisrnitheoir/siblin ar naionra/AIS (T) 

Cara a mho! go hard c (N/0) 
Meid airithe Gaeilge ag an bpaistc sa bhai!e (Tl 
Caintecir duchais Gacilge e an paiste (T) 

' % Freagnjfr{ 
N= 1807 

68 
59 
33 
32 
30 
27 
26 
5 
4 

I. Seasann (T) agus (N!O) do chuiscanna teang., agus nearnhthcanga·oidcachais faoi seach. rangu a usaidtcar i 
roinnt anailisi eile ar ball. 
2. Thug an cheisl deis do n1rcagroiri ct11sca:ma cagsi1la a roghnu agus da reir sin ni fliaightear 100°0 nuair a 
chuirtear na huimhreadrn le chcilc. 

bheith ag an bpaistc ar an nGacilgc sa naionra agus n.ich ga go mbcadh sear intinn acu c 
a cbur ar aghaidh chuig scoil thumtha lanGhaeilge. Seans nach raibh a n-aigne deanta 
suas acu nuair a roghnaio<lar an naionra. nt'> nach raibh an rogha sin ar tail acu. 

Rangaigh 6 Riu!!,ain a~us c) Glias5in ( i 979) na cuiscanna a bhi ag 1uismithcoiri le scoil 
lanlihacilgc a rogh;1u i1ia <ltri d1atagtlir: 'rniscanna h:an~a mn!uiin'. '1,;11isean11a 
ncamhtheanga1oideachais' agus 'an J{i shag.has cuisc'. Fuairca<lar amach pur ar chuiseanna 
teanga amhain a roglu~aigh thart ar an tril'.1 cuid de thuismithcoiri bunscoilcanna 
IanGhacilgc. trian cilc ar chttiscmma ncamhthcanga t)idcacliais agus an fuillcach ar ch(1is 
ar rnhcascadh den <la chineal i. 

Rinneadh an rud c1:a1111a lt•is na frcagrai ar an gccist sco sa suirbhe ar naio1irai nuair a 
rangaiodh ina 'gcuiscanna tcang_a' iad na il1cht6irf a hhfuil (T) ir.1 ndiaidh i dTabla -L 1 
agus i:1a 'gc{tiscanna ncamhthcanga'oidcachais' iad si11d a hhfuil (N/()) ina ndiaidh. 
Tug.tar totihai an rangaithe sin i T[1h!a ..i.2. lrid j:, 11i<l. tlc,ilrainnn sc gur rnghnaigh 
fom1hor (62%) na dtuismithrniri a bpiiistc a chur ar naionra ar cht1iscanna ar mhcascadh 
iad de cht'.iisl'anna teanga agus ncamhtheanga/oi<leai.:hais. Roglmaigh bcagnach an cuigiu 
cuid naionra ar ch1'.iisca11na ncanihthL·anga mnh,1in. mar shampb c a hheith itisit'.1il. 
aiscanna maitht: a bhcith aigc , gus ul'a-ch[til i gcoitinrn: a hheith air. Poglmaigh thart ar 
an gd1igiu ctrid 1.h: flucagr{iiri na (ialltachta naionra ar ch11iseanna tean~a amh{tin. uch is 
lu nil sin lion na hh lrcagniiri ( iadtachta a rinm: rug ha ar cl111isean11a tcanga am Min. 
B'aink an c1:,,ta<li111 Jiohh si11d a raibh a gcinncadh hunaitlic ar mhL'a~.c.'111 de cl1111seanna 
lc'anga agw; ncamhtheanga arat1n :;a <;uirhhc ar na naionrai 11(1 i ~.11irhhe an Riag;iinaigh 
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NA TUISMITHEOIRI AGUS NA NA.ioNRA.i 

Table 4.2 Catag6ru ar na cuiscanna le nafonra a roghnu 

..--·-------------------------- -----------, 
% % % 

C11isecmna GolltaC'ht Gael tac ht Iomlcm 
N:=i35../ N=-125 N=l779 

Cuiseanna lcanga amhain 21 12 19 
Ci.'1iseanna m:amhthcanga!oideachais 18 19 18 
An <la shaghas cuise 60 68 63 
Iomlan 1 100 100 100 

I. Nil ,uimii1 na hhfigi11iri cothrom le 100° o toisc gur t.imhrcacha shinait,':c iad. 

agus an Ghliasfrnaigh ar thuismitheoiri na scoilcann2 lanGhaeilge. D'fheadfadh gurb e is 
bri leis sin na gur docha gt) mhcadh cuiscanna neamhtheanga!oideachais ag daoine a 
roghnaionn n:amhoi<lcachas ncrunh<.!igeantach murab ionann agus an pr6iseas 
beartaiochta a bhaincann le scoil amhain scachas a cheile S'! ch6ms scolaiochta 
cigcantach a roghntt. 

4.3 LEIBIIEAL S.\STACIITA :\A dTnS'.\PTIIEOIRi 
Bhi tuismitheoirf thar a bhcith sdsta ar fad gur roghnaigh siad naionra: thuairiscigh 96% 
diobh go n<lcanfadh siad an rud ccanna aris, sa naionra ceanna. Duirt 3% eile go 
rogl,nodh siad an naionra ccanna arh go bhfanfadh siad go mbcadh an paiste nios sine. 
Ni raibh ach J<;•o a dt'.1in go 111b'll1carr ko a bpaiste a chur chuig grupa sugartha Bearla. 
San ioml{m. bhraith 96% Je na frcagr6iri gur bhain a bpaistc suit as an naionra. Ni raibh 
difriochl shuntasach ar hith idir tuismitlicoiri na (,acltaclila agus tuismithcoiri na 
<ja]ltnchta maidir , • s,isamh de ach gc, raibh bcagainin nios 1116 de thuisrnithcoiri na 
(iaeltachta (5%) a di1irt go ri.1ghnt'i<lh sinJ an naionra ceanna, ach go hhfanfadh siad go 
mbeadh an p:1isle nios -.,ill(: 11:1 de thuic;mith~,liri na Galltachta a hhraith amhlaidh (2%). 

la1Tauh ar na tuismitlwoiri a (.:hur in it'tl ccn tuairim a bm ag :in bpaiste den naionra. Aris, 
ni rnibh ao11 Jifriod1t shuntasach idir na tuismithcoiri Gaeltachta agus na tuismithcoiri 
Oalltachi.i.. agus san ioml;'m thuairiscigh 92°'0 gur bhain an p::iiste taitneamh as. Duirt 7% 
go raihh rncarhhall ar an bp;iistc i dtm,ach acl. gm shucraigh siad sios ar ball. Ni raibh 
nch 1.5% a thuairiscigh :1 hpdislt'.' ·, bhcith 'all slreachaill i )lC('inai ai].us drogall nir du! ann 
.tr uairihh' aµus o,-::; 0 o go raihh a 1,1,,iiste 'nn-111l11shona agu" drogall i gct'mai air Jul arm'. 

l huairiscigh 1(!''i, de !lrn1s111ithl'(liri mcad(1 ar an t1s{iid a bhain a hpaistc as an nGucilgc 
tar t':is dh{1 thcarma. ar a lag had. ,.1 chaitheamh sa nuionra (/% ):!all nthni ar bith agus l % a 
tlnwirisdgh laghd(1). ( >rtllll situ..! a thuairiscigh 111cad(1. d1\irt heagnach 60% gur focail 
aonair a hhi ,111sin. 11(1 rai1111 aµus :unhr.iin a d'1'1s[iicl an p{1iste 'go rialta' sn bhailc, agus 
Jt'iirt 2-::; 0

;, cik !!Ur 1·1s.'iideadh iad ~.111 'uairL:anta'. IHd seans nius 111{) go Jtuuirisccodh 
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AN LUATH-lHUMADH IN EIRINN 

tuismitheoiri Gaeltachta meadu ar chomhra rial ta sa Ghaeilge on bpaiste (19%) tar eis 
treimhse sa naionra na tuismitheoiri Galltachta (5%). 

Bhraith na tuismitheoiri nach raibh dul chun cinn an phaistc tcoranta do shealbht'.1 na 
Gaeilge na do mheadu ar usaid na Gacilge. Thuairiscigh breis is 80% go raibh a bpaistc: 

• in ann dathanna, cruthanna agus litreacha airithe a aithint anois 
• in ann comhaireamh nios airde na mar a bhi cheana 
• in ann rainn agus amhrain Ghaeilge a ra anois 

Duirt 56% go raibh fcabhas. leis, ar scikanna Bearla an phaistc nuair n:.ir bhraith ach I% 
go raibh Bearla Tl an phaistc nios laige n{1 Bearla a phiarai. 

4.4 Ct'LRA TEANGA AN PH✓-\.ISTE 
Thuairiscigh na tuismitheoiri an teanga a labhair siad leis an hpaiste agus 'c ina lcanbh 
agus ina thachran' agus cuirtcar na sonrai sin i l{1thai.r i dTabla 4.3. 

Tabla 4.3 Teang.a bhailc an phaistc 

Teanga bhaile % Cialltacht % Gaeltacht % !omldn 
x ·/351 .,· -1:!-1 x"r-5 

Bearla amhain 8-1- 16 73 
Bcarla agus Gaeilgc 15 -1-1 2 I 
Gacilgc amhain I n 6 
File I 

c--- -·-----------------·-----------l 
I 00 I {Hi J(J() 

-----------·-·-·--•·•··· -----------

Sa Cihalltacht, h;1ai.n fonnht1r nu bp:iisti k tcaghlaigh Bhearla. Mar sin fein. bhi ccatu<lan 
suimit!I ( 15%} de na tui!>mithcoiri sin a <l'fhrcagair go raibh a dtcaghlach dMhcangach. 
ach ni lios go cruinn cc mhead Ciacilgc a i1s{1idtear s11a teaghlaigh sin. Nf raihh ach 1% de 
thuisrnitheoiri naionra sa Cilwlltacht a 1huairiscigh gur lahhair siad Gacilgc amhain lcna 
leanai. 

L<.!irionn na ligi(iiri a hlrnincann k tcanga an hhaik sa < ihadtacht gur '(iacilgc umh,\in' a 
labhair nios Iii 11{1 an ccathn'.1 cuic.l Jc thuismithcoiri na { iucltadita lcna bp{iistc. 
Thuairiscigh ceatmhn aru (-1- l '\'o J de t huisrnitheoiri naic nra na {iacltachta gur tcaghlaih' I 1 

<lh{1thcangaclrn a hbi aw. agus nios 111<'1 11{1 an tri11 cuid gm Be:1rla amh,iin a lahhair sia<l 
kna hp{dstc agus 0 ina thachr{rn. I ai!ann :-.e sin le fiosrt'1 I larris agus Murlagh ( 1987) ar 
ph,ti'iti (iadtacbl,1 nios sine agus a 12cu111as sa (ih;;cilgc. h1air siad amach nach raihh ach 
21l'',, tk- ph[1bti R:mg a l)(i na ( iacltachta ar de 'thca,1 1hhigh ( ihacill,!1.' amh.'1i11 1 iac.l, gur dL' 
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NA TUISMJTI-IEOIRI AGUS NA NAioNRAi 

'thc;aghlaigh inar labhraiodh Bearla agus Gaeilge' iad 34% agus gur de 'theaghlaigh 
Bhearla amhain' iad 46% diobh. Mar sin, i measc aoisghrupa an naionra agus i measc 
paisti nios sine sa Ghaeltacht ni raibh ach mionlach c.Hobh ar de theaghlach lanGhaeilge. 
iad. 

I gceist eile iarradh ar na tuismitheoiri measunu a dfofanamh ar eolas an phaiste ar an 
nGaeilge roimh freastal ar an naionra do. Achoimre ar a bhfreagrai ala i dTabla 4.4. 
Bhain 72% de phaisti naionra na Gal!tachta leis na catag6iri 'Gaeilge ar bith' n6 'gan ach 
tuiscint ar eigean di'. Bhi 'corrthocal agus cormath' sa Ghaeilge ag 26% eile roimh thosu 
ar naionra. Is e sin le ra go raibh 98% san iomlan de phaisti na Galltachta agus cumas lag 
acu sa Ghaeilge. ma hhi an meid sin fcin. roimh thosu sa naionra d6ibh. 

Hihla 4.4 Eolas na bpaisti ar an nGaeilge roimh dhul ar naionra: 
Measunu na dtuisrnitheoiri 

Ce mhead Gaeilge a hhi ar colas ag do phdiste % Ga!ltacht % Gaeltacht 
SULAR thosai~h sc sa naionra: N=/350 N=./16 

Gaeilge ar bith 67 25 
Gan ach tuiscint ar eigcan di 5 15 
Corrfhocal/cormath sa Ghacilge 26 30 
fn arm comhra a dheanamh sa Ghaci!gc 0.5 2 
Gadlge chomh maith leis an rnBcarla. ,dos fcarr I 16 
Gaeilgc amhain ag an bpaistc 0.5 12 
Iomlan 100 100 

I gcas paisti naf onra na Uacltachta. tuairisciodh go raibh 40% diobh gan Ghaeilge, 116 
tuiscint airithe di ar a mhcad acu agus iad ag tosu sa nafonra, agus 30% eile gan act~ ach 
corrfl1ocal 116 corrnath. Is e sin le r{1 go raibh 70% san iomlan de phaisti naionra na 
Gacltachta aglls ci,mas lag sa Gliacilgc o bhaile acu. ma bhf an meid sin f ein. 
Thuairiscigh 30<:l'o cilc tic lhuisrnithcoirf naionra na Gaeltachta go raibh a bpaiste in ann 
cnmhra a dhcanamh sa Ghacilgc. ar a lag.had. agus -l~ ag tosu sa naionra. 

Uirigh cro;-.t:ibluithc leis a11 gcl'ist a bhain li.;is an kanga a lahhraitc:u leis an bpaistc gn 
raihh 68% den ghr11pa tuismithcoiri Gacltachta nach raibh 'Gacilge ar bith' ag a bpaistc, 
llt) gan ad1 'tuiscint itirithc di' aigc sular cuircadh ar naionra ~- a lahhair 'Bearla amhain' 
kis an hpitistc agus c ina lcanhh ll() ina thachran. agus 28% eilc a lahhair 'Bcarla agus 
( iaci lgc' leis. Formh1'1r an ghn'.1pa ci I<:, ha thl'anga eilc i seachas ( iacilge nb Bcarla. Duirt 
67"'o di: thuismithcoiri (iaeltachta na bp:'tisti sin nach raihh ,H.:u, ar a mhcad. ach 
\:orrfhncal 1111 corrnath sa ( ihai.:ilµ.:' gur 'nforla agus ( jacilgi:' a lnhhair siad leis an 
hp{1i<.1e (agus J()'';, .:ill' 11,ir lahhair ai.:11 'lkarla amh,'iin' !co) ach. m?:tir a lhcachtar ar an 
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leibheal cumais sa Ghaeilge a bhi mar thoradh air sin. dhealr6dh se gurb e an Bearla a bhi 
in uachtar sna teaghlaigh dhatheangacha sin. 

Nf m6r a mheabhru nar thuairiscigh ach 22% de thuismitheoirf naionra na Gaeltachta 
'Gaeilge amhain' a bheith a labhairt sa bhaile agus an paistc an-6g. Mar a leirigh Ni 
Dhorchai (1986:38). d'fheadfadh facht6iri eagstila a bheith laistiar de sin, mar shampla, 
drogall ar thuismitheoiri arb f an Ghaeilge an tcan6a bhaile acu paiste a chur ar naionra; 
n6 gan teacht ar naionra ag paisti 6 theaghlach Gaeilge sa Ghaeltacht. n6 an ei ieacht a 
bhfonn ag inimirceoiri gan Ghaeilge ag te,icht isteach agus cainteoiri Gaeilge na 
Gaeltachta ar imirce amach. Caithfcar a ra nach ga go seasfadh sampla thuismitheoiri 
naionra na Gaeltachta sa staidear sco do gach tenghlach Gacltachta a bhfuil paisti dga 
ann agus gur teidir, abair. gur Gaeilgc scachas Bcarla a bhcadh ,l labhairt ag go leor 
tcaghlach Gacitachta nnch mbnincann leas as an naionra. 

!I.far chomparaid. is li(1 figit'1iri an Daonairimh N:1isit'mta u scrudu. Thaispcain an 
Daonaircamh go raibh 2.78(1 p[tistc idir tri agus ceithre bliana d·aois sa Cihacltacht i 
I 991. Ina mcasc siud. tuairisciodh go raibh -W% in ann ·Gacilge amhain' no ·Gacilgc 
agus Bearla' a lahhairt. Is ga a bhcilh curamach il!'llS an figiur sco a chur i gcomparaid 
leis na figiuiri sa staidear sco. toisc gur usnick:adh ccisteanna cagsula i gcas na 
dtuismithcoiri. na Stiurtl r'iiri agus na daoinc a d' Om~agai: nn Daonaireamh. ag.us toisc 
nach raibh aoisghrupa dircnch mar an gccanna i gccist ach chomh bcag. Ach mar sin fem, 
is feidir comparaid l!igin a dhcanamh idir bhrcithiunas an Daonairimh Naisiunta gur 
·caintcoiri Gacilge· n<1 ·caintcoiri Gacilgc agus B, ,1rla' iad -1-0% Jc na paisti. agus 
mcast'.m(1 na Stiurth6irf (sa claonaircamh nuionra) go rnibh ·cumas maith' 116 ·curnas an 
chaintcora 6 dh(Khas· ag -l 1% Jc na p:iisti tar eis d6ibh timpcall dha theam1a a 
chaithcamh sa naionra. 1 Ciallaionn sin go dtugann sampla na hpaisti sa staidcar seo 
IL:argas reast'mta bc,11.:ht dl.'n :t()isµhrt'tpa 9.:o sa (ihacltacht. maidir kna gnm1as sa 
Ghacilge. ar choinnioll go nglactar Ids go bhluil companiid {1 Jhcarnmh idir chcistcanna 
agus idir ghrupai nach bhfuil <lireach mar an gcc.:anna. 

(>n daonaireamh naion,a 1[1 a lhios againn gn raibh 62~ p[1iste. an formhc'ir diobh idir tri 
ngus ccithrc bliann, ag fn:astal ar naionra sa Ghacltacht i 1993. F.igunn sin go raibh nios 
lu na an ccathri1 cuid den aoisghrupa sin ag frcastal ar naionra sa Uhaehacht. :,gus go 
raibh nios mo na 2,000 paistc rcmnhscoile sa Cihacltacht nach raibh ag freastal ar 
naionrn. Ina mcasc si11<l. bhcadh garmheastachan de 1.20(1

- l A00 p{iiste na-:h raibh aon 
Cihaei!ge acu. 116. nr an gct,id is fcarr de. Gaeilgc an-bg acu. agus 600-800 paistc eile a 
hhi ina gcaintl.'oiri (iaeilge. Scans go dtaispefmann sin an dl.'acracht a hhaincann le 
scirbhis rcarnhscnilc a shollithar faoin tuath. ail a mhfonn piiisti t'1ga scaipthc i dtithc i 
bhfa<l <'i chcile. gan tr:icht ar na dcacrachtai a bhaincann le foirl.'ann agus s;uiomh a n1ail. 
Mar sin rein. j:-, 11:ir gur fill diri1'1 ar bhl.'alai chun tcacht ar an ngrt1pc1 sco. dmn colas cigin 

' { eaplar go raihh :10is 11a bp:'•i,1i :-,:1 D:wn:1ir,:,m1h t--i,ti,it1111a a_:.!U'., i 11Jal>!l(d1e.1111h ua 11c1i .. :1rai 
(mc.1st'mi1 na Stit'irlll\1iri I L0.\1·111 lena thL;ik ad1 1.•o raihh 11a 111ismithcoiri. a blii ,1µ LIii' ,-,i11s ar na 
p;'1isti s11lar thmaioJar ar a11 n;11011ra. :t)' ,·:1int faoi na p:ii ... ti 1wair a hhiudar 11i<1, <'1i~•,·. ar an 111dm. 
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ar an nGaeilge a thabhairt do na lcanaf sa Ghaeltacht nach bhfuil ach Bearla acu sa 
bhailc, chun saibhrcas tcanga a chothu measc na nGacilgeoirL agus chun 
rearn.hscolaiocht a sholathar don <la dhream. 

Taispeanann figiuiri an Daonairimh N~iisiunta go bhfoil mcath ar cheatadan na hpaisti 
idir tri agus ceithrc bliana d·aois ar cainteoiri Gaeilge iad sa Ghaeltacht le fiche bliain 
anuas ( 6 60% i 197 I go .H}%, i l 991 }. Taispeiinann freagrai na dtuismitheoiri agus na 
Stiurth6iri sa staidear sco nach bhfuil cumas maith sa Ghacilge ach ag 30-40% de phaist[ 
naionra na Ciacltachta. Chun cur in aghaidh an tsrutha seo. ni leor iarracht a dheanamh 
tuismitheoiri a mhealladh chun Gaeilge a usaid sa bhaile. gan diriu ar an imnf ata orthu 
maidir le 13earla a hhcith ag a bpaisti. Tuigtcar ce chomh tabhachtach is ata an Bearla i 
saol an lac inniu agus ni m6r a chinntiu d6ibh go mbeidh Bearla liofa. idir labhairt agus 
scriobh. ag paist1 ata a <ltogail le Gaeilge sa bhaile agus iad ag fagail n~ scoile. I gcas ina 
hhfoil Gacilgcoi r agtts Bcarl6ir p6sta le chcile. b · fhiu torthai an taighde ar na buntaisti a 
hhaineann kis an Jathcangeachas L'in gcliabhain a scaipcadh. chomh maith le heolas ar 
phroiseas shealbh(1 an J{1 thcanga le cheile. Tarlaionn, uaireanta, go mbionn udaras 
·bcalteangcolaioch· i mcasc an phobail ag leoirici teangeolaiochta ata consp6ideach n6 
nach nglactm k:i a lhuilkadh ag lucht acaduil. Mar shampla. b'fheidir go gcreidtear f6s 
gur baol go dtiocfaidh mearbheall ar phaiste a chloiseann dha theanga on tus, 116 gur ga 
cloi go Jaingcan leis an riail ·Juinc-amhi1in-teanga-amhain' chun nn mearbhall sin a 
sheachaint. T:1 eolas ar fftil a chabhr6<lh le lanuin nach ionann a leibheil chunrnis sa 
Ghaeilgc. agus iad ag lkanamh cinncadh fooin tc:mga a labhroidh siad Jena bpaiste. 

Trid is tri<l. taispe,inann torthai an taighdc sco go bhfuil tiolacadh idirghlt'.1inc na Gaeilge 
ag lcibhcal '-,"tch iscal i mcasc chaintcoiri Gaeil1:,c sa Ghacltacht. l gcas na naionrai sa 
Ghaeltacht. cruth:1ionn sin dcacrnchtai :wi leith nuair ata ar an Stiurth6ir freastal ar 
riachtanais the:111gcolai,,,·Jia cag-;{iJa na bp,ii'->ti al:i sa ghn'1p;1 aici. Pki fl'.ir an chcist :-:co i 
lltiLHlscadal die ar na naillllrai sa ( ihacltacht ( llickcy. a ullmhu.). 

-t.5 EIFLH ·uT A'.\ i'iAf:>:\R\ .\R Us \rn '.\.\ G \EILGE I MEASC Tns'.\tITHEOIRi 
Thuairiscigh 81'% de lhr..:agniiri g.ur bhrnith siad mcadu ar mhiniciocbt ;.isaid na Gacilgc 
ag hailc ti thosaigh a gccad ph{tiste ,1g. fn:astal :r nainnra. Lcirinnn Tahla 4.5 gur 
thuairiscigh na tuismithcoiri mcaduithc suntasacha ar 11said na Gaci!gc ag baill an 
tcaghlaigh sa hhailc tar cis dn pMistc tri.'.imh!;c a chaithcamh i naionra. Lcirigh tastalacha 
staitistiula go rnibh rncadu suntasach ar t'1s:iid na (iacilgc sn hhaile i ngach ccann de na 
ceitlm: c.ita~iiiri ('me rein agus nw chcill:'. ·me frin agus mo ph:"1is1c·. ·mr, chcilc agus an 
paistc ·. ·p£1isti lct1a r hci k · l tar cis do ph:iislc freastal nr naionra. Cc n::ch bhfuil non athru 
;ir an gceataJ{rn Jc thuis1ri1l1eoiri a 11:-,:Udeann an Ghacilgc 'i g.clinai' lcna hpdirti rn'i lcna 
bp:iistL tuairisdodh 111cadi'1 de thrian agus nios llH' ar 1'.is:'iid 'rialta' na Uaeilge idir na 
:11ismith.:oiri agus na p,listi aµw, i mcasc na hpiiisti s;1 1eaghlad1 ccanna. Th(iinig mc:1du. 
ar lion na J11is111ithcuiri agw, na hp(1i<.1i ,1 11:-.i1iJc,11111 a11 Cihacilµ1• ·uairc:mta' sa bhaile 
L l1Pml1 maith lar cis don phi1i k lr,·.t,tal a1 11airnir;1. !\inr 1ln1airisci):!h ach 8"·o nach 
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AN LUA1H-THUMADH IN EIRJNN 

n-usaideann siad Gaeilge 'riamh' lena bpaiste/bpaisti. i gcomparaid le 40% sular chuaigh 
an paiste ann. 

Tabla 4.5 Usaid na Gaeilge sa bhaile roimh fl1reastal paiste ar naionra agus ina dhiaidh 

% ,\fep111 £/~US % .\fefein agus % Ceile agus % Paisti lena 

.\finidochr mo cheile p,iiste/paisri pci isre!ptiisri cheile 
]11=/ r:•9 Roimhe Ina Roimhe Ina Roimhe Ina Roimhe Ina 

dhiuidh dhiaidh dhiaidh dhiaidh 

I gc6nai 6 6 7 7 6 6 5 5 
Go rial ta 3 7 8 28 5 15 4 12 
Uaireanta "). _:, 38 44 57 32 49 20 -13 
Riamh 56 41 40 8 47 20 57 26 
Ni bhaineann/ 10 9 2 1 10 9 14 1 -
Ar iarraidh 

.) 

Iomlan JOO JOO JOO JOO 100 100 100 100 

Iarradh ar thuismitheoiri a r,i cc na himenchtai sa bhaik ar <locha roinnt Gaeilge a rheith 
bainteac:h leo. agus tugtar a rogha i dTabln -+.6. 

lmcuchwi 
,\' ( j,il/ 1,351 

Tabla 4.6 lmeachtai a cilionn us5.id na Gacilge tar cis a bheith 
ag freastal ar naionra 

,,, 
I 

(,J/;, ,,, 
,r, ,,, 

I gni11,1i Cio rialta { ·ain•w1ta 

,,,. 
/() 

Riamh 
.V <ind -1~5 (ial/ Gad (ialf c;ucl Ciall Gael Gall Ciae/ 
Nilglcasadh - >5 '1'1 21 ~o 33 '1 ') 12 --
Bcili " 3 I '.25 2-1 55 34 15 12 
Obair bhailc 10 .i~ 23 ,,., 29 :::n 38 22 --
L.Samh sccalta 4 2(1 I (1 19 -1-l 31 36 24 
Umai sa bhaiJe,sa seir~.il l 3(1 I J IR 26 19 59 28 
Ohair ti/sa ghainlin ' ,, I<, 17 -lh 2') 35 28 ·' 
·,abtcal ' 2(, l(, I(, -18 ,4 32 25 ' 
Tl!ilifls '"l 2-1 11 1-1 .l) }j. 46 34 .. 
Rahfo'1 '1 2-l 4 t) 21 ~ 7:, -15 - -·· 

Fag. i lcataohh an chatagt'iir ·j gcl·mai'. ar leiri!'.1 c. h'fhciJir. ar pha1n'1in !'.1s{dJ hhailc 
shc.1sta do ch<:nlachin tcaghlach :-.{1d1 hcag. agus ha iad na himcachtai is minicc a 

) ') 
.} <.. 
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NA TUJSMITHEOIRi AGUS NA NAfONR.Ai 

tuairisciodh inar usaideadh an Ghaeilgc ·go ria1ta· 116 ·uaireanta· i dteaghlaigh na 
Galltachta agus 11a Gacltachta araon na: 

• beili (67% go rialta no usaid o am go ham san iomlan) 
• an paiste a ni/a ghleasadh ( 6 I% go rial ta 116 usaid 6 am go ham san iomlan) 
• ag taisteal (56% go rialta 116 usaid 6 am go ham san iomlan) 
• scealta a leamh (52% go rialta n6 usaid 6 am go ham san iomlan)i mhun obair ti 116 

garraiod6ireachta (51% go rialta n6 usaid 6 am go ham san iomlan) 
• ag cabhn1 le paisti cile i rnbun obair bhaile (46% go rialta n6 usaid 6 am go ham) 

Bhcifi ag sttil go mbcadh taithi naionra ag na paisti ar imeachtai mar bheile a chaitheamh, 
a lamha a nL spraoi k huiscc. cisteacht le sccalta a leifi d6ibh agus a bheith ag glanadh 
suas i gcaithcamh an tseisiuin. Mar sin. bheadh gneithe den teanga a usaidtear sna reimsi 
sin ar eolas acu ( 6 thaobh tuisceana de agus roinnt ginchumais freisin). Arna himeachtaf 
teaghlaigh ba lu a mhcallfadh an Ghacilgc uathu. de reir cosulachta, bhi eisteacht leis an 
raidi6 agus breathnu ar an teilifis (c seo ceangailtc. ba dh6igh leat, leis an solathar an­
fseal clar Gacilge a d'oirfcadh don aoisghrupa sco roimh theacht Theilifis na Gaeilge), 
umai (sa bhailc/sa scipeal) sa Uhalltacht (loisc nach bhfuil seirbhisf as Gaeilge ar fail 
d6ibh go minic sa Ghalltacht). 

Iarradh ar na tuismithcoiri a ra chomh maith an raibh siad p:iirtcach in imeachtai Gacilge 
Uf;llS tugtar na sonrai i dT{1bla 4.7. 

Tabla 4. 7 lmcachtai Gacilgc na dtuismithcoiri de rcir Galltachta/Gaeltachta 

- -·------- ,-------.-------,------- -
/meachlai ";, I g<·,i,wi "" ( in ria!la •: ;, l ·airc11nta 
Uull N 135./ <iucl X -1:!5 ( ,'al/ ( iacl (iall Gat'I Ci,rll Ci(ll'/ 
Urea1hnu ar chi air Ghadlgc ar 

RTI~ :,-caclrns .!11 .\'uad,/ 
Breathnu ar An N,wdu 
i':istcacht le cl air Ghacilg•-: 

ar an raidi6 
I.cnbhair sceaha i nCiacilgl' 

a lcarnh Lio phaisti 
1 (;i1)lai \ iadlgc ar na 

nuachti'iin .i leamh 

I 

20 

2..J 

16 

IX 

I( I 

7 

17 

I 5 

13 

1..i 
,, 
'·' 

J .L·ablrnir (ihacilgc a k:111111 :'. 11 ' .., 17 

.18 

30 

33 

30 

f·iste:1e··il 1c Raidi<.·, na 
1 

----_________ L:' __ -_·-~·.·.l'1 _

1 

__ 

11

_
1

_

1 

__ \ _,_, 

l l,ieH:!chta -

lrisil1111achl(1in ( ilia~·ilf,!~' a ,; I 
8 

I') 
10amh 

1 
, 

" r .,, 
~ J '.I. 

• • ' I >/ ' • • I .. ' 

':·,, Niamh 
G(I/1 Gael 

38 

43 

57 

7(1 

81 

25 

30 

37 

39 

58 



AN LUATH-THUMADH IN £IR.INN 

Leirigh crostabluithe le tcanga an bhaile gurb iad na tcaghlaigh ina labhraitear 'Gaeilge 
amhain' is m6 a thuairiscigh a bpairt sna himeachtai sin 'i gc6nai' n{1 'go rialta'. Ma 
bhreathnaimid, mar sin, ar na figiuiri a bhaineann le husaid 6 thnith go a cheile (ar 
comharthai iad a bhaineann nios m6 le teaghlaigh 'Bearla amhain' agus 'Bearla agus 
Gaeilgc') feicimid go ndcir a leath de na tuismitheoiri naionra Galltachta. nach m6r, f;O 

mbreathnaionn siad ar An Nuacht agus ar chlair Ghaeilge eilc 6 am go a cheile (ag caint 
ar an treimhse roimh thcacht Thcilifis na Gaeilge). Leann an triu cuid diobh leabhair 
scealta i nGaeilge da bpaisti uaircanta. ach nil ach an seu cuid diobh a lcifeadh leabhair 
Ghaeilge as a stuaim r0:n. i~isteann an trfu cuid diobh le clair Ghaeilge ar an raidi6 
naisiunta 6 am go a cheile, ach is Ju nii an scu cuid diobh a thugann cluas do Raidi6 na 
Gaeltachta 6 am go a chcilc. 

Nil ach thart ar an triu cuid de thuismithcoirf Gacltachta i dtcaghlaigh ina hhfuil an 
Bearla in uachtar a i11cachann fo:i go hannamh ar chlair Ghacilge ar RTE ( da 
neamhlionmhairc ind). 116 a eistcann le ..:lair Ghacilge ar an raidio naisit'mta. Sna 
teaghlaigh Ghaeltachtu sco ina lubhrait-:ar an Bearla nil ach an cuigii."• cuid diobh, 116 mar 
sin, a d'eistfeadh le Raidi6 na Gac!tachta uai r <1 am go cheilc. 1 

/\g feachaint duinn ar na ccatadiiin a thuairiscionn nach nglacann ~iad pairt •riamh · in 
imeacht ar lcith, feicimid nach lcann fonnhor na dtu1smithcoiri naionra sa Ghalltacht (76-
90%) leabhair Ghacilgc riamh. nii nuachtain Ohacilge mi giotai Gaci!ge sna nuacbtain 
Bhearla, agus ni eisteann siad riamh le Raidio na Gacltachta. Deir os cionn a lcath den 
ghrupa seo nach lcann siad h:abhair scfolta i nGaeilgc riamh dii hpiiisti agus nach 
mbreathnaionn siad riamh ar An Nuacht ar an tei!ifis. agus ta hrcis agus trian a duirt nach 
mbreathnaionn siacl riamh ar chlfo Ghacilge ar RTf:. Bheadh se suimiu! a fhai! amach an 
bhfuil mcadu ar an mbrcuthrn'· ar chh1ir thcilifisc (ihaeilgc tar cis thcacht Thcilifis nr. 

Ciaeilgc. 

Sa Ghacltacht. duirl brcis agus Jha thrian <l1: thuism1theoiri naitmra nnch lc:mn siad 
nunchtiiin Ghadlge n,1 .. n:imhscachain rinmh ngus ()S cionn a kath nach leann lcahhair 
Ghaeilgc mi giotai Gacilgc i nu,1chtaiu Bhcarla riamh. hi brcis ag.us trian nnn nach lcann 
lcahhair scealta n(jacilgc d:i hp{1isti riamh agus 11::i.ch n-fr,1ca1111 ri,1mh le Raidi(i na 
Gaeltachta. 

4.6 Li::rn11t:IL R\'.'\:--;rJI..\IRTionrr,\ SA l"'i,\iO;'.'IU 

De bhri go kirionn taighdc go hhliiil rill liirnach ag tui;mithcoiri san oiJcachas 
reamhscoilc agus sa luath-thumadh. m..::asadh g.ur den t{1hhacht 0 .1 !11ail an_wch cc chomh 
gafo leis an naionra is a hhraith na tuismithcoiri :i:in. 'ii raihh ach ..J..+~o Jc na freag.n'Jiri 

1 Leiriµh n:1 ronhai crostt'1hlai1h~ )!tir ci~, :'> 7".;, de na tl·;i~•hlai!!h i11a l:ibliraitc:ir '( im'il!_cl' a111h."1in' k 
Rai<li(i na ( ial:Jt;1chta '!!o minic' ag11- ~ "\'' ;, eil..: ·~•o rial1a' ! N- J OS l. i gcc,1rnirt;1•, k tlircach I 7'¼, faui 
seach i l!Ct1'.-- 11a dlL'a1.!l1lach 'lkarl.1 a.L'll" ( i;icil.111:' {i'J 375 ). 
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NA TUISMlTHEOIRi AGUS NA NAiONRA.i 

agus 15% da gceile a d'fhreastail ar chruinniu tionscnaimh sular thosaigh a bpaiste sa 
naionra. Is e an teagmhail is minice a bhionn ag tuisrnitheoiri, na maithreacha ach go 
hairithe, na an teagmhail riachtanach, an paiste og a fhagail sa naionra agus a bhailiu. 
Chuir freagr6irf in iul nach raibh ann ach mionlach (13%) a labhair Gaeilge amhain agus 
iad i dteagmhail leis an naionra: labhair a leath (50%) idir Ghaeilge agus Bhearla; agus 
Bearla amhain a labhair breis agus a thrian (3 7%). 

Deanann moramh na dtuismitheoiri seiceail ar dhul chun cin.'1 an phaiste agus pleann siad 
an nafonra leis an bpaiste sa bhaile, uair in aghaidh na miosa ar a laghad. Nil ach 6% de 
na tuismitheoiri a chabhrafonn sa naionra ar bhonn rialta, agus scans tri huaire nios m6 
(9%) go ndeanfadh tuismitheoiri Gaeltachta amhlaidh, uair in aghaidh na seachtaine ar a 
laghad, na na freagr6iri Galltachta (3%). Bhf seans nios m6 go gcabhr6dh freagr6iri 
Gaeltachta, uair sa mhi ar a laghad, le bainisteoireacht n6 le gniomhaiochtai tiomsaithe 
airgid ( 17%) na na tuismitheoiri Galltachta {6% ). 

Sa deireadh. thuairiscigh 80% de na freagr6iri. beagnach. agus 90% da gceile gur 
'annamh' a usaidcann siad lcabhair 116 tcipeanna naionra ag briilc. ma usaidtear 'riamh' 
iad. Ni leir an e nach bhfuil a fhios acu cad ta ar fail. n6 an e nach bhfuil siad sasta. no in 
ann iad a u:;aid. Deanfar tuilleadh pie air sin thios sa mhir a bhaineann le riachtanais na 
dtuismitheoirf. 

Thuairiscigh 60% de thuismithcoiri go raibh siad sasta Jena lcibheal iomlan 
rannphairtiochta sa naionra, ach <lt'.1irt 391% go raibh an lcibheal ro-iseal. An dream 
deireanach sin, bhi -l0% Jiobh a luaigh caspa Gaeilge mar chuis amhain lena leibhea! 
iseal rannphairtiochta ach ba chuinsi praiticit1la is 111(1 a bhf i dtreis, sa mhead gur chuir 
75% dfobh in iul gu.rb c nn socn.'1 bailc. no oibrc. is mo a bhi ina bhac orthu. Ni r.aibh ach 
}%, u <ltiirt nach raihh siaJ nio~; !2niomhui h,isc gur hhraith siad nach mhcadh f{1ilte 
rompu. 

4.7 RIACiff.\'.'iAIS :\A dTVIS'.\IITIIEOIRi 

larradh ar na tuismithcoiri a n\ ccn t-eolas n chuireann an naion.ra ar fo.il Joibh agus ce na 
scirbhisi a bheudh ina gcahhair <l6ibh. Is beag difriocht a bhi idir na tuismitheoiri 
Galltachta ugus nu tuismithcoiri Gaeltachta maidir kis na scirbhisi 116 maidir leis an 
gcabhair a bhi arm d6ibh agus chun frinthail ar a gcuiJ riachtanas. Bhi thart ar a leath de 
na frcagr6iri ar theastaigh c6ipeanna uatlm de na rainn ag.us de na hnmhrnin a 
<l'flmghlaim na pMsti sa naionra. agus theastaigh 1·l bhrcis agus an trit1 cuid Jiobh samplai 
de na nathanna a <l'lhoghlairn na p,1isti. agus dmamh chun leas a bhaint as an nGaeilge sa 
bhaile. Biodh is gn hhfuil ct'mamh eigin mm ch!..!ana i bhfoirm lcablrniin ina dtugtar focail 
agus nathanna ( iacilgc do thnismithcoiri patstl naionra (BunGhacilge d(1 

Thuismithcoiri/Basic Irish for Parents. lnstititiid Tcangeolaiochta i':ireann agus an 
CPmhchuistc Reamhscolairn:hta. 19lNl. a1:rns i bhfoinn piistaer. leahhar ag.us tcipcanna 
(/\n ( 'omhdwiste Reamhscolaiodna. C ·a1ak1!! ). dcalraionn se go bhCuil go leor 
tuismithcoiri ann 11:1ch bhfoil wr amarh ant ar na hacmliai1111i ,in. !\tar sin. is Jen 
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tabhacht e na haiseanna at.a arm cheana a chur ar a suile do na tu:smitheoiri agus an tsli 
ab fhearr chun e sin a dheanamh na comhphle faoina gceartusaid g cruinniu trathn6na 
do thuismitheoiri. Faightear mar chuid de Chaibidil 8 moltai a bhaineann le margu na 
n-abhar a bhfuil fail orthu i<,oi Iathair tri mhean na Gaeilge do phaisti reamhscoile. 

B'fhiu, leis, smaoineamh ar fllisean a ullmhu do thuismitheoiri ar naionra tipiciuil (agus 
c6ipeanna de ar fa;! i ngach naionra a d'fheadfadh na tuismitheoiri a fhail ar iasacht). 
Leire6dh an fisean paisti agus nathanna coitianta a n-usaid acu, ma!" shampla, cuirfidh me 
orm mo ch6ta, ta ocras orm, is liomsa e, etc .. agus d'theadfai eolas a chur air faoin 
bhfiuntas a hhaineann le Gaeilge a chleachtadh leis an bpaiste, agus moltai faoi na bealai 
a d'fheadfai nathanna a chleachtadh go nadurtha ag baile. 

Bbi nach m6r an triu cuid de na frcagr6iri, i gccantair na Galltachta agus na Gaeltachta 
araon, ar mhaith leo freastal ar Ghrupa Tuismitheoiri agus Tachran tri mhean na Gaeilge. 
grupa a sheasann do a leath de na freagr6iri a raibh paiste/paisti acu nios 6ige na pa.isle 
an naionra. Bhi thart ar an triu cuid de thuismitheoiri a raibh cunamh uathu chun leabhair 
Ghaeilge agus teipeanna a roghnu da bpaisti, agus ceann de na cuiseanna nach mbaintear 
leas astu chomh minic sin .:ig baile mi na deacrachtai a bhaineanri Jena roghnu. 

4.8 ACHOIMRE 
Is ar reimse facht6iri a bhunaionn tnismitheoiri a gcinneadh chun paiste a chur ar 
naionra. cuid acu sin ata bunaithe ar fhoghlaim teanga agus cuid eile a bhainea;:n le 
facht6iri ginearalta, n6 facht6iri oideachais. Deireann siad go bhfuil siad thar a bhehh 
sasta leis an rogha ata dennta acu agus go bhf uil siad sasta du! chun cinn maith a bhehh 
deanta ag an bpaiste, ni hamhain i gcursai Gaeilgc, ach i bhforbairt ghincaralta chomh 
maith. San iomlan. is de thcaghlaigh Bhcarhi iad formhdr na hpaisti naionra sa 
Ghaeltacht agus sa Ghalltacht araon. Bionn tuismi.thcoiri sasta. trid is trid, Jena leibheal 
rannphairtiochta fein sa naionra agus is cuairtcoiri 'tairsi' iad sa chuid is mo seachas 
rannphairtithc gniomhacha sna naionrai. ach ta scoip ann chun nios m6 eolais a thabhairt 
d6ibh faoi thcanga agus fooi imcachtai an naionra. agus chun iad a spreagadh chun usaid 
na Gaeilge a leathnu ag baile. Ta sc dcacair an t-eileamh ar naionrai a mheas go cruinn sa 
Ghalltacht, ach sa Ghacltacht taispeimadh go hhfuil gr(1pa mor de phaisti reamhscoile 
nach bhfreastalaionn g(l f6ill ar nafonra. Tuigtear 6 sin agus 6n speis a leirigh na 
tuismitheoirf nafonra i nGrupai Tuismithcoiri agus Tachran go bhfuil forbairt bhrcise i 
ndan do ghluaiscacht na n:1fonrai. 

.. 
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Caibidil 5 

Suirbhe ar Stiurthoiri 

5.1 REAMIIRA 
Sa chaibidil seo scn'.1daitcar sonrai a bhaineann leis an naionra, sonrai a chuir na 
Stiurth6iri fcin ar fail. Cuireadh ccistneoir amach go dti 167 Stiurthoir a chludaigh an 
Daonaireamh naionrai agus fuarthas freagrai 6 162. n6 97%. Bunaithc ar an gceistneoir 
seo, tuairiscitear d.iliochtai. taithi agus cumas Gacilge na Stiurth6iri, chomh maith le 
hanailis ar oiliuint inscirbhisc, na saghsann.i cursai ab inmhianaithc, cagru na hoibre sa 
naionra agus an reimsc imeachtai ata a thairiscint. 

5.2 NA NAio:--rn.Ai 
5.2.1 Ionad 
Sa bhliain J 9tJ3 ha i dtithc priohh[1ideacha a rcachtaladh 28% de sheisiuin naionra, i 
scoileanna a bhi 25% diobh agus an chuid eile acu lonnaithe i hallai agus i bhfoirgnimh 
phoibli nach iad. 

5.2.2 Tailli agus Foirdheontais 
Tugadh faoi anailis a dhcanamh ar !hail If agus ar fl16irdhcontais agus baincadh leas as 
sonrai a chuir An Comhchoistc Rcamhscolaiochta ar fail chuigc sin. m61dc colas a chuir 
na Stittrthoiri fcin ar fail. Lcirionn sonrai an Chomhchoiste go bhfoighcann thart ar an 
triu cuid de na naionrai f6ir<lhcontas ii i'J<lar.b na Gaeltachta. 611 mcid eolais a fuarthas 6 
na Stifoth6iri. dcalraionn sc go hhfoighcann ccatad,in ,ibhairin nios mo (43%) 
f6ir<lheontas. de shag.has amhain nt'1 de shag.has cilc. tin lJdnras nL'l t"1 chomhbchtai eile ar 
n6s na mbor<l sl[1intc rcigiunach. n1i 11 Chonradh na Gacilgc (i hhfoinn ir,tais saor o 
chins m1 fc,irdheontas (1rach,1is). 

Luann f"ormh1'1r na naionrai (tlwrl ar XO''o) t{iilli ar bhonn scachtainit'.1il. agus 14<% cilc a 
luann t.iilli ar bhonn mios11il: winntcar an (1 11 0 cilc rnibhcasach cothrnm ar bhonn ratai in 
aghai<lh an lac 111i in aghai<lh ,111 tearnw. J\ch na ligit'.iiri sin a nthrt'.1 ar hhonn scachtainit'.iil 
fcictcar gur sa reimsc £2 gn £1 ~.50 in aghaidh an ph{1istc. in ,ll!haidh na se:1chtaine. ata 
na t{tilli a ghe,ttradh ar thui:--rnithcoiri I I 111>J. Ba 0 an ll1l';111ti1illc i 1~c{1s naiPnrn a hhi ag 
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feidhmiu le cabhair 6n bhf6irdheontas na thart ar £S in aghaidh na seachtaine, 
gcom6rtas le meanfhigiur £8 d6ibh sit'.IC: n:-ch raibh f6irdheontas a fhail acu. 

5.3 AN STIURTHOIR 
5.3.1 Cailiocbtai 
Bhi an cursa oiliuna a d'eagraigh An Comhchoiste Reamhscolaiochta deanta ag na 
Stiurth6iri go leir, nach m6r, (94%). Bhi an Ardteistimeireacht deanta ag dha thrian 
diobh, agus ba tuismitheoiri a th6g paisti le Gaeilge a leath diobh. Bhi cailiochtai 
burunhuinteoireachta n6 meanmlruinteoireachta ag mion!ach diobh (9%), agus cursai 
aitheanta sa luathoideachas, Montessori n6 Froebe!, deanta ag 10% eile. Thuairiscigh 5% 
go mba bhanaltrai iad agus chuir 10% in iul go raibh cursa deanta acu faoi Chumann 
Ghrupa Sugartha Reamhscolaiochta na hEireann. 

Is follasach go bhfuil an-tabhacht ar fad ag baint leis an gcursa oiliuna a reachtalann An 
Comhchoiste Reamhscolafochta 6 thaobh Stiurth6iri a ullmh(1 de, 6s i seo an t-aon 
oiliuint, n6 an oiliuint is speisialaithe, a fhaigheann forrnh6r m6r na Stiurth6iri. Ta gear­
gha ann, mar sin, an cursa seo a leathn(1 agus a dheanairJ1 nios cuimsithi, chun freastal 
nios fearr ar riachtanais an luath-thwntha, agus chun cailiocht aitheanta a dheanamh de. 
Deanfar ple nios mine ar seo i gCaibidil 8. 

5.3.2 Taitbi 
Taispeanann Fior 5.1 go bhfuil idir cuig agus deich mb!iana taithi ar naionra a rith ag an 
gcuid is m6 de na Stiurth6iri, rud a chruthaionn st6r scileam1a nach beag. 

Fior S.1 Blianta thaithi na Stiurth6iri 

11 go 15 
17% 16 go 24 

1 go 2 
15% 

% Stiurth6iri N=162 
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Ta ceithre bhana taithf, n6 nios 16, ag 27% mar Stifuth6irf, agus breis is deich mbliana 
taithf ag 24% eile. Thuigfi as sin gur cuibheasach fseal i measc Stiurth6iri e an leibheal 
tnaite, agus 73% a leanann orthu ar feadh cuig bliana ar a laghad. Dhealr6dh sc mar sin 
toradh a bheith ar an infueistiocht san oiliuint, tarlaionn gur rata athraithe foime sach 
fseal c. 

5.3.3 Cumas sa Gbaeilge 
G~adaigh gach Comhairleoir cumas na Stiurth6irf agus na Stiurth6iri Cunta sa Ghaeilge 
ina ceantar fein agus leirftear e sin i bW;ior 5.2. 

Fior 5.2 Cumas na Stiurth6irf agus na Stiurth6iri Cunta sa Ghaeilge 
(Graduithe an Chomhairleora) 

40% • Stiurth6iri N=162 

• Stiurth6iri Cunta N=83 
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Ta cumas an chainteora 6 dhuchas, no gar go maith d6, ag nios mo na a leath de na 
Stiiu-thoiri. Gradaitear 30% eile agus cumas 'maith' acu. Is isle na sin, afach, na leibheil 
chumais a bhaineann le 18% de na Stiurthoiri, agus le 44% de na Stiurthoiri Cunta. 

Bionn, ar ndoigh, tionchar ag leibheal an chumais sa Ghaeilge ata ag an Stiurthoir ar an 
gcineal GaeHge a fhoghlaimeoidh an paiste sa naionra. Cuid thabhachtach d'ionramhail 
T2, go hairithe d'fhoghlaimeoiri ata an-og, is ea ionchur sothuigthe agus e bunaithe ar 
cl:tomhtheacs. Chun an leas is fearr a bhaint as ionchur Gaeilge mar e sa naionra, is 
dochuil go gcaithfidh Stiurth6iri a bheith liofa go maith sa teanga ar a laghad. An 
leibheal seo liofachta amhain a chuirfidh ar chumas an Stil.'.uth6ra na mionathruithe 
teanga is ga a thabhairt isteach: ardcheim rialtachta agus athra, mar aon le heagsulacht 
agus 'struchturu' no 'sea.flail teanga'. Pleifear cu.mas Gaeilge an Stiu.rth6ra maidir leis an 
ionchur do phaisti thf os, agus nios deanai sa chuid sin de Chaibidil 7 a bhainearm le 
torthai na dtastalacha. 

5.4 REIMSE GNiOMHAiOCHT Ai 
Iarradh ar na Stiurth6iri a ra cen reimse imeachtai a chuireann siad ar fail go rialta sa 
naionra sa tearma deireanach. Foireann oilte naionraf a roghnaigh an liosta imcachtai a 
cuireadh ar fail. Tugtar na torthai i dTabla 5.1. 

Thuairiscigh nios m6 na 80% de na freagroiri gurb iad gnathimcachtai an ghnathphaiste 
sa tearma deireanach mi spraoi sa chuinne bailc, mireanna mearai agus brici toga.la. Fuair 
Douglas ( l 993) amach, chomh maith. go mbionn i',;;1 ar na himeachtai sin agus go 
n-usaidtear go han-mhinic iad sa chuid is mo da s,1ampla de 12 gn'.lpa sugartha pobail 
agus 22 gn'.lpa sugartha bailc i bPoblacht na hEireann. 

Aisteach go leor, nuair a smaoinitear ar an mbcim a chuircann an Lamhleabhar 6n 
gComhchoiste Reamhscolaiochta, agus an cursa oiliuna, ar an luach a bhaineann le 
rimeanna agus le hamhrain a shniomh isteach i ngnathimeachtaf laethula eile, (feach, mar 
shampla, Ni Ailpfn, 1985:20, 6 Murchu, l 985:43) nfor usaideadh an oiread sin sna 
naionrai iad, gan ach 67% a thuairiscigh a n-usaid laethuil. agus 32% a thuairiscigh a 
n-usaid dfreach uair n6 dh6 in aghaidh na seachtaine. Is aisteach e, chomh maith. nuair a 
smaoinitear gur rainn agus amhrain. seachas imeacht eile ar bith, a roghnaigh formhor na 
Stiurth6iri mar ghniomhafocht eifeachtach chun an Ghaeilgc a chur chun cinn sa naionra. 
Roghnaigh 83% diobh i ar cheann de na cuig gniomhaiochtai ab eifeachtai ar fad. 

Ba imeacht laethuil ag nios Ju na a Ieath de na Stiurth6iri f an sccalaiocht. ce go ruibh 
scealaiocht ar siul ag an lcath eile uair n6 dh6 in aghaidh na seachtaine. Rud nach bhfuil 
baileach ag tcacht leis an miniciocht sach iscal seo i mcasc mh6ramh na Stiurthoiri is ea 
an scealaiocht a bheith gradaithe acu mar cheann de na 'himcachtai muinte teanga ab 
eifeachtai sa naionra, agus beagnach an tri cheathru dfobh a roghnu mar cheann de na 
cuig imeachtai ba thabhachtai ann chun an Ghaeilgc a chur chun cinn sa naionra, 
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Tabla 5.1 Reimse agus miniciocht gniomhaiochtai sa naionra 

I Ce chomh minic is a dheanann an paiste ar an mean na g-t1iomhaiochtai seo i do 
naionra sa tearma deireanach? 

Gach la Uairn6dh6 < uairsa ni dheantar 
Gniomhaiocht ,% sa tseachtain tseachtain % 

% % 
Cuinne baile 82 13 0 5 
Mfreanna mearai 80 19 I I 
Brici agus abhar t6gala 80 16 I 3 
Amhrain agus rainn 67 32 0 1 
Cailc agus criain 60 38 I 2 
Peinteireacht 53 42 I 3 
Gainearnh 50 33 7 11 
Scealaiocht 42 54 3 I 
Grupchluichi 40 49 8 3 
Meaitseail cattai 33 52 IO 5 
Taos 32 51 8 8 
Uisce 24 53 12 I I 
Sugradh lasmuigh 20 42 22 17 
Siosur a usaid 18 55 18 9 
Luthchleasa 15 44 18 23 
Cre 9 36 22 33 
Dramaiocht 5 43 23 29 
Puipeid 1 30 40 28 -· 

B'iheidir go dtaispeanann an difriocht seo idir ratail na scealaiochta agus a husaid na 
deacrachtai praiticiula a bhaineann le ham scealaiochta, mas reasunta m6r e an naionra, 
n6 ma tathar gan chunt6ir. Leirigh an taighde ar na buntaisti a bhaineann le leamh os ard 
sa dara teanga le paisti 6ga, af ach, (mar shampla Romney, Romney agus Braw1. 1989) go 
raibh de thoradh air feabhas ar an sealbhu focal agus cumas cumarsaide sa T2, i 
gcomparaid le grupa inchomparaide nar chuala an sceal a leamh os ard. Mhol Romney et 
al. gur cheart go dtosodh an leamh os ard sa chiondargairdin luath-thumtha, agus an tsli 
ab fbearr chun tabhairt faoi na le grupai beaga paisti. 

Gniornhaiocht a mbaincann paisti taitneamh as is ea an cuinne baile, a chuireann 82% de 
na Stifuth6iri ar fail gach la, agus 13% eile uair n6 dh6 in aghaidh na seachtaine. Ba e 
seo an triu gniomhaiocht ba mhinice a roghnaiodh 6 thaobh a eifeachtaf is ata se i 
muineadh teanga, agus chuir 58% c sa chead chuig gniornhaiochtai teanga. Gabhann go 
lcor buntaisti leis an s(1grndh samhlaioch airithe seo. mar shampla fonis mothuchanach 

,, ::-, \ 
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agus foras s6isialta a chur chun cinn, feinmheas a mheadu agus eolas a chur ar an saol. 
A..nuas air sin, tugann se deis do na paistf an teanga ata foghlamtha acu a usaid i 
gcomhtheacs imeachtaf laethula, i dtimpeallacht thaitneamhach. Mar sin fein, ni m6r a 
mheabhru nach ga go dtabharfadh an cuinne baile an <leis is fearr chun usaid a bhaint as 
an nGaeilge nuair is paisti iad ata direach tosaithe ar an dara teanga a ionramhail. Is 
dealraitheach go gcaithfidh cainteoir Gaeilge aosach a bheith pairteach ann chun usaid na 
Gaeilge a chur chun cinn i measc na bpaisti, chomh maith leis na haidhmeanna leathana 
mothuchanacha agus s6isialta ata ag an ngniomhaiocht sea a chur i gcrich. Is sampla 
amhain e seo den gha ata le cur chuige pleanala speisialta sa naionra, agus athruithe 
bunusacha a dheanamh ar na gniornhachtai a mbionn fail orthu de ghnath i ngrupa 
reaniliscoile, n6 i ngr(ipa sugartha, le go mbeidis comhoiriunach don Iuath-thumadh. 

Leirfonn an reimse imeachtai a chuirtear ar fail gach Ia sa naionra an reimse scileanna a 
bhionn a chur chun cinn ann. gan tracht in aon chor ar scileanna teanga iontu fein. Da reir 
sin, cuirea1m an spraoi le brief, le mireanna mearai, le gaineamh, le huisce, peint agus 
taos taithi thabhachtach ar fail ar shubstainti difriula. agus tugann se deis do na paisti 
taiscealaiocht aonair a dheanamh ar a saimhin s6. agus sugradh samhlaioch, chomh maith 
le deis chun forbairt a dheanamh ar bhunscileanna in uimhreacha ag leibheil eagsula 
cwnais. Mar sin fein, i gcomhtheacs sco ari naionra. is den tabhacht e go mbeadh gne na 
teanga ag baint go sonrach le gach ceann de na himeachtai trid an bhfocalst6r simpli sin a 
chur ar fail do na paisti. focalst6r a mbionn ga acu leis chun cur sios ar a gcuid imeachtai. 

ls de dhluth agus d'inneach eagru gniomhaiochtai sa naionra e ceist ionchur na Gaeilge. 
Lea, nn an Lamhleabhar do Stiurthoiri beim ar an nga uta le huasmheid an ionchuir 
shothuigthe a bheith mar chuid de gach imeacht. Ni he ata i gceist leis sin sionnhonal6g 
agus na paisti ina dtost. ach ardleibheal idirghniomhaiochta idir an Stiurthoir agus na 
paisti. Baineann go leor Stiurth6iri an idirghniomhaiocht seo amach, ach thug na 
Comhairleoiri le fios go raibh suas leis an gci1igiu cuid de Stiurth6iri 'lag' 6 thaobh 
imeachtai a usaid chun sealbhu teanga a threisiu. agus bhi ceathru eile nach raibh ach 
'sasuil'. Is leir, mar sin, gur ga ionchur agus treisiu na Gaeilge a uasmllt~adu agus 
gniomhaiochtai a bpleanail agus a gcur in oiriuint don nafonra. chun go gcoml..Jionfai an 
da aidhm, fonis ginearalta a chothu agus sealbhu na Gaeilge a chur chun cinn. Ni m6r du! 
isteach sa cheist seo go mion san oilit'.1int mnach ansco. 

5.5 EAGRU NA h0IBRE 
Cuircann cursa oiliima an Chomhchnistc bcirn ar an mbunt{iistc a bhaincann le plcanail 
oibre. Cuireadh ceist an na Stiurtht1iri faoin ablrnr sco agus l·'irionn Fior 5.3 cona~ mar a 
d'fhreagair siad an chcist. 

Ba ghnc ncamhchoitianta den suirbhc sco un lion ard frcagn'.)iri nnr ll1rcagair na 
ceisteanna sco, rud a chuireann in iul. ni folair. nach gcuircannn go leor de na daoine nar 
fhreagair an c<'.iras sco i bhfoidhm. ach is col doibh go molann An Comhchoiste 
Reamhscolaiochta c. Lcirionn an figiur skh iseal a bhaincann leis an bplean oibre bliana 
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Fior 5.3 Pleananna Oibre 
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an ga ata le c(mmnh brcisc chun plcan{1il san flrndteanna a tlioghlaim nuair a 
tl1reastalaionn siad ar chursai oiliuna agus inscirbhise. ff fhiu tnsu leis an miniciocht a 
hhaine::um leis an hplcan{1il tcarma a mhcad(1 ar a laghad. Lcirionn na torthai seo ar 
phl.~anail gur g:i bcim a dmr san oili(1int ar na difriochtai a hhaineann leis na cinealacha 
plcananna a mholtar. agus -iia bunt{1i:;,ti a hhaincann le plcan lcathan bliana. agus plcan 
tcanna. a chur i hhfoidhm. chomh maith le plcan scachtaim:. 

Cuircadh ccistcanna ar na Sti(1rth,iiri maidir k ll;ama 11a scachraim! agus pointe suime na 
maidine chomh nwith. Thuairisc1gh nios 1116 na a lcath de na Sti(irtlH'iiri go n-t'1saidcann 
siad na clcachtais mh(1intc tcanga sin ·de ghnilth'. ar a laghad. ach bhi thart ar un trit'1 cuid 
nach ndcunann amhlaidh ach t'1 am gu ham. agus thart ar an <lcichit', cuid nnch mhacann 
leo in aon chor. 

S.6 011,n'11~rr INSEIHIHliSE 
Cuircann Comhairlcoiri c(1rsa g,airid inscirbhisc lac n,'i lcathlac ar ff1il uair sa tcnrnw. ar 
an mc{m. do Sti(irth(iiri sa chcantar m:usan. hcastalaienn hcag.nach a lcath Jc na 
Stit1rth(1irf (-lhn11J ar g.m:h c(trsa a dn1irtcar ar fftil dilibh sa chcantar. agus frcastalaionn an 
chuid is 1ll(·1 den ehuid cilc nrtlrn ·go rialta·. Nil ach mionlach Jc l'.' 0 o de na Sti(1rthc'1iri 
nach hhfrcastalainnn 'riamli' nt', 'µ,1 ha11n;1111h'. ar dttll'sai. hiradh s;is(1il c sin. trid is trid. 
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agus is leiriu e ar dhiograis na Stiurth6iri, agus an spcis ata acu sna ctlrsai a chuirtear ar 
tail d6ibh. 

Iarradh ar na Stiurth6iri a ra cen rcimsc abhar inscirbhisc a mbeadh spcis acu ann. Bhi 
nios 1116 na a Jcath ar mhaith leo freastal ar chursai ealaion agus ccirdeanna, usaid na 
dramaiochta agus na puipead6ireachta. agus plcanail na hoibrc sa naionra. Bhi nios lu na 
a leath a raibh speis acu i siceolafocht leanai agus i gc(irsai slainte. Bhi thart ar an triu 
cuid de na Stitlrth6iri ar mhaith Jeo freastal ar chiirsai a bhain le hionramhail an dara 
teanga agus·conas leas a bhaint as ecol, rainn agus ealain. 

Sa taighdc ata deanta ar oiliunt inseirbhise (mar shampla ag Brine agus Shapson 1989: 
Fullan 1982) diritear ar na laigi a bhaineann leis an oiliunt seo i gcoitinne. Ni m6r, dar 
leo. sraitheanna cursai a eagrtl ar an abhar ceanna. chun scans a thabhairt do mhuinteoiri 
scileanna nua a chleachtadh agus an taithi sin a phle lena bpiarai. B'fhiu. leis, cursai a 
dhiriu ar dhaoine nach bhfuil scilcanna faoi leith acu. n6 ata lag i reimse faoi leith. Ba 
bhuntaiste e na moltai 6na lcitheid de Brine agus Shapson a phle i gcomhtheacs chursai 
inseirbhise na naionrai, chw1 an usaid is fcarr a bhaint as an ais sea sa todhcaL 

5.7 AN C(lNAMH A TllEASTAiON:"J 
Iarradh ar Stiurth6iri a ra cen cunamh sa n:imsc roghanna a cuircadh ar fail d6ibh is mo a 
dhcanfadh a leas. Tugtar achoimrc i dT:1bla 5.2 ar na frcagrai. in ord minicfochta (ni 
fl1aightear 100% nuair a chuirtcar na ccatad:iin le chcilc. de hhri go hhlcadfa<lh an 
freagr6ir nios m6 na cunamh amhain a lua). 

Bhi spcis ag nios m6 na a leath de na frcagrt'iiri cuairt a thabhairt ar naionrai cile. 
Baincann se seo leis an teagmhail le Stiurthoiri cile a thcastaigh (m trii1 cuid de na 
frcagr6iri. gcall lcis. Biodh is go gcuircann na Comhairkoiri comhairle agus treoir ar fail. 
d'fheadfadh go mbraithfcadh Sti(irthoiri go bhfuilid scoitc amach 6na gcomhghleacaithe. 
gan caidreamh sach minic acu le piara. B'lhcidir an aonaranacbt seo a shartl ach socrtl a 
dhcanamh idir phciri Stit'.1rth6iri. le go bhfeadfaidis bualadh le cheile go neamhfhoirmiliil. 
no labhairt Jena cheile ar an bhf6n anois is aris. 

Thuairiscigh an triu cuid acu 'iiud a bhfuil tcacht acu ar Ghadscoil n6 scoil sa Ghaeltacht 
gur bcag tcagmhail a hhfonn acu lei. m{1 bhionn tcagmhail in aon chor, agus dtlirt dha 
thrian dfobh an rud ceanna i dtaca le scoilcanna Bearla de. Thuairiscigh an ccathrtl cuid 
de na freagr6iri uile go mba chuidiu c aithcantas a fl1{1il {111 mbunscoil aitiuil. agus is 
lciriu breisc e sco go mbraitheann roinnt Stiurth6iri nach dtugann a gcomhoidcachas6iri a 
gccart d6ibh, dar !co. B'fbcidir dul i nglcic leis an bhfadhb sin. scans, nch teagmhail leis 
na scoilcanna aitiula a euscu, ar dtus tri chruinnithc foirmit'1la idir an Stiurth6ir. a 
Comhairleoir, Priomhoi<lc na scoilc agus an muintcoir naionan. I ndcircadh nu d{1la . 
.'1fach. is ccist chigiltcach i an clii:ist sen faoi aithcantas c1itigiuil agus aitheantas ci 
scoilcannn {1itiula, ccist a hhfuil a frcamh san caspa aithc,int.1is oifigi(1il do thnbhacht an 
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Tabla 5.2 An cunamh ab eifcachtai 

Cen sa~has dmaimh is m6 ata de dhfth or!, dar /eat? 
Deis ar chuairt a thabhairt ar naionrai eile 
Fearasnua 
Nios m6 teagmhala le Stiurth6iri eile 
D6thain ama le freastal ar chtirsai ata ar fail cheana 
Cursai nua 
Cursai Gaeilge do thuisrnitheoirf 
Aitheantas 6n mbunscoil aitiuil 
Cursa Gaeilge don Stiurth6ir fcin n6 da cunt6ir 
Nios m6 teagmhala leis an ngaelscoil is congarai 
Ni os m6 tacaiochta 6 na tuismitheoiri 
Aitheantas 6n ngaelscoil aitiuil 
Nfos m6 teagmhala le tuismitheoiri 
Nios mo tcagrnhala leis an gcomhairleoir 

% 
53 
42 
32 
30 
28 
27 
23 
18 
l 3 
12 
9 
4 
3 

oideachais rcamhscoilc do phaisti uilc na tire. Is ar an leibhe:;:l sin chomh maith a 
chaithfear aghaidh a thabhairt ar an gccist. 

Thug tuairim is a lcath de na Sti(1rthoiri le fios gur mhaith leo fcaras nua a fhail. 
Faigheann gach naionra nua trealamh ar flu timpeall £300 e, ach i ndiaidh an tsolathair 
thionscnaimh seo. ni nuir do Sti(1rth6iri a gcuid gnfomhafochtai bailithe airgid fein a 
cagru. chun breagain agus trealamh nua a cheannach, 116 a athsholathar. Da dheasca sin, 
caitheann go leor Stiurth6iri agus tuismitheoiri a Ian ama agus fuinnimh i mbun airgead a 
bhailiu. Ni m6r a thabhairt faoi dcara chomh maith nach ceist acmhainni amhain i sco, 6s 
rud e gur lu na haiseanna tcagaisc ata ar fail do thumghn'.tpai sugartha Gaeilge na do 
ghrupai Bearla. ce go bhfuil An Comhchoistc Rcamhscoclaiochta agus eagrais eile ag 
cabhru chun feabhas a chur ar an sccal seo le dcanaf. 

Anuas ar an athbhreithniu seo ar na hathruithe a theastaionn 6 na Stiurth6iri, is diol 
speisc c feachaint ar na nithc nar mhaith leo a athru. De bhri nir thuairiscigh ach 3% 
diobh gur mhaith !co nfos mo tcagmhala a bhcith acu leis an gComhairleoir, is feidir a 
bhaint as sin gur leor 11\) gur sasuil e an leibheal teagmhala mar ata se faoi lathair, thart ar 
uair in aghaidh na miosa. Nf raibh ach 4% diobh ar thcastaigh nios m6 teagmhala a 
bhcith acu k tuismithcoiri, agus thuairiscigh siad chomh maith go labhraionn a leath acu 
leis na tuismitheoiri nios mo nit uair in aghaidh na seachtainc. agus an trill cuid acu uair 
in aghaidh na scachtainc. Ag frcagairt cciste eilc. duirt moramh na Stiurth6iri go 
H1failtionn siad roimh tlmismithcoiri mar chunt6iri uaircanta. ach d'fl1cadfadh go 
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mbraitheann se sea ar an tuismitheoir a rhap6dh an dcis agus cabhair a thairiscint. Duirt 
thart ar an gcuigiu cuid dfobh gur mhaith lea tuismitheoiri a bheith sa naionra nios 
minicc ach bhi an cuigiu cuid eile ar a mhalairt de thuairim. B'fheidir gurb e ata laistiar 
den easaontu barula sea na an easpa cumais sa Ghaeilge a bhaineann le grupa airithe 
tui smitheoi rf. 

Dealraionn se go ndirionn Stiurth6irf go priomha ar Ghaeilge na dtuismitheoI11. Bhi thart 
ar a leath acu a spreagfadh tuismitheoiri chun freastal ar chursai agus ceathru eile acu ar 
mhaith leo nios m6 de na cursai sin a bheith ar fail. Speisiuil go leor, teastaionn cursai 
Gacilge 6n gcuigiu cuid no mar sin de na tuismitheoiri chomh maith, n6 grupa comhra sa 
Ghaeilge. Is d6cha gur ceart a ra go dtugann tacaiocht na dtuismitheoiri sa bhaile, maidir 
leis na focail Ghaeilge agus na nathanna Gaeilge nuathoghlamtha ag an bpaiste, an­
spreagadh d'obair an Stiurth6ra, agus ni hionadh mar sin an bheim seo ar leibheil a gcuid 
Gaeilge. 

5.8 MEASUNU ,\. DHEANAMH AG COMHAIRLEOIRi 
D'fhonn teacht ar chomparaidi meast6ireachta airithe idir naionrai. iarradh ar na 
Comhairleoiri meast6ireacht ghinearilta a dheanamh ar gach naionra ina gceantair fcin. 
chun teacht ar leargas nios leithnc ar a bhfeidhmiu. Iarradh ar na Comhairleoiri an 
Stiurth6ir agus a Stiurth6ir Cunta/Comhstiurth6ir a ghradu maidir le h(1said na Gaeilge de 
agus iad ag deileail leis na paisti. Ni he a gcumas Gacilge ata a mheas anseo. mar sin. ach 
iad a bheith abalta ar an tcanga a chur i lathair na bpaisti ar bhealach a d'easc6dh a 
sealbhu. Mcasad;1 an ceathru cuid de na Sti(1rth6iri a bheith ar fheabhas, dha thrian eile 
de na Sti(1rth6irf agus da gcomhoibrithc a bhcith sasuil ar a laghad 6 thaobh usaid na 
Gaeilge leis na paisti de. ach bhi 7% de na Stit'.1rth6irf agus suas le 20% da gcunt6iri a bhi 
'lag' n6 'mishasuil' 6 thaobh (1s,iid na Gacilgc leis na paisti de, i dtuairim na 
gComhairlcoiri. Ar nd()igh. ti1 baint aigc sco le cumas sa Ghaeilge i gcoilinnc. 

Iarradh ar na Comhairleoiri mcast6ireacht a dheanamh ar an reimsc imeachtai a cuireadh 
ar fail i ngach naionra agus ar cagru na n-i111cachtai sin. T,i a gcuid graduithe le fail i 
dTabla 5.3. Mheas na Comhairleoiri reimsc agus cagri1 gniomhaiochtai a bheith ar 
fheabhas ag an seu cuid de na naionrai. Mcasadh. afach. thart ar 10% a bheith lag, ar a 
mhcid, sa mhir sin, agus beagnach trian eile nach raibh ach sasuil. Tharl6dh sc gur fadhb 
acmhainni is cuis leis sin. mcid airithc, sa tsli gur deacair rcimse leathan imeachtai a chur 
ar fiiil mura mbicinn cistiu sasuil ann chuige sin. 

Mcasadh fci<lhmi(1 an reimsc imcachtai chun foghlaim agus t'.1said na tcanga a chur chun 
ci.m a bhcith go maith, ar a laghad. i nfos mo na a lcalh de na naionrai acn gan ca bheith 
:.: ... h sasuil ag ccathru cilc agus lag, sa chuid is foarr de. ag an gcuid cile. Is c is doigh leis 
na Comhairlcoiri. da reir sin. go bhfeadfoi foabhas a chur ar thart ar a lcath de na naionrai 
chun cur le foghlaim agus usaid tcanga an ph{1istc tri na himcachtai go !cir a mbionn sc 
gafa ko i gcaithcamh a threimhsc sa naionra. 
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Tabla 5,3 Rcimsc agus cagru imcachtai (Gradu an Chomhairleora) 

Reimse imeachtai Eagrz1 imeachtaf TreisiI, teanga tri 
imeachtai 

% % % 

Ar fheabhas 16 16 14 
Go maith 45 44 41 
Sasuil 29 27 26 
Lag 7 10 16 
Mishasuil 3 2 3 

100 100 100 

ls c an leargas a thaighimi<l on mcastoircacht sco na <l{1ileadh nafonrai i <ltreo bharr 
feabhais, thart ar an scu cuid diobh agus iad ag fci<lhmiu ar 01cabhas, agus thart ar 70% a 
fl1eidi1mionn go maith 116 go sas(tiL ach thart ar 10% a flleidhmionn go lag. Is c an 
d(1shlan ata ann, mar sin, leibheal gniomhuchain an ghrupa is laige a arclu. Chuige sin, 
b'fheidir smaoineamh ar athoili(1int ar lcith don ghrupa seo a chur ar fail d6ibh siud is 
laige agus, anuas air sin, (no mar mhalairt d6ibh siud ar lease leo freastal ar chursaf 
inseirbhisc) diriu ar nuashonru eolais agus roinnt acmhainni a chur ar fail d6:bh. Sli cite 
nach mbeadh bagrach ar dhoigh ar bith chun cuidiu leis na Stiurth6iri sin forbairt 
phroifisi(mta a dhcanamh nn socruithe peireala idir na Stiurthoiri sin ar !cir iad a bheith 
ag feidhmiu go hcifeachtach agus iad siud ar easpa taithL Sa deircadh. an cineal 
tacaiochta ba th,ihhachtui a d'lhcadfai a chur ar mil do na Stiurth6iri at:\ ag fcidhmiu go 
lag na c(irsa teanga ar fcadh treimhse sa Ghaeltacht, agus codanna de ag diriu ar 
idirghniomhafocht le pilisti 6ga tri Ghaeilge, ach chaithfeadh na Stiurth6iri agus 
Stiurth6iri Cunta aonair sin d(1thracht a leiril'.1 chuige sin agus misneach agus spreagadh a 
fhail on gComhchoiste. 

5.9 CONCLllIDi 
Tugann na torthai sco k fios gur mcasadh formh6r na Stii1rthoiri. agus an tasc dcacair ata 
acu, a hhcith ag feidhmi{1 go maith n6 thar harr, agus gan ach mionlach diobh a raibh 
oiliuint bhreise, 116 athoiliuint. de dhith orthu. Cruthaionn freagrai na Stiurthoiri gur 
dream oibrithc iad ata duthrachtach. a bhfuil a gcuid riachtanas fcin acu maidir le 
hoiliuint agus le foams a gcaithfcar aghaidh a thabhairt orthu. Le fada an la aithniodh an 
ga le lcatl1n{1 a dheanamh ur an gcttrsa oiliuna a cagraionn An Comhchoiste 
Rcam.hscolaiochta, ()S i sco an oiliunt is spcisialta a fhaighcann formhor na Stiurth6iri. 
Faoi lathair, t{1 An Comhchoistc ag lorg aitheantais le haghaidh cursa oiliuna nios 
cuimsithi, a fhrcastal,>dh nios fcarr ar riachtanais na rcamhscolaiochta agus an luathw 
tl111mtha ach go hairithc. Ni m6r tacaiocht a chur ar fail chomh maith chun scileanna 
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Gaeilge a fhorbairt i mcasc na Stiurth6iri is isle leibheal cumais. mar ardtosaiocht. 
Pleifear an da cheist bhunusacha seo aris i gCaibidil 8. 

Aithnitear an ga a bhionn ag naionrai le hacmhainni breise, ach go dti sea, is lu aira a 
tarraingiodh ar an nga ata ag Stiurth6iri idirghniornhu lena bpiarai agus brcathnt1 ar 
naionraf eile. Ta r61 an Stiurth6ra sach aonarach. agus d'fbcadfai cabhru lco, chomh 
maith. ach tcagmhalacha le grupai sugartha, agus le scoileanna aitiula, a thionscnamh. 
Ceistearma tromchuiseacha ar ga aghaidh a thabhairt orthu iad pa iseal. caspa aitheantais 
phroifisiunta agus du! chun cinn. d'fhonn diocas a bhuanu agus eifeachtacht a neartu. 

I dtaca le himeachtai de, is rileir go gcuireann form.h6r na Stiurth6iri reimse leathan 
imeachtai ar fail do phaisti ina naionrnf agus e mar aidhm leo f6namh ar an bhforas 
fisiceach, cognaioch, mothuchanach agus s6isialta. mar non le freastal ar shealbhu na 
Gaeilge. Mar sin fein, is iad na nafonrai is fearr a n-eirionn lea na na naionrai sin a 
bhaineann leas as na himcachtai sin go Ieir chun Gaeilge an phaiste a fheabhsu le linn 
d6ibh scileanna cilc a fl1orbairt. Ni haon d6ithin e tasc an Stiurth6ra, ach is den tabhacht 
e go mbeidis oilte agus ullmhaithc chun an freastal is fcarr a Jhcanamh ar an da aidhm 
ata acu, foras ginearalta agus scalbhu na Gaeilge a bhaint amach. 
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Caibidil 6 

Measunu Torthai na dTrialacha 

6.1 NA TRIALACH.\ 

Forbraiodh trialacha ar thuiscint. ar ghinchumas agus ar aithris sa Ghacilgc. Chomh 
maith le sin, forbraiodh triail ar clrnmas cognaioch ginearalta. a cuirendh ar an paistf sa 
tcanga is l{Iiclrc a bhi acu. Chuir na Comhairlcoiri aitit.'ila gach ceann de na trialacha sco 
ar shampla de 225 pnistc il 25 nafonra. agus rinncadh tastail ar gach pnistc ina aonar. 
Uhcofar sonrai i <ltaobh na dtrialacba. an modh agus an sampb in I Iickcy ( 1997). 

6.2 A BIIFllIL AR EOLAS AG NA P,\ISTi: Scom MHt\lSTREAC'HTA 
l \:apadh trialacha Ghaci lgc chun a thaispc.iint cc na kibhcil i gcumas na Gacilge a bhi 
baintc amach ag daltaf no ag gn.'1pai dnltai airithc. Foircann oihc naionrai agus taithi acu 
ar dhul chun cinn an phaiste sa naionra a thuairimigh an lcibhcal ratlw a ba choir a bheith 
ag suil leis. Trid is trfd. ni bhitcar ag st.'1il go n-eircodh !co i ngach mir. agus nuair a bhi 
na trinlacha ,1 gcumadh bcmtaiodh go seasfadh rii.ta ralha de 75%. n6 mar sin, do 
mhiiistrcacht ar na haidhmcanna tcang.a i gci1s mhoramh na bp,iistf naionra. Mcasadh 
iosdul chun cinn ( f0at:h I larris. 198-1) a bheith dL'anta ag paisti a bhain dta rntlrn 40% 
arnach. ar a lagha<l. ls leiJir m:lmimrc mar a lcanas a <lheanrnnh ar lcibheil ghn6thachtala 
na bpaisti s1w ti1st{1lncha: 

Sa staidear sen feachadh m thoradh an phrt'1isis scalbhaithc. s1!achns ar an bproiSl'as fein. 
mar a scr(1daigh Owens { 1992) ahair. i gds paistc amh:iin ag scalbhl.'1 na Oaeilge mar T2. 
agus Wyn Sicncyn ( 1983) i gens 41 p:iislc ag scalbht'.1 na llrcatnaisc. Mar chomparaid. 
faoi11 rn11 ar thug Wyn Sicncyn a trit1 cuairl ar an ngn'.1pa sugartha 13reatnaisc. ag Jcireadh 
an tritt tcanna. hhi 'tuiscint cigin don Bhrcalnais' ag. hreis agus a lcath de na p{1isti agus 
'roinnt mhaith tuisccana don Bhrcatnais' ag than ar an gccatlm'.1 cuid diobh. Ba chos(1il go 
maith ~ an <lailcadh ar chumas lahhartha (g.indrnmas) na Hrc~lln:1isc tnith na cuairtc sin. 
F:ioin am ar thug si an ccathn't t:tiairt um Shmnhain. :1foch. ag.us an chuid is 1116 de na 
<laltai losaithc ar an mhunscoi I. bhi bc:,ma nios mt'i iJir an !Uiscint agus an ginchumas. 
agus g.inchumas na Bn:atnaisc clum (.kiridh ar an tuist·inl. 

t\1ar a lhaispc:'1rn~1r i d Libla 6.1 i gdts 11:1 bp,iisti 11:1innrai. bhi hcarna ni(is 111(·1 ms iJir 
tuis1.:int agus lahhairt na ( iaL·il~t:. ag11s :-.n1r nin:-- airdc :i hhainl amach ag nins 1m'i p:iisti 
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san tbotheist tuisceana na sa ghinchumas. Rinne na paisti go leir. nach mot\ iosc.lul chun 
cinn ar a Iaghad sa tuiscint, rud a leirionn foras fiuntach, go hairithe i mcasc na bpaisti 
nach raibh focal Gaeilge acu agus iad ag tosii sa naionra. Trid is trid, mar sin, is feidir a 
ra faoi bhreis agus 40% de na paistL go rnibh scileanna suntasacha tuisceana acu ar 
fhagail an naionra d6ibh (sc<)rail 75% m1 nfos 1116 ). agus go raibh iosdul chun cinn, ar a 
laghad, deanta ag 95% sa tuiscint (sc6niil 40% no nios 1116). 

Tabla 6.1 Grn sna Trialacha Gacilgc 

% a shroich rath tcisuila ./0% % a shroich rath tastdla 75% 
Tria;/ Ua!ltadll Ciadt11d11 lo11ilii11 ( ;a!ftadll (iacltad// lo111/ci11 

X--/6- .\' ,5s \' ·. ';,; .v /6- ,\'·,58 J\':::l~5 

Tuiscint ()() 97 95 39 5() 43 
Ginchumas ---, 

).) 75 5() 7 35 l ..J. 
Aithris 82 ()() 78 39 35 38 

Maidir le ginchumas sa Ghacilgc. rinnc lcath de ph{tisti nn Galltachta agus tri chcathn'.1 de 
phaistf na Gadtachta iosdul chun cinn ar a laghad (sc6r{iil ..J.0% nci nios 1116). Ni haon 
ionadh c. afach. ag an gccim an-luath sco de shcalhhu an darn tcanga. nach mhaincann 
ach thart ar an sct'.1 cuid scM mi1istreacht.1 ar leihhcnl nfos airdc amach. 75%. sa triail ar 
ghinchumas. Bionn foircann ati1 nilte ar naionrai ag s(1il gur sa tuiscint ar dtus a 
dheanfoidh an pabtc an prinmh<lhui d1un cinn ngus an Jul chun cinn sa ginchumas gan a 
bheith chomh follasach ccanna. T(1 a ll1ins againn le frtc.b ( leach. mnr shampla, llakuta. 
1976. I latch, l 974) go ngahhann go kor liighbimcoiri t'i,g,a T2 tri 'threimhsc thostach' m 
dtus. ar feadh roinnt mionna b'lheidir. nuair a bhionn an-drogall orthu oiread agus local 
den T2 a labhairt. ainncoin go dtuigcann siad go maith L de reir cus(1lachta. Thug Owens 
( I 992) fooi dcara go raihh s1.:ika1ma tuisccana cuihhcasnch maith forhartha ag a hinicn. 
Eithnc. tar cis bliana amh{1in sa naionra. chomh maith le focalsttir lahhartha nios tcoranta. 
agus stbr rann. amhran ag.us minnt nathanna aici. Ni go dti go raibh si sa dara hliain ag :111 

naionra a !eirigh Eithnc dul chun cinn niPs sciobtlrn i labhairt na tcanga. 

Baincann tosca pcarsantachta chomh lll,!ith le luath::-haothri.'1 I 2. mar shampk mcon an 
ph{1istc a ligfadh <li'i dul ..;an !11illntar kis na focail agus leis na nath;:nna at;i scalhhaithe 
aigc chcana. Lcirigh Wong Fillmon: ( I 97()) difrirn:htai {1irithc i mcasc Sp{tinniseoiri <)ga 
agus an Bcarla {1 lhnghlaim acu. ('i thaohh t'.1s{1i<l foirmli agus nathanna <le: hhi caiiin 
amh{tin n{ir lease lei <lul sa scans agus a thapaig.h an <leis chun an st<ir hcag focal ag.us 
foirmli Bcarla a bhi aici a t'1s,iid. nu:iir ha lcir gur straiteis nios anailisi ab lhcarr k <lalta 
cik agus ti'ig{1il a <lhcanamh ar lhrn:ail aonair. Ni he gach l"oirmk a casl.'aionn liighlaim 
tcanga: crutbaiodh go 1H.:irfon11 11;1tl1:11111a ;'1iri1hc. a lhoghlaimitcar i,w mhloic. sio1.:tha 
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MEASUNU TORTHAi NA dTRIALACHA 

agus neamh-indeighiltc. Faightear saghsanna eile foirmli. :ifach. agus mas ann don 
spreagadh agus don scafl:1il cui. deantar dcighilt agus anailis 011hu sula siocann siad, rud 
a chuireann ar chumas an phaiste du! ar aghaidh 6 '010ghlaim i mireanna' mar a deir 
Cruttenden ( 198 I). go dti 'foghlaim ch6rasach'. Thuairimigh Mhic Mhathuna ( 1995) gurh 
i an cheim ba thabhachtai d'fhoghlaim na Gaeilge i measc ceathrar paisti naionra a bhi 
faoi scrudu aici gur thosaigh siad ag t'.1sai<l a gcuid !'oinnli i gcomhtbcacsanna nua. chomh 
maith Icna gcomhthcacsanna bunai<lh. rud a tharla agus iad ag tost'.1 ar urlabhra ar bhonn 
nios cruihaithf. 

Sa triail aithrise. bhi breis agus 90% de na pi1isti a bhi in ann glanaithris a <lhcanamh ar 
abairt ag a raibh dh{1 shiolla. e.g. na <lean. In abairt ag a raibh ct'.tig shiolla, Mach, ni raibh 
m6ram11 na hp<\isti in ann aithris a dheanamh ach ar an da shiolla dheireanacha. Bhi 
patrt'.111 an chruinnis aithrise ag teacht go maith le Prionsahal Oibriocbta 1 Slobin ( l 9i3) i 
gcas leanai a shca lbhaionn a gccaJ tcanga - 'aird a thabhairt ar thus agus ar dheireadh na 
bhfocal' agns ba ia<l sna siollai a chuir crioch le hurlabhra a fuarthas an cruinneas aithrise 
ba mh6, agus sa <lara hait bhi na siollai tosaigh. 

Trid is trid, scorail na priisti nios fcarr sa tuiscint agus san aithris na sa ghinchumas. Is c 
seo an patr1111 forhartha a mbitear ag st'.Iil leis. ina leagtar sios an tuiscint ar dtus a 
chabhraionn le scileanna aithrisc. sula mbionn na paisti Ianinniuil na gncithe a thuigcadar 
a chur i bhfocail. B'f11ci<lir rcimse suntais a mhapail de na mireanna tcanga a thuig na 
paisti agus a bhiodar in ann a ghinchumadh. Ni haon ionadh go raihh nios mo p<1isti in 
ann na mircanna agus na habairti a bhain le saol an naionra a thuiscint agus a t'.1said~. Ta 
grt'.1pa de mhircanna ann ar thug breis agus 70% <le na paisti freagrai cearta orthu. agus 
grupa cilc de mhireanna nar fhreagair ach --l0% go cruinn iacl. D'eirigh go maith leis na 
paisti ag frcagaii-t d'orduithc agus d'abairti ar cui<l de ghnathamh 116 de chluichi an 
naionra iad. mar shampla ·suigh sios·. ·sea:, suas·. "is Iinmsa c·: d'fhcadfadh gur foirmli 
iad sin <lo na p{1istL llli frasai ncamhanailisithc nach feidir Ieo a t'.1s[1id taobh amuigh den 
cl10111hthcacs tcnranta (I Iickcy I 993). Bhi mircanna airithc inar sctirail sia<l go maith a 
hhain le rainn ngus nmhr:"iin. mar shampla ·t{1 <luinc ag an <loras·. Tagraionn a thuillea<lh 
de na frasai sco cln na hail! hhcath:1 agus hhi an ml'iramh in ann ia<l sin a t'.1s:1id. Is fiti n 
thahhairt faoi deara gn r:1ihh ;111 sct·1r{1il i gds na hprinmhchcannaithc. st'.1il. sn)n. heal. i 
hhf'ad nios airc.lc n;\. na gncithc nins imcallai. gruaig agus duas, nach bhfuil chomh 
suntasach ccanna agus ar lt'.1 an cur amach at:"1 orthu. Mar :111 gccanna le dathanna: ha 
thuisce a scalbhail\dh 11:1 tcannai briomhara pcintcircachta :1gus <lathadt'1irc,1chta. ·Jcarg· 
,1gus ·hui" 111\. ·<luhh·. Trid is trid, is sna mireanna sin a thug cur sios ,Ir ghiuirkidi. ar 
imcachtai nl·1 :ir '.!1aithi an nainnra agus ar dticha spcis phcarsanta a bhcith ag na p{iisti 
innlu. is airdc n bhi an scl·1r:1il: mar sha111pb. ha mhinicc a tLI!,!adh an frcagra cca11 i gds 
·hniga· agus ·madra· n:"! i g_l:°Is ·gcalach' lll°i ·hl1sca·. 

1 ·< lrcratinµ principles". 
· Ni nHir tcorai1111 ;1 hhcith k s;1111pL11 d,.: mliirc;1n11.1 ;1r lcitli ;111,L'P. tlli,c ;1 1'1;'1bli·1<.:iltai is ata .,L; 

io111!;'1im· 11a triaLtch a ,.:iloi1111L';'1il J..., ht1s;'1id ;1rna<.:h a1h,"ll. 
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6.3 ACHOIMRE 
Thug an chaibidil sco achoimre ar na scbir a baineadh amach sna tria!acha a forbraiodh 
agus a usaideadh sa tionscadal sco. Dearbhafodh na trialacha a bhcith baili agus iontaofa. 
Lcirigh torthai iomlana na dtrialacha Gaeilge gur fhreagair beagnach a leath de na paisti 
an triail tuisccana go cruinn agus go raibh iosdul chun cinn, ar a laghad. sa tuiscint 
deanta ag an leath cile {a d'fhreagair ar a laghad 40% de na mircanna sin go cruinn). Faoi 
mar a bhiothas ag si1il leis. hhi ginchumas na bpaisti sa Ghaeilge chun deiridh ar an 
tuiscint. agus ni raibh ach 14% (7% sa Ghalltacht agus 35% sa Ghaeltacht) a bhi in ann 
an chuid is mo de na mireanna tastala a bhain leis an nginchumas a fhreagairt go cruinn. 
Mar sin fein. bhf iosdul chw1 cinn i labhairt na Gaeilge deanta ag leath de phaistf na 
Galltachta. agus tri chcathru de phaisti na Gaeltachta. Leirfonn na torthai seo go 
mbaineann na paisti leihhcal suntasach gn6thachtala amach sa Ghaeilge: Deanann 
moramh mor tuiscint bhunusach a lhorbairt. agus ta nios mo na a leath a bhfuil tuiscint 
sach forbartha acu agus cumas tcoranta iontu iad fein a chur in iul sa Ghaeilge chomh 
rnaith. Is fiu a mheabhru ansco. mar sin. go dtosaionn na paisti sco ar an mbunscoil agus 
dul chun cinn suntasach dcanta acu i scalbhu na Gaeilgc. murab ionann agus a hpiarai 
nach raibh taithi acu ar luath-thumadh sa Ghaeilge. 



Caibidil 7 

Tionchair ar Ghnothachtail sa Ghaeilge 

7 .1 R.E.Al\1HRA 
Sa chaibidil seo dcantar iniuchadh ar na facht6iri a thcann i bhfcidhm ar ghn6thachtail na 
bpaistf sna trialacha tuisceana agus ginchumais. chun na tionchair cagsula a mheas le 
roi1mt mhaith modhmma staitistiula. Da <lhc'.Jigh kat go mbrnithfoadh gnothachtail 
thomhaiste na bptiisti cuid mhaith ar a scilcanna cognaiocha gincaralta fcin, ar an 
timpeallacht tcanga sa bhailc agus sa chomharsanacht agus ar an timpeallacht tcanga ar 
leith a chuireann an naionra fcin ar f(iil. Mar sin. sa chaibi<lil sco init'Khtar na roil a 
hhaineann leis na saintrcithe an phi1istc annair. le culra an teaghlaigh agus le saintrcithc 
ar leibheal an nafonra. 

7.2 ANAILisi DE-ATIIRt\ff'(•:1:TOilTHAi 
1 dTabla 7. l tugtar achoimrc ar na torthai a bhain k roinnt miailfsi 'dc-athraidc' a lcirionn 
an eifeacht a hhionn ag athrog ncamhsplci1ch amhain (mar shampla. sufomh Gacltachta/ 
Galltachta) ar an athrog spleach (sc6r ghinchumus na Gacilge). t'Jsilidcadh an scor 
ginchumais toisc go raibh rcimsc nios lcithnc ag an scl'lr sin na mar a bhi ag an scar 
tuisccana. rud a lig do ph{1isti k lrnrdchumas sa Cihacilgc a hhfcahhas a thaispcaint nios 
fcarr. Tugann anaiHsi dc-atbraidc roinnt buncolais ar phrfomh-dhcitearmanaint airithc a 
hhaincann le scoir thiistala. /\ch <lii t'1s{1idi c an t-colas sco chun rcamhsplcachadh a !hail 
ar a dtcann i bhfeidhm ar sct'iir thiistala. ta tcorainn li 11iidt'.1r le hanailisi dc-athraide. Nf 
chuireann siad san aircamh an idirghniornhaiocht i<lir athn'iga ncamhspleacha. rud a 
dheanann na lmnailisf ilathriiidc a thuairiscitcm i Mir 7.3. 

I dtcannta an r&amhcolais a thugann anailisi dc-athn\.idc. (1s,iidcadh iad chun cmnparaid a 
Jhcanamh le torthai Egan ( 1981 ). Ni fcidir an chompar{1iJ sin a iniuchadh sa tuarascail 
sen. chcal spiiis. 

1 131\·ariatc analyses. 
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Tttbb 7.1 Achoimrc ar anailisi dt'.·-alimiidc 

Arlm:5}"; Achoimre ar rhortlwf 
I. Aois Bhi sc6ir roinnt mhaith nios airdc i nginchumas na Gacilgc ag paisti a 

bhi nios sine. 
") Gncas Bhi sc6ir roinnt mhaith nios airdc ag cailini sa tuiscint. ach ni raibh 

aon difriocht sna SC{lir ar l.!hinclrnlllas. 
3. Cumas Cognaioch Is learr cuid mhaith a chruthnigh na p:listi i nginchumas na Gacilgc a 

Gincaralta raibh cumas cmmaioch cincaralta nios airdc acu. 

l 
..\. Gacltacht Bhi scoir roinnt mhaith nios airdc sa ghinchumas ag p,\isti naionra sa 

Ghacltacht m\ mar a bhi al! paisti naionra sa Ghalltacht 
5. Teanga an bhailc Bhi scoir nios airde sa tuiscint agus sa ghinchumas ag paisti 6 

thcnghlach inar lnbhraiodh an Ghacilge amhriin mi mar a bhi ag paisti 
(i thcaghlach datheangach. Bhi sc6ir nios airdc aris sa ghinchumas ag 
p{tistf 6 thcaghlach di1thcangach m1 mar a bhi ag pi1isti 6 thcaghlach 
inar labhraiodh an Bcarla amhi1in. 
Tcaghlach Gadach > tctwhlach d:1thcangacb tc-achlach Bcarl..i 

6. Teang.a an bhailc- Bhi sc6ir nios airdc sa ghinchumas ag piiisti ti thcag:hlach Bearla agus 
de reir Uaeltachta I) theaghlach lhithcangach sa (ihacltacht 11{1 mar a bhi ag a 
agus Galltachta gcomhg:hri1pai de ph[Jisti {l thcaghlad1 Bcnrla 116 0 thcagh!ach 

d.'tthcarn.!ach sa Cihalltacht. 
7, Uacilge an I naionrai ;-ia Gallrnchta bhi sc6ir nios airdc- sa tuiscint ng paisti a raibh 

Sti11rth6ra Stii1rth6ir ar caintcoir duchais i acu. n6 StiiJrth6ir ag a raibh cumas an 
chaintcora dht'1clmis aici. Niorbh ann don cifoacht sin i naionrai na 
Cradtachla tobc cumas an chaintcora dhi1drnis a hhcith ag na 
Stit1rth6iri 110 l0ir. 

8. Suiomh Chruthuig.h piiisti i naionrai j dtithc priohhi1idcacha. i hallai n{i i 
,coile:mna l{111Ghacilgc i hhfad nios foarr i dtuiscint na Gacilgc- na iad 
siuJ i sc{iilcanrm lkarla. Bhi si.:tiir roinnt mhnith nios airdc i 
nginclmmas na Ciacilge ag p;iisti naionra i dti1hc priobhaidcacha agus i 
hallai 11:1 acu situJ ina raibh an 11aionra suite i scoileanna (scoilcanna 
(iacilgc llll Bcarla ). 

9. Lion na hp,1isti l3hi scoir roinnt mhaitl1 nins airdc i nginchunws na Ciacilgc ag piiisti i 
naionra ag a raibh I 5 p:"tisk nc", nios lt"t 11."1 ~in mi acu sii1d i naionrai 
nios llltl. 

I 0. I ,ion na hp,iisti de l3hi sc<'iir rnmnt 111hai1h nio:-; aink sa tuisi:int agus sa !,!hinchumas ag. 
rcir nn Cialltachta p{1isti i rndonrai (ialltachta ina raibh nios lt1 n{1 15 p11i"ste rn'1 acu siud i 

nniomai (i:Illtachta nios m{i. 
11. Cbimhcas daltai is Niorbh aim d'eifoad11 shumasad1 do ph:listi le Cliimh;:asa daltai is 

mi1intcoiri mt1intcoiri 11ios isk 

') r 
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7.3 ANAILisi ILATHRAIDE: ToRTHAi 
D'fheach na hanail[si de-athraide ar gach comhccangai idir athr6g neamhspleach agus na 
sc6ir ghinchumais mar chas aonair. Chun an idirghniomhaiocht idir na hathr6ga a 
init1chadh, ni m6r anailisf ilathraidc a dheanamh. Ina kithcid de anailis. is feidir tionchar 
athr6ige amhain a mhcas nuair ata cifcacht na n-athr6g cilc a rial(1. J\r dtus, scrudaiodh 
na comhghaolta idir na facht6iri eags(1la. Roghnaiodh meid airithc athr6g (a bhi teoranta 
de reir na modhanna staitisti(tla) agus ckincadh anailis aischcinmithc. anaiiis ord­
aischeimnithe agus anailis il-leibheil octhu. 

Thug an anailis aischcimnithc le fios go mbionn m6rthionchar ag na hathr6ga a leanas ar 
ghn6thachtail na bpaisti sa Ghaeiige. de rcir na scc'ir a bhain leis an triail ghinchw11ais. 

Cumas cognaioch ginearalta 
Cumas Gaeilge na dtuismithcoiri 
An Ghaeilgc a lahhairt leis an bp{iistc agus 0 ina kanbh agus ina thachran 
Miniciocht usaid na Gacilgc fooi lathair ag bailc 
Suiomh Gacltachta 
Gaeilge an Stit1rth6ra 
An naionra suite i scoil 
Lion na bpaisti sa scisiun naionra (mcid an ranga) 

Da bhri sin. agus gach ni cilc mar a cheilc. J'fheaJfai a hhcith ag s(lil le sc6r an phaiste sa 
ghinchumas a hhdth nios airdc. ach: 

sc{ir nios airdc na an meanscc',r a hhcilh aigc sa tast[til ar chumas cognaioch 
ginearitlta: tuismithcoir amh,iin. ar a laghad. aigc ag a raibh cumas ard. n6 
mcasartha aigc sa Ghacilgc: gur labhraiodh Gacilgc leis agus c ina lcanbh 
agus ina thachriin: go raibh mcid iiirithc Gacilgc [1 labhairt sa hhaile faoi 
l,ithair: go raibh c{mai air sa (ihadtacht: go raihh Stit'.1rth6ir aigc a raibh 
colas maith ar an nGaeilge aid. n<i liofacht sa Ghacilgc aici: gur ihreastail 
sc ar nafonra nach raibh suite i scoil: gur lhrcastail se ar naionra a bhi 
rcas(mta hcag. 

Plcitear na facht<iiri sin uile anois kn lcin. 

7.3. l Cumas Cognaioch Ginearalta 
Faistineoir an-suntasach ha ea an cumas cognafoch gincanilta maidir le sc6ir na bpaistf sa 
glnnchumas. hiair I lnrris agus f\1urlagh ( 1991) amach frcisin gur f..iistincoir suntasach i 
intlcacht bhriathartha i ngncithacht{lil na Gaeilge sa sampla acu de dhaltai Rang a Se. 

Ta consp6id leanunach ann mar ghcall ar an ngaol idir cirim ghincaralta. oiltcacht teanga 
agus infllciJhmcachl tcanga ( teach. mar shampla. Skehan. I 990. Boyle. 1987. Gardner, 
1985, Carroll. 1983. Oller agus Perkins. 1978). Phlcigh Cummins (1984) na cursai seo 
:naidir leis an tumoidcachas. ()s rud c go bhfuil comhchcangal idir an cumas cogna[och 
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ginearalta agus an dul chun cinn acadC1il a <lhcantar ar scoil. d"fhiosraigh sc (a) an 
mbeadh fadhbanna brcise ag piiistc lagchumasach i scoil tumtha nm:h rnbeadh aige i 
ngnathscoil; agus (b) an n-eircodh leis an bp{tistc sco an T2 a fhoghlaim. Thaispeain 
Cummins nach raibh an du! chun ciim acaduil i mca~c na bp{1isti sco nfos measa i scoil 
tumtha mi mar a bhi i mcasc paistf i ngnathscoil. Ina thcannta sin. leirigh taighde fad-ama 
a scrudaigh se ar dhaonraf tumtha i gCeanada nach mbfonn daltai ag a bhfuil sainuimhir 
eirime iseal fooi mhibhuntaiste i ndeircadh thiar i dtuma<lh Fraincise t'i thaobh thorac.lh 
teanga de ach an oiread (Swain agus Lapkin 1982). Ach ceaptar go mbcidh na daltai seo 
nios moille ar an mean sna ccimcanna tosaigh i scalbhu an dara tcanga na daltai ag a 
bhfuil cumas intieachta ard acu. 

Mar sin. lfo ma chuircann an naionra an Ghaeilge chun cinn ar hhcalach ata an­
chomhtheacsaithe agus an-11{1dC1r1ha {ag inmaiocht. chomh Cada agus is fcidir laistigh de 
theorainneacha ama agus comhthcacs. le d{llai scalbhaithc na cl1cad teanga). nii glactar 
leis. mar sin, nach mbcidh tionclrnr laic.lir ar an rath ag na scilcanna foghlama a sheasann 
don cirim ghinearalta. Ach ba cht'iir a thabhairt fuoi <learn chomh maith go ndcarna paisti, 
a raibh sc6ir 'isle' acu sa chumas cognaioch gincaralta, du! chun cinn substaintiuil i 
dtuiscint na Gaeilge (mc,insc6ir 53% i gcomparaic.l le thart ar 73% do phaisti ardchumais) 
sa staidear seo. Tugann sin le fios gur moillc c a r{1ta foghlama T2. ach ni he nach lcor ca 
gcumas iomlan chun an tcanga a f110ghlaim. toisc gn mbcadh fcidhm ag fochtoiri cile a 
bhainfeadh le daltaf ardchumais agus daltai lagchumais araon. mar shampla, insprcagac.lh 
agus teagmhail leis an tcanga. 

7.3.2 Cumas Gaeilge na dTuismithcoiri 
Mhinigh cumas Gacilgc na dtuisrnitheoiri 20(!,i> nach 1m'ir den athraitheas ioml,in a 
b'fheidir a mhfniu ar sc6ir na bpabti sa ghinchumas san orc.1-aischeimniu. Bhain an 
athr6g sco le ccatad,\.n nios 1116 den athraithcas minithc 11£1 athrt)g ar bith cilc ar leibheal 
an phnistc. Caithfcar a 111hcabhn'.1 nach ag brath ar a comhgh:\0lt1 le hathr6ga cilc amhain 
( ar nos conai sa Ghacltacht 116 labhairt na Ciacilgc leis an bp:1is1c) at{1 cilcacht chum as na 
dtuismithcoiri sa Ghacilgc a lcirio11n na staitistici ilathr{tic.lc. toisc go rialaftcar uthroga 
eile san anailis ilathraidc chun mcast'111i'1 a dhcanamh ar thioncliar athr6ige aonair. Mar 
sin, fiu nuair a rialaitcar na faclih'>iri sin san annilis ilatlm\.idc. fanann tionchnr clrnmas 
Ciaeilge na dtuismitheoiri suntasach ann rein l'c1s. 

Plcann () Riagain ( 1997) an comhchcangal idir cumas sa (ihacilgc. st{1das gainnc agus an 
lcibheal oidcachais i mcasc an daonra ghi11canUta. Ardaionn sin an chcist an raibb 
tionchar chmnas Gacilgc na dtuismithcoiri ag ciri go dircach as fachtoiri nios bunusai 
mar bhuntaisti sochcacnamaiocha. !kincac.lh anailis hhrcisc ar an gcdst scfl. a thaispdir 
narbh amhlaidh a bhi. ach go raibh Ciorthionchar ag an gcumas sa Cihacilgc. 

Nior tugadh m6r;in airdc sa taighdc i<lirmtisii'mta ar r<il na dtuismithcoiri sun oic.lcachai 
tumtha: clirionn an taighc.le sin nios m<'l ar athn'iga ar lcibhcil an nmga agus an chlair na :!1 

') . ~ 
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Jeibheil an bbailc agus an phobail. Tugann gluaiscachlaf tumtha Cheanada agus na 
Brl:!ataine Bige, af ach. faoi na tuismithcoiri a thabhairt isteach in imcachtai teanga agus i 
ranganna, agus faoi bhileoga agus feabhrain a ehur ar t:-1.il doihh ina mbionn taighde. eulra 
agus trcoir. Thug Gibson ( 1984) faoi dcara. agus n'if na dtui:.mitheoiri sa tumadh a phie 
aige. gur sprcagadh do thuismitheoiri is ea c p{tisti i <ltumoideachas a bheith acu chun a 
gcumas sa sprioctheanga a fheabhs1.L ionas gli mbeidh siad in aim cubhru leis an obair 
bhaile no bheith gniomhach i scnlaiocht a bp;iisti. Leirionn sin an tabhacht a bhaineann le 
tuismitheoirf tumoideachais in irneachtai athbheochana tcanga. Taispeanann an ccangal 
idir curnas na dtuismithcoiri agus sCl'iir ghinclrnmais an t:ihhacht a bhaincann le ranganna 
Gaeilge a thairiscint do thuismithcoiri. Scans go n-eireodh nios karr leis na ranganna sin 
agus go bhfrcastalodh nios 1116 tuismithcoiri orthu d:1 n<lireodh siad nios mo ar an tcanga 
ala a foghlaim agus a bu.said ag a gcuid leanai sa tumadh. seachas na ranganna Gaeiige a 
chuirtear ar fail don phobal i gcoitinnc. /\nuas ar sin. ba ch<1ir na tuismitheoiri a ghrios(1 
drnn cur Jena gcuid Gaeilgc agus chun (1said a bhaint as an gcu:n:,s ati1 acu sa Ghaeilge 
gach <leis a fl1aigheann siad lcna gcuid pais1i. Ni mcir. kis. 1111..iltai pr..1iticiula a chur m foil 
doihh faoi conas usaid na Gaeilge sa bhaile a mhca<l(1. 

7.3.3 Tcanga an Bbaile 
Is ionann agus 16% den athraithcas minithe himl:in san anailis ord-aischcimnithc i an 
athr6g sco 'Gacilgc a labhraiodh leis an bp,1iste agu.s c ina lcanbh agus ina thachran'. 
Leagann an mhrog sco mcar ar na cainteoiri ditchais Ciacilge i mcasc pfuiist[ an tsampla, 
aius bheifi ag suil go mineodh an athrl1g sco co<lim m('ir d'athraitheas na scor ginchwnais. 
Is fearr go maith a chruthaigh pf1isti arbh i an (ihadlgc teanga an blwile acu sa tuiscint 
agus sa ghinchumas nraon n{1 p{1isti () theaghlad d{1theangach. 11(1 ti theaghlach Bearla 
amhain, rud a thabharfadh le tins gur aimsigh an 1[1st:iil sdleanna teanga scachas dfrcach 
scilcanna ti1st{tla gincur{1h,1. 

Athr6g ala gaofmhar lei is ca '(iacilgc agus Bcarla a labhraiodh leis an hp,iistc agus e in:1 
lcanbh agus ina thachr(m'. \1hinigh an athn\g sin -l"o drn athraithcas san anailis ord­
aischeimnithc. Leirigh na tnrthai go ndcanann tcanga an hhaile difriocht shuntasach 6 
thaobh an ginchumais de: ernthaionn p,iiste () theaghlach <lfoheangach nios fcarr na an 
piiistc <1 thcaghlach Bearla amh:lin. Scans go gcahhraionn an tcagmh,iil leis an nGaeilgc 
sa hhailc sula dtosaionn sc sa nainnra kis an bp{1istc a chur ar a shuaimhncas agus an 
e11pla fr>cal atb ar colas aige a t1s£1id. agus imcacht () 'cheim thostach' na foghlama go dti 
ccim ina dtugann se f'ani chumars,\id a dheanamh le pc focail 11<1 nathanna ata ar a 
chumas. Is 1i11 mar sin. tuismithcoiri a mhcalladh chun mcill ;1irithe U:1eilgc. ar a lag.had. 
a Ltsaid lcna leanai sa hhai le. 

7.3.4 lfs:iid Reatha na Gaeilgc sa Bhailc 
BunaioJh an atlm'1g Sl'O ar thu,1irisci na dtuismithL'()iri ar an mcid (iacilgc a bhi in i:,siti<l 
acu kna hp,iisti 'faoi l(1thair'. is e sin. tar cis dlin ph;'tistL' tr0imhse a chaithcamh sa nai(inrn 
((lh,i lheanna ar a laghad fooin am ar hailitidh na snnrai l'i na t11ismilhL'11iri). Thug na 
tuismitht·oiri le lfos n; acu ar lahhair si:id ( iacilµL' 'i !.!c1,11:1i'. 'µ_p ri.ilta'. 'uaircanta'. !l(l nrir 
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labhair siad 'riamh' i. Cc nach raibh aon athn'.i ar na tuismithcoiri a labhair Gacilge i 
gconai leis an hpaiste, bhi mcaduithc suntasm.:ha ar usaid na Gacilgc i measc 
tuismitheoirf eile ar na lcibheil 'uaircanta' agus 'go rialta' agus iaghdu orthusan nar labhair 
Gacilge 'riamh' icna bpaisti. Fuarthas amach go raibh tionchar nach bcag ag cifeacht na 
husaidc sea ar an athraitheas mini the san anailis ord-aischcimnithc (p<.O 14) ach nar than 
se suntasach san anailis il-leibhcil. ar cht'1iscanna staitisti(ila. M,1 t:1 tahhacht ag baint leis 
an athr6g sco, is cruthu c gur g{1 tuismithcoiri a ghrios(1 chun pc mcid Gacilgc ata acu a 
usaid chomh minic ngus is fcidir. sa mhcid go bhfca<lfa<lh cifeacht a bheith ann maidir le 
tacaiocht an bhaile leis ,~n. tcanga a foghlaimiodh sa naionra. 

7.3.5 Gaeltacht 
Lcirigh na hanailisi ilathni.idc go l::ir go raihh tionchar suntasach ag C('lnai sa Ghacltacht 
ar sc6ir na bpaisti sa ghinch_umas. Ni 111()1' an cifcacht sco a thuiscint agus f scartha 6 
theanga an hhaile (rm! a scrutlaio<lh sna hathr6ga a plcadh chcana): ina {tit sin. baineann 
an cifcacht seo le tionchar t'.1said an phohail amhdin ar ghinchumas Ciaeilge an phaiste. Ni 
thagann an toradh seo le torthai Egan ( 1981 :51 ). Cheap sisc gur thaispdtin na sonrai a 
fuair si 6 shampla bc:ig de ph:'.iisti naionra go raibh 'comhghaol(1 di(tltach trid is trid idir 
an Ghaeltacht ... agus gn6thachtail na bp{1b1i sa (ihadlgc'. rna ait sin. 1<5iritcar sa staidear 
sco gur scorail puisti a Om?astalaionn ar naionr:ii sa (ihacltacht roinnt mhaith nios airde 
sa ghinchumas na iad sittd sa Ghalltach1. nuair a rialaiodh athn'lga eilc. mar sha111pla. 
cumas cog.naioch gincaralta. lcang.a an hhailc. cumas na dtuismithcoiri etc. Thuigff as sin 
gurb ann go follasach d'cileacht shuntasach lcanga an phobail a fl1cidhmionn 
neamhspleach ar athr6ga cilc a bhi faoi chaibidil againn chcana. 

7.3.6 Cumas Gacilge na Sti(trth6iri1 

Lcirigh an anailis ord-aischcimnithc gurb it111an11 :1gus 9''., den athraithcas ioml,in minithc 
c Gaeilgc na Stiurth6iri. Lcirigh an anailis aischcimnithc lcatlrnaithc go raibh cifoacht 
nios laidrc !1\s ag cumas C iacilgc an SI i(irth,·ira ar naionrai ( ialltadlla. ls li:idir a thuiscint 
<m cifoacht shuntasach sin a l{1mai is atit an Sti(1rth1'tir mar phriomhtl10insc ionchur n.:i 
Gaeilge. Thaispeain an t-aischeimnit"1 nu\ bhi cumas 'mnith' ar a lagha<l sa Ghacilgc ag 
Sti(1rth6iri gur scc'iriiil na p{tisti aici rninnt mhaith nios aink sa ghinchumas na i gcils 
Stiurth6iri nach raibh ach (iacilgc 'lag' nt·i 's{1s(Iil' aw. San iomlitn. ba sna catag1"iiri isle 
seo i gcunrns 1rn Gacilgc a bhi 18% de na Stit"trtht)iri (agus suas le -+3% <le nu Stit'.1rth6iri 
Cunta). Leirionn na torthni sco iw suilcir an kas a d"fl1ca<lfai haint as iarracht a 
dhcanamh m chaighdean <iaeilgc na Stit'irth{)iri scu n ard(i gu dti an mdnk:ibhcal ar a 
laghad. 

1 Ba i an Cumhairlcoir a rnlu.:as <:umas ( i:1L·il.ue na SI i t1r1h,1iri uih:. ar hhonn rial ta. agu, ar sdtla ci1ig 
phointc (1 'lag/a):! dul i hhfoabha:,:. go ':..;'1:i1il'. '111ai1h'. \;1n11as an chaimcora t'i dhiH:has' agus 
'caintcoir 6 dh(1chas'. Ohr{1daigh na Stitll'lhiiiri a ).!CllllJas kin dwmh mailh ar an sc;ila ccanna sa 
chcisti(1ch:i11. agus ba hhcag di frim.ht a bhi idir an li:i11111hi:a,im11 aµus measi111i1 an Clwmhairleora. 
Bcartafodh, {1fach, ar mhaithc kis an oihiach111lach1 ah llwarr amuiµh. cloi k ):!r;'idi1 an 
Chomhairlcora san athni.u sco, 

( / I' (" 
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Nil an oiread sin laighdc dcanta laistigh den litrf ocht lumtha ar chcist chumas teanga na 
muintcoiri, ce go bhfuil raidhsc scriofa ar r<il mi m(1intcoiri mar ionchur aonair sa 
sprioctheanga. Faightear luairim thall is abhus. Mach. ar lfofacht an mh(1inteora i dtaca le 
ganntanas muinteoiri tumtha de. Chuir Lapkin, Swain agus Shapson ( 1990) fiosru ar r61 
an mhuinteora thumtha ar bharr chl[1r taighdc ar thumadh Frnincisc do na n6chaidi. 
Dhfrigh Majhanovich agus Gray ( 1992) ar an t{1bhacht a bhaincann le trcimhse 
chlcachtaidh san oidcachas tu111-mh(1inlcoiri ar kihhcal na bunscoilc. D'aithin siad go 
mba chas lco thar aon ni cilc sa slaidcar acu liofacht tcanga an libhair mhuinteora, go fiu i 
ndiaidh an scagtha thosaigh. le dcimhin a dhcanamh de go rnibh d6thain eolais ar an 
bhFraincis ag gach rannphairti 'chun Mildil le timpcallacht tumtha sa Fhraincis' (I. 685 ). 
Thug Brine agus Shapson ( 1989) lcargas ar chi.'irsa alhoiliuna a bhi dirithc ar mhuinteoiri 
gnfomhacha ar thcastaigh uathu aistrit1 go tumadh. agus ba chuid hirnach de sin treimhse 
6 seachtainc a chaitheamh i dtimpcallachl l{mFhraincisc. agus tcagasc breisc sa Fhraincis 
i gcaitheamh na bliana acadula go !cir. I gcas na naionraL h 'f11it'.1 smaoincamh ar 
ardchursa brcisc mar c sa Ghacilgc a chur k hunoilit1int na Stit1rlhl'1iri sin nach cainteoiri 
d(1chais iad agus ca rcachtail sa Ghacltachl d:i mh'lhcidir c. · 

Ta sc le tuiscint as an caspa idinihcalaithc idir caintcoiri d1khais, iad a bhfuil cumas an 
chainteora 6 <lh(rchas acu agus iaJ si(1J a bhfuil a l1.!ibhcal cumais 'go maith'. nach bhfuil 
tionchar r6rnh6r ag na difriochtai sin ar sc{lir na bp{1istf sa ghi11chumas ar aon 116s. ach 
gur ga lfofocht mlrnith ghincanilta sa Cihacilgc ar a sl1<1n sin. Bfonn ga ag na 
foghlaimcoirf sa naionra le Stit'.irth{iiri lin!'a ati sach rnuinincach as a gcuid Gacilgc chw1 
fa labhairt de shior gan dua !co, scachas i a labhairt go drogallach. Mar sin. ha mhaith ab 
flliu <la bhfeachfai :.ir an mdnh:ibhcal de chumas sa Ghacilgc mar ioslcibheal cumais 
riachtanach d6ibh sit'.1d go !cir at{1 ag smaoincamh ar obair i naionra agus go spreagfai 
Stiurth6iri agus Stitirthoiri Ctmta at.i ag rcidhmit'.1 chcana fein chun a gcnigh<lcan a 
flleabhsu go Jti an lcibhcal sin ar a laghad n<i. nios karr l"t'is. an lcihhcal sin a sharu. 
Pleifcar an chcist sco ads i gCaihidil 8. 

7.3. 7 Suiomh 
Thug na hanailisf ilathr{1idc '.c 1fos go mbimm lionchar suntasach ag an sufomh ar dhul 
chun cinn an phuiste sa nafonra. sa mlicid gur sct'iniil p:ti.sti :1 d'fhrcastail ar naionra senile 
(gnMhscoil 116 scoil l{m(ihaelach) nios isle. ar me.in. sa ghinchumas n:i iad si(td a 
d'11m:::a.stail ar naionra i Jtcach. 11<1 i halla. trlluiistincoir dittltnch ar sn'iir na hp:iisti sa 
ghinchumas trid sios c suiomh scoilc sna hanailisi ilalhri1idc gn !cir. ls arm i gc6nai 
d'eifoncht shuntasach dhi(1ltach im tsuimh senile. lit'1 mmir a rialailcar lion na hp:iisli sa 
nmg agus athniga cilc sna hanailisi ilalhnlitlL' sa slaiJcar seo. 

Fuair Osborn agus i\tilhank ( I lJ87 J amach frcisiu g.P mha iaJ 11a grttpai st1gartha a bhi 
lnnnaithc i scoil na suimh rcarnhscoilc ha li'1 eifcacht di! sampla mt')r sa Bhrcalain. 
Tlrnairiscig.h siaJ 11:ir 1.:hruthaigh p;iisti i ranganna nainlainnc (faoin t'idar{1s :1ilit1il) at:\ 
lonnaithc i mhunscoikanna ina hhfuil p[iisti :" hliana rn·1 nios sine. mtiran nios fcarr n:i 
p:'1isli 11{1r lhrcastail ar reamhscuil de sh:1~hao.; ar hith. ;igus nach raibh puinn Jifriochta 
catarthu sa staidl"ar faLlteannach ,1 kan. Deir { )o.;burn .1:ws \tilhank mar lhm:al scoir: 
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Ar bhonn na dtorthai seo is e {ir dtuairim gu raihh cuid de na pilisti sa sampla 
againne ag freastal ar ranganna naion{m ar chost'.1la iad le rang glactha naionan sa 
bhunscoil na le rang i naiscoil. 
( We suggest, on the basis of these results, that some children in our sample were 
al/ending nursery classes that were nm more 011 rhe line o( an il!fant reception 
class than a class in a 11ursery schooi.J 

Osborn ag.us Milbank (1987:219) 

Tharl6dh se go n-emonn eifcacht an tsuimh as idirghniomhaiocht le stil 
mhuinteoireachta. D'fheadfadh suiomh scoile dul i bhfcidhrn ar an stil mht'.!inteoireachta 
agus claonadh a bheith ag an naionrn aithris a dhcanamh ar stil fhoinniuil na ranganna 
sinsearacha. chomh maith le hiarracht ar chal){m 116 ar shaorghniomhaiocht a mhaolu, 
chun nach gcuirfi isteach ar thimpcallacht foghlama na bp:iisti sna ranganna eile. Ar an 
taobh eile den sceal. d'fhcadfadh go gcuireann an scomra rang.a scoile. agus na habhair 
::mn. deis ar fail nios mo gniomhaiochtai aonair a dhcanamh. rnd a <l'lheadfadh laghdu ar 
ionchur na Gaeilge a chuirfi ar fnil <lo na p,iisti mar ghn'ipa. Ina thcannta sin. seans go 
ndealraionn an scomra ranga scoilc bagrach. kna throsdn lcidhmiuil agus a fhairsinge. 
do phaiste reamhscoile. agus d'fhcadfadh an ruaillc huailk t'i <lh{1ltai nios sinscarai. agus 
iad ag teacht is ag imcacht. cur istcach 110 hagairt a <lhcanamh ar lucht reamhscoilc. 

Thug Sylva et al. ( 1980: 130 J faoi <lcara ina staidcar gt1r gcall le katlrnu ar an mbaile a 
hhi sa ghrupa s(1garth:1 lonnaithe i dtench :1ch gur llicidhmigh na ranganna naiolainne i 
mbunscoileanna. ina sampla sit'.1d. nim, 1rn'i ar nt'is rang:uma scoik 'i gccart'. Tnd is trid. ta 
se suimiul gur thug siad faoi <lcara ar na p;iisti rcamhscnilc a ndearna siad staidcar orthu 
nnr cbaith siad ach 5% <fa gcuid ama i gcomlmi k dui,1c frista. agus gan ach 15% i 
gcomhra le paisti cilc, J\.itinnn sia<l nach iad scilcanna laga comhr{iitc is cuis leis an 
nganntanas diall'iige ag an aois sin ach na tcllrainn1:acha a hhi lcagtha sios ag suiomh agus 
ag rneid an ghrt'.1pa, Baincann sc sen go llllir kis na naionrai. 6ir aidhm lnmach ata acu na 
scilcanna 12 a chothu, Tit uhair ...:hidlitidHtiil hhn:isc ar c-i(il foui l,ithair ( l lickcy. ,t 
ullmhi.'.1) chun mcasunt'.1 a <lhcanamh ar an minidocht tcanga agus ar an gcindl tcanga atn 
in ustlid i bhfoshampla de naionrai. 

Caithfcar a mhcahhru ansco gur bunaithc ar shampla hca:::\ naionrai a bhi cifcacht an 
t::.uimh a luaitear ansco (25 naionra san ioml[m. agus I0 naionrai llinnaithe i scoil) inar 
cuireadh teist ar 225 p{listc. ;1.1ar sin. is trialach i gct'inai iad na t,itail a hhaincann le 
hcifcachtai suimh. Mar sin fJin. de hhri i;!O Jtacaionn an cinncadh sen le torndh Egan 
( 1981) ar na naionrai. is L; sin. scliir nios isk sa Ciha<.:ilgc li ph{tisti i naionra scoilc rni mar 
a bhi i naionra baile. agus go dtacaiunn staidear k s;trnpla nios 111ti <lc-chuid Osborn agus 
Milbank leis. chomh maith le tuairimi Syl\a er ci: ( 1980 ). t:'t cnmhthacaiocht shcachtrnch 
cigin ann don tua1rim sco. ls leir go gcaithfcar monatt'iircacht bhrcisc a dhcanamh ar 
cifcacht an tsufmh ar rath an phnistc sa naionra sa taighdc a dhcanfar amach ansco, Idir 
a;1 <la !inn, b · fl1iu iarracht a dheanamh an suiomh scoilc agus an stil idirghniomhaiochta 
arm a dhcanarnh chomh cosuil leis an mhaik agus is !'ei<lir. },foltar a choinneail ar aigne 
go hhfcadfadh huntaistc a hhcith ag haint kis an naionra :n;'t lnnnaithc sa hhailc. n6 i 
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halla, agus naionrai nua a gcur ar hun. Thar!r,dh go mbcu<lh gri le monatoireacht eigin 
agus athluachail a <lhcanmnh ar nn athrt1 poiasai a chuir An Comhchoiste 
Reamhscolaiochta i bhfcidhm le dcanaf agus a sprcag naionrai mm chun ionaid phoibli a 
roghnu (scoilcanna agus hallai agus mar sin de) scachas tithe priobhaideacha. Tugann an 
polasai seo faoi bheim a lcagan ar n'>I an nafonra sa phobal agus cur Jena leanunachas 
ach, ar bhonn na dtorthai sco. dhcalr<'.1dh sc ma chuirtear in aghaidh na naionrai baile go 
bhfeadfadh meath a theacht, ar an drochuair, ar cheann de na sufmh foghlama is fearr a 
oiream1 do phaistf 6ga. Tuigtear, leis, go gcruthafonn an tAcht um Chu.ram Lcanaf 
fadhbanna cile anois <lo naionrnf i dtithc priobhf1idcachha ach go hairithe. maidir le 
riachtanais i leith doiteain agus sabhaiileachta srL a shasarnh. a dheanann suiomh eile 
nios easca don Stiurth6ir ata ag burni naionra. Ach taispcanann na torthai seo gur fiu 
smoineamh i gc6nai ar nafonra a choimdd cosuil leis an inbailc. agus gan dul i dtrco an 
rang naionan. 

7.3.8 Lion na uDaltai agus an C6imheas 1'1h'.1inteoiri is Dilltai 
Thug na torthaf aiscbcimnithc le fios go raihh cifcacht shuntasach ar scoir na lcanai sa 
ghinchumas ag lion ioml,111 na ndaltai ach nach raibh an cifca<.:ht sin ag an gcc1itnl1eas 
da!tai is muinteoiri. Fuarthas amach gur sa Ghalltacht is mo a bhi eifeacht dhiultach seo 
lion na ndaltaL an ait inn bhfuil 111Cm1mh na nnionrai m6ra. Thabharl'adh na torthai il­
leibheil le fios go gcaithfcar a bhcith ct'.1ra111ach ag11s .. 111 toradh iomlan a mhcas. ach 
dhealr6dh se go n-islionn na naionrai 1116ra SCl)ir na bpnisti i nginchumas na Gacilge. 
laistigh den Ghailtacbt. m aou chuma. Uirigh to11hai Dhaon[lircamh na Naionraf go raibh 
se phaiste dcag, 116 nios 1116. ag brcis is an trit'1 mid <le na naionrai (36.3%). Nuair a 
iheachtar ar cileacht lion na bp{tistL <lhcalr<idh sc ~urhh tl1i ti tahhairt foof Jinn na naionrai 
ml'>ra a laghdu a oircad agus is lcidir. 

Is iomai miniu a tugadh ar cili.:ach! <lhit.'tltach lion na bp,iisti a bhcith ag feidhmiu 
neamhsplcach ar an gd1i111hcas daltai is mt'tintcoiri. F11air I hiwcs. Phillips agus 
Whitcbrnok ( 1990) anmch sa staidcnr mtir a rinnc sia<l ar ph{Jisti i rcimsc <l:.ilai curaim 
lac, go raibh comhchcangal dii1ltach ag mei<l an ghrt'.1pa le gniomhaiochtai a bhi oiritmach 
don 010ras; is e sin. n.wir siad amach i gcas paisLi a hhain le gn'.1paf ina raibh nios 1116 na 
18, gur lu a <ltaithi ar ch11ram cui agus ar imcachtai a bhi oiritmach <la bhfods na p,\isti i 

·ngrupai nios lt'.1. Is c an minit'.1 a thug na ht'.1dair ar an gccangal i<lir lion nios !(1 <laltai agus 
gniomhuiochtai :1 bhi oirit'.mach di1 bhfi.was it gcur ar !";iii 11(1 go raibh m(iintcoiri i ngrupai 
nios 16 in ann ct'.1ra111 aonair a chur nr fail. li!;!ca11 do ph{1i::-.ti hoga<lh thart sa scomra gan 
laincis 0rthu. agus cagar a choiuwi1d i ,i:rco is nach gcuirfi i:-.tl'm:h ar na piiisti agus ar a 
gcuid imcachtai. Ag tagairt don mhir a hhai11 le suiomh na rcamhscoik. d'fhca<lfai a ri1 
gur 11ltl i::-, cos(ila leis an 111haik ;111 gri1pa hcag. ag.us gm n11i is cos(tla leis an st:oi I an 
grt'.1pa m{ir. Chomh maith leis sin, h"thcidir go lagh<laio1111 an callirn sa ghrt'.1pa mc'ir an 
t-ionchur Gm:ilg.1: at{1 ar foil sa timpcallacht ag an bp:iistc naionra. 

Cc g.ur foilasach gur aidhn1 fllit'111l,1ch is ca i linn 1w ndaltai agus na n'iimhcasa a 
choimd<l iscaL is lit'.1 a 111heabhri1. ur mhaithc le h..:im a l'hur ar luach na 
rcarnhscolaiochta i gcoitinnc. g11 hhruil µ11 lc11r dL'll :,<i 0 o (~laitistici na lfoinnc Oidcachais 
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1992-1993:3) de ph,\isti 4 hliana a thosuionn ar scoil i ranganna ina hhfuil 30 p,iiste in 
aghaidh an aosaigh, agus is e an cbimhcas do Naio11{1in Shciiscaracha i ngnathscoilcanna 
ngus i nGaclscoileanna iiirithc na an t-uaslion 35: I. Ll!irionn staitistici oidcachasula don 
hhl iain 1992-1993 go raihh -t9% de ph{listi. ar Naiom\in Sh(liscaracha iad an hhliain sin. i 
ranganna inn raihh 30 no nios mo. ngus 54% de ph,iisti sna Naionain Shinsearacha. 

Tagraionn an clmid is l11ll den taighdc ar Jinn rm ndnhai do na c6imhcasa daltai is 
muintcoiri (CDM) chomh maith. J\gus na c6imhcasa sin fooi chaibidil ag Lewis ( I 993 ), 
nitionn si gurbh ihearr ar fad nach mhcadh an c6imhcas daltai is mt'.1intcoiri nios mb na 
10 in aghaidh I. Go dcimhin, thug Howes et al. (1990) faoi dcara sa staidear acu go raibh 
'comhcheangal idir rnighdcan Chalifornia 8: I <lo lucht rcamhscoilc le lcibheil nios airde 
de churam cui na caighdcim 9: I an FIDCR' (I. 23 ) . .t\.itfonn sia<l. mar sin, da Iaghd6fai an 
CDM de phaiste amhain. fit'.1. go 1H.leanlaJh sc Jifriocht {1 thaobh chaigh<lcim an churaim 
kan..ti a chuirfi ar fai I. 

Sa staidear sco, iifoch. ni .nhr{lg shunta::ach san anailfs ord-aischcimnithc e an CDM. ls e 
an tatal a bhaintear as an anailis sen nach lcor c an Cl'limhcas daltai is mi'1intcoiri a 
l:Hmhsiu chun go mbcadh an teach! ccanna ag p{iist i i ng.n'.1pai m6ra agus ng paisti i 
ngnipai bcaga ar dhuinc fasta. sa mhcid gur chost:1il cilcacht iomldn a hhcith ag lfon na 
ndaltaL bcag hcann ar an CDf\1. Ddncadh litinscadal 111()1' ar a dtugtar STAR in 
Tennessee na Stat Aontaithe ngus ruaratlws amach (/\chilies ct al. 1993) chomh maith. 
nar lcor can CDM a lhcabhstr clmn 0i!cncht dhi(1ltach Jinn ard na ndaltaf a sh,ir(1 (sa ch{is 
s1:o os cionn 22 paistc ). sa ghn'.1p.1 pnisti acusan o chiondargairdin go dti aois 8. Cc go 
hhfuil conspoid fos nwin taighdc idirn{1isit'.mta ar cifoacht lion na ndaltai. mar sin fcin, ta 
fianaisc anois arm, a bhaineann leis na hlianta luatha ach go h:'tirithc. gur maith iad na 
ranganna beaga do pMisti le gn{ltiwcht,1il acad(1i I iseal. chun gn()\hachtnil a lhcahhst1 sa 
leamh agus sa mhatamaitic ar hall. 

() bailiodh na sonrai set) t:'r ctiimhcas <lciclrnit:11· p:·1isti in aghaiJh ,111 Stit1rthim1 lcagtha 
sios do naionrai. de bharr riachtanais {m1chais au.us an Achta um Ch(iram Lcanai (mrus 
<luinc !asta cile ar an mbnll cl1t1mh rnaithl

1
• Ccaptar <i thorthai an staidcir sco nach le;r e 

an CDM a lnghdu dnm cur i11 aghaidh 0il'cacht dhi(1ltad1 lion na ndaltni. eilcacht a 
lcanann fiu m{1 rialaitcar an CDM sna 1[1stilaclw staitisti(ila. Dhcaln'idh sc go mba 
0ifoachtai mar straitcis e Jiril'.1 ar lion na n<laltai a choimc:id fooi hhnn 15, ar a laglrnd. na 
tabhairt faoi laghdu a Jhcanamh ar an gcciimheas d:1ltai is mt'.1intcoiri nmh::iin. Sa naionra. 
faoi mar n luadh chcana. t,i an ~ccal bcag{m nios casta li'ls: d'!hcadfadh rnrch lcor e cunrns 
Gucilge an darn (n6 nn trit1) Stit1rtht'lir Ct111ta. a cuircadh ar fail chun an ct'limllcas daltai is 
mt'.1intcoiri a Iagh<lt'.1. drnn lig.L·an don duine sin idirghniomht'.r ar a socr:1cht lcis na pi1isti 
tri mhcan na Gacilgc. An toradh a bhcatlh air sin. is d(icha. n,1 ionchur (iaeilgc laghdaithc 
rn'> gan ca hhcith oiri(nwch do na p,iis\i at:'1 ag: br,llh ar C'h1mtc'iir d(1 leithcitl sa ghr(1pa 
1m'ir. 

1 rna thcannta sin. leaµ,11111 :m r,\dll um Cl11'1ra!1l l .eanai ,io, ua,uimllir de ~!l p;'1i-;1c re:imh,coik· in 
aon scornra amh{lin. 



TIONCHAIR AR GJINOTHACHT NL SA GHAEILGE 

7.4 ACHOIMRE AGUS CONCLlJIDi 
Leirigh anailisi ilathraidc. a chuireann san uircamh an comhghaolu i<lir na fachtoirf 
eagsula a theann i bhfeidhm ar an bpniste go raibh baint larnach ag na hathroga a leanas 
le gnothachtail an phaistc sa tastail ar ghindrnmas na C.iaeilgc: 

cumas cognaioch gineanilta. 
cumas Gacilgc na dtuismithcoirL 
an Ghaeilge mar thcanga an bhailc. 
miniciocht reatha (1said na Gacilgc sa hhailc. 
suiomh Gacltachta. 
Uaeilge an Stiurthora. 
naionra lonnaithe i scoil agus 
lion na bpaisti sa scisiun nafonra. 

Pleadh na hathroga seo ar a seal. Is cosuil go sprcagann cumas cognafoch ginearalta nios 
airde du! chun cinn an phaistc i ngin::humas T2. ach dcanann paistL ar l11 na sin a 
gcumas. du! chun cinn suntasach sa tuiscint i gcaithcumh a dtrcimhsc sa naionra. Teann 
curnas Gaeilge na <ltuismithcoiri i hhfei<lhm ar an rogha tcanga sa bhaile agus baint aige 
chomh maith le sta<las sochcacnamaf och agus leihhcal oidcachais na dtuismitheoiri, ach 
bhi cifeacht shuntasach ag haint leis ann fcin. fiu nuair a rialaiodh na hathr{iga eile. Nuair 
is i an Ghaeilge tcanga an bhailc. sonraionn sin na caintcoiri duchais Gacilge i measc na 
hpaisti, ach chomh maith leis sin. hhi fianaise mm buntaistc a bhcith ag an bpaiste 6n 
tcaghlach datheangach sna torthai a bhain le ginchumas agus tuiscint. 6n cifeacbt a 
bhaineann le miniciocht rcatha t'tsiti<l na (iacilge sa hh:-i::c. is lcir go gcaithfcar 
tuismitheniri a sprcagadh chun taci.'1 choinh 1116r agus is lci<lir lco le sealhhu Gaeilge an 
phaistc sa nafonra, tri (1sai<l na Gaeilgc sa hhailc a mheadu. Leirionn eifeacht 
dheimhneac'i an tsuf mh Ghacltachta. agus nthr<)ga cite ar nc'is teanga an bhailc a rialu. 
tionchar buan us{,id tcanga an phobail. Fcictcur an git at{1 le gach Stii1rth6ir, agus na 
C(mt(1irL a thabhairt go dti mcanlcibhcal cunrnis sa (ihacilgc. ar a lagha<l (agus lcibhcal 
nfos mo fos d,1 nfbhfoidir cl c'Jn t,onchar at{1 ag cumas Gucilgc na Stiurth6iri ar sc6ir na 
bpaisti 1'a ghinchumas. Fuarthas cifcacht <lhi1Utach sa sampla sco le 1onnu naionrai i 
scoilcanna. (agus athroga cilc mar lion na n<laltai ,1 rialt'.1) rud a thabharfodh le fios go 
mb'fl1i11 fcachaint ar na bunt{tisti a <l'lllca<lfa<lh a bheith le suimh cile, ngus naionrai nua a 
gcur ar hun, chrnnh maith Jc lcachnint drnigc an suiomh scoilc agus an stil 
idirghniomhnf ochta a dhcanamh chomh cosi1il leis an mhaile ngus is leidir don phaiste 
rcamhscnilc. Mar lhocal scoir. tugann cilcm.:ht dhi(1ltach lion na n<laltai le fios gur 
facht6ir is ca c sco nach tcidir a shan't trf lion na ndaoinc fasta sa rang a n1hcadu agus c 
sin a111h{1i11. ach gur fcarr lion na 111.lal tai a lag.hdt'1. 



Caibidil 8 

Achoimre agus Concliiidi 

8.1 REAMHRA 
Is e a dheantar sa chaibidil seo i dtosach mi athbhreithniu ar gach caibidil den staidear 
agus achoimre a dheanamh ar chuid de na priomhthorthai. Scrudaitear ansin na 
tosaiochtai le haghaidh forbairt na nafonrai amach anseo, ag feachaint ar r61 na 
Stifuth6iri, na dtuismitheoiri agus an Chomhchoiste Reamhscolaiochta, i bhfeidhmiu 
eifeachtach na naionrai. Breathnaitear chomh maith ar theidhmiu na naionrai i 
gcomhtheacs obair eagraiochtai eile. 

Soileirionn an tuarascail sco go mbionn teacht. trid is trid. ag paisti a fhreastalaionn ar 
naionrai in Eirinn ar reimsc leathan d'imeachtai aoisoiriunacha spreagula !aistigh de 
th.impeall..1cht thact'.til. Deanann an chuid is m6 acu an chead ceagmhail leis an nGaeilge 
mar T2 ansin agus is teist ar dhuthracht agus ar dhicheall na Stifuth6iri e an dul chun 
cinn a dheanann siad i dtuiscint agus i nginchumas na Gaeilge sna naionrai. Bfonn 
tuismitheoiri thar a bheith sasta le taithi na bpaistf ar an naionra. Tacaionn tuismitheoiri 
leis an sealbhu a dheanann na paisti ar an nGaeilge agus tuairiscionn siad go n-usaideann 
siad an Ghaeilge nios minice ag baile tar eis d{t bpaisti tosu ar nafonra. Trid is trid, 
cuireann an naionra seirbhis luachmhar ar fail do phaisti ar mian Jena dtuismitheoirf go 
sealbh6idis an Ghaeilgc. 116 go gcuirliJis fcrhhas ar an nGacilge at{1 acu ag aois 6g agus 
deantar amhlaidh laistigh den lhorbairt ghinearalta a chur chun cinn. Faraor, nil an 
reamhscolaiocht td mhe{m na Gaeilge mar rogha ag each ach <la n-infl1cisteofaf amach 
anseo i seirbhis na naionrai thiocfadh le nios mo paisti freastal ar naionrai 
d'ardchaighdean. Chabhr6dh sin le hoibrithe duthrachtacha na gluaiseachta seo leanuint 
orthu agus an tseirbhis luachmhar a chur ar fail ar bhonn nios leithne. agus thabharfadh 
se deis d6ibh, chomh maith, a scilcanna a lhorbairt i gcomhthcacs nios m,1 tacaiochta 6n 
oideachas Stait agus 6 chomhlachtai Gaeilge. 

8.2 AN RE.1MHSCOLAioe1rr IN £!RINN AGl'S A~ Lt1A'rtl-Tlll::\IADII (CAIRIDIL I) 
Leirigh Caihidil 1 go bhfuil an-cilcamh ar shcirbhisi reamhscolaiochta sa stat. ag eiri as 
athruithe sa tsochai, cuir i gciis mcadu ar rannplu\irtioeht na mhan p<)Sta sa lion saothair 
agus tuiscint nios fcarr a bheith ag an hpobal do na huntaisti a bhaincann leis an 
rcamhscolafocht. Tacaionn an rath at{1 ar chlciir thumtha go hidirnaisiunta le hcilcamli sco 
ria dtuismithcoiri ar rcamhscolafoeht agus ar bhunscolaiocht tri mhc{m nn Uaeilgc. 
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ACHOIMRE AGUS CONCLUIDI 

Sa chur chuige oideolaio~h a mholtar dona naionraf, cuirtear bcim ar thabhacht an spraoi 
chom.h maith le reimse imcachtai a thagann le forbairt an phaiste, agus cuirtear d6thain 
Gaeilge ar fail i gconai chun cur sios ar riachtanais, ar thcastalacha agus ar 
ghnfomhaiochtai an phaiste. Is c bunchloch fcalsunachta an naionra mar sin na gur choir 
scileanna foriomlana an phaistc a chur chun cinn, na scileanna s6isialta, cognafocha, 
Iuaileacha agus pearsanta, fad is a gcabhraitear leo an Ghaeilge a shcalbhu. Is e an Bearla 
teanga an teaghlaigh ag fonnh6r na leanai a fhrcastalaionn ar nafonra, mar sin is ag na 
luathcheimeanna ar fad de shealbhu T2 a bhfonn siadsan. Mar sin fein, bionn roinnt 
leanai, leis, ann a mbionn taithi eigin acu ar an nGaeilge sa bhaile agus roinnt eile, sa 
Ghaeltacht agus sa Ghalltacht araon, nach labhraionn ach an Ghaeilge sa bhaile, agus i 
gcas na leanai sin ni m6r don naionra saibhriu teanga ina gcead tcanga a sholathar d6ibh. 
ag leibheal a oireann dona leihhcil cags(ila cumais atii acu sa Ghaeilge. 

Ta an-chuid taighde d6anta ar an luath-thumadh i dtiortha eile. B'fhiu cur leis an 
teaghm.hail leis na gluaiseachtai luath-thumlha. mar shampla sa Chatal6in agus sa Nua 
Shealainn. chomh maith leis an ml3reatain Bheag agus i dtiortha eile na hEorpa, chun 
comhoibriu le riachtanais na bpaisti, na Stiurth6iri agus na dtuismitheoiri a fhreagairt. 

8.3 DAON,\IREAMII NA NAIONRAI (CAIBIDIL 2) 
Leirigh Daonaireamh na naionrai gur tl1rcastail tharl ar 2,600 lcanbh ar 190 sc1s1w1 
naionra sa bhliain 1992-93. ama rith ag 174 Stii1rth6ir (a raibh nios 1116 na seisiun amhain 
in aghaidh an lai;: ii rdtchtail ag cuid acu) agus 90 cuntt'>ir. 13a i hallai agus i bhfoirgnimh 
phoibli eile a bhf formh6r na nakinrai lonnaithc, agus hrcis is an ceathn1 cuid i 
dteaghlaigh phriobhaideacha. ngus an ccathru cuic.1 i scoilcanna. Bhf 15 leanbh n6 nfos Ju 
ag beagnach a dha dtrian de na naionrai go !cir sa bhliain 1992-93. ach bhi 16 leanbh n6 
nios m6 ag c:.n trian eilc. Bhi c6imhcas daltai is muinteoiri suas le 10 lcanbh in aghaidh an 
aosaigh ag thart ar thri chcathru diobh agus cbimhcas breis is l 0 lcanbh in aghaidh an 
aosaigh ag an gcuid eile. Ba de theaghlaigh inar labhraiodh an Bearla amhah, formh6r na 
lcanai a bhi ag frcastal ar naionrai agus nior de thcaghlaigh inar labhraiodh an Ghacilge 
amhain ach timpeall an ccathrt.'1 cuid de lcanai na Gaeltachta. Ba de theag~1laigh inar 
labhraiodh an Ghaeilgc agus an Dearin araon iad an scu cuid de phiiisti na Galltachta 
agus an triu cuid de phaisti na (iaeltachta a hhi ag freastal ar naionra. 

Tar eis do mh6ramh na lcanai thart ar dh{1 thcarma a chaitheamh i naionra (agus suas le 
cuig tcarma i gcas an 19% a rnibh an darn bliain ,l chaitheamh i naionra acu), rinne na 
Stiurth6iri meast6ireacht ar na scilcmma Gaeilge a bhi ag hreis agus 2,000 leanbh i 
nDaonaircamh na naionrai. ls c a thuairiscigh siad go raibh 'cumas maith' sa Ghaeilge ag 
14% de leanai naionra na Galltachta. agus 42% de lcanai naionra na Gaeltachta; bhi nach 
m6r a leath eilc de leanai naionra na Galliachta, agus beagnach an triu cuid de leanai 
naionra na Gacltachta. in ann roinnt nathanna Gaeilge. ar a laghad. a sholathar agus bhi 
an chuid is .1116 den chui<l cile in mm roinnt !"ocal Gacilgc a t'1s{iid. agus gan ach mionlach 
nach raibh acu m::h tuiscint don (1ha1.:ilgc. 



AN LUATH-THUMADH IN E!RINN 

8.4 PROIFIL NA dTUISMITHEOIRi (CAIBIDIL 3) 
Aithnitear r61 larnach a bheith ag tuismitheoiri i ngluaiseacht athbhcochana, i dtumchlair 
a thionscnamh agus i leathnu usaid na sprioctheanga. Cr.uir ceistiuchain 6 bhreis is 1,800 
teaghlach eolas deimeagrafach ar fail ar an da tht!ismitheoir nuair ha chui sin, ar a 
ngrupalacha gairme agus ar a leibheil oideachais, chomh maith lena gcumas sa Ghacilge 
agus a gculra teanga. Ba sa Ghacltacht a bhi c6nai ar thart ar an gceathru cuid de na 
freagroiri agus an chuid eile sa Ghalltacht. 

Bi01m thart ar a leath de na maithreacha nafonra ag obair lasmuigh den bhaile (go 
lanaimseartha n6 go pairtaimseartha) agus ta sin nach m6r a dha oiread nfos ai,Je na 
codan na maithreacha oibre i measc daonra maithreacha leanai 6ga i gcoitinnc (mar a 
leirionn an foghn1pa cui sa suirbhe naisiunta 1987 de chuid an ESRI). T{1 scans nios m6 
gairm neamhlaimhe a bheith ag na haithreacha agus ag na maithreacha a roghnaionn 
naionra Galltachta da leanbh, no iad a bhc:ith feinfhostaithe, na aitlrreac}::: is n'aithreacha 
na Gaeltachta agus an daonra i gcoitinne. ls d6chula na a mhalairt tuismitheoiri naionra a 
bheith ag obair san earnail phroifisit'mta/bhainisteoireachta 116 srm ard-statseirbhis na 
sampla inchomparaide !co de thuismitheoiri sa daonra i gcoitinr,~ a bhfuil paisti acu faoi 
bhun cuig bliana. md a thugann le fios go bhfuil scans nios m6 go gcuirfeadh 
tuismitheoiri 6 ghrupalacha gairmc ardstadais a gcuid leanai chuig naionra. Mar sin fein. 
is fil'.1 a mheabhru go mbaincann thart ar an trf (1 cuid d'aithrcacha naionra agus an ceathru 
cuid de mhaithreaeha nafonra le gainneacha laimhe seachas an fueirn1eoireacht. 

Leirf 01111 sonraf oidcachais go bhfuil cailiocht Ardtcistimcireachta ag cuid mhaith nios 
mo tuismitheoirf nafonra mi sa daonra i gcoitinne agus ta oideachas trf u leibheil ag nios 
m6 tuismithcoiri nafonm. Da rcir sin. ta ionadafocht cuid mhaith nios fearr ag 
tuismitheoiri a bhfuil ardoideachas orthu i measc na ndaoine a roglmaionn naionra da 
bpaiste na i mcasc daonra gine::milta na dtuismitheoiri. Ach ni scothaicme 6 thaohb 
oideachais de amach is amach iad. Mach. mar nf raibh an Ardtcistimcireacht bainte 
amach ag beagnach an trh'.1 cuid <le na m{tithrcacha naionra agus an di1 chuigiu cuid 
d'aithreacha nafonra. 

Ta ardlcibhcal cumais sa Ghaeilge ag nios mo tuismitheoiri naionra na mar ata i measc an 
daonra i gcoitinne. mar a fhaightcar i suirbhc teanga ITI~ ( 1993). T,i seans nios fearr go 
mbeadh cumas maith sa Ghaeilge. no cumas an chaintcora 6 dhl'.1chas. ag tuismitheoiri na 
Galltachta a roghnafonn naionra d{1 hpaistc na an daonra ginearalta. Mar sin fcin. is 
mionlach de cheathru as iomlan na dtuismitheoiri naionra iad an codan a bhfuil cumas 
measartha n6 ardchumas sa Ghaeilge acu (nil cumas measartha go cumas an chainteora (i 

dhuchas sa Ghaeilge ach ag an sc(1 cuid de thuismitheoiri naionra na Galltachta. agus ag 
breis is a leath de thuismithcoirf naionra IHI Gaeltachta). Ni raibh ach cumas 
lagmheasartha. ar a mhcid (in ann piiirt a ghlacadh i 'gcodanna de chmnhraite') ag thart ar 
an tri(1 cuid de thuismitheoiri naionra na Galltachta agus an cuigiu cuid de thuismitheoiri 
naionra na Gaeltachta, agus cumas lag 116 gan cumas ar hith sa Ohacilge ag a leath de 
thuismitheoiri nafonra na ( ialltachta, agus thart ar an gc(1igiu cui<l de thuismithcoiri 
naionra na Gaeltachta. Mar sin. 11(1 amMin na tuismitheoirf sin nach hhfuil ardchumas sa 
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Ghaeilgc acu, is doigh !co gur eispcircas fitmlach luachmhar da bpaisti c freastal ar 
naionra. 

Ba i dteaghlach nar t'.1saideadh Gacilge ar bith ann a t6gadh forn1h6r thuismitheoiri 
naionra na Galltachta, agus :ii raibh ach !hat1 ar an triu cuid de thuismitheoiri naionra na 
Gacltachta ar de theaghlaigh iad inar usaidcadh an Ghaeilge i gc6nai. Trid is trid, ba de 
theaghlach inar labhrafodh ,m Bcarla amhain (gan focail Gaeilge) breis is a leath de na 
tuismitheoirf naionra. D'fhreastail formh6r thuismitheoiri naionra na Galltachta ar 
blnmscoil agus ar mheanscoil arbh i an Bearla an mean teagaisc iontu. agus d'flrreastail 
m6ramh thuismitheoirf naf onra na Gaeltachta ar bhunscoil lanGhaelach n6 ar bhunscoil 
phairt-Ghaelach, ce gur !hit an codan sin go dti thart ar an da chuigiu cuid i gcas an 
mheanoideachais. Theastaigh 6 m.h6ramh thuismitheoiri naionra na Gaeltachta agus thart 
ar an da chi'.dgiu cuid de thuismithcoirf naionra na Galltachta a bpaiste a chur ar 
bhu.nscoil lii.n-Ghaelach, agus roghnodh thart ar an gceathru cuid den da ghrupa scoil inar 
m11ineadh brcis is abhar amhain tri mhean na Gaeilgc. 

8.5 NA 1'UISl\1ITHEOIRi AGUS AN NAIONRA (CAIBIDIL 4) 
I gCaibidil 4 scrudaf odh na cuiscanna a bhi ag tuismitheoiri drnn naionra a roghnu da 
bpaiste agus an teagmhail a bhi acu leis an naionra. Roglmaigh an chuid is mo de na 
tuismitheoiri a bpaiste a chur ar naionra ar cht!iseanna teanga agus oideachais araon, ach 
ba ar chuiseanna teanga amhain a roghnaigh suas leis an gcuigiu cuid de thuismitheoin 
naionra na Galltachta (i gcomparaid le thart ar an dcichiu cuid de thuismitheoiri naionra 
na Gacltachta), agus ba ar chuiscanna neamhtheanga/oideachais amhain a roghnaigh an 
cuigiu cuid de na tuismitheoirf naionra go !cir. Shil an chuid is m6 de na tuismitheoiri go 
raibh an reamhscolaiocht tri mhean na Gaeilge an-tabhachtach do phaiste ma bhf na 
tuismitheoiri meiiite ar e/i a chur chuig bunscoil lanGhaelach. 

Thuairiscigh na tuismitheoiri nach raibh an Ghacilge mar theanga an leaghlaigh ach ag 
thart ar l % <le pMisti na (ialhachta ag.us nios Ju na an ceathru cuid de phaisti na 
Gaeltachta a bhi ag freastal ar naionrn. cc go raibh an Bearla agus an Ghaeilge cloiste sa 
bhailc ag !hart ar an scu cuid cilc de phaisti na Galltachta. agus an da chuigiu cuid de 
phaisti na Gaeltachta. Chuir na tuismitheoirf in iul go raibh nios lu na an triu cuid de 
phii.isti naionra na Oadtachta in ann comhd1 i nGaeilge. ar a laghad. a laimhseail sular 
thrcastail siad ar naionra, rud a thabharfadh le fios nach raibh d6thain teagmhala ag go 
lcor paisti i dtcaghlaigh ina raibh an da theanga. chun an Ghacilge a usaid go tairgiuil. 

Bhi tuismithcoirf thar a bhcith s{tsla leis an gcinncadh a bhi dcanta acu a bpaiste a chm ar 
naf onra agus tuairisciodh fom1h6r na hp,iisti a bhcith sona aim. Fuair brcis is a lea th de 
na tuismitheoiri ar fad amach go raihh p,listf tosaithc ar fhocail Ghacilge, ar rainn no ar 
amhrain a usaid ag bailc ar bhonn rial!a. agus thug tuismitheoiri na Gaeltachta, ach go 
hii.irithc, faoi deara mcad(1 ar chomhraitc Gacilgc an phaistc. Ag freagairt don mheadu 
sco ar l'.1said Ghacilgc na bp{1isti bhi mcaduithc suntasacha ar usaid Ghaeilge na 
dtuismitheoiri chomh maith. Ba dh6chula faoi thri go n-(1saidfeadh tuismitheoiri an 
Ghacilge Jena bpfiistc i ndiai<lh a c.l!rcimhsc sa naionra na mar a hhi sular fhreastail an 
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paiste ar an naionra, agus thainig laghd(1 suntasach ar lion na ndaoine nar labhair an 
Ghaeilge riamh lena bpaisti sa bhaile. 

Thuairiscigh tuismitheoiri naionra i dtcaghlaigh inar labhraiodh an Bearla amhain. no 
Bearla agus Gaeilge, rannphai11iocht iseal. i gcoitinnc, in imeachtai Gaeilge ar nos a 
bheith ag eisteacht le Raidi6 na Gaeltachta. n6 ag breatlmu ar an Nuacht (ar RTE, roimh 
theacht TnaG), coluin Ghaeilge a lcamh sna nuachtain n{lisiunta 116 leabhair scealta i 
nGaeilge a leamh da bpaisti. Bhi nios lt'.1 ni1 a kath de thuismitheoiri naionra na 
Galltachta a raibh turas tugtha acu ar an nGaeltacht sna ccithre hliana roimhe sin. Sa 
deireadh. bhi nios lu na an c(1igiu. cuid a <l'fhrcastail ar ranganna Gaeilge. ar imeachtai 
s6isialta Gaeilge, n6 ar imeachtai cult(irtha Gaeilge. agus d'f11eadfadh gur cuid ien chuis 
ata leis sin mi gan iad a bheith nr fiiil. chomh_ maith leis na deacrachtai pra:ticiula a 
hhainfcadh le pairt a ghlacadh sna himeachtai sin nuair ata leanai 6ga sa teaghlacL 

Trid is trfd. b ·rseal go maith i rannphairtiocht na dtuismithcoirf sa naionra, agus 
d' .headfadh baint a bhcith ag sin lcna bheith gala le cursai oibre agus le cursai eile an 
tcaghlaigh, chomh maith le cumas iseal sa Ghaeilge i measc a Ian de na tuismithcoiri. 
Nios lu na a leath de rn.1 tuismitheoiri a d'f11rcastail ar chruinniu tionscnaimh faoi obair an 
nafonra. Ba i priomhtheagmhail na dtuismithcoiri leis an naiom·a na an paiste a fhagail 
ann agus a bhailiu gach la. agus seiceail ar dhul chun cinn an ph{tistc ar bhonn mfosuil ar 
a laghad. Nior usaid formMr na dtuismithcoiri ieabhair na tcipcanna naionra ag baile 
riamh. Thug na tuismitheoirf cur sios ar a gcuid riachtanas maidir le feabhas a chur ar an 
teagmhail a bhi acu leis an naionra agus ar t'.1s,iid na Gaeilgc sa bhaile. 

8.6 SUJRBHE AR STJl!RTllfHRi (CAIBIDIL 5) 
ls c a lorg an suirbhe ar Stiu.rth6iri 11{1 colas ar cagrt1 na naionrai agus mionsonrai ar 
chailfochtai, ar thaithi agus ar chumas (iacilgc na Stit'.irth6iri. Tugadh le fios go 
bhfaigheann nach m6r an triu cuid de na naionrai ft'iirdheontas 6 Udaras na Gaeltachta. 1 
gcas lhormh6r na naiomai sin sa Cihacltacht bhi l,iillc £5 in aghaiJh na seacbtainc ar 
mean orthu. agus taille £8 ar mdn i gd1s na naionrai ncamhth6irdheonaithc. 

Bhain na Sti(1rtht'1irf le reimsc culrai. agus 1{1 suas leis an se11 cuid diobh ciiilithe mnr 
mhuinteoiri, ach brailheann a bhformh6r acu ar an reamhch11rsa oiliuna a cagraionn An 
Comhchoiste Reamhscolaiochta l'> thaobh oilit'ma proifisiunta de. Bhi taithi cuig bliana go 
deich mbliana ag thart ar a leath de na Sti11rth6irf. agus taithi aon bhliain dcag no nfos mo 
ag ceathru eile diobh. rud a leirionn rata mcatha si1ch iscal. Bhi cumas an chainteora 6 
dhuchas. no gar do. ag brcis is a lcath de na Sti(1rth6irf. i dtuairim.na gComhairleoiri. Mar 
sin fein. bcagnach an c(1igiu cui<l nach raibh ach 's(1stiil' ar a mhcad 6 th,.1obh na Gaeilge 
de. Ina theannta sai, tuairiscfodh (,acilgc 'lag' l1l.l dircach 's{1st'.1il' a hheith ag breis is an d,1 
chuigiu de na Stiurth6irf Umta. 

Dhcalr6dh sc gur dream an-dingraiscn<:h iad na S1it'.irth{1iri tri <:hcile. agus codan mor 
dfobh a fhreastalaionn gn rialta ar chtl!'s.:ii inscirhhisc. Chruthaigh siad go raibh 
ardleihhcal speise acu i get'irsai praiticit'tla agus i reimsi nios lcitlmc chomh maith. cuir i 
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gcas ceisteanna slainte agus an tsiceolaiocht. An c(mamh is 1116 a thcastaionn 6 Stiurth6irf 
na a bheith in ann cuairt a thabhairt ar naionrai eile agus tacaiocht chun trealamh nua a 
cheannach. Bhi suas leis an gceathru cuid de na Stiurth6iri mishasta leis an leibheal 
teagmhala a bhi acu le bunscoileanna aitiula, ce go raibh sastacht nios 1116 le brath i gcas 
teagmhail leis na scoileanQa aitiula lanGhaelacha. Thuairiscigh m6ramh na Stiurth6iri go 
bhfailteoidis roimh thuismitheoiri ar theastaigh uatlm cabhru sa naionra. 

Maidir le heagru na hoibre de. thuairiscigh an chuid is 1116 de na Stiurth6iri plean 
seachtaine agus plean tcarma a bheith acu, ach ni raibh plcan bliana ag beagnach a leath 
dfobh. Is iad na himenchtai is coitianta a bhf ar fail do na bpaisti gach la i gcaitheamh an 
team1a dheireanaigh mi an cuinne baile. mireanna mearai agus bloic thogala. Bhi an 
scealai ocht agus grupchluichi mar chuid de gnathshaol an phaiste gach la ag nios lu na a 
lcath de na naionrai go leir. Mhcas na Comhair!eoirf gur chuir an seu cuid de na naionraf 
an-rogha imeachtaf dea-eagraithe ar fail. agus sileadh an m6ramh a bheith 'go maith' ar a 
laghad. ach bhi rcimse scainte imeachtaf ag thart ar an deichiu cuid, agus measadh an 
cuigiu cuid a bheith lag 6 thaobh usaid imcachtai chnn (1said teanga a threisiu. San 
iomlan, thug na Com.hairkoiri le fios go raibh thart ar 20% de na Stiurth6iri ag feidhrniu 
'ar fheabhas'. agus 70% 'go maith' 116 'sast'.iil'. agus gan ach thart ar I 0% a bhi ag feidhmii1 
'go lag'. 

8.7 MEASUNlJ TORTHAi NA dTRIALACIIA (C\IBIDIL 6) 
Forbraiodh tastalacha chun mcast'.111t"1 a dhcanamh ar glm6thachtail sa Ghaeilge ag paisti 
naionra. Is e a bhi iontu na tastalacha ar thuiscint. ar ghinchumas agus ar aithris. Anuas 
orthu sin, ceapadh triail ar chumas cognaioch gincaralta. T6gadh sampla de 225 paiste as 
daonra iomlan na bpaisti i nDaorn:iircamh na Naionrai. Feabhra 1993. agus ualaiodh an 
sampla seo chun go seasfadh sc do na naionrai agns na p,iisti go leir sa daonra sin. 
Measadh na tastalacha sco a bhcith ina n-ionstraimi haili iontaora. 

Lcirigh nu sct\ir mh{tistrcachta gur mcasauh iPsutil dmn cinn. ar a laglrnd. i dtuiscint na 
Gaeilge a bheith deanta ag na paisti go !cir sa sampla. nach m6r. ( 40% de na mircanna ,1 
phasail acu). agus mcasadh go raibh dul chun cinn suntasach Manta ag thart ar a leath 
(75% de na teistmhfreanna ,1 phas{til acu). Bhi na sc<iir ginchumais nios isle. ach bhi 
iosdul chun citrn. ar a laghad, dean'ta ag brcis is a lcath Jen sampla sa triail sin. agus dul 
chun cilm suntasach deanta ag an scu cuid m\ mar sin. I .cirigh na sc6ir ar na tastalacha 
sco go raibh tuiscint agus ailhris na bpt\isti samplaithe chun tnsaigh ar an nginchumas 
acu. an patrun forbartha a mbftear ag st'.1il leis. Bhi tionchar ag te:mga an tcaghlaigh ar na 
scoir chomh maith. sa trco a rabhthas ag s(1il leis. agus sct'iir i bhfad nfns fearr ag paisti 6 
thcaghlaigh nach labhraitcar ach an ( ihacilge iontu. seachas tL:aghlaigh ina lahhraftcar an 
Bcarla agus an Ghacilgc iontu. agus iau sin nios airdc aris 11{1 scoir nn bpaistf 6 
thcaghlaigh nach labhraftcar ach an Bcarla iontu. 

8.8 TIONCIIAIR AR GIINC>TH,\C'IIT,\IL S.\ GIL\EILGE (CAIBIDIL 7) 
I .cirigh anailis dc-atlmiiuc roinnt l'achti1iri a chuaigh i bhkidhm ar thorthai na utrialacha 
(ihacilgc a thaispdin go raibh sct'iir ghinchumais cuid mhaith nios airuc ag. p,1isti nios 
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sine agus ag paisti a raibh cwnas cognaioch ginearalta nios airde acu. Leirigh anailis de­
athraide chomh maith gur tionchar fabhrach ar sc6ir ginchwnais sa Ghaeilge e conai a 
bheith ar phaiste sa Ghaeltacht. agus gurb e toradh ar usaid na Gaeilge sa bhaile sc6ir 
ghinchumais nios airde sa Ghacilge (agus buntaiste ag paisti 6 theaghlaigh lanGhaelacha 
ar phaisti 6 theaghlaigh dhatheangacha. agus buntaiste acu sin ar phaisti 6 theaghlaigh 
inar labhrafodh an Bearla amhain). Chuaigh cifcacht theanga an teaghlaigh agus ch6nai 
sa Ghaeltacht i gcion ar a cheile sa chaoi gur sc6rail pai~ti na Gaeltachta nios airde na 
paisti da gcomhghn'.1pa teanga sa Uhalltacht. 

Ag amharc d1.'iinn ar fuacht6iri ar leibheal an naionra. Ieirigh anailis de-athraide go raibh 
scoir nios airde sa tuiscint ag paisti ma bhi cwnas an chainteora 6 dhuchas, n6 gar d6. ag 
Stiurth6iri. Bhi sc6ir cuid mhaith nios airdc i nginchwnas na Gaeilge ag paisti i naionrai 
a bhi lonnaithe i dteaghlaigh phriobhaideacha agus i hallai na acu siud a bhf 1onnaithe i 
scoileanna. agus sc6ir nios airde i nginchumas na Gaeilge ag paisti i naionrai ag a raibh 
l 5 paiste. 116 nios Ju. na acu sii1d i naionrai nios m6. Nior lcirigh anailis de-athraide 
cifeacht shuntasach ar bith ar sc6ir sa Ghacilge i gc{1:; paisti i naionra a raibh c6im.hcas 
daltai is muinteoiri nios isle ann. 

In anailis de-athraide ni fheachtar ach ar an tionchar a bhionn ag athr6g amhain san 
iarraidh ar sc6r sa Ghacilge. Is fcidir le hanailis staitistiuil nios sofoisticiula roimit athr6g 
a chur san aireamh ag an am ccanna. Leirigh anailis ilathraide gurbh f11eidir na facht6irf 
tabhachtacha is iontaofa dii bhfuil ann (ach idirghniomhaiochtai idir facht6iri difriula a 
chur san aireamh) a roinnt ina 11gri1pai eagsula. ar lcibhcal an phiiistc. an teaghlaigh agus 
an naionra. Bhain an chuid is mo den athraitheas minithe le leibheal an phaiste agus an 
tcagltlaigh, agus bhi na hathr6ga lcibheal an naionra freagrach as thart ar an triu cuid den 
athraitheas minithe. Lcirigh na hanailfsi ilathraide seo. agus gach ni eile mar a cheile, go 
bhfcadfai a bhehh ag suil le scc'ir ginchumais sa nhaeilgc nios airdc a hheith ag paistc di1 
mheadh aige/aici: 

• sc6r os cionn an mhc;iin :;a Leist ar chumas cognaioch gincar.Uta: 
• tuismitheoir amhain. ar a laghad. ag a raibh cumas mcasartha m') ardchw11as sa 

Ghaeilge; 
• taithi ar labhairt na (jacilgc agus i:if ina hhabaf ap.us ina thacl1ran: 
• taithi an Ghacilgc a bhcith ,1 ht'1said ar a laghad uaircanta sa hhailc san am i hithair 
• conai sa Ghaeltacht: 
• Stit'1rth6ir a rnibh eolas maith go !info ar an 11( iadlge aici: 
• naionra nach raibh lonnaithc i scoil: 
• naionra s:'ich hcag. 

8.9 TosAiOCIITAi 
Sna mircanna a lcana-.; tugtar cuid <le na priomh-mholtai a d'eirigh as an tuarascuiL faoi 
chntagt'lir na n-cagraiochtai m'i na ngri1pai cui. Rinnea<lh na moltai sco laistigh <le 
chomhthcacs na 11-cagraiochrai agus na strucht(ir faoi mar a fhcidhmionn siad faoi l{1thair. 
cc go nglactar leis go gcrutht1dh athruithc (·1 thaohh cagair fc-idc.irthachtai cilc. Tug.tar na 
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moltai sin faoi cheannteidil ar leith ar mhaithe le soileireacht, cc go nglactar leis go 
bhfeadfadh tosaiochtai eile, i gcasanna airithc, a hheith ag na heagraiochtai ata faoi 
chaibidil. Chun na moltai seo a chur i hhfcidhm. theast6dh maoiniu agus acmhainni 
hreise ach is e a leiritcar sa st.aidcar sco go mhcadh <le thoradh ar an infheistiocht bhreise 
sin go gcabhr6dh se le foghlaim na Gaeilge i mcasc paisti 6ga agus le husaid na Gaeilge 
sa hhailc a chur chun cinn. 

An Comhchoiste Reamhscolaiochta 
• Moltar go smaoineodh an Comhchoiste ar iosleihheal cumais sa Ghaeilge a bhunu do 

Stiurthoiri agus da gcunt6iri. a chuirfi i bhfeidhrn laithreach i gcas iarratas6iri nua. 
agus a thabharfai isteach de reir a cheilc i gcas na foirne reatha: ba gha tacaiocht a 
shol{1thar chun cuidiu lco an lcihhcal Gaeilge acu a ardu go dti leibheal seo an 
ioschumais. ar a laghad. T,i moladh ,i scrudu faoi lathair ag an gComhchoiste 
Rcamhscolaiochta chun cursai Gacilgc a chur ar fail do Stiurth6iri le linn 
gcarrthreimhsi sa Ghaeltacht agus cuirtear fftilte roimh an moladh sen. Moltar go 
lorgfai ciste le haghaidh meid airithe scolaireachtai do Stiurth6iri agus do Stiurth6iri 
Cunta chun freastal ar chursai Gaeilge gach bliain. rud a thabharfodh dcis doibh siud a 
thiteann faoi bhun lcibhcal an ioschumais sa Ghaeilge feabhas sach m6r a chur ar a 
gcuid Gaeilge. Chuirfoadh sc seo go m6r le heifeacht iomlan na naionrai. 

• Forbairt ata inmhianaithc agus riachtanach is ca na hiarrachtai ata ar siul faoi lathair 
ag an gComhchoiste ar chursa rcamhsheirbhise nios faide agus nios cuimsithi a 
hhum'.t. ctirsa a d'aithncodh institi(1id triu kibhcil. Tarlaionn gur faoin tuath ata go leor 
daoine ar mhaith leo a bhcith ina Stitll"th6iri agus curaimi tcaghlaigh orthu, moltar go 
mbeadh an rogha ann rninnt modt1l. ar a laghad. den ch(1rsa seo a chur i gcrich tri 
mhdn na cianf11oghlama (i.e. i gcomhthcacs ar nt'is na n-ollscoilcanna oscailte). Ta 
tionscadal OMNA ag iarraidh caig.hdean a Icagan sios don oili(mt ar churam leanaL 
chomh maith le modhanna sol(1btha (mar chianfhoghlaim) chun cailiochtai breise a 
bhaint amach :i shol(1thar. i\,foltar go lcanfa<lh An Comhchoiste lcna chuid fiosruithe 
faoina lcitheid. Chomh maith leis sin. ta c,1ras APL ('Accreditation for Prior 
! .earning') ag iarraidh aitheantas oiligi(lil a !hail dona cailiochtai ata ag daoine airithe 
maidir le curam lcanai agus tathar ag s(iil go gcuirfi an ci'1ras sin i bhfeidhm chun go 
n-aithneofai sci Jeanna proi fisi(mta agus taithi na Stii'1rth6iri. Bhcadh se an-tabhachtach 
go ndcilcalfadh cod{m maith den oilii1int n:amhshcirbhisc leis an modheolaiocht agus 
leis na straitcisf is gn le haghaidh na tum-rcamhscolaiochtu. D'flleadfaL Mach. roinnt 
cursai ar chcisteanna nios lcithnc. sl:'lintc agus s,ibh.iiltl'acht n<1 bainistcoircacht. ahair. 
a bhaincann le gach saghas rcamhsculaiochta. a roinnt le cirrsai do reamhscoilcanna 
an Bhcarla. 

• Ni m6r modhanna mi"1intc ar lcith a i1s:\id agus 1111.:asc{111 de imcachtai ar lcith a 
thairiscint do phuisti sa tum-rcamhscolaiocht. agus is Jen t.ihhacht ar fad e Ji1 rcir sin. 
san oiliilinl rcami .. hcirhhisc ;ig.us inscirhhi:-c anhHL an hhcim a chur ar an 
gcothnimaincht a choimdd idir shaghsanna cagsi1la imcnchtai. i dtrco is go 
hhl'aighcadh pi1i:-.ti an 11ainnra an t-ilim:hur < iacil!,!C is frarr amuii:d1. ))'11101111 an mciJ 
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ionchuir Ghaeilge is oiriunai agus is m6 a chur ar fail, ni m6r pleanail 6n mbonn anios 
agus imeachtai a n-cagru. Sa chothr011rniocht a bhaintear amach, nf mar fogaireacht a 
Ieiriu i dtaca leis an meascan tcanga laistigh de ghrupa airithe, chomh maith leis an 
dinimic shoisialta idir na paisti ngus an reimsc cilc riachtanas a gcaithfcar frcastal 
orthu sa naionra. De bhri gur casta an obair i seo ta ga le hoiliuint reamhsheirbhfse 
nios faide agus nios iomlainc na mar nta ar fail faoi lathair, moidc tacaiocht rialta 6 
oiliuint inseirbhise. 

• Moltar go rachadh se chun lcasa na hoiliuna inseirbhise a bhfuil fiiil uirthi faoi lathair 
ach eagru eigin lamach a bhcith ar clr(rrsai ar lcith, a d'flleadfai a chur ar fail ansin i 
reigiuin cagsula. Thar16dh go dtabharfadh se sin seans chun diriu ar riachtanais 
eagsula na Stiurth6irf ar bhonn nfos eifeachtai. Moltar freisin roim1t eolais a chur ar 
fail ar fhfsteip, tarlaionn go mbionn deacrachtai ag ruinnt Stiurthoiri frcastal ar 
chiirsaL agus b'fhcidir na fiscain sin a (1said i gcomhar le haoi-chainteoirf agus/no 
Stiurth6iri ag nochtadh tuairimf orthu ag cursai inseirbhise. B 'fhi(1 smaoineamh, leis. 
ar an gcianfhoghlaim a usaid i gcas na gcursai inscirbhise. 

• Ba mhaith le breis is a lcath de na Stiurth6iri cuairt a thabhairt ar naionrai cile. Ma ta 
cuiseanna praiticiula ann nach feidir sin a shocru. b'lheidir teacht timpeall air tri 
fiseain de ghrupai difriula a thaispeaint agus iad ag feidhmiu. D'fheadfadh grupa 
Stiurth6iri e a phlc ina dhiaidh sin. 

• Nuair a chuirtear san aireamh an cifeacht a bhionn ag lion na ndaltai sa rang ar na 
scoir a bhaintear amach sa Ghacilgc, moltar gur choir tacniocht a thabhairt don lion a 
laghdu go dti 15 ar a mhcad. chomh maith leis ,111 iarracht ata ar siul faoi Iathair ar an 
gc6imheas daltai is muinteoiri a laghdu. 

• Thuigfi 6 thorthai an staideir seo (agus tacaiocht aigc 6 thaighde de chuid Osborn 
agus Milbank, 198 agus s,,ain agus Lapkin, 1982) go bhfcadfadh scalbhu na 
Gacilge a bheith thios leis, rninnt. nuair a lonnaitcar naionra i scoil. Ni mor a 
thuilleadh taighdc a dheanamh ar an abhar seo ach, idir an da !inn, is e an polasai 
rcatha gan tacit le lonnu naionrai i dtithc priobhaidcacha agus tacu le lonnaiocht 
scoile, poiasai ar ga machnamh aris ina thaobh agus monat6ireacht a dhcanamh air, 
mas amhlaidh gur fior a ndcirtcar faoi na mibhuntaisti thuasluaitc. Moltar go 
ndeanfadh Stiurthoiri naionrai ata lonnaithe i scoilcanna chcana fein gacb iarracht an 
naionra a dheanamh nios cosula leis an mbaile 11{1 leis an rang scoilc. D'fhonn tcacht 
leis an Acht um Churam Lcanai (Scirbhisi Rcamhscolafochta) 1996. caithfidh 
naionrai rialachain sabhjiltcachta, u{iiteain srl. a chomhlfonadh. Ba chnsmhar an sceal 
c <la mbeadh de thoradh air sin laghdu ar lion na naionrai a bhcadh ag f'cidhmiu ag 
bailc nuair a chuirtear san aircamh na torthai fahhracha ar shuiomh baile sa staidear 
sco agus i staideir eilc. Moltar go mbcadh dcontas ar fail chun suimh naionrai at:.i ann 
cheana fcin a chur in oiri(mt. ionas nach dtitfidh lion na naionrai. 
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• Bimm paisti a thagann 6 mhcascan de chulrai tcanga ag frcastal ar go leor naionrai, go 
hairithe sa Ghacltacht (tcaghlaigh ina labhraitcar an Ghacilge amhain mar shampla, n6 
Gacilge agus Bearla, agus paisti 6 na tcaghlaigh sin ag meascadh le pa1sti 6 
theaghlaigh nach labhraitcar ach an Bcarla iontu). Mohar cur leis an oiliuint 
inseirbhisc i saibhriu teanga atii ar tail, d'lhonn frcastal ar riachtanais bhreise teanga 
na bpaisti sin a bhfuil an Ghacilge sa bhaile acu. B'111eidir an saibhriu sin a sholathar 
ag am ar kith. roirnh thus nl'l ag dcireadh an tscisiuin naionra gach la, 116 ar laethanta 
airithe den tseachtain. Mar mhalairt air sin, du mbcadh fail ar Clnint6ir b'ibeidir na 
paisti sin a th6gail ina ngrupa ar feadh tmnaill bhig le linn an ghnathsheisiuin. 

• Faoi lathair is bcag ar fad iad na deiseanna ata ag Sti(1rth6iri chun du! chw1 cinn 
proifisi(mta a dheanamh, agus da mbun6fai c6ras comhairleach mar aon leis an ngnid 
Sar-Stiurtht'iir do na Stiurth6iri ba mh6 taithi agus eifeacht. thabharfadh se sin 
aitheantas d,i scileanna agus cuid cigin den idirghniomhaiocht sin le Stiurth6iri cile 
ata ag tcastail uathu, ru<l a d'l11cadfadh cahhr(1 le Stiurth6irf nua. Ta gcargha le stadas 
nios airdc agus pa nios 111<1 a chur ar fail do Stiurth6iri i gcoitinne ach dhealr6dh se 
gur mall go maith a chuirfcar sin i gcrich, agus bcidh gale r6l nios 1116 a bheith ag an 
stat san oidcachas rcamhscolaiochta, chomh maith leis na cursai nua oiliuna 
rcamhsheirbhise le crcidiunu at{1 li meas faoi lathair. Mar sin fein, da ndeanfai 
athmhachnamh ar thcanm1i fostaiochta nn Sti(1rth6iri i ndiaidh doibh claru faoi na 
Riachalachitin an Acht um Cht1ram LcanaL chuirfi go m6r le tosca agus le meanma na 
ndaoinc sin ata gafa leis an tsdrbhis. 

• Cuireann na Com.hairlcoiri an-scirbhis <lhconach ar f,til agus iad ag fcidmiu mar 
acmhainn ag na Stiurth6iri trina gcuairtcanna miost:la, tri chursai inseirbhise a chur ar 
tail, tri chabhru le naionrai nua a bhunt1 agus tri chcangal a dhcanamh idir na 
Sti(1rth6iri agus an Comhchoistc Rcamhscolaiochta. Cuircann an grupa duthrachtach 
luathoideachas6iri sco rcimsc scileanna ar fail do na Stiurth6iri ata ina gceantar, agus 
is c(mamh riachtanach iad chun <lul i nglcit: k haonrt1 prnilisi(mta na Stiurth6iri agus 
chtm ardclrnighdean a thionscnamh. ivtoltar go lcanfadh na Comhairleoiri ar 
theagmhail fboirmiuil agus neamhl110ir111iuil idir Stiurth6iri a chothu. Moltar, leis, go 
mbuan6fai agus go dtac6fai le cbras na gComhairleoiri agus go solathr6faf 'oiliunt do 
oiliunoiri' d(iibh, agus <lciscanna chun cuairt a thabhairt ar naionrai i gceantair eile, i 
dtrco is go mbcidh siad in mm na spriocanna ceanna a chur clnm cinn. 

• T,i an-gha le tacu na dtuismithcoiri in obair na naionraL Moltar go n-ullmh6dh an 
Comhchoistc Rcamhscolaiochta nuachtlitir dhatheangach do thuismilhcoiri in aghaidh 
an teanna. ina mbcadh colas ar a bhfuil d'acmhainni Gacilgc ar !ail uaidh agus 6 
l11oi nsi ci le ( friosanna, lcabhair. tci pcanna, !cab hair ar theip, leabhair rann agus 
amhran, fisc{1in) agus colas faoi na himcachtai agus faoin teanga a d'ibcadfadh a 
bhcith in us[1id gach tcarma sa naionra. D'th:adfadh lJ mithcoirf airithc gearrchuntas 
a scriobh ar na hcalai ina n-us,lidcann siad fcin an Ghacilgc sa bhaile, agus 
hmTshamhail a bhcadh ansin chun i<lirghniomhaiocht Ghacilge eigin idir tuismitheoiri 
agus lcanai a kiriu. D'l11cadfai nuachtlitir dii lcithcid a scaipcadh ar gach naionra ina 
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mburlai agus c6ip di a thabhairt do gach paistc ag dul abhailc d6ibh, chw1 an costas a 
choimead sios. 

e Moltar go smaoincodh an Comhchoistc ar abhar 'fcinm!,uintc' sa Ghaeilgc a 
choimisiunu (chomh maith leis an leabhr{m nathanna BunGhaeilge do 11wismilheoiri 
ala ar fail cheana 6 Institiuid Tcangcolniochta l~ircann), a bhcadh dfrithc ar 
thuismitheoiri a bhfuil cumas an-lag sa Ghacilge acu, rud a chuirfeadh ar a gcumas pie 
a dheanamh i nGaeilge ag baile ar imeachtai an linbh. Chomh maith leis sin, 
d'fhcadfadh Stiurth6iri ar spcis lco a lcitheid ranganna speisialta a chur ar fail chuigc 
sin, seachas na gnathranganna Gaeilge do dhaoine fasta. Moltar, leis, go scrud6fai 
bcalai eile chun eolas ar an nGaeilge atii a foghlaim ag na paisti a sholathar do 
thuismitheoiri, tri 'phacaisti eolais' agus liostai gearra de nathanna cainte agus de 
amhrain srl. a ullmhu. D'fucadfai pacaisti colais a ullmhu ar abhair eagsula, mar 
shampla 'conas leabhar as Gacilge a roghnu do phaistc, agus tabhacht na 
lcitheoireachta', 'usiiid teipcanna' 116 'moltai faoin nGaeilge a usaid sa hhaile le do 
phaiste'. B'fhiu go m6r smaoineamh ar fuistcip ghearr a sholathar ina dtaispcanfai 
tuismitheoir agus paistc ag baint usaide go nadurtha as an nGaeilge sa bhaile, ag 
leamh leabhair, ag canadh, agus i mbun gnathimcachtai an Jae. 

• Thuairiscigh thart ar an gcuigiu cuid de na tuismitheoiri gur mhaith lco freastal ar 
ghrupai comhrii sa Ghaeilge. Tharl6dh go mcallfadh ncamhfuoirmiulacht na ngrupai 
sin roinnt tuismith1.;oiri nios m6 nii mar a mheallfadh ranganna iad, agus chabhr6dh 
siad !co siud a bhi liofa triith den saol a gcuid liofachta sa Ghaeilge a athghabhail. 
Moltar don Chomhchoiste Reamhscolaiochta dul i ndail chomhairlc le heagraiochtai 
Gaeilge eile, Conradh na Gacilgc, mar shampla, no Gaelscoikanna, chun a dtacaiocht 
a lorg do na grupai sin. D' fl1eadfai na grupai sin a chur ar siul le !inn uaircanta an 
naionra do na tuismithcoiri sin a hhionn ag obair sa bhailc, agus sa trathn6na do na 
daoinc eile, i dtithc priobh{1idcacha no i suimh phoibli. D'fbeadfadh go mbcadh 
bunt{1isti ag baint k di ri(1 ar ghri1pai co111hr{1 i mcasc tuismithcoiri naionra rn') 
tuismithcoiri Gaelscoik amh(iin. rud a thabharfadh spcis chom(mta doibh, agus chun 
cahhn'.t le tuismitheoiri naionra tuairim a !hail faoin du! chun cinn a dh(:anfai mnach 
anseo sna scoileanna lan-Ghac!acha. 

• B'fhiu iniuchadh a dhcanamh ar an leas a bhainfi as tcagmhiiil le piiisti nios 6igc f6s, 
tri ghrupai Tuismithcoiri agus Tachran. Duirt bcagnach an triu cuid de thuismithcoiri 
naionra gur mhaith leo freastal ar ghrupai da leithcid lcna bpaisti a bhi nios 6igc, agus 
moltar go laidir go bhfriothailfi orthu. Moltar go gcuirfi trcoir{1bhair ar fail chun 
cabhn'.1 le tuismithcoiri ar mhaith !co a lcithcid de ghr(1pa a hlmn(1. <;~omhairlitear go 
mheadh na gn:1pai sco hcag ( d1igear 11{1 sciscar paisti ar a mhcad1, ach gur lcor fiu 
bcirt tuismitheoiri agus hcirt phaisti ag (isftid na Gacilgc le chcile chun tairbhc a 
bhaint as a leitheid. I gds grupai nios me\ h'fhcidir go mbcadh sc fonta grupa comhra 
do thuismitheoirf a bhcith mar chuid de na cruinnithc sin, d{1 socr6fai amchlftr faoina 
dtabharfadh tuismithcoir amhiiin. 116 bcirt. airc do na paisti fad a hhcadh sos gearr ag 
an gcuid cile de na haosaigh ag.us scans acu lahhairt lcna chcilc i nGacilgc. 
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• B'fhiu tcipcanna suantraithc i nGacilgc a chur ar fail chun tuismithcoirf a mhealladh 
chun an Ghaeilge a usaid 6n tus Jena leanai. Is minic go gcanann tuismitheoiri lena 
kanai chun iad a chur a chodladh, ach ni minic go mbionn suantraithe i nGaeilge ar 
eolas ag daoine nach cainteoiri duchais iad. D'lhcadfodh tuismitheoiri na hamhrain 
sco a fhoghlaim 6 theip. Choth6dh sin n6s na Gaeilge sa teaghlach go luath, agus 
bheadh tcipeanna mar sin aisit'.:il <lo thcaghlaigh lanGhaeiacha chomh maith. 

• 13'thiu a fhail amach conas a chuirfi tuismithcoirf agus paisti 6ga i dteagmhail le 
cainteoiri duchais sa Ghaeltacht, agus d'f11t::adfadh dreamanna ata ag pie cheana leis an 
turas6ireacht sa Ghaeltacht an smaoinea.mh sin a chur ar aghaidh. Mohar gcarrchursai 
(seachtaine agus deireadh seachtaine) a cagru do thuismitheoirf, tri mhean na Gacilge . 
chomh maith le himeachtai do phaisti 6ga. cosuil leis an sceim ata ag Cumann an 
Phiarsaigh i nDun na nGall. Ar an gcursa scachtaine seo, teann Jeanai chuig creis, 
paisti reamhscoilc chuig naionra agus paisti eile chuig ranganna Gaeilgc, fad is ata na 
tuismitheoiri ag freastal ar rang Gaeilge. Sa trathn6na bionn turasanna agus imeachtai 
cilc don tcaghlach ar fad. D'fhcadfadh na cursai sco diriu ar an nGaeilge no ar 
imcachtai cile (potaircacht n6 peintcireacht, mar shampla). 13'fhiu smaoineamh ar 
roinnt scolaireachtai a sholathar do theaghlaigh nach mbeadh in ann costais a leithcid 
<le chursa a foe. D'lhcadfai air<l na dtuismitheoiri a tharraingl ar shaoirc sa Ghaeltachl 
tri mhean na nuachtlilrcach, agus d'thcadfadh se a hheith ina rogha tharraingteach ag a 
Ian. Trid is trid, da n-aithncofai tuismitheoiri nafonra agus tuismithcoiri phaisti 
Gaclscoileanna mar mhargadh suntasach bheadh fcabh;:,.s ar an solathar seirbhisf a 
chuirfoadh dcile:ilaithe trachtala ar fail d6ibh. 

• Ni mor athbhreithni(1 a dhcanamh ar uaireanta an naionra i gcomhtheacs na mbacanna 
a bhionn ar na tuismitheoiri sin is 1116 a chuirfeadh speis i naionraL n6 ta an br.ol ann 
go mbeadh ar na tuismitheoiri sin an reamhscolaiocht 116 an t-ionad c(1mim Jae trf 
mhc,111 an Bhcarla a roghnu. Moltar go smaoincofai ar shcirhhis hhrcisc iarnaionra tri 
Ghaeilgc i gccantair ina mbcadh a lcitheid ag teastail. 

Na Naionrai Gaelacha 
• Comhlacht deonach Stiurthoiri c Na Naionrai Gae!acha a chuireunn <learcadh na 

Stiurth6iri ar fheidhmiu an Chomhchoiste Reamhscolaiochta in iul. Cuireann se f6ram 
teagmhala agus idirghniomhainchta ar fail da chuid ball chomh maith le himeachtai ar 
116s La 11a Naionrai. Moltar go bhfeadfadh Na Naio11rai Gaelacha deileail go dfreach 
leis na riachtanais sin atii curtha in it'.Ii ag na Sti(irth6iri maidir le tuillcadh leagmhala a 
bhcith acu lcna bpiarai, agus dciscanna a bhcith acu ar chuairt a thabhairt ar naionrai 
cile. B'fMidir leas a hhaint as an gcoras ata ann faoi liithair. trina roghnaitcar 
Stiurth6ir chun ionadaiocht a dheanamh do gach ceantar, chun lionra teagmhala a 
hhunu do gach di'.1ichc agus rninnt cruinnithe aitiula a bheith :um. mar a tharlaionn 
chcana i gceantair airithe i rith na gc(irsai inseirbhise. 
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• Deir bunreacht Na Naionrai Gaclacha go bhfuil mar aidhm acu. i mcasc aidhmeanna 
cile, eolas a scaipeadh ar an bpobal faoin luath-thumadh. ls maith an aidhm i seo, mar 
ta se an-tabhachtach go mbcadh colas ag tuismitheoiri faoi na naionrai. agus faoi na 
buntaisti a bhaineann le freustal ar nafonra. chun cikamh ar na naionrai a chothu. 

• Moltar go bhfeadfadh an cagraiocht sco pie a dheanamh ar shlite praiticiula chun na 
tuismitheoiri a thabhairt isteach nios 1116 in obair an naionra (sa naionra fein n6 ·sa 
bhaile), mas feidir sin agus mas cui. Scans maith go mbeadh ga ag na tuismitheoiri le 
treoir 6 na Stiurthbiri clnm an rannphairtiocht ud a thionscnamh agus a imliniu, 
seachas a bheith ag fanacht ar thuismilhcoiri cunamh nrnr 6 '1 thairiscint. 

• Thuairiscigh na tuismitheoiri a dtinrcamh fein ag ua cruinnithe tionscnaimh a 
eagraionn na Sti_urth6iri a bheith iscal go maith. B"fhiu <leis a thabhairt do na 
tuismitheoiri sin, nach n-eirionn lea a bheith i lathair ag an gcead chminni{t, freastal 
ar chruinniu nios deanai, tar eis <la bpaiste tosu ar fhreastal ar an naionra. o·theadfadh 
ansin go mbeadh speis nios m6 acu san obair agus duthracht ina leith. Is den tabhacht 
c go dtuigfi do na tt1ismitheoiri sin a bhfuil l·.:ibheil an-iseal sa Ghaeilge acu go 
bhfailteofai rompu, agus go ndeilealfai lea sa Bhearla ag na cruinnithe sin. 

• Moltar go leanfadh Na Naionrai Gaclncha. i gcomhar leis na Stiurth6iri agus na 
Comhairleoiri, da dteagmbail leis na bunscoileanna aitiula agus leis na scoileanna Ian~ 
Ghaelacha, d'fhonn an chumarsaid catarthu a chur chun cinn nios mo fos, agus aistriu 
liofa a chinntiu 611 naionra go dti an rang scoilc. 

Cc gurb iad seo na hcagrais is m6 a bhfuil baint dhirca<.:h acu leis na naionrai, is ann 
d'eagraiochtai eile ar 116s na bhfoilsithcoirf Gacilgc, na lcabharlanna agus Bord na 
Gaeilge a thacaionn 116 a chuircann le hobair na naionraL agus fcachtar thios ar chuid de 
na bealai ina d'lheadfai nu scirbhisi sin a t'.1sitid go l{meileachtach. 

Eagraiochtai Eile 
Ohi nios 10. na an trill cuid de thuismithcoiri na Gacltachta agus nfos lt'.1 11{1 an scu cuid de 
thuismitheoiri na Galltachta a thuairiscigh gur lcigh siad i nGacilgc go rialta. no go 
minic, da bpaisti. B' fhiu reamhra a chur i ngach leabhar le miniu gur fiu leabhar i 
nGaeilge a leamh do phaisti, agus cur sios ar na straitcisi is fearr chuige. Moltar, chomh 
ma: :h. go mbeadh siombail de phaiste agus aosach ag leamh leabhair le cheile ar na 
cludaigh, chun an bheim a Ieagan ar r61 na dtuismithcoiri. Ta go leor tuisrnitheoiri ann 
nach bhfuil cur amach acu ar na leabhair agus na habhair Ghaeilge a hhfuil fail orthu 
cheana. Bhi an triu cuid de na tuismithcoirf go !cir ar mhaith lco <.:abhair a fh,iil agus 
leabhair is teipeanna a roghnu acu da bpaistc naionra. J\n Gi"un is md a l11oilsionn 
leabhair Ghaeilge do phaisti uch ta lion nios li"1 diobh a 010ilsiu ag comhlachtai 
priobhaideacha mar shampla Chlo Iar-Chonnachta, J\n Cl6chomhar agus Gill & 
Macmillan. Baineann deacracht ar kith le margaiocht lcabhar Gacilge de bharr go kor 
siopai leabhar a bhcith ann nach mbacann ko toisc go bhfuil cilcamh iseal orthu. Mar 
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sin, bionn ceannaitheoiri ag brath ar ghlac asraonta speisialaithe. B'fhiu go m6r 
athbhreithniu a dhcanamh ar na fadhbanna a bhaineann le ceannaitheoiri poiteinsiula a 
bhaint amach. Faoi lathair comhairlionn AIS do thuismitheoiri leabhair Ghaeilge a ordu 
trina siopa leabhar aiti(1il ach d'foeadfadh straiteis mar i (an tairge a lorg ag an 
gcustaimeir) df olachan leablrnr Gaeilge a lsliu nuair a,a reimse leabhar Bearla ar fail go 
heasca. Chun leabhar a hordu, bionn ar thuismitheoiri eolas a fhail ar leabhair Ghaeilge 
chun rogha a dheanarnh agus, agus ni bhfonn an t-eolas sin ag cuid mhaith acu. B'fhiu 
smaoineam.h :1r chat .. ., ~a (ina mbeadh learaidi as leabhair agus achoimre orthu i mBearla 
agus i nGaeiige) a dhailcadh ar thuismithcoiri trid an nafonra, chun eolas ar a bhfuil ar 
tail a scaipeadh. 

Ta foilsitheoiri eilc a fhoilsionn abhair do phaisti agus a bhaineann leas as c6ras na 
ngnf omhairi in Eirinn chun taispeantais leabhar a chur ar bun, mar shampla. do ghrupai 
Tuismitheoiri agus Tachran n6 ag maidneacha caife. Ag taispcantas mar seo, is feidir 
lcabhar a scri1du agus a chcannach laithreach, in ionad e a ordu. B'usaideach go rn6r a 
Jcitheid de thaispeantais do thuismitheoiri agus Stiurthoiri araon. agus b'fhiu iad a eagru, 
cuir i gcas, ag an gcruinniu tionscnaimh a eagraitear do thuismitheoiri naionra, n6 ag am 
nios deanai i gcaitheamh na bliana naionra, no ag 6caidi tiomsaithe airgid agus imeachtai 
s6isialta. Is den rithabhacht c go gcuirti na taispeantais bheaga lcabhar seo ar faq do 
thuismitheoiri sa Ghalltacht agus sa Gha.eltacht araon, i dtreo is go mbeadh eo!as acu ar 
na hacmhainni tacaiochta teang.a ata ar fail faoi lathair. Ar ndoigh, bheadh se tabhachtach 
nach mbraithfeadh Stiurth6ir no tuismitheoir ar bith faoi bhru chun earra a cheannach 
faoin socru sin, ach da 1ribeadh fonn ar thuismitheoiri. go dtaispeanfai d6ibh r-ad iad na 
habhair oiriunacha ata ar !ail. agus go dtabharfai seans doibh iad a cheannach go heasca. 

Baincann sc le habhar ansco gur lcirigh taighde (Hickey 1991) go spreagann leabhair 
thcipeailte paisti chun leabhair T2 a lcamh nios minice. Anuas air sin, is acmhainni iad 
na leabhair theipeailtc do thuismithcoiri nach mbcadh r6chinntc faoin bhfoghrafocht n6 
faoin bhfr6.saiod1l, ugus d'll1<:a<lfadh noda ncmnhbhriathartha cabhru leis an tuiscint 
chomh maith. Forbairt phrainncach a bhcadh ann lcabhair theipeailte mar iad a sholathar 
sa Ghaeilge, ar a mbeadh an tcacs a leamh, agus an ceol agus na fuaimeanna cui ag 
gabhail !co. 

Ni m6r colas a chur ar fr1il do na tuismithcoiri chomh maith i dtaobh na seirbhise a 
chuirtear ar fail sna leabharlanna aitiula maidir le leabhair Ghaeilge de. Is den riachtanas 
c go gcuirfcadh na lcabharlanna poi bli an rcimsc leabhar Gacilgc is leithne ar fail do 
phaisti. Mohar go rnchadh Rannoga na hP[iisti agus na Scoilcanna i seirbhis 
lcabharlainnc m1 n-11dan1s ,iitit'.1il i gcomhar leis an gComhchoistc Reamhscolaiochta chun 
a fhail amach ca<l iad na brains[ leabharlainnc ala ag frcastal ar gac.:h c;;antar inn bhfuil 
naionra, i dtrco is go ndireofoi ar bhrainsi a d'fl1cadfadh cilcamh a bheith ar leabhair 
Ohaeilgc do phaisti c'lga inntu. Hhcadh sc an-cifcachtach ansin <la ndireodh na 
lcabharlannaithc aird na dtuismithcoiri agus na bpuisti ar lcabhair Ghaeilgc. tri 
thaispcantais spcisialta. mar shampla. agus lcithcoircachtai poihli i nGacilgc. 
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Ba choir a mheabhni go bhfuil Stiurth6iri i dteideal reimse leabhar oiriunach i nGaeilge a 
ordu 6n Leabharlannaf sa Bhrainse aitiuil agus ba choir tuismitheoiri a spreagadh chun na 
leabhair seo a iarraidh agus a fhail amach ar iasacht go rialta agus, sa tsli sin, eileamh a 
chruthu a spreagfadh na leabharlanna chun freastal air. Anuas air sin, i gceantair nach 
mbionn teacht go heasca ar leabharlann ann, ta coras ann inar feidir le duine aonair, 
Stiurthoir nafonra cuir i gcas. bloc-iasacht lion m6r leabhar a lorg, ar feadh treimhse tri 
mhf. Is feidir na leabhair seo a usaid sa naionra agus a thaispeaint do thuismitheoiri le go 
mbeadh a fhios acu cad ata ar fail. agus iad a bheith le fail ar iasacht 6n leabharlann n6 le 
ceannach. 

Ta de dhualgas ar Bhord n[! Gaeilge (1said na Gaeilge a chur chun cinn i meas~ an 
phobaiL agus dhealr6dh se gur reimse tacaiochta fiorthabhachtach ar fad e eifeacht 
lhrcastal ar naionra ar usaid bhreise na Gaeilge sa bhaile. agus ar lion na gcaintcoiri 
Ciaeilge i measc gluine nfos 6ige · a mheadu. Leiritear sa staidear reatha seo gur ga 
caighdean an lionra reatha naionrai a bhuar ·. agus a tbeabhs(1. chomh maith le bunu 
naionrai nua a chur chun cinn. I lathair na huaire ta airgeadu bliantuil An Chornhchoiste 
Reamhscolaiochta (£8 LS00 i 1995) beag go leor i gcomparaid le maoiniu imeachtai 
Gaeilge eile. Nil se soileir. on 1eiohcal maoinithe seo. go dtuigtear i gceart 'eifeacht an 
tonnain' a bhionn ag tinreamh naionraf ar theaghlaigh agus ar phobail na bpaisti aonair a 
fhreastalaionn ar na naionrai. Moltar go smaoineofai ar an hhf6irdheontas a thugtar do 
phaisti a fhreastalaionn ar naionrai Gaeltachta a leathnu do gach uile nafonra. chomh 
maith le hardu measartha ar na tailli a ghearrtar ar thuismitheoiri ata in ann nios 1116 a foe. 
Ina theannta sin. chuirfcadh acmhainni brcise don Chomhchoistc Rcamhscolaiochta le 
hcifcacht na seirbhise chun ardchaighdeain a hhuan(1 agus naionrai nua a fl10rbairt. Mar 
thoradh ar an infheistiocht bhrcise seo. is e is d6chula go mead6fai ar lion na naionrai. 
agus go mbeidis in :mn feidhmiu ag ardchaighdcan Jc Hon bcag paisti. chun an Gha..:!ilge a 
chur chun cinn. 

Higa. frcisin. le tacaiot:htui prnitit:ittla :.i chur ar foil do thuis111ithcoiri na bp(tisti naionra. 
mar shampla. chun abhair a lhorbairt a hheadh <lirithe ar (1s,iid na Gaeilgc sa bhailc a 
mhcadu. Chw1 tosaigh i measc na n-abhar sin bheadh nuachtlitir rialta chuig gach 
tuismitheoir naionra. a thahharfaJh cobs dc'iibh ar imcachtai tipiciula sa naionra. c(irsa 
gincad1lta shcalbhu an dara tcanga. agus bcalai chun tac(1 leis an sealbht1 sin sa bhaile. 
Foilsionn Bord na Gm.:ilge iris in aghaidh na raithc. An Leitheoir, agus ba mh6r an 
chabhair e du ndircodh cagriin de go rialta ar An Leitheoir Og agus a Tlmismitheoiri (i 
gcomhar le club leabhar, b'l11cidir) a chuirlcadh sios ar na lcabhair Ghacilge ata ar tail do 
phiiisti 6ga. m6idc roinnt colais i ml3carla agus i nGacilgc ar a hhfuil iontu. chomh maith 
le roinnt lcirmhcasanna. D'l11cadfai a leitheid d'cag.rim a <lh{tilcmlh ansin ar thuism ithcPiri 
tri na 11.1ionraL 

Sa dcircadh. tu sceim phioit',ik:ich Tuismithcoiri agus lach;{m curtha i gcrich cheana ag 
Bord na (ja..::ilgc. Moltar go racha<lh sc i g.comhnirlc nnois h.:is an gComhd10istc 
Reamhscolaiochta agus le grt'1pai cilc sa tir sco agus sa Bhrcatain Bhcag a hhfml 
sceimeanna cos11il lei i bhfoidh111 a,:u faoi hithair. d'l11011n ;'1hhair a fhorbairt a chuidco<lh 
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le tuismitheoiri ar speis leo grupai da lcithcid a reachtail. agus chun bunfr grupai mar iad 
ar fud na tire a chur chw1 cilm. B'fheidir abhair cile (agus iad bunaithe ar a bhfuil ar fail 
sa Bhrcatnais) a scaipeadh ar thuismitheoiri naionra, ag diriu ar spriocanna realaiocha 
faoin meid is feidir le tuisrnitheoiri a dhcanmnh i nGaeilge gach seachtain le leanaf 6ga 
agus le nafonain ina dteaghlach lein. n6 i ngrupa Tuismitheoiri agus Tachran. 

8.10 NA NAiONRAi AGllS AN TODIICHAi 
Agus si11n ag teannadh le milaois nua. cuirfear eilimh nua ar an ngluaiseacht chun 
reamhscolaiocht tri Ghaeilgc a chur ar tail. Is e an cheist is prainni na rialachain an Acht 
um Chu.ram Leanai (Seirhhisi Reamhscolafochta) 1996 a chur i bhfeidhm. Eilionn na 
rialachain sin go gcaithfidh na daoinc ata ag tabhairt aire do phaisti reamhscoile a chur in 
it'.il don bhord slainte aitiuil go hhfuil a leitheid de sheirbhis a cur ar fail acu. Bcidh ar na 
boird slainte cigireacht a dheanamh ar sheirbhisf reamhscolaiochta. Ta rialachain nua i 
bhfeidhm maidir le coinniollacha aitribh. go hairithe maidir le te .. s, glaineacht. 
sabhailteacht d6iteain, deisiu agus cothabhail. chomh maith le trealamh agus aiseanna. Ta 
uasch6imheas l O paistc in aghaidh an aosaigh leagtha sios agus uaslion 20 paiste go 
hiomlan sa ghrupa. Bcidh eifeacht ag na coinniollacha sin ar an tsli a fueidhmionn na 
naionraL agus hcidh fadhbanna ar leith ag na Stiurth6irf sin a chaithfidh athch6iriu a 
dheanamh ar an tinreamh no ar an aitrcabh d'fl1onn tcacht leis na rialachain. Tathar ag 
suil go mbeidh tacaiocht cigin ar t:-lil chun cabhru leis na Stiurth6iri na coinniollacha sco 
a chomhlf onadh, chun titim ar lion na naionrai a sheachaint. Trid is trid. afach, caithfcar 
lailtit'.1 roimh an reachtaiocht sco sa mhcid go dtugtar aithcantas nios m6 don tabhacht a 
hhaineann le bhcith ag obnir le p,listi t'1ga. agus go dtugtar l'aoi chaighdcain churairn 
lcanai a chur ar r.\i I. 

Dt'.1shl{m cilc a gcaithlidh na naionrai aghaidh a thahhain air is ca na hathruithc ata tagtha 
ar shochai na hEircann 6 hunaiodh iad naeh m6r 30 bliain 6 shin. Lcirigh an Suirbhe ar 
an Lucht Saotlmir 19% mcadt1 n111r ar lion na mban i hhfostaiocht ioctha go dti 38% den 
lucht saothair. Idir 1995 agus 19% lcirigh an Suirbhc ar an I .ucht Saothair titim de 
-+7.000 i mcasc na mhan a hhi gat:, Ii: c1.fraimi ti. Ta mcadti. kis. ur lion na dtcaghl ,ch 
tuismithcora aonair. I?hcalrodh sc gn lcanraidh 11a trcochtai sco sa ncastodhchai agus is 
dt'.1shbi11 iad d6ihh sit'.H.l at{1 i mbun c(1rnm lcanai. I lathair na huaire ta a dhcalramh air 
nach bhfuil crcis rni nafolann ar hith ann a chuircann ctirnm leanai l{maimseartha ar fail 
tri mhdn na Gacilgc: is cos(iil nach gcuirtcar scirbhisi iarscoilc claraithc ar fail tri 
Ghacilgc ach oircad. cc go hhfuil f'(1.il orthu araon trf Bhcarla sna hailte m6ra agus sna 
eathracha. Bheadh an t-eilcamh ar shcirhhisi den s611 sco tri <ihacilgc nios scaipthc n{1 a 
lcithc1d as Hearin. aeh b' lhcidir. ar d1i'1s. go bhlcmllai diitlwin kanai a aimsit1 i gccantPr 
ina hhfuil hunscoil l{mCJaeilgc. tvlaidir leis na naionrai de. caithiear lcachaint an mbcadh 
hat ar thuismithcoiri a gcuid paisti n chur ar naionra toisc a dhcacra is a hhcadh sc 
uaircantn oibrc an naionra ,iitit'1il a lhi isteach lcna riachtanais oihrc lein. agus le 
socruithc eilc a hhaincann It: ctiram lean.ii. 
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Beidh r6l tabhachtach i gc6nai ag an naionra i gccantair Ghacltachta amach anseo. Ta 
tabhacht leis sa chead ait mar go gcuireann sc reamhscolaiocht ar fail do phaisti na 
Gaeltachta agus, sa dara hait, mar go gcuircann sc le cumas Gaeilge na bpaisti Gaeitachta 
nach bhfuil labhairt na teanga acu sula bhfreastalaionn siad ar scoil. Is e an dushlan ata 
romhainn na tuismitheoiri na Gacltachta a spreagadh chun an Ghaeilge a usaid ag baile 
sula dtosaionn na paisti ag freastal ar tm naionra agus ina dhiaidh. Chuigc sin. is ga colas 
a thabhairt do na tuismithcoiri faoi na buntaisti a bhaineann leis an datheangachas, agus 
faoi na samhlacha eagsula den duthcangachas at:i ann (6 us:iid eisiach mionteanga sa 

bhaile, trid an tsamhail 'tuismithcoir amh{dn teanga amhain', go dti an ·samhail roinnte· 
ina n-usaideann an di thuismitheoir an da theanga i gcasanna difriula). Ni m6r, leis, a 
chruthu do thuismitheoiri na Gaeltachta go m!Jcidh ardchaighdean sa Bhearla, teanga 
cheannasach phobal m6r na hEireann, ag a bpaisti agus iad ag iagail na scoile, agus colas 
a thabhairt d6ibh faoi na buntaisti a bhcadh ann da bpaisti teagmhail le Gaeilge a bheith 
acu sa bhaile. 

Leirigh an suirbhe go raibh breis is 70% de na p:iisti naionra sa Ghaeltacht a raibh 
tuismithcoir amhain ar a laghad a bhi in mm piiirt a ghlacadh 'sa chuid is m6 de 
chomhraite' i nGaeilge, agus is !cir gur ga na tuismithcoiri sin ata sach liofa chun Gaeilge 
a labhairt leis an bp{1iste sa bhaile a ghriosl'.1. scachas an Ucarla amhain a bhcith in usaid 
ag an teaghlach go leir. Bhcadh buntaisti ann dii gcuirtl t11s leis an tcagmhail le 
tuismitheoiri Gaeltachta fil'.1 sula dtosaionn na p{tisti ar fhrcastal ar naionra in aois a tri 
bliana d6ibh, d'fl1onn usaid na Gacilgc a sprcagadh ag tuismithcoir amhain ar a laghad, 
n6 pairtusaid na Gaeilgc ag duinc no hcirt de na tuismitheoiri on gcead la ag baile. 
D'fheadfadh na Stiurthoiri a bhcith san iiit chcart clrnigc sin, chun teagrnhail a dheanamh 
le tuismitheoiri Gaeltachta d'f110nn 1'.1said na Gacilgc sa bhailc a cascl'.1. ar an gcoiimioll go 
bhfaighidis na hacmhainni agus na habhair d'fl1iontar dii lcithei<l. 

Ni m6r, chomh maith, lion na naionrai sa Cihacltm:ht a katl '. '.1. chun rcamhscolaiocht sa 
Ghacilgc a sholathar don chod:in ard (timpca!I an tri ccathrtt cuid) de na pjisti idir tri 
agus ceithrc bliana d 'aois sa Ghacltacht oifigil'.til nach bhfrcastalaionn ar naionra faoi 
lathair. Ta sc nios dcacra riachtanais phohail tuaithc a llm~agairt. agus b · ll1il'.1 modhanna 
cile a scrudu. mar choras iompair 11<1 siobanna a cagr(1, nti uaircanta na naionrai a chur in 
oiriuint do na tuismithcoiri aitiula. i'vfas fridir cur leis an gcumas Ciacilgc i mcasc paisti 
na Gaeltachta sula dtosafonn siad ar scoil is mbr is lit'1 c. 

8.11 T AIGHDE AMACH ANSJ<:O 
• T{1 ga le haidhmcanna an nafoma a shainmhini11 nios ioml{tinc. i dtrco is go mhcadh an 

Stiurthoir agus an Comhairlcoir in ann iad a mhcas go kan(mach. ugus go hoibiachtl'.Iil. 
de rcir rcimsc critcar mionsonraithc. Sa tsli sin d'llleadfoi c(mamh agus trcoii ar 
cheistcttnna ar lcith a elm~ ar fftil do na Sti1'irth('iiri sin a mhcastar g.an a bhdth ag 
foidhmiu ar an lcihhea! is airdc. 

• Sa staidcar sco rinncadh t:istabcha ar 225 p(iistc as 25 naionra. Ba glu\ sampla nios mt) 
de nafonrai agus phaisti d{1 mhci n chun init'1chadh a dhcanmnh ar cil'cnchtai an ranga 
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(i.e. nafonra) go mion, mar shampla. fcachaint ar na hcifeachtaf difrealacha a 
bhainfeadh le reimse stileanna n6 straiteisi teagaisc. 

• I lathair na huaire ta staidear cailiochtuil breise ar siul ar phaistf sa naionra, i gcomhar 
le hUdaras na Gaeltachta agus Coimisiun na hEorpa. Beidh deis ansin ar iniuchadh a 
dheanamh ar na patruin idirghniomhaiochta idir an Stiurth6ir agus paisti ag a bhfuil 
leibhcil eagsula cumais sa Ghaeilge i naionraf sa Ghaeltacht. Easc6idh an staidear 
breathnad6ireachta measunu ar an modheolafocht agus ar imeachtai a mhfonn sampla 
paisti gafa leo i roinnt naionrai Gaeltachta. Ni hionann an taithi ar an naionra ag aon 
bheirt phaistf, ag brath ar rcimse fachloiri soisialta, teangeolaiochta agus cumais 
ghinearalta, chomh maith le facht6iri eagruchain agus bheadh staidear 
breathnad6ireachta ina chabhair chun anailfs a dheanamh ar thionchar na bhfachtoiri 
sin, agus chun eolas a chur ar fail faoi conas dcile::i.il leis na riachtanais eagsula a 
bhionn ag paisti a fhreastalaionn ar mionra. 

• Gheofai meast'.mu as staidear faJ-ama ar an tionchar a bhionn ag freastal ar naionra ar 
dhul chrn1 cinn paisti agus ar a ndearcadh ar an nGaeilge le !inn doibh a bheith ag 
freastal ar scoileanna lanGhaelacha agus ar glmathscoileanna araon. 

• Ta iardhaltai na luathnaionrai in aois leanhh a iompar anois agus ba dhiol spei.::;e e 
roinnt staidear a thionscnamh agus a !hail amach cad d'imigh orthu 6 d'fuag siad an 
naionra. agus tionchar camach na n-eispcircas sin ar a ndearcadh ar an nGaeilge agus a 
husaid lena bpitisti fein a riaradh. 

8.12 CONCLl:IDi 
Tugann naionrai taithi dhearfa<..h Jo go leor p{1isti m an rcamhscolaiocht, ina spreagtar a 
bhforbairt ghinearalta, tri bheith ag spraoi le h{1bhair mar ghaineamh. uisce agus peint, 
agus cothaitear a bhforbairt sh6isialta tri tltaithf ar ghrupa piarai agus tri chomhoibriu le 
paisti eile. Anuas air sin. sealbhaionn siad chomh maith scileanna i dtuiscint agus i 
lahhairt na Gaeilge. Is fiu go mt)r a thahhairt chun cuimhnc gur fearr i bhfad an leibheal 
cumais sa Ghaeilge a bhaintear amach s~ 11ai0nra 11{1 mar a d'thcadfai a hheith ag suil leis 
in aon saghas rcam.hscolaiochta eik a bhfuil ff1il uirthi faoi l11thair. agus is buntaiste c an 
cwnas Gacilge seo don phaiste a bheadh ag <lul ar aghaidh go dtf hunscoiL biodh sin trf 
mhean an Bhearla n6 tri mhcim na Gaeilge. 

Mhcabhraigh Hayes ( 1995) d(1inn go hhfuil p,iisti i dtcidcal teacht a bheith acu ar 
oideachas rcamhscolaiochta d'ardchaighdean ata oiriunach d{1 n-aois agus da riachtanais. 
Ba choir do stat dathcangach rogha a thahhain do thuismitheoiri rcamhscolaiocht tri 
mhc:in na (1acilgc a r0ghnt.'1 d{1 bpMsti mas ,iii leo. Ba inmhianaithe an tum­
reamhscolaiocht a hheith ar fail do chach. scachas dircach paisti a bhfuil an t-adh leo 
cbnai a hheith orthu C('ingarach do chcann de lion 11:1 naionrai faoi lathair. Caithfear 
cuimhneamh go dtcann taithi ar naionra i bhfcidhm ni hamhain ar an hpaiste aonair. ach 
ar na tuismithcoiri agus na siblini chon1h maith agus. J{1 rcir sin. gn dtcai ., si i bhfeidhm 
meid i1irithe ar (1said teanga agus nr an dearcadh i kith nn tcanga sa phohal tri cheile. Is 
den tabhacht c. mar sin. go dtabharfoi aithcantas ccarl do r6I an naionrn agus na 
hacmhainni atii ag dul cl6. ainncoin go hhfuil an claonadh sin i gcbnai sa tsochai sco 
againnc gan a luach ccart a thablrn•rt d'imcachtai a bhaincann le paisti 6ga. 
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Thug Fishman ( 1 991) faoi deara agus athhhrei thni(1 a dheanam.h aige ar na naionrai, i 
gcomhtheacs na gluaiseachta chun atlrru teang<+ a aisiompu. go n-eirionn le paisti naionra 
oilteacht a bhaint amach sa tuiscint agus sa ghinchumas araon, agus go sealbhaionn siad 
dearcadh laidir dearfach i leith na Gaeilge. Anuas air sin. rinne se amach go gcothaionn 
an naionra dearcadh dearfach i measc tuismitheoiri as a n-eascraionn meadu ar eileamh ar 
bhunscoileanna lanGhaelacha agus a mbunu. Deimhnionn an staidear seo an 
comhcheangal dearfach idir freastal ar naionra agus mcadu ar usaid na Gaeilge sa bhaile. 
Ce nach ionann na meaduithe sin ar (1said na Gaeilge sa bhaile agus athruithe iomlana 6 
Bhearla go Gaeilge i m6ramh na dteaghlach, is e an toradh ata orthu na timpeallacht 
tacaiochta ag paisti chun leanuint d'fhoghlaim na Gaeilge agus. nuair a chuirtear leis sin 
freastal nios deanai ar scoileanna lanGhaelacha. d'fheadfadh tionchar a bheith acu sin ar 
an Ghaeilge a thabhairt do shiblini nios 6ige. Leiriodh sa staidear seo go raibh tionchar 
dearfach ar fhoghlaim na bpaisti ma chualathas meid airithc Gaeilge a iabhairt sa bhaile. 
agus caithfear tuismitheoirf a spreagadh. mar sin. chun Gaeilge a labhairt lena bpaisti. fi.u 
laistigh de lion beag comhtheacsanna ar 116s leabhair a leamh. agus ie Jinn do na paisti a 
bheith a ni agus a ngleasadh fein. San iomlan, is cosuil go hhfuil r6I an-luachmhar ag an 
naionra agus an Ghaeilge a seachadadh isteach sa bhaile aige. agus sin ag am nuair is 
geal le paistf a gcuid scileanna nuaf11oghlamtha a lcirii'.1 agus fonn orthu go mbeadh baint 
ag a dtuismitheoiri sa speis nua seo. Braitheann tuismitheoiri gur feidir leo i gdnai a 
gcion fcin a dheanamh chun cablrru Jena bpaisti an Ghaeilge a il10ghlaim. mas sach iseal 
fein e a gcumas inti. 

Toradh suntasach eile ar tllrcastal ar naionra is ea an cincal tcanga leanbh-lamai a thugtar 
do na paisti agus da dtuismitheoiri. rud ata in easnamh de ghnMh i measc foghlaimeoiri 
teanga T2, mar is eol do gach cainteoir T 1 6na 6ige fein. Is den deargriachtanas c eolas a 
hheith ar rainn naiolainnc. ar amhrain agus ar chluichi gniomhaiochta agus aran bhfocl6ir 
chun pie a dheanamh ar mhothuchain. ar rcimse speiseanna agus ar riachtanais 
tbisiceacha agus intleachtula leanai 6ga chun tarchur idirghlt'.1ine a thionscnamh, agus tig 
leis an naionra an tsainreim teanga sco a drnr ar fail do thuismithcoiri agus do phi1isti. 
sainreim nach gcuirtear ar fail de ghnath sa ch6ras scolaiochta foim1iuil. 

ls e croi an sceil e na go dtugann na naionrai sealbhi1 na Gacilgc ceim nios c6ngaraf don 
bhaile, 116 go dti 'an neicseas idirghluine' mar a thugann Fishman ( l 991 :4 I 3) air. 
tarlaionn go n-oibrionn siad le lcanai 6ga ugus go spreagann siad ram1phairteachas na 
dtuismitheoiri, rud a d'fhcadfadh dul i bhfoidhrn mnach anseo ar tharchur na hpaisti sin 
chuig a gclann fein. Go deimhin. fcidhmionn an naionra mar a bhcadh droichcad ann idir 
an c6ras scolafochta agus an bailc, tri hhaint a bheith aige le paisti agus iad ag an aois sin 
a nislacann na tuismithcoiri leis go gcaitlifidh baint a hheith acu le himcachtai a gcuid 
paisti. agus tri bheim a chur ar an tabhacht a bhainwnn k pi1irt na dtuismithcoirf san 
fhoghlaim a dheanann na paisti ar an nGaeilge. ls ar an gcuis sin gur fcidir na naionrai a 
mheas mar lub rithahhachtach i slabhra na hathhhcochana tcanga. agus is lub i a iocfaidh 
amach anseo as tacainchl institi(1ideach ngus airgcadais nios mb a !hail. 
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